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I. Introduction

Thank you in advance for taking the time to review the materials in this guide to working with English Language Learners (ELLs).  Please keep in mind that many of the strategies in this packet are promising practices that benefit ALL students, not just ELLs.  Therefore, it may be helpful to you even if you have no ELLs in your program.    

This resource guide is intended as a starting place for after-school educators that work with ELLs.  It is by no means an exhaustive resource.  At the end of the guide, we provide a list of sources to explore further questions and information.  This resource guide does not contain a formula for your program, but rather, strategies to integrate into the learning community to help assist ELLs and other struggling learners.

If you have any questions or comments about this document, please contact Karyl Resnick, Coordinator of After and Out-of-School Time Programs (tel: 781-338-3515, email: kresnick@doe.mass.edu)
Best,

Alex Gurn

After-School Specialist

Academic Support Unit

Massachusetts D.O.E.

II. Glossary of Common Terms

Comprehensible Input: An explanation of language learning, proposed by Krashen, that language acquisition results from exposure to language that is slightly beyond a learner’s current level.  The language "input" is made comprehensible to students by creating a context that supports its meaning (Krashen, 1981).

ELL: English Language Learners (ELLs) are students whose first language is not English and who are in the process of learning English. ELL is used interchangeably with LEP.  Also see LEP and FLEP.

Language Proficiency: English language proficiency consists of the ability to speak, listen, read, and write in English.  Refers to the degree to which a student exhibits control over the use of language, including the measurement of language skills in the areas of phonology, syntax, vocabulary, and semantics and including language use within social circumstances, or pragmatics. Proficiency in a language is judged independently and does not imply a lack of proficiency in another language.

LEP: Limited English proficient (LEP) is the term used by the federal government and the Commonwealth to identify students whose first language is other than English AND who is unable to perform ordinary class work in English.  Increasingly, English language learner (ELL) is used in place of LEP.  Also see FLEP.   

FLEP: Formerly Limited English Proficient (FLEP) is used to designate students who at one time were classified and reported as LEP, but who subsequently met the district's English language proficiency criteria.  Even though a student may in fact no longer be identified as LEP, that student may still have frequent errors in grammar and usage, and may require many of the same interventions used for a student who is currently LEP.  
Scaffolding: A kind of teaching that allows learners to do as much as they can on their own and provides assistance when needed to successfully complete the task.  The scaffold is the environment, or context, that the teacher creates.  Contextual supports for meaning are provided during instruction through the use of visuals, manipulatives, example, lists, tables or graphs.
Sheltered English Instruction: An instructional approach used to make academic instruction in English understandable to ELL students.  Nearly all books and instructional materials are in English, but the curriculum and presentation are designed for children who are learning the language. In the sheltered classroom, teachers use physical activities, visual aids, and the environment to teach vocabulary for concept development in mathematics, science, social studies, and other subjects.  Although English is the main language used, it is useful for instructors to use the student's native language for clarification when necessary.
_______

Sources:

www.doe.mass.edu

www.ncela.gwu.edu
III. Some socio-linguistic considerations

In addition to learning a new language, LEP students must also adjust to a new culture, often resulting in esteem issues, feelings of marginalization, and even depression. The following is a list of some linguistic and social issues to consider when working with ELLs,  suggestions to reflect on your practice and students…

· Learning English as a new language takes time — generally up to two years for conversational fluency and five to seven years for academic proficiency.  This difference between conversational and academic English explains why a student might be able to recite an entire Jay-Z song but not write a complete paragraph.  Cummins (1979, 1996) first introduced the terms BICS (Basic Interpersonal Communicative Skills) and CALP (Cognitive Academic Language Proficiency) to distinguish between these very different time periods commonly required to achieve conversational fluency versus the ability to perform grade-appropriate class work in a second language.
· When students first begin learning a language, a silent period is normal and can last a few months.  Offer opportunities for recent immigrants to interact (especially in smaller groups) but don’t force them to speak.  At the same time, do not assume the student is not engaged and be aware not to forget about quiet students.

· Students learn a second language through comprehensible input that they connect to prior knowledge.  Some ways to provide comprehensible input include using drawings, pictures, models, gestures, actions, emotions, and voice variety. (See p.5 for more detailed information).
· Language errors are common when learning a language.  Errors do not simply point to problems. They may indicate progress as the learner attempts to tackle more difficult language concepts.

· Learning a new language is demanding and can be very frustrating.  Be patient.  Make sure that your tone and body language reflect your patience.

· Don’t jump in too quickly and speak for ELL students if they are struggling to communicate. Encourage them by allowing extra time or to draw or act out their answers. Model correct pronunciation, but avoid the tendency to over correct since this can be embarrassing.  Small group interaction and designating a “learning buddy” to work with low-level students are just some ways to keep ELLs engaged. 
· Get a bilingual dictionary for difficult words.  And teach how to use a dictionary.
· ELL students come from diverse cultural and economic backgrounds.  Get to know your students, perhaps through a regular time for discussion.  They can offer resources for projects: information about other cultures, new perspectives and beliefs about the world, and opportunities for exposure to other languages and ways of thinking that might otherwise be taken for granted.

· Children need the teacher's respect and understanding for their family’s background.  Develop an understanding of each student's family background: culture, geographic region, language, and ethnicity.  This will help prevent cultural misunderstandings and make it easier to connect projects to the child’s background knowledge.
· Seek collaboration and professional support from licensed ELL teachers in your district. They specialize in the teaching of English to speakers of other languages.  Also, seek out volunteers (especially ones who speak student’s native language) to assist in the classroom.
________

Sources:

Boals, T.  “Best Practice Considerations When Serving LEP Students in K-12 Public Schools.”  Wisconsin Department of Public Instruction.  <http://www.dpi.state.wi.us/ell/doc/bestprct.doc>
Cummins, J.  I teach I learn.  <http://www.iteachilearn.com/cummins/>

Serpa, M.  “15 Important Considerations in Teaching ELL Students.”  Merrimack Education Center. <http://www.mec.edu/mascd/docs/15import.htm>

Zehler A.  Working with ELLs: Strategies for Elementary and MS Teachers.”  National Clearinghouse for Bilingual Education.  <http://www.ncela.gwu.edu/pubs/pigs/pig19.htm>

IV. Teaching Suggestions

ELLs are faced with the challenge of learning English as well as school/after-school culture.  Three basic principles will assist ELLs to adjust and excel: 1) Increase comprehensibility, 2) Increase interaction and participation, and 3) Increase thinking skills.  The following teaching suggestions will help educators achieve these objectives:

Announce the lesson’s goals and activities
Writing objectives on the board and reviewing them orally before class begins will help students know what to expect. At the end of the lesson, ask students to state whether the objectives have been met.  It’s also helpful to explain how the activity or project fits into the broader theme.

Develop and maintain routines

Students need to know what to do and when they are expected do it (e.g. How to behave; where materials are; how to start and complete a project; what to do when they don’t know what to do).  Don’t assume that all your students know what is expected and how to achieve; teach these explicitly.

List and review instructions step by step

Before students begin an activity, familiarize them with the entire list of instructions. Then, have students work on each step individually before moving on to the next step. 

Activate Students’ Prior Knowledge

Introduce a topic and find out what students already know about a subject before getting too involved.  KWHL charts (see p.6) or other graphic-organizers such as webs and Venn diagrams are helpful to stimulate prior knowledge and organize students’ thoughts.

Teach Essential Vocabulary

Post word banks in the room and place word labels on common objects. Whenever possible provide ELLs with a list of essential vocabulary a day or two before the introduction of a project so that the students can use an English or bilingual dictionary to learn the meanings and familiarize themselves with the words, which prepares them and activates thinking.

Write legibly

Students with low literacy or who are unaccustomed to the Roman alphabet may not be able to decipher hasty writing.
Present information in varied ways

By using multiple media (pictures, photos, charts, graphs, maps, etc.) teachers place the information in a context that is more understandable to students.  Make sure that reading, writing, listening and speaking are addressed in each class session.

Provide Summary and Review of Material

Teachers: (1) try to use visual reviews with graphic organizers, (2) summarize the main points, and (3) ask students to provide oral summaries.

Provide opportunities for hands-on exploration

Experiential activities are of great importance ELLs as well as native English speakers.  Hands-on activities increase engagement and interest.  Present information & instructions both verbally and visually.  Include experimentation, measurement, construction, graphing, chart and mapmaking, etc.

Design interdisciplinary projects that stress depth, not breadth

Thematic units that cut across disciplines help ELLs make connections and achieve a deeper understanding of concepts.  Spending more time on thoroughly learning fewer concepts enhances students’ chances of success.

______

Sources:

Kaufman, D.  “Teaching English Language Learners: Strategies for Promoting Success in Grades K-12.”  SUNY Stoneybrook.  <www.celt.sunysb.edu/ell/tips.php#Strategy_2_>

Levy, B. “The Help! Kit.” ESCORT at SUNY Oneonta.  www.escort.org/products/secondaryhelpkit.html
V. Comprehensible Input

Most researchers agree that people learn a language through comprehensible input that they can connect to prior knowledge.  Basically, comprehensible input is any message you can understand.  Learning is best supported when the materials or lesson is a bit more difficult than what a learner can easily understand.  In other words, students may understand most, but not all, of the words in a text or that a teacher is using.  

Sheltered English instruction seeks to make instruction more comprehensible to students with low English proficiency by using techniques that allow students to understand the essential elements of the lesson, even though they might not understand all that is being said.  Try to stress the essential, and then fill in details as the student's language ability allows.    
Techniques to increase comprehensibility:

· Use a lot of visuals and hands-on materials—pictures, drawings, hands-on demonstrations, charts, timelines, maps, outlines, etc.

· Use gestures, facial expressions, body language, etc. when speaking

· Speak clearly

· Model procedures

· Build on what students already know

· Pre-scan readings, look at the pictures and headings to lay a foundation of understanding
· Provide frequent opportunities for students to express their ideas

· Be careful of idioms, slang, and pronouns

· Establish a safe environment

· Decide which key vocabulary/phrases/sentences & concepts the students needs to learn from the text and provide a list to your students

· Have the LEP student work with a "buddy"

· Use small-group and cooperative learning activities

· Give students the opportunity to demonstrate understanding of the material in ways other than verbal or written, perhaps through the creation of a product or through performance assessments.
_________

Sources:

LAB at Brown University.  “The Diversity Kit.” The Education Alliance. <http://www.alliance.brown.edu/tdl/diversitykitpdfs/diversitykit.pdf>

Levy, B. “The Help! Kit.” ESCORT at SUNY Oneonta.  <www.escort.org/products/secondaryhelpkit.html>
______________________

Teaching Applications:

Bennet, A.  Lesson plan using magnets as a basis for comprehensible input. <http://www.cal.org/siop/lessons/LPCI.html>

Burke, J.  Annotated and illustrated classroom strategies. <http://www.englishcompanion.com/vignettes/vignettes.html>

VI. KWLH Charts

K-W-L-H chart is a graphic organizer.  This visual strategy helps students activate prior knowledge before reading, starting a project, etc. and is an easy way to organize students’ thinking and check for understanding.

K - Stands for helping students recall what they KNOW about the subject. 

W - Stands for helping students determine what they WANT to learn. 

L - Stands for helping students identify what they LEARN as they read. 

H - Stands for HOW we can learn more (other sources where additional information on the topic can be found).
Sample K-W-L-H

Dinosaurs
	What We Know
	What We Want to Find Out 
	What We Learned
	How Can We Learn More

	Dinosaurs are large. 

Dinosaurs are dead.

They lived a long time ago.

There is a movie about dinosaurs
	How long ago did they live?

Why did they die?

How do we know what they looked like?

Who are the people who study dinosaurs?
	An archeologist has an exciting life.

Dinosaurs eat plants and some eat meat.

Some dinosaurs were gigantic, but had small brains.

Fossils uncover dinosaur traits. 

 
	Research 

Museums

Field Trips

Archeological digs

Videos

Internet search


_______

Source:

“K-W-L-H Technique.”  NCREL.  <http://www.ncrel.org/sdrs/areas/issues/students/learning/lr1kwlh.htm>

Note: There are many forms of graphic organizers (Webs, Venn Diagrams, Story Maps, Timelines, etc.).  

Some links:

http://school.discovery.com/schrockguide/assess.html - go
http://cuip.uchicago.edu/~mmanning/2001/graphicorganizers.htm
VII. THINK, PAIR, SHARE technique
The think, pair, share strategy is a cooperative learning technique that encourages interaction and individual participation, and it’s applicable across all grade levels and class sizes. Students think through questions using three distinct steps:

Think—The instructor poses a challenging or open-ended question and gives approx. 1 minute for everyone to think about the question on their own.
Pair—Students are grouped in pairs to discuss their thoughts. This step allows students to articulate their ideas and to consider those of others. 

Share—Student pairs share their ideas with a larger group, such as the whole class or another small group. Often, students are more comfortable presenting ideas to a group with the support of a partner. In addition, students' ideas have become more refined through this three-step process. 

***Modify: You may skip the whole group discussion and have students (individuals or pairs) write down and hand in their thoughts on paper.  This gives the instructor a chance to check for gaps in understanding.
_______

Sources:

Exchange Co-Nect. < http://exchange.co-nect.net/>

“Cooperative Learning Strategies.” Australian Department of Education, Science and Training. <http://www.myread.org/organisation.htm - thinkpairshare>

VIII. Journaling

A. Double-Entry Journals: Students can use a double-entry journal to help them think about new concepts or vocabulary, express their opinions, justify an opinion using citations, and understand or respond to the text they are reading.  Writing thoughts before speaking can also help students organize their thinking and get prepared to participate in group discussion.  

The double-entry journal is a two-column journal. In the left column, students write a piece of information from the text, such as a quotation, an idea, or a question that s/he wants to say more about, to understand better or to question. In the right column, students relate to or analyze the information that is written in the left column. For example, the student could title the left column "Quotes" and the right column "Reflections." In this case, the student would copy quotes from the text in the left column, including page #, and reflect upon why they chose the quote.  Be sure to set up the directions for the two columns before students begin reading. Show them exactly what you want in the first column and what you want in the second column by walking through an example.

Double Entry Journal: A House on Mango Street by Sandra Cisneros

	Quotes
	Reflections

	“Everybody in our family has different hair.  My Papa’s hair is like a broom, all up in the air.  And me, my hair is lazy.  It never obeys barrettes or bands” (p.6)


	I chose this quote because it made me form pictures in my mind.  I see an image of Esperanza’s father with his hair sticking up in the air like that guy in boxing.  When she says that her hair is lazy I think of her hair doing whatever it want to do.  Sometimes my hair is lazy too.


B. Reflective Journals: Students may use the double-entry journal to do reflection.  Students write a question, prompt, or subject to reflect on in the left column and write their thoughts/reflection s in the right column. The most important thing is to push students to begin to think about their own thinking. Students should consider what they personally think and feel, drawing their own conclusions instead of just parroting what the teacher thinks.  You should model questions or writing prompts for students and then begin asking them to think of questions for the group to reflect on.

Sample Reflection Prompts and Questions:

	· I enjoyed learning about ________ because…

· What did you learn today?

· How can you use what you learned in the real world?

· I still need help on __________ because…

· I enjoyed discussing…

· Today’s class was…

· What is another way to solve this problem?

· I was feeling frustrated this week when…

· I was feeling happy this week when…

· I would like to learn ________ in this class because…
	· List the advantages to this solution.

· List the disadvantages to this solution.

· After reading about people who experienced_______, describe a typical day in their shoes.

· If I was given the opportunity to do this again, I would…

· I can change ________ about my community…I want to change this about my community, because…

· I want to learn more about…

· The best part about my project was…

· One of the difficult things about my project was… 

· For my next project, I need to remember to… 




Double-Entry Journals cont’d

Some Application Suggestions 

Reading

· Before reading a text, show students the title or cover of a book.  Then ask them to write 3 predictions about what will happen in the story.  After reading, have them write what actually happened in the right column.   

· Have students write the names of several characters from a book/story they’re reading in the left column, and then have them describe what they think about the characters in the right column. 

· Ask students to select and write three meaningful quotes from a book they are reading in the left column. In the right column, ask them to explain why they chose the quote and what it means to them.  

Writing

· Have students use the double-entry journal as an outline for their writing assignment, writing the ideas they want to include in their essay in the left column and expanding on their ideas in the right column. For example, ask students to write a story including the use of three senses. Have them write the name of each sense in the left column and how they are going to describe that sense in their essay in the right column. 

Math

· Have students copy different shapes in the left column and identify the shapes in the right column. 

· Have students write a math term in the left column. Have them draw a picture and brief explanation of the concept in the right column.  

· Have students write questions in the left column. Have them write the answers once they learn them 

· Give students math problems to write in the left column. Have them solve the problems in the right column. 

· Have students write a geometric theorem in the left column and write the proof in the right column. 

Science

· Have students guess what is going to happen in a lab experiment, and have them write their guesses in the left column. In the right column, have them record what the actual results were. 

· Give students scientific terms that relate to a unit you are studying, and have them define and illustrate the terms in the right column.
Social Studies

· Have students write three questions they have about a project they are about to start in the left column. In the right column, have them write the answers once they learn them. 

· Have students write the names of places about which they are learning in the left column, and have them explain what they know about each place in the right column. 

______

Source: 


Exchange Co-Nect. < http://exchange.co-nect.net>

IX. Web Resources 
MA Department of Education

Web pages by ELL Unit with important information for teachers, administrators, and parents regarding rights, resources and opportunities.  http://www.doe.mass.edu/ell/
Center for Applied Linguistics (CAL)

Publishes research, teacher education, instructional materials, etc. about language and culture

http://www.cal.org/
Article on Think Aloud Protocols, a ‘how-to’ for teaching reading strategies.

http://www.cal.org/resources/digest/0314lavadenz.html
ELL Help! Kit 

Extensive resource guide for teachers of middle and high school migrant students that provides info to busy teachers who want practical, research-based advice on how they can more effectively work with ELL migrant students.  Strategies promoted are characteristic of good teaching and will benefit all students, not just ELLs http://www.escort.org/products/secondaryhelpkit.html
Help! Kit for teachers of primary school ELLs http://www.escort.org/products/helpkit.html
National Clearinghouse for English Language Acquisition (NCELA)

Information and resources about language instruction for English language learners.  http://www.ncela.gwu.edu/
Article on working with ELL’s in the mainstream setting http://www.ncela.gwu.edu/pubs/pigs/pig19.htm
Article on promoting reading comprehension of bilingual students
http://www.ncela.gwu.edu/pubs/nabe/brj/v18/18_12_jimenez.htm\
Summary of findings on vocabulary improvement in ELLs

http://www.ncela.gwu.edu/pubs/symposia/reading/vocabulary6.html
Reading Rockets (ReadFirst)

Information about teaching kids to read and helping those who struggle

http://www.readingrockets.org/
Section of site dedicated to ELL/LEP issues http://www.readingrockets.org/lp.php?CID=59
State University of New York at Stony Brook

Concrete tips and strategies for working with ELLs http://www.celt.sunysb.edu/ell/default.php
United Nations’ Cyber School Bus

Resources on global issues, available in several languages http://www.un.org/Pubs/CyberSchoolBus/
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