1
24

SECOND INTERIM REPORT ON THE DEVELOPMENT OF 

ADULT BASIC EDUCATION TEACHER CERTIFICATE

Teacher Certification and Credentialing

Adult and Community Learning Services

ABE Teacher Certification Advisory Committee

April 2000

The Massachusetts Legislature, in an outside section to the Fiscal Year 1998 state budget, directed the Department of Education to develop a certificate that would be available to, but not required of, teachers of adult basic education.  This second interim report is being released to the Legislature and other interested parties.  Described within is the considerable progress made to date toward establishing a Massachusetts certificate for teachers of adult basic education (ABE).  [The first interim report may be obtained on the Massachusetts Department of Education’s web-site at http://www.doe.mass.edu/acls/certification.html ] Teachers in the field of Adult Basic Education are employed as teachers of adult literacy (in English and in the native language), adult secondary education (including preparation for the GED examination or an adult high school diploma), and adult English for speakers of other languages (ESOL).  Services are sponsored by a wide variety of organizations, including community-based organizations, public schools, community colleges, civic centers, libraries, correctional institutions, employers, and unions. 

The offices of Teacher Certification and Credentialing, Adult and Community Learning Services, and members of the ABE Teacher Certification Advisory Committee (appointed by Commissioner Driscoll, see Attachment 1 for a list of members) have worked together over the past year to craft a certification that is meaningful and tailored to the specific characteristics of adult education.  This interim report reflects progress in several areas, including proposed competencies for teachers of adult basic education and proposed routes to certification.   These drafts also reflect substantial input from adult educators obtained via responses to the October interim report, online competency conferences with a diverse array of practitioners, and focus groups conducted across the state. [A summary report of the focus groups is also available on the MDOE web-site.]   We would also like to take this opportunity to thank the hundreds of ABE practitioners who have taken the time to offer their expertise and considered opinions to the development of this certificate.  

Goals in Developing an ABE Teacher Certificate:

There are several goals that have guided the development of this certification process.  The first goals were stipulated by the Commissioner of Education, David P. Driscoll, who directed the Committee to develop a certificate that reflects the unique characteristics of the field of ABE which, in turn, must respond to the varied needs of adult students.  Commissioner Driscoll further advised the Committee that the process of certification should be flexible and creative, and focussed on proficiency of what adult educators1 need to know and be able to do in order to ensure the success of their adult students.  This goal required a careful review of the Massachusetts ABE Curriculum Frameworks and an integration of the goals of the Frameworks with the list of teacher competencies.

Developing a certification process that is responsive to the approximately 2,500 adult educators already in the field has been a critical concern.   Balancing this concern is the equally important goals of developing a certificate that is recognized as a standard of professional excellence.  Adult educators, many of whom possess from one to thirty years of experience in the field, believe that the ABE certification process must recognize the essential “skills and abilities” they already possess so that they need not enroll in courses to fulfill the ABE certification competencies.  The certification process proposed in this report recognizes the experience and expertise that ABE teachers already possess by allowing multiple routes to certification and multiple ways of demonstrating proficiency of the competencies.

Related to this goal is the Department’s acknowledgement of the challenges that a largely part-time adult basic education workforce will encounter in pursuing this certificate.  The proposed certification process is committed to facilitating access to ABE certification for all adult educators who are committed to pursuing excellence in their adult education career.  The Department also recognizes that to achieve high levels of teacher performance, we must foster a core of full-time career adult educators within each adult education program.  Therefore, the Department will continue to promote policies that support full-time staff in the adult education programs it funds, policies that already account for an increase from 20% to 30% full-time ABE teachers over the past five years.  

A description of the proposed framework for the Adult Basic Education Teacher Certification follows.  Definitions of all terms used are provided in Attachment 2.

Form of the ABE Teacher Certificate

The 1999 Legislation requires MDOE to offer a voluntary certificate for  “teachers of adult education.”  After much discussion about the phrase “adult education,” the Certification Advisory Committee recommends that the title of the certificate be “adult basic education” since this term more accurately reflects the scope and intent of the certificate.  The Committee has adapted its definition of adult basic education from one used by NCSALL (National Center for the Study of Adult Learning and Literacy).  The term “adult basic education” includes many forms of educational support within the field, among them:   adult literacy, English for speakers of other languages (ESOL), citizenship, native language literacy, adult numeracy, basic skills instruction, adult secondary education, transitional education for adults with high school credentials, and basic education designed for particular settings:  workplace, homeless, family, corrections, and community-wide programs.

The Certification Advisory Committee recommends a general ABE teacher certificate.  Many Committee members and ABE practitioners (based on our feedback from focus groups and online discussion groups) believe that a general certificate would more accurately reflect current practices in the field of adult basic education. ABE teachers are often called upon to teach in a variety of subject matter areas in addition to working with speakers of other languages and native literacy language learners.  Also, fluctuations in funding and in the numbers and the types of students often require teachers to shift assignments; for example, a mathematics teacher might be required, or called upon, to teach ESOL, or a reading and writing teacher might be called upon to teach mathematics.  Similar to the MDOE certificate currently required of an elementary school teacher, a general teacher certificate requires a foundation of knowledge in all of the areas of adult basic education covering the breadth of content, skills, and abilities needed by adult educators.  Readers are invited to comment on the proposed form of the certificate.

Preliminary Requirements for the ABE Teacher Certificate

In an application process the first requirement is the educational requirement.  Initially the Advisory Committee voted to recommend a Bachelor’s degree or the equivalent.  Research was conducted seeking a viable equivalent but none was found.  After considerable discussion, the only viable alternative identified is a waiver of the Bachelor’s degree requirement for otherwise highly qualified candidates by the Commissioner of Education, a process that is already available to preK-12 applicants.  Additionally, as part of its commitment to professional development, the Department will explore ways to support teachers who do not have a Bachelor’s degree by helping them to find a way to pursue a college degree.

Additional preliminary requirements for certification involve demonstrating communication and literacy skills and subject matter knowledge.  The Committee supports administering a literacy skills test.  For now, it is recommended that the Massachusetts Educator Certification Communication and Literacy Skills Test be used, until a more appropriate test for adult educators can be determined.  Of particular concern is the ability of such a test to fairly assess the literacy skills of teachers for whom English is not their first language.  

In the Commonwealth of Massachusetts, all public school educators are required to take both a literacy skills test and a subject matter test.  No subject matter test currently exists for ABE.  The Adult and Community Learning Services and the Teacher Certification and Credentialing offices will review the “elementary educator’s test” and its guidelines to determine if it is a suitable starting point for developing an ABE teacher subject matter test.  The current elementary educator’s test objectives cover the subareas of language arts, mathematics, social studies, science, the arts, health, physical education, child development and interdisciplinary connections.  [See Attachment 3.]  Alternatives to a subject matter test are also being discussed by the Committee.  Readers are invited to comment and make recommendations on the proposals regarding the literacy skills and subject matter tests.

Under current MDOE guidelines, not all practitioners pursuing the ABE teacher certificate will be required to take the literacy skills and subject matter tests.  Practitioners with current preK-12 certification who pursue additional certification, in this case ABE certification, will not be required to take either the literacy skills test or the subject matter test.  Additionally, the Committee recommends exempting experienced ABE practitioners (i.e., the equivalent of five or more years of ABE teaching experience) from the literacy skills and subject matter tests, if they qualify to use one of the proposed streamlining options discussed below in the routes to certification.

The ABE Teacher Competencies

Certification systems are built on a foundation of required competencies. The Advisory Committee is recommending a list of competencies that is the result of rigorous research and review.  While no state in the nation has yet completed a stand-alone adult education certificate, members of the Advisory Committee and MDOE reviewed several existing competency lists.  These include competencies developed by:  Pelavin Associates (under contract with the U.S. Department of Education);  the U.S. Department of Labor “Secretary's Commission on Achieving Necessary Skills” (SCANS); the National Board for Professional Teaching Standards (NBPTS); several drafts by other state education offices and by adult education programs in Canada and Great Britain.

The proposed list of thirty-four (34) teacher competencies [refer to Attachment 4] are in the areas of:

· Foundation of Knowledge, 

· Understanding the Adult Learner, 

· Equity and Diversity, 

· Instructional Design, 

· Teaching Methods, 

· Facilitating the Adult Learning Environment, 

· Student Assessment and Evaluation, and 

· Professionalism/Continuing Education.  

In preK-12 certification, teachers must fulfill both the “common teaching competencies” (Regulations for the Certification of Educational Personnel In Massachusetts § 7.10) and subject specific competencies.  This proposed list of thirty-four ABE teacher competencies is designed to included both the ABE subject matter competencies and the intent of the teaching competencies common to all Massachusetts teachers.  The common teaching competencies have been reworded to be specific to the needs of teachers of adult literacy, adult secondary education, and English for speakers of other languages.   

The competencies proposed in this document are designed to reflect teaching philosophies common to the ABE field (e.g. high expectations for all adult learners, learner centeredness, collaborative learning, special needs of adult learners). They are intended to be broad enough to allow for a variety of adult basic education settings and flexible enough to stimulate growth and development in a continually changing field.  Finally, the competencies are designed to build practitioner reflection and promote the integration of theory, methods, and assessment into teacher practice.  

This draft of the ABE teacher competencies also incorporates the feedback elicited from adult basic education practitioners via the interim report released in October of 1999, focus groups conducted across the state this past December and January, and online discussion groups that included members from across the state.   As a result of the feedback and based on the practitioners’ considerable expertise in the field of adult education, some competencies were edited, added, combined, or omitted.  Hence, the list of competencies was reduced from the fifty-three (53) in the October interim report to thirty-four (34) in this report.  We ask readers of this report to comment further on the competency list.

The Committee is also recommending several methods by which proficiency of competencies can be demonstrated, beginning with two assumptions that underlie what might constitute sound evidence.  First, the level of proficiency to be indicated should be significant and meaningful; therefore, the evidence should involve measurements that go beyond simple checklists and “seat time” for training.  Second, the types of allowable evidence should have sufficient range and variety to capture the knowledge and skills that certification candidates already possess.  After an evaluation of a practitioner’s academic transcripts to determine which competencies have been fulfilled, the candidate could then document proficiency of remaining competencies in a number of ways, including portfolio and performance-based assessment, possibly similar to the one used by NBPTS.  The list of ways provided is not intended to be exhaustive.  [See Attachment 5.]   Readers are invited to comment and make recommendations on the proposed ways of demonstrating proficiency.

Routes to the ABE Teacher Certificate

The Advisory Committee is recommending four routes to ABE Teacher Certification based on the amount of teaching experience candidates bring to the process.   [See Attachment 6.]

The first route to certification is for new adult educators.  This route would be via an accredited ABE teacher preparation program at a college or university, or an ABE Certification Review Panel, similar to the panel used in the preK-12 alternative route to certification process.   Accredited ABE teacher preparation programs do not currently exist within the Commonwealth; however, several institutions of higher education have expressed interest in developing them.  MDOE, working with the System for Adult Basic Education Support (SABES), is currently developing and piloting several courses that are compatible with ABE teacher certification and the learning standards of each will be made available to institutions interested in developing ABE teacher preparation programs.  It is unlikely, however, that coursework alone will be sufficient to demonstrate proficiency in all competencies, with portfolio and performance-based assessments required to achieve at least some of them.

The second route to certification is for teachers with preK-12 certification (any field, at either the Provisional with Advanced Standing or the Standard levels), but who have less than one year (480 teaching contact hours) of ABE teaching experience.  These teachers would have to achieve a passing score on the Adult Basic Education Subject Matter Test (to be developed) and demonstrate proficiency of the ABE teacher competencies.

The third and fourth routes to certification would be via streamlining options designed to recognize the experience and expertise of current ABE practitioners.  [See Attachment 7.]   The third route to certification is within a proposed streamlining option for teachers with one year of teaching experience (at least 480 teaching contact hours) who also hold a preK-12 teacher certification (any field, at either the Provisional with Advanced Standing or at the Standard levels).  The fourth route  to ABE teacher certification, also within the streamlining option, would be for ABE teachers with five years of teaching experience (at least 2,400 teaching contact hours); five years of experience in a field being a generally recognized benchmark of expertise.
Both streamlining options would recognize the experience and knowledge of current ABE teachers by considering a portion of the ABE teacher competencies fulfilled.  [See Attachment 7.]   Competency choices for inclusion in the streamlining options were based on a number of factors, such as whether a competency or its derivative appears among the MDOE preK-12 Common Teaching Competencies; whether it might be assumed that training undertaken to earn a preK-12 certification would have made one proficient at a particular competency; and, whether one could conceivably have become proficient at a given competency after one or five years of teaching adults, respectively.  Readers are asked to comment and make recommendations on these proposed routes to certification.

Practica Requirements for the ABE Teacher Certificate
During the course of developing the ABE teacher competencies and the streamlining proposal, several important issues emerged:  the need to preserve the unique characteristics of the ABE field, the need to train more adult basic education teachers, the lack of ABE teacher training programs, and the challenge to invite as many practitioners as possible into what will be a voluntary certification system.  Moreover, because preservice training in adult education is currently almost non-existent, in the short-term the traditional practica model cannot be relied upon to be available.  With these issues in mind, the Committee recommends an additional model for an ABE practica be developed and supported, it is essentially an inservice “apprenticeship” model for applicants with less than one year  (480 teaching contact hours) of ABE teaching experience.  The inservice model would be the equivalent to an apprenticeship that would allow practitioners to work within the field of ABE under the supervision of  mentor ABE teachers while they are pursuing ABE teacher certification.

Mentored practica would provide important opportunities.  It would allow novice ABE practitioners to work closely with experienced ABE teachers to begin to develop many of the skills incorporated throughout the competencies (e.g. collaborative learning, creating a community of learners).  Mentored practica would also allow the novice teacher to have exposure to an experienced adult basic education teacher.  The Committee will consider whether the practica could also serve as a means by which performance assessment is conducted in order to fulfill certain competencies where classroom observation is perhaps the best way to assess proficiency.  (For example, “Interacts equitably and responsibly with all learners,” “Communicates effectively and appropriately with learners,” “Creates an environment conducive to learning.”).  Readers are invited to comment and make recommendations on the proposal for a mentored practica model.

Challenges for The ABE Teacher Certificate

The ABE Certification Advisory Committee still faces several challenges regarding certificate for ABE teachers.

1. In a general certificate, practitioners will need to demonstrate knowledge across a number of subject matter areas:  reading, writing, mathematics, adult secondary education/GED (science, history/social studies, literature) and ESOL.  The Committee has only begun to identify knowledge that could/should be required to attain a general ABE certificate, with recommendations regarding the depth and breadth of this knowledge still under discussion.  Current proposals are more expansive, but it is likely the following list includes the minimum areas of knowledge and ability required for the Department to certify a teacher as prepared to teach in any of the subject matter areas covered by the ABE certificate:  knowledge of and ability to communicate effectively in English orally, in reading and in writing;  knowledge of and ability to compute, solve problems, and identify the underlying conceptual framework for mathematics at a minimum through the adult secondary level;  and a general knowledge of literature, history/social studies, and science.  What level of proficiency should be required?  What additional knowledge should an ABE teacher possess?  To what extent will the “breadth and depth” of these expectations constitute a barrier to ABE certification, i.e., can we make a general ABE certification feasible?  What can/should we do to meet these challenges?  

2. The preceding “challenge” addresses primarily competency #2 [see Attachment 4].  We also need to determine the level of proficiency required to attain the other 33 competencies.  Experienced ABE teachers know the extensive level of skills and abilities they have had to develop in order to become effective adult educators.  The ABE certificate, however, is intended to identify the level of proficiency needed to credibly begin one’s role as an ABE teacher.  To what level should applicants for ABE certification be expected to demonstrate proficiency? 

3. While portfolio and performance assessment are often the most authentic means of determining proficiency, they come with certain challenges:  significantly increased cost;  significantly increased time from applicants for certification;  training assessors;  and maintaining consistency/reliability across multiple assessors.  To what extent and for which competencies should ABE certification rely on portfolio and performance assessment and when should it accept test results and course transcripts?  (You are encouraged to complete the last column in Attachment 5 that includes space for you to record your recommendations with regard to the type and depth of measures for each competency.) 

4. The Committee has not reached consensus with regard to competency #32, which currently reads:  “Understands her or his legal and moral responsibilities.”  Initial issues surrounding this competency dealt with the issue of demonstrating evidence of  “sound moral character,” which is a legal requirement of anyone seeking certification in the Commonwealth.  The Committee determined that sound moral character should be evidenced via standard affidavits within the application for Massachusetts teacher certification.  Applicants must report whether they have had a teaching certificate or approval revoked or suspended in any state; whether they have been dismissed from a teaching or school administration position; and whether they have ever been convicted of any crime (excluding minor traffic violations).  Additionally, applicants must attest to having filed all state tax returns and paid all state taxes required by law; to having read and understood their obligations under General Laws Chapter 119, S. 51A regarding mandatory reporting of abuse or neglect of minors under the age of 18 years; and to the fact that the application itself contains no misrepresentations or falsehoods.

Some initial concerns raised by this competency were whether these standards might be used to discriminate against some ABE practitioners.  Of particular concern were the rights of gay, lesbian, and transgender individuals.  The outcome of this discussion was that the rights of these individuals are protected under state law that prohibits discrimination on the basis of sexual orientation.   Concerns were also raised about other ways in which these standards might be used to prohibit the certification of some ABE practitioners.  It was noted, however, that the rational for inclusion of these standards is that they would be necessary to prevent or revoke the certification of those who engage in illegal behaviors (e.g. a felony, sexual harassment).   The Committee has also considered whether an additional use of this competency would be as a valuable tool in urging ABE practitioners to understand fully the ethical policies established by their programs.

The Committee will discuss further whether this competency should be reworded to more clearly reflect the needs of adult basic education; or, given the required affidavits, whether this competency should be deleted.   

5.  
Once the proposed preK-12 regulations are adopted, the ABE Teacher Certificate will need to be revised to use parallel form and language.  An example of how the format might change has been included in Attachment 8.

6.  
In a field where:  

· average salaries fall below those in K-12 education;  

· almost 70% of teachers are working part time and without benefits; 

· over 10,000 students are on waiting lists for months before being enrolled in classes;  and 

· adult basic education funding available through the Department of Education is limited and must be divided up among many competing uses;

should any of the cost of ABE teacher certification be under-written by the Department and how much should be borne by those seeking such certification?  

Readers are invited to comment and make suggestions on these challenges that must be resolved before we can launch an ABE certification process.  

Comments and Recommendations

This report is being circulated among legislators, our partner state agencies, professional organizations, such as the Massachusetts Coalition for Adult Education, the ABE Directors’ Council, ABE practitioners, other stakeholders, and interested parties across the state.  We invite you to comment and make recommendations which will be considered by MDOE and the ABE Teacher Certification Advisory Committee, and be used to formulate a draft of the certificate for the Massachusetts Board of Education.   It is our hope that by Fall of 2000, the Board of Education will begin reviewing and acting upon the Adult Basic Education Teacher Certification recommendations.  

Comments should be sent to:  Mary Jayne Fay, ABE Certification Specialist, by mail, e-mail or fax preferably by June 5th, but no later than June 30th.  A comment form has been provided for your convenience in Attachment 8.





Adult and Community Learning Services





350 Main Street





Malden, MA 02148





FAX:    (781) 338-3394





e-mail:  mjfay@doe.mass.edu

Attachments:  

1. ABE Teacher Certification Advisory Committee Membership List

2. Definition of Terms

3. Massachusetts Educator Certification Tests, Test Objectives:  Elementary

4. Adult Basic Education Teacher Competencies 

5. Evidence of Proficiency

6. Routes to the ABE Teacher Certificate

7. Streamlining Options

8. ABE Teacher Competencies and the Proposed preK-12 Framework

9. ABE Teacher Certificate Comment Form

Attachment 1

ADULT BASIC EDUCATION TEACHER CERTIFICATION 

ADVISORY COMMITTEE MEMBERSHIP LIST
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	(

	Donna Branco
	Director of Education
	Corrections Network, 

Bristol County House Of Corrections
	Corrections


	(

	Harneen Chernow
	Director
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	Dr. Kathleen Skinner 
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	Mass. Teachers Association (MTA)
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	(
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	MFT
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	(
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ABE Certification Advisory Committee Co-chair
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	MDOE
	Certification/GED
	

	Bob Bickerton 
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	MDOE
	ACLS
	

	Mary Jayne Fay
	ABE Certification Specialist
	MDOE
	ACLS
	

	Marion Gillon
	Certification Counselor
	MDOE
	Certification
	

	SABES Staff:

	Carey Reid
	Staff Development Specialist
	SABES
	
	


Attachment 2

DEFINITION OF TERMS

DEFINITIONS

· Adult Basic Education:  Includes the many forms of educational support provided to educationally disadvantaged and limited English proficient adults, including adult literacy, secondary education, and English for speakers of other languages.

· Adult Basic Education Teacher:  Any person employed in or volunteering in an adult basic education context (e.g. community adult learning centers, corrections, family literacy, homeless, workplace education, volunteer services, etc.).

· Bachelor’s Degree in Arts or Sciences:  A Bachelor’s degree from an accredited college or university, with an arts or science major.

· Board:  The Board of Education of the Commonwealth of Massachusetts.

· Commissioner:  The Commissioner of Education of the Commonwealth of Massachusetts.

· Practicum:  A field-based experience in the role of an adult basic education teacher that is supervised by an accredited college or university ABE teacher preparation program, and/or a mentor ABE teacher.

· Massachusetts Tests for Educator Licensure:  Examinations required of applicants using Route I to ABE teacher certification.  The examination covers:  

· Communication and literacy skills; and 

· Subject matter knowledge.

· Master’s Degree:  A Master’s degree from an accredited college or university.

· Mentor Teacher: A highly skilled, experienced teacher of adult basic education who has been trained to assist and supervise a newer teacher.

· National Board for Professional Teaching Standards:   An organization of professional educators and education associations that has developed a series of portfolio-based performance assessments and subject matter knowledge assessments for experienced teachers.

· Performance Assessment:  Assessment of teacher performance for certification that includes direct observations and documentation.

· Subject Matter Knowledge:  The academic content of a discipline or field.

Attachment 3

MASSACHUSETTS EDUCATOR CERTIFICATION TESTS

TEST OBJECTIVES:  Field 03: Elementary

Massachusetts Educator Certification Tests

Test Objectives

Field 03: Elementary

SUBAREAS:

LANGUAGE ARTS

MATHEMATICS

SOCIAL STUDIES

SCIENCE

THE ARTS, HEALTH, AND PHYSICAL EDUCATION

CHILD DEVELOPMENT AND INTERDISCIPLINARY CONNECTIONS

LANGUAGE ARTS

0001
Understand the development of reading competence, including interactions among reader, text, and context.

For example: issues and processes related to the emergence of literacy and the development of reading skills in children; developmental milestones in the reading process; development of reading skills among second‑language learners; factors affecting readers' ability to construct meaning (e.g., prior knowledge; features of the text; context of the reading act); and knowledge of various comprehension strategies used to construct meaning from printed language for different purposes (e.g., reading a textbook to review for a test, reading for enjoyment).

0002
Use vocabulary skills (e.g., structural analysis, contextual analysis) and literal and inferential comprehension skills to determine meaning in given passages.

For example:  using word structure, (e.g., phonetic analysis, syntactic cues, affixes) and context clues to determine the meaning of unfamiliar words; using context clues to determine the intended meaning of a word with multiple meanings; recognizing ways in which figurative language (e.g., metaphor) is used in a text; recognizing facts and opinions, sequence of events, implied and stated main ideas, and supporting details in a text; summarizing a text accurately; drawing conclusions or making generalizations from information in a text; and drawing inferences (e.g., about character, setting, cause‑and‑effect relationships) from a text.

0003
Use interpretive and evaluative comprehension skills in reading.

For example: analyzing an author's purpose or point of view in a passage; using text characteristics as an aid in constructing meaning; comparing or contrasting information presented in two or more passages; evaluating the use of language and illustrations to portray characters, develop plot, or create a mood in a passage; and analyzing, interpreting, and evaluating the logic, credibility, objectivity, or emotional impact of a given passage.
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Field 03: Elementary

Test Objectives

0004
Understand genres of literature, literature from various world cultures and regions (including the United States), and literature for children.

For example: key features of genres of literature (including fiction, nonfiction, and poetry) and differences among genres; characteristics of literature associated with particular historical periods and literary traditions; ways in which a literary excerpt reflects themes or traditions associated with its time and place of origin; types of children's literature and their characteristics; criteria for evaluating children's literature (e.g., equity issues, authentic portrayal); analysis of excerpts in relation to style or theme; and uses of children's literature (e.g., promoting cultural awareness, addressing student issues, generating ideas for writing, connecting with students' knowledge bases).

0005       Understand communication through the writing process.

For example: knowledge and use of prewriting strategies (e.g., brainstorming, semantic mapping, outlining, reading and research); factors to consider in writing for various audiences and purposes (e.g., expressive, informative, persuasive); knowledge and use of text genres and structures (e.g., letter, poem, story, play); and strategies (e.g., peer conferences) and skills for drafting, editing, revising, proofreading, and publishing materials.

0006
Analyze and revise written work in relation to grammar, mechanics, style, clarity, organization, and intended audience and purpose.

For example: revising texts that have problems related to sentence construction (e.g., revising run‑on sentences, misplaced modifiers), subject‑verb and pronoun‑antecedent agreement, verb forms, pronouns, adverbs, adjectives, plural and possessive nouns, capitalization, punctuation, and spelling; revising texts for appropriateness for a given audience or purpose; improving text organization and unity (e.g., adding a topic sentence, reordering sentences, deleting unnecessary information); and improving text clarity and effectiveness through word choices.

0007
Understand effective communication through the use of listening and speaking skills and strategies.

For example: listening strategies appropriate for given contexts and purposes (e.g., acquiring or evaluating information, appreciating literature read aloud); strategies for active listening; factors affecting the ability to listen effectively and construct meaning in various situations; strategies for organizing and presenting feelings, ideas, and information for different audiences and purposes (e.g., participating in group discussions, presenting an informational speech); the significance of nonverbal cues in communication; the use of technology to enhance communication; and cultural dimensions of communication.
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0008       Understand and apply study and research skills and strategies.

For example: strategies for studying information presented in texts and other media (e.g., previewing); applying note‑taking and outlining skills; using a variety of written, oral, visual, and technological sources of information and the parts of a book (e.g., table of contents, glossary) to locate information; evaluating the appropriateness of reference sources for meeting given informational needs; and interpreting information presented in graphs and tables.

MATHEMATICS

0009      Apply a variety of approaches, including the use of calculators and computers, to explore, interpret, and solve mathematical problems in a variety of contexts.

For example: applying appropriate mathematical strategies (e.g., estima​tion, mental computation, working backwards, simplifying, modeling, pattern recognition) to solve problems; evaluating the solution to a problem; recognizing common uses of calculators and computers as tools for learning, exploration, and problem‑solving; analyzing the benefits and limitations of calculators and computers in problem‑solving situations; and using strategies and activities involving calculators and computers to investigate and solve mathematical problems.

0010      Understand mathematical communication and use mathematical terminology, symbols, and representations to communicate information.

For example: interpreting mathematical terminology, symbols, and representations; using graphic, numeric, symbolic, and verbal representations to communicate mathematical concepts and relationships; and converting among graphic, numeric, symbolic, and verbal representations.

0011      Understand and apply concepts and skills related to number and numeration, including fractions, decimals, ratios, and percents.

For example: recognizing and comparing properties of whole numbers and the whole number system (e.g., commutative, distributive); applying concepts of number and numeration systems to compare, order, and round; recognizing the logic of and relationships among mathematical operations; applying mathematical operations in real‑world situations; using integers, fractions, decimals, ratios, and percents to solve problems; comparing, ordering, and identifying equivalent forms of fractions, decimals, and percents; and using various materials, models, and methods to explore concepts and solve problems involving integers, fractions, decimals, ratios, and percents.
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Field 03: Elementary

Test Objectives

0012   
Understand and apply concepts and methods related to algebra and geometry.

For example: deriving algebraic expressions to represent real‑world patterns and relationships; applying the concepts of variable, function, and equation to express relationships algebraically; using tables and graphs to explore relationships and make predictions; using expressions involving exponents, powers, and roots; recognizing types and properties of geometric figures; using basic geometric concepts (e.g., similarity, congruence, tessellations) and spatial sense to solve problems; identifying and applying geometric transformations; classifying figures according to symmetries; using coordinate systems on lines and planes to solve problems; and using various materials, models, and methods to explore concepts and solve problems involving algebra and geometry.

0013
Understand and apply principles, concepts, and procedures related to measurement, statistics, and probability.

For example: estimating and converting measurements within the customary and metric systems; applying procedures for using measurement to describe‑and‑compare phenomena;  identifying appropriate measurement instruments, units, and procedures for various measurement problems involving length, area, angles, volume, mass, temperature, etc.; interpreting graphic and nongraphic representations of statistical data (e.g., frequency distributions, percentiles); applying concepts of statistics and probability to collect and organize data, identify patterns and trends, and draw conclusions; determining probabilities and making predictions based on simulations or theory; and using a variety of materials, models, and methods to explore concepts and solve problems involving measurement, statistics, and probability.

0014
Understand and apply formal and informal mathematical reasoning processes in a variety of contexts.

For example: analyzing problem situations, making conjectures, organizing information, and selecting strategies to solve problems; evaluating solutions to problems; constructing arguments and judging the validity or logic of arguments; and using logical reasoning to draw and justify conclusions from given information.
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Field 03: Elementary

Test Objectives

SOCIAL STUDIES

0015
Understand democratic principles and practices, the rights and responsibilities of citizenship in the United States, and the nature and significance of cultural diversity in the United States.

For example: basic democratic principles and rights (e.g., due process; equal protection of the laws) and their significance for individuals and society; responsibilities of U.S. citizens, including classroom, school, and community applications (e.g., respecting others' rights, obeying laws and rules, expressing dissent); democratic values and beliefs (e.g., individual participation, majority rule, minority rights, tolerance, compromise) and their significance; the nature and implications of commonalities and differences among groups; and ways in which particular cultural groups and cultural diversity in general have influenced historical and contemporary developments in the United States.

0016
Understand geographic features, concepts, issues, and skills; interrelationships among geography, culture, and society; and global interdependence.

For example: major geographic features of Massachusetts, the United States, and world areas and their historical and contemporary significance; the nature and implications of various types of interactions between people‑and‑the environment; migration and its significance; the use of globes, maps, and other resources to access geographical information and explore geographical themes; types of relationships among people of different world regions (e.g., economic, political, ecological) and the significance of these relationships; and relationships between local decisions and global issues (e.g., how individual or community actions regarding resource use or waste disposal may affect global resource availability).

0017
Understand major historical developments in the United States and world areas and analyze their significance from a variety of perspectives, including multicultural perspectives.

For example: major events and trends in the history of the United States and other world areas and their significance; settlement and development of Massachusetts; key characteristics of world civilizations and culture groups; historical patterns (e.g., related to cultural diversity, the impact of technology on society, the role of women, family arrangements, types of work) and their implications; relationships between geographic factors and historical developments; change and continuity in social values, attitudes, and behaviors; long‑term political, social, and economic developments; and use of historical knowledge to understand the present.
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Field 03: Elementary

Test Objectives

0018  Understand basic economic and political concepts and systems in the United States and the world.

For example: fundamental concepts and principles of economics (e.g., supply and demand, global interdependence); types of economic systems and their historical significance; key features of the U.S. economic system, including the roles of consumers and producers; economic resources and activities in various regions and their signi​ficance; purposes of government; features and historical significance of types of political systems; functions of federal, state, and local govern​ment in the United States; the branches of government and their roles; key aspects of government in Massachusetts; the significance of major events and documents that shaped the U.S. government; how laws are enacted and enforced; and political processes and the role of political parties.

0019
Understand and apply skills and procedures related to locating, organizing, and interpreting social studies information and using social studies concepts and processes.

For example: appropriate resources, media, and technology for meeting specified information needs; uses, benefits, and limitations of various types of primary and secondary sources of information; organizing, comparing, interpreting, evaluating, and summarizing social studies information presented in various formats (e.g., written, graphic); formulation of research questions; and skills and procedures related to group and individual problem solving, decision making, and conflict resolution.

SCIENCE

0020
Understand and apply basic concepts and principles of life science to interpret and analyze phenomena.

For example: basic concepts and processes related to cells, organization of living things, heredity, evolution, and ecosystems; major themes of the life sciences (e.g., flow of energy, systems, interactions); application of this knowledge to interpret and analyze natural phenomena; and themes, concepts, and phenomena that link life science with other areas of science.

0021
Understand and apply basic concepts and principles of physical and earth sciences to interpret and analyze phenomena.

For example: basic concepts and processes in physical and earth sciences (e.g., in relation to matter and energy, changes in matter, motion of objects, waves and vibrations, the geosphere, the hydrosphere, the atmosphere and weather, the solar system and the universe); major themes in physical and earth sciences (e.g., energy, constancy, models, patterns of change, scale); application of this knowledge to interpret and analyze everyday phenomena; and themes, concepts, and phenomena that link physical, earth, and life sciences.
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Field 03: Elementary

Test Objectives

0022
Understand principles and procedures of experimental design and materials, equipment, mathematical tools, technology, and safety issues related to classroom and other science investigations.

For example: procedures and considerations in setting up and conducting ​experiments; use of control and experimental groups to test hypotheses; recognition of variables being held constant, those being manipulated, and those responding in an experiment; materials, equipment, mathematical tools (e.g., averaging, counting, timing), and technology for‑observation, measurement, and analysis in classroom and other science investigations; and health and safety measures for given situations.

0023     
Apply inquiry skills to solve problems in science investigations.

For example: applying procedures for generating questions about the natural world, systematically observing phenomena, and gathering information from a variety of sources; selecting appropriate measurement methods and instruments for describing and comparing phenomena; identifying methods of organizing data gathered through observation and experimentation; communicating and interpreting data presented in a variety of formats (e.g., graphs, diagrams, concrete models); and evaluating strengths and weaknesses of claims and arguments based on data.

0024
Understand the foundations of scientific thought, the historical development of major scientific ideas, and relationships between science, technology, and society.

For example: values inherent in science (e.g., reliance on verifiable evidence, reasoning, and logical arguments; avoidance of bias); the historical development and significance of key scientific ideas, including the contributions of individuals from diverse backgrounds; cultural and social contexts of science; the similarities and differences between science and technology (e.g., using science to investigate the natural world, using technology to solve human problems); the technological design process; and the advantages, effects, and costs of scientific and technological changes.

THE ARTS, HEALTH, AND PHYSICAL EDUCATION

0025
Understand historical, cultural, and societal contexts for the visual and performing arts (art, music, drama/theatre, dance) and the aesthetic and personal dimensions of the arts.

For example: characteristic features of diverse artistic traditions; ways in which artistic works reflect their period or culture of origin; the role of the arts in various contexts; the value of artistic experiences for individuals; reasons that people create, perform, and participate in the arts; and strategies for fostering an appreciation of the arts as a way to create meaning, express ideas, explore feelings, and share life experiences.
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Field 03: Elementary

Test Objectives

0026
Understand concepts and skills related to visual art, music, and dramatic activities.

For example: materials and activities for using visual art (e.g., drawing, painting, printmaking), music, and dramatic activities (e.g., creative drama, puppetry, pantomime, improvisation) to promote individual self​-expression, aesthetic awareness, and physical, perceptual, creative, problem‑solving, and critical‑analysis skills; basic tools and techniques for creating two‑ and three‑dimensional art; elements (e.g., line, color, texture) and principles (e.g., unity, balance) of art and their applications; common musical terms and concepts (e.g., harmony, rhythm, melody); types and characteristics of instrumental and vocal music; basic terms and concepts related to creative drama; and the role of creative drama activities in the elementary classroom.

0027
Understand principles and practices related to personal, family, and community health and safety.

For example: basic principles of nutrition; effects of food choices on health; injury and accident avoidance; social and legal aspects of child abuse; factors influencing growth and development and the proper functioning of body systems; benefits of sleep and exercise; sexuality and sexual development; ways in which family roles, relationships, and culture affect family health; effects of various factors (e.g., pollution, tobacco and alcohol, economic equity) on community health; strategies for promoting environmental health; procedures for choosing health care products and services; processes related to communicable, chronic, and degenerative diseases; ways to reduce the risk of disease, including AIDS; causes and consequences (including health, social, and legal) of substance abuse; and the use of decision‑making and problem‑solving skills to promote individual, family, and community health.

0028
Understand principles and practices of physical education as applied to individual development.

For example: fundamental motor, body control, and perceptual awareness skills and appropriate activities to promote development of individuals with diverse needs; components of fitness (e.g., cardio​vascular endurance, flexibility, coordination) and activities to promote lifelong fitness and stress reduction; safety practices associated with physical activities; and the use of physical education activities to promote the development of personal and social skills (e.g., responsibility, leadership, conflict resolution skills, positive self‑concept, cooperation, fair play).

CHILD DEVELOPMENT AND INTERDISCIPLINARY CONNECTIONS

0029
Understand cognitive, physical, and language development during childhood and the instructional implications of developmental processes in these areas.

For example: characteristics and processes of cognitive, physical, and language development during the elementary years; factors that may facilitate or impede a child's cognitive, physical, and language development; significance of special needs for aspects of development; and principles and procedures for promoting all students' cognitive, physical, and language development.
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Field 03: Elementary

Test Objectives

0030
Understand social and emotional development during childhood and the instructional implications of developmental processes in these areas.

For example: characteristics and processes of social and emotional development during the elementary years (including development of self-​concept and self‑esteem); factors that may facilitate or impede a child's social and emotional development; significance of special needs for aspects of development; and principles and procedures for promoting all students' social and emotional development.

0031
Understand relationships among curricular areas and ways in which various disciplines relate to daily life.

For example: the conceptual and methodological interrelatedness of different curricular areas (e.g., using the skills of comparing and contrasting in the context of language arts, science, mathematics, the arts, and other disciplines); and the application of principles and skills associated with a particular discipline to other disciplines (e.g., applying mathematics skills in science and social studies investigations, using language arts across the content areas) and to daily life.
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Attachment 4

ADULT BASIC EDUCATION 

TEACHER COMPETENCIES 

Adult Basic Education Teacher Competencies


Revised 3/21/00

The ABE Teacher Certification Advisory Committee has voted to recommend the following competencies for ABE teacher certification.  This list of competencies is intended to cover both the “common teaching competencies” required of all Massachusetts teachers and the “subject matter areas” specific to Adult Basic Education.

I.  Foundation Knowledge

1. Knows history, structure, purpose, and critical issues of adult basic education.

2. Knows subject matter necessary to teach basic literacies and English language and language acquisition, in mathematics, reading and writing, in Adult Secondary Education/GED instructional settings.

3. Knows foundational subject matter for technologies for use within the home, community, and classroom.

4. Knows the resources available to learners to develop employment readiness skills.

II.  Understanding the Adult Learner

5. Understands theories of and research in adult development.

6. Understands theories of and research in adult learning.

7. Understands developmental and cognitive processes learners undertake and how they impact  the learning environment (e.g. classroom, workplace, homeless shelter, etc.).

8. Recognizes factors that might prohibit adults from entering, participating in, or persisting in educational programs.

9. Understands the principles of lifelong learning and prepares students for continued learning outside the classroom.

III.  Diversity and Equity
10. Recognizes and respects the range of interests and needs that bring learners to adult basic education programs and the diversity of learning approaches they use in the classroom.

11. Interacts equitably and responsibly with all learners.

12. Recognizes the impact of western and non-western civilizations on contemporary American culture.

13. Recognizes how different forms of discrimination based on culture, class, disability, gender, language, race, religion, or sexual orientation might affect learning, teaching methods, and instructional materials.

IV.  Instructional Design

14. Recognizes the importance of needs analysis in the design of instruction.

15. Recognizes the importance of learning objectives in the design of instruction.

16. Designs curriculum relevant to the experiences and goals of learners and to the particular instructional setting.

17. Creates effective curriculum products.

18. Assesses the effectiveness of instruction and modifies it based upon results, student feedback, and collegial observations.

19.  
Articulates to colleagues and learners the rationale for instructional methods and design.

V.  Teaching Methods

20. Uses a variety of instructional methods and techniques that are effective with and address the full range of adult learning styles and needs.

21. Uses a variety of instructional tools that are effective in instructing the adult learner.

22. Uses effective strategies that encourage learners to develop and use critical thinking skills, solving complex problems, working with diverse groups, and identifying and using resources.

VI.  Facilitating the Adult Learning Environment

23. Communicates effectively and sensitively with learners.

24. Creates an environment conducive to adult learning.

25. Recognizes the importance of referring adult learners with challenging life issues to the appropriate resources.

26. Promotes learner involvement in community and societal issues.

27. Collaborates effectively with learners, colleagues, and relevant members of various educational settings (family literacy, corrections, or workplace education, etc.) and the community at large.

VII.  Student Assessment and Evaluation

28. Uses, designs, and interprets formal and informal initial assessment techniques, including self-assessment.

29. Uses, designs, and interprets formative and summative assessments to evaluate learner progress.

30. Confers with colleagues, supervisors, and community resources if special assessment is required.

31.  
Uses data collection systems for program improvement.

VIII.  Professionalism/Continuing Education

32. Understands her or his legal and moral responsibilities.

33. Engages in goal setting, professional development, and lifelong learning.

34. Learns from experience and from others, such as learners, colleagues, and supervisors.

Attachment 5

EVIDENCE OF PROFICIENCY

EVIDENCE OF PROFICIENCY
ABE Teacher Competencies can be demonstrated via these and other forms of evidence through a portfolio-based performance assessment, similar to that used by the National Board for Teaching Standards (NBPTS), which would constitute the backbone of the proficiency assessment process.  After evaluation of a practitioner’s academic transcripts, documentation that indicates proficiency of particular competencies and the detailed plans to address gaps in knowledge and skill would be included.  Depending upon the competency, certification candidates might collect any or all of the following within their portfolios (note that activities used to demonstrate proficiency may cover more than one competency):

A. literacy test

B. subject matter test

C. resumes/curriculum vitae

D. present certifications/licenses

E. oral interview

F. summaries of staff development activities 

G. summaries of self-directed learning

H. annotated bibliographies

I. results of collaborative projects

J. personal statements

K. case studies

L. samples of curricula and lesson plans

M. samples of learner’s work

N. developed web-sites

O. samples of learner’s assessments

P. videotapes or audiotapes of classes

Q. records of classroom observations

R. demonstrations and direct observations

S. records of presentations, trainings, mentorings, and publications

T. learner’s surveys

U. awards and commendations

V. evidence of mediation training

W. learner, peer, and supervisory evaluations

X. others to be determined


Attached is a chart with the ABE teacher competencies and indicators of proficiency.  Please note that these competencies can be demonstrated in any of the ways listed above, and there may be other ways of demonstrating proficiency that have not been included in this list.  Please review these lists to determine how you might fulfill the teacher competencies.

Competency List for ABE Teachers: Revised March 21, 2000

	Competencies
	Indicators of Proficiency
	Sample Evidence


	I.  Foundation Knowledge
	Can demonstrate knowledge of or significant experience with:
	

	1. Knows history, structure, purpose, and critical issues of adult basic education.
	· The history of the field and how it evolved to its present form.

· Historical and legal bases for ESOL and bilingual education.

· Important demographics, both national and local.

· The diversity of adult learners.

· Immigrant and refugee issues.

· Recent government and private sector involvement.

· Funding sources, program advocacy, and other support trends and issues.

· National and state approaches to accountability.

· Current state and national initiatives.

· Relevant local, state, and national organizations.
	

	2. Knows subject matter necessary to teach basic literacies, English language, and language acquisition, in mathematics, reading, writing, and Adult Secondary Education/GED instructional settings. 
	· Discrete numeracy, computation, and problem solving.
· Discrete phonological and language decoding knowledge.

· Structural awareness of and ability to communicate effectively in the English language.

· Cross-cultural awareness of language structure and systems.

· Making and conveying meaning effectively through reading, writing, speaking, listening, and numeracy.
	

	3. Knows foundational subject matter for technologies for use within the home, community, and classroom.
	· Communication technology (e.g. pagers, email, voicemail, listservs)

· Presentation technology (e.g. wordprocessing, graphics software, VCRs) 

· Research and data collection and management technology (e.g. web-based research, spreadsheet, database, calculators). 
	

	4. Knows the resources available to learners to develop employment readiness skills.
	· Job search tools (e.g. resumes, cover letters, interviewing techniques) and resources (e.g. employment agencies, career centers, job training).

· Workplace professionalism (e.g. punctuality, comportment).

· The SCANS skills: Workplace (Resources, Interpersonal, Information, Systems, Technology) and Foundation (Basic Skills, Thinking Skills). 
	


	II.  Understanding the Adult Learner
	Can demonstrate knowledge of or significant experience with:
	

	5. Understands theories of and research in adult development.
	· Stages of development, from childhood to senior years.

· Prevailing and emerging cognitive theories.

· The impacts of cultural differences, gender, and social class on adult development.
	

	6. Understands theories of and research in adult learning.
	· Adult motivation to learn, participation patterns, and persistence in learning.

· Learning strengths, such as multiple intelligences, and learning challenges, such as learning disabilities (LD), and their impact on the learning process.

· Native language literacy acquisition.

· Second or additional language acquisition.

· Transitional education.
	

	7. Understands developmental and cognitive processes learners undertake and how these processes may impact the learning environment (e.g. classroom, workplace, homeless shelter)
	· Metacognitive strategies, such as learning how to learn.

· The continuum from basic skills to higher-order learning skills.

· Typical and atypical human development (e.g. disabilities, trauma) and how they impact learning and learner retention.

· The importance of learner roles (e.g. family member, worker, community member/citizen) in adult motivation and persistence.
	

	8. Recognizes factors that might prohibit adults from entering, participating in, or persisting in educational programs.
	· Specific social, economic, political, and language barriers that affect adult learners.
	

	9. Understands the principles of lifelong learning and prepares students for continued learning outside the classroom.
	· Values and issues related to the growing importance of education in modern life.

· Ways to devise and follow a career plan.

· Ways to effect transitional education.
	

	III.  Diversity and Equity
	Can demonstrate knowledge of or significant experience with:
	

	10. Recognizes and respects the range of interests and needs that learners bring to adult basic education programs and the diversity of learning approaches they use in the classroom.
	· Methods for querying and profiling individual learners.

· Cognitive learning styles and multiple intelligences.

· Learning styles across cultures.
	

	11. Interacts equitably and responsibly with all learners.
	· Self-assessment and peer feedback approaches to determine and to address areas of teacher bias.
	

	12. Recognizes the impact of western and non-western civilizations on contemporary American culture.
	· Non-western/non-Eurocentric historical viewpoints and accounts.

· Methods for integrating alternative historical views in curriculum and practice.
	

	13. Recognizes how different forms of discrimination based on culture, class, disability, gender, language, race, religion, or sexual orientation might affect learning, teaching methods, and instructional materials.
	· Self-assessment and peer feedback approaches to determine and to address areas of  learner bias.

· Methods for integrating diverse values in curriculum and practice.
	


	IV.   Instructional Design
	Can demonstrate knowledge of or significant experience with:
	

	14. Recognizes the importance of needs analysis in the design of instruction.
	· Methods for conducting needs analysis (e.g. initial diagnostic assessments, questionnaires, focus groups, interviewing)

· Selecting or designing appropriate needs assessment.

· Interpreting assessments and designing curriculum based on findings.
	

	15. Recognizes the importance of learning objectives in the design of instruction.
	· Writing instructional goals and objectives.
	

	16. Designs curriculum relevant to the experiences and goals of learners and to the particular instructional setting.
	· Ways to help learners identify short-term and long-term learning goals.

· Individual/group learning plans.

· The intended outcomes of the instructional setting (e.g. corrections, workplace, family)

· The impact of diverse racial, socioeconomic, linguistic, and cultural backgrounds.

· Different kinds of literacy (e.g. prose, document, quantitative, technological) and their relevance in adult life.
	

	17. Creates effective curriculum products.
	· Integrating theory and practice into the design of curriculum.

· The design of learning modules, lesson plans, units, curriculum guides.

· Materials research, adaptation, and development.

· Curricular resources, including SABES centers, libraries, existing curriculum frameworks, libraries, online resources, and peer networks.
	

	18.  Assesses the effectiveness of instruction and modifies it based upon results, student feedback, and collegial observations.  
	· Methods for collecting constructive feedback from learners and colleagues.

· Ways to determine trends in learning outcomes and adjust practice as appropriate.
	

	19. Can articulate to colleagues and learners the rationale for instructional methods and design.
	· Underlying theories and principles and how they have shaped one's approach to teaching.

· Alternative approaches to teaching and learning and the contributions they might offer.
	

	V.  Teaching Methods
	Can demonstrate knowledge of or significant experience with:
	

	20. Can use a variety of instructional methods and techniques that can be used effectively with and address the full range of adult learning styles and needs.
	· Reading, language arts, and oral communication skills appropriate to the age, learning style, and developmental stage of the learner.

· Appropriate study skills and strategies.

· Computation and problem solving skills appropriate to the cognitive development of the learner.

· Effective instructional strategies appropriate to the needs of the learner (learning disorders and differences) and appropriate to the instructional setting (e.g., corrections, workplace, CBO, LEA).

· Building on pre-existing strengths of learners.

· Group and individual learning strategies (e.g. active learning, collaborative learning) and principles of participatory education. 

· Teaching strategies for multi-level classrooms.

· Peer instruction and assessment.
	


	V.  Teaching Methods continued
	Can demonstrate knowledge of or significant experience with:
	

	21. Can use a variety of instructional tools that are effective in instructing the adult learner.
	· Conventional teaching tools, such as manipulatives, flip charts, video, music, art, etc. 

· Prevailing and new technologies and their uses, impacts, and potential (e.g. computer assisted instruction, web-based instruction, graphing calculator).
	

	22. Can use effective strategies that encourage learners to develop and use critical thinking, solving complex problems, working with diverse groups, and identifying and using resources.   
	· Integration of relevant theory regarding methods to help learners develop higher order skills into the curriculum.
· Curriculum design, lesson planning, and teaching strategies that challenge learners to apply and develop higher order skills.
	

	VI.  Facilitating the Adult Learning Environment
	Can demonstrate knowledge of or significant experience with:
	

	23. Communicates effectively and appropriately with learners.
	· Language appropriate and sensitive to learners' abilities, disabilities, ages, levels of development, gender, race, religion, sexual orientation, and ethnic, linguistic, and socioeconomic backgrounds.

· Strategies that promote self-esteem, risk-taking, interaction, collaboration, and mutual respect within the learning community.
	

	24. Creates an environment conducive to adult learning. 
	· Ways to involve learners in all aspects of the learning experience (goal setting, assessment, curriculum design, etc.).

· Ways to acknowledge learner progress.

· Ways to create physically and emotionally safe, efficient, and comfortable classroom layouts for both group and individual activities.

· Ways to ensure constructive, nonconfrontational behavior among members of the learning community.

· Ways to promote understanding of learner diversity.
	

	25. Recognizes the importance of referring adult learners with challenging life issues to the appropriate resources.
	· Community, state, and federal resources available to assist adult learners.

· Methods for researching appropriate resources.

· Ways to facilitate learner access to resources.
	

	26. Promotes learner involvement in community and societal issues.
	· Issues of importance to the community of learners.

· Methods to integrate community and societal issues with learning. 

· Methods to promote civic involvement (e.g. voter registration, involvement in children’s education)
	

	27. Collaborates effectively with learners, colleagues, and relevant members of various educational settings (e.g. family literacy, corrections, or workplace education) and the community at large.
	· Ways to encourage learners to voice their opinions.

· Ways to ensure that all members' voices are heard.

· Mediation and other constructive skills.

· Ways to collaborate with members of the broader community.
	


	VII.  Student Assessment and Evaluation
	Can demonstrate knowledge of or significant experience with:
	

	28. Can use, design, and interpret formal and informal initial assessment techniques, including self-assessment.
	· The uses, purposes, and limitations of commercially produced and/or alternative assessments.

· Administration and interpretation of diagnostic assessments.

· Effective self-exploration techniques, both individual and group.

· Ways to determine learner interests and setting initial goals.
	

	29. Can use, design, and interpret formative and summative assessments to evaluate learner progress.
	· Administration and interpretation of formative and summative assessments.

· The uses, purposes, and limitations of commercially produced and/or alternative formative and summative assessments.

· Effective individual and group approaches to assessment.

· Peer and self-assessment techniques.

· Ways to acknowledge learner progress both formally and informally.
	

	30. Confers with colleagues, supervisors, and community resources if special assessment is required.
	· Relevant community, state, and federal resources.

· Limitations of standard assessment tools.
	

	31. Uses data collection systems for program improvement.
	· Contributing to manual and computer record keeping systems.

· Program and state policies/initiatives regarding learning standards, data collection, and performance expectations.

· Data analysis and interpretation.
	

	VIII.  Professionalism/Continuing Education
	Can demonstrate knowledge of or significant experience with:
	

	32. Understands her or his legal and moral responsibilities.
	· Confidentiality issues.

· Legally mandatory reporting requirements (e.g. child abuse).

· Program ethics policies.
	

	33. Engages in goal setting, professional development, and lifelong learning.
	· Systematic methods and tools for identifying and assessing areas of knowledge and practice that require improvement.

· Professional development activities, such as participation in professional development programs, membership in professional organizations, self-directed learning, mentoring new teachers, service learning/community projects, practitioner research, professional publications, presentation at a professional conference.
	

	34. Learns from experience and from others, such as learners, colleagues, and supervisors.
	· Feedback and inquiry approaches that integrate knowledge and experience from others.

· Critical reflection upon teaching practices (e.g. taped or observed classes).
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ROUTES TO THE

ABE TEACHER CERTIFICATE

ROUTES TO THE ABE TEACHER CERTIFICATE

All routes to ABE teacher certificate begin with:


An earned Bachelor’s or Master’s degree, from an accredited college or university

ABE teacher certificate candidates will then follow one of four routes to certification:

Routes to Certification

I. Route One:  For candidates entering the field of adult basic education who hold no teacher certificate.

· Successful completion of an accredited ABE teacher preparation program from an accredited college or university ABE teacher preparation program (to be developed), OR, successful review by an ABE Certification Review Panel (to be developed).

· Passing score on both of the Massachusetts Educator Certification Tests:

1. Communication and Literacy Skills Test

2. Adult Basic Education Subject Matter Test (to be developed)

· Practica1 supervised by an accredited college or university ABE teacher preparation program, and/or a mentor ABE teacher
II. Route Two:  For candidates entering the field of adult basic education who hold a preK-12 certificate (any field, at either the Provisional with Advanced Standing or the Standard levels), but who have little or no adult basic education teaching experience.

· Passing score on the Adult Basic Education Subject Matter Test (to be developed)

· Demonstrate proficiency of the thirty-four ABE teacher competencies

Competencies may be demonstrated via:

· College/university coursework

· Professional development courses

· ABE Certification Review Panel (See Attachment 5 for methods to evidence proficiency.)

III. Route Three:  For candidates with one year of ABE teaching experience (not less than 480 teaching contact hours) and who hold a preK-12 teacher certificate (any field, at either the Provisional with Advanced Standing or the Standard levels)

(Streamlining Option I)

· Demonstrate evidence of proficiency of twenty-six (26) designated ABE competencies [See Attachment 7]

IV. Route Four:  For candidates with five or more years of ABE teaching experience (not less than 2,400 teaching contact hours)

(Streamlining Option II)

· Demonstrate evidence of proficiency of ten (10) designated ABE competencies [See Attachment 7]

STREAMLINING OPTIONS

STREAMLINING PROPOSAL CHART

The Advisory Committee recommends the following with regard to the streamlining options:

1. There be no deadline for using the streamlining options; 

2. Practitioners with 5 years (2,400 contact hours) of ABE teaching experience not be required to take either the literacy or the subject matter tests.  [Note:  Practitioners with a current preK-12 certificate (any field, at either the Provisional with Advanced Standing or the Standard levels) who are pursuing additional certificates are not required to take either the literacy or the subject matter tests.]; and

3. Practitioners with 5 years (2,400 contact hours) of ABE teaching experience not be required to fulfill inservice practica requirements.  [Note:  Practitioners with a current preK-12 certificate (any field, at either the Provisional with Advanced Standing or the Standard levels) who are pursuing additional certificates are not required to fulfill additional practica requirements.]

Note:  Check marks (() are competencies that would be considered fulfilled under the respective streamlining option.  All other competencies would need to be demonstrated using one or more of the options outlined in Attachment 5 Evidence of Proficiency.

	COMPETENCIES
	OPTION I:

preK-12 Cert. With One (1) yr. Exp. (480+ hrs)
	OPTION II:

Five (5) yrs. Exp. (2,400 or more hours)

	I.  Foundation Knowledge

	1. Knows history, structure, purpose, and critical issues of adult basic education.
	
	· 

	2. Knows subject matter necessary to teach basic literacies and English language, language acquisition, in mathematics, reading, writing, and Adult Secondary Education/GED instructional settings.
	
	

	3. Knows foundational subject matter for technologies for use within the home, community, and classroom.
	
	

	4. Knows the resources available to learners to develop employment readiness skills.
	
	· 

	II.  Understanding the Adult Learner

	5. Understands theories of and research in adult development.
	
	

	6. Understands theories of and research in adult learning.
	
	

	7. Understands developmental and cognitive processes learners undertake and how they impact the learning environment (e.g. classroom, workplace, homeless shelter, etc.).
	
	

	8. Recognizes factors that might prohibit adults from entering, participating in, or persisting in educational programs.
	
	· 

	9. Understands the principles of lifelong learning and prepares students for continued learning outside the classroom.
	· 
	· 

	III.  Diversity and Equity

	10. Recognizes and respects the range of interests and needs that bring learners to adult basic education programs and the diversity of learning approaches they use in the classroom.
	· 
	· 

	11. Interacts equitably and responsibly with all learners.
	· 
	· 

	12. Recognizes the impact of western and non-western civilizations on contemporary American culture.
	· 
	· 

	13. Recognizes how different forms of discrimination based on culture, class, disability, gender, language, race, religion, or sexual orientation might affect learning, teaching methods, and instructional materials.
	
	· 

	IV.   Instructional Design

	14. Recognizes the importance of needs analysis in the design of instruction.
	· 
	· 

	15. Recognizes the importance of learning objectives in the design of instruction.
	· 
	· 

	16. Designs curriculum relevant to the experiences and goals of learners and to the particular instructional setting.
	
	· 

	17. Creates effective curriculum products.
	
	· 

	18. Assesses the effectiveness of instruction and modifies it based upon results, student feedback, and collegial observations.  
	
	· 

	19. Can articulate to colleagues and learners the rationale for instructional methods and design.
	
	

	V.  Teaching Methods

	20. Can use a variety of instructional methods and techniques that can be used effectively with and address the full range of adult learning styles and needs.  
	
	· 

	21. Can use a variety of instructional tools that can be employed to instruct the adult learner.
	
	· 

	22. Can use effective strategies that encourage learners to develop and use critical thinking, solving complex problems, working with diverse groups, and identifying and using resources.  
	
	

	VI.  Facilitating the Adult Learning Environment
	
	

	23. Communicates effectively and sensitively with learners.
	
	· 

	24. Creates an environment conducive to adult learning.
	
	· 

	25. Recognizes the importance of referring adult learners with challenging life issues to the appropriate resources.
	
	· 

	26. Promotes learner involvement in community and societal issues.
	
	

	27. Collaborates effectively with learners, colleagues, and relevant members of various educational settings (family literacy, corrections, or workplace education, etc.) and the community at large.
	
	· 

	VII.  Student Assessment and Evaluation

	28. Can use, design, and interpret formal and informal initial assessment techniques, including self-assessment.
	
	

	29. Can use, design, and interpret formative and summative assessments to evaluate learner progress.
	
	

	30. Confers with colleagues, supervisors, and community resources if special assessment is required. 
	
	· 

	31. Uses data collection systems for program improvement.
	
	· 

	VIII.  Professionalism/Continuing Education

	32.  Understands her or his legal and moral responsibilities.
	· 
	· 

	33.  Engages in goal setting, professional development, and lifelong learning.
	· 
	· 

	34. Learns from experience and from others, such as learners, colleagues, and supervisors.
	
	· 

	
	Competencies considered to be fulfilled:
	8
	24

	
	Competencies remaining to be fulfilled:
	26
	10
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ABE TEACHER COMPETENCIES 

AND THE PROPOSED PreK-12 FRAMEWORK

ABE TEACHER COMPETENCIES

AND THE PROPOSED PreK-12 FRAMEWORK

This list of competencies is a reorganization of the ABE Teacher Competencies (as shown in Attachment 4), using the categories proposed in the new preK-12 regulations.  (Note:  The numbering is from the original ABE Teacher Competency List – See Attachment 4.)

A.  Plans Curriculum and Instruction 

14.  Recognizes the importance of needs analysis in the design of instruction.

28.  Uses, designs, and interprets formal and informal initial assessment techniques, including self-assessment.

15.  Recognizes the importance of learning objectives in the design of instruction.

16.  Designs curriculum relevant to the experiences and goals of learners and to the particular instructional setting.

17.  Creates effective curriculum products.

19.  Articulates to colleagues and learners the rationale for instructional methods and design.

B.  Delivers Effective Instruction
20.  Uses a variety of instructional methods and techniques that are effective with and address the full range of adult learning styles and needs.

21.  Uses a variety of instructional tools that are effective in instructing the adult learner.

22. Uses effective strategies that encourage learners to develop and use critical thinking skills, solving complex problems, working with diverse groups, and identifying and using resources.

18. Assesses the effectiveness of instruction and modifies it based upon results, student feedback, and collegial observations.

29.  Uses, designs, and interprets formative and summative assessments to evaluate learner progress.

30.  Confers with colleagues, supervisors, and community resources if special assessment is required.

C.  Manages Classroom Climate and Operation
23.  Communicates effectively and sensitively with learners.

24.  Creates an environment conducive to adult learning.

25.  Recognizes the importance of referring adult learners with challenging life issues to the appropriate resources.

26.  Promotes learner involvement in community and societal issues.

27.  Collaborates effectively with learners, colleagues, and relevant members of various educational settings (family literacy, corrections, or workplace education, etc.) and the community at large.

D.  Promotes Equity
8.  Recognizes factors that might prohibit adults from entering, participating in, or persisting in educational programs.

10.  Recognizes and respects the range of interests and needs that bring learners to adult basic education programs and the diversity of learning approaches they use in the classroom.

11.  Interacts equitably and responsibly with all learners.

12.  Recognizes the impact of western and non-western civilizations on contemporary American culture.

13.  Recognizes how different forms of discrimination based on culture, class, disability, gender, language, race, religion, or sexual orientation might affect learning, teaching methods, and instructional materials.

F.  Meets Professional Responsibilities
9.  Understands the principles of lifelong learning and prepares students for continued learning outside the classroom.

31. Uses data collection systems for program improvement.

32.  Understands her or his legal and moral responsibilities.

33.  Engages in goal setting, professional development, and lifelong learning.

34.  Learns from experience and from others, such as learners, colleagues, and supervisors.

Subject Matter Knowledge Requirements for ABE Teachers:

(Could be fulfilled within a test of ABE Subject Matter)

1.  Knows history, structure, purpose, and critical issues of adult basic education.

2.  Knows subject matter necessary to teach basic literacies and English language and language acquisition, in mathematics, reading and writing, in Adult Secondary Education/GED instructional settings.

3.  Knows foundational subject matter for technologies for use within the home, community, and classroom.

4.  Knows the resources available to learners to develop employment readiness skills.

5.  Understands theories of and research in adult development.

6.  Understands theories of and research in adult learning.

7.  Understands developmental and cognitive processes learners undertake and how they impact the learning environment (e.g., classroom, workplace, homeless shelter, etc.).
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ADULT BASIC EDUCATION TEACHER CERTIFICATE 

COMMENT FORM 

(Please attach additional pages, if needed.)

A.  FORM OF THE ABE TEACHER CERTIFICATE:

B.  PRELIMINARY REQUIREMENTS FOR THE ABE TEACHER CERTIFICATE:
C.  ABE TEACHER COMPETENCIES:

D.  ROUTES TO THE ABE TEACHER CERTIFICATE:

E.  PRACTICA REQUIREMENTS FOR ABE TEACHER CERTIFICATE:

F. CHALLENGES FOR THE ABE TEACHER CERTIFICATE:

G.  OTHER:   

Please send all comments to:  Mary Jayne Fay, ABE Certification Specialist, by mail, e-mail or fax preferably by June 5th, but no later than June 30th. 

Adult and Community Learning Services

350 Main Street

Malden, MA 02148

FAX:    (781) 338-3394

e-mail:  mjfay@doe.mass.edu

1 In this report, this and several synonymous terms are used to refer to teachers of adult basic education.


� We invite you to identify appropriate ways of demonstrating the competencies.  On page 27 you will find a sample of the ways proficiency of the competencies can be documented.   In addition, combinations of different kinds of evidence would often be likely and desirable, and the same evidence could cover more than one competency at a time.  


1 Currently preK-12 teachers complete practica of between 150-300 hours.
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