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August 1, 2002

Dear Banneker Community,

The Board of Trustees of the Benjamin Banneker Charter School is pleased to present our Annual Report for the
2001-2002 school year.  In its sixth year of operation, the Banneker has continued to develop and refine its
academic program and instructional approaches so that our students will be able to meet the high expectations that
we have for them.  The School has also developed several new initiatives to support our students' success.   These
activities are summarized in this report.

The Massachusetts Department of Education conducted a School Panel Review of the Banneker in the spring of
this year.  The Panel Review's positive findings attest to the progress that we have made in terms of improving the
performance of our students.  The Panel found that the Banneker has a sound plan for improving student
performance and that the conditions are in place for successful implementation of the plan.   The Panel
specifically cited the important roles of the School's Interim Executive Director, teachers, parents and Board
members in the School's improvement efforts.

During the spring, the Board conducted a national search for the Executive Director of the Benjamin Banneker
Charter School.  The search process, which was facilitated by the executive search firm of Fields and Associates
along with teachers, parents and Board members, concluded successfully in June with the appointment of Lenora
Jennings as the School's new Executive Director.

We would like to thank the members of the Banneker community - students, teachers, staff, parents and the Board
of Trustees - whose dedication and hard work are responsible for the accomplishments that are summarized in
this annual report.  We would also like to acknowledge the important contributions of Roxie Coicou, Banneker's
Interim Executive Director.

The strength and potential of the Benjamin Banneker Charter School lies in the shared commitment of the
members of this community to the success of its children.  We look forward to working together with you to
ensure the School's continued success.

Sincerely,

BOARD OF TRUSTEES

Roland, A. Hence, Co-Chair Scott Darling, III Esq., AICP, Co-Chair
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August 1, 2002

Dear Banneker Community

This has been a year of transition for the Banneker Charter School.  Last August, the past executive director
resigned and I was appointed interim executive director. In addition, two other members of the leadership team
left during the summer to further their education. However in spite of the transition, the school banned together to
make this a banner year.

The primary goals for the school this year was to address the conditions that were placed on the school as a result
of our charter renewal.  Many of the objectives and activities were implemented to address the conditions for
renewal. We have aligned our curricula and assessments to the Massachusetts State Frameworks. Professional
development workshops were offered to staff to ensure we were meeting the needs of our diverse population.
Staff was given training in developing portfolio, inclusion and strategies for teaching math and language arts.

We are excited that for the first time in Banneker’s history, we were able to provide a four-week summer program
for students who were at risk academically.  We instituted the Accelerated Math program (a computerized basic
skills math program) in grades 3 –8.  The Voices of Love and Freedom series was the basis for the language arts
curriculum.

In December, the school was notified that we were being schedule for a Department of Education MCAS panel
review because our test scores were poor and we weren’t meeting our improvement goals. The review took place
in April. The school was found to have a solid improvement and we are no longer being cited as a low
performance school.

As of August 2002, Mrs. Lenora Jennings will become the new executive director.  Ms. Jennings is a Cambridge
resident.  She comes to us from the Cambridge Public School System and brings a wealth of educational
experiences to this position.

Sincerely,

Roxie Coicou,
Interim Executive Director
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MMMMiiiissssssssiiiioooonnnn    SSSSttttaaaatttteeeemmmmeeeennnntttt
The Benjamin Banneker Charter School is the inspiration of concerned community leaders, parents, and
educators, with the common vision and purpose of providing all Cambridge youth, regardless of race, culture,
language or socioeconomic status with a high quality education.  At the Benjamin Banneker Charter School,
minority, low-income, and disadvantaged children, who are typically stereotyped as innate underachievers, will be
challenged to meet their potential.  Academically, a strong focus will be placed on overcoming educational
problems that typically hold back minority youth.

EEEExxxxppppeeeeccccttttaaaattttiiiioooonnnnssss    ooooffff    BBBBaaaannnnnnnneeeekkkkeeeerrrr    TTTTeeeeaaaacccchhhheeeerrrrssss    aaaannnndddd    SSSSttttaaaaffffffff
Teachers and staff are expected to have high expectations for all students.

Teachers are expected to employ a large repertoire of teaching strategies.

Teachers teach students strategies for learning.
Teachers help students become problem solvers and creative thinkers.
Teachers promote students’ natural curiosity and questioning spirit.

Teachers show students how to apply what they are learning to their everyday lives.

Teachers and staff must respect cultural diversity.
Teachers and staff must display a collegial spirit that supports and encourages others.

Teachers must communicate with parents and encourage them to become actively involved
in the classroom.

EEEExxxxppppeeeeccccttttaaaattttiiiioooonnnnssss    ffffoooorrrr    BBBBaaaannnnnnnneeeekkkkeeeerrrr    SSSSttttuuuuddddeeeennnnttttssss
Banneker students are expected to respect teachers, staff, peers and self.

Banneker students are expected to treat others the way they want to be treated.

Banneker students are expected to follow directions and work to the best of their ability.
Banneker students are expected to put forth their best effort at all times.

Banneker students are expected to follow the dress code and come to school prepared to learn.
Banneker students are expected to demonstrate a sense of maturity and self-control in school.

EEEExxxxppppeeeeccccttttaaaattttiiiioooonnnnssss    ffffoooorrrr    BBBBaaaannnnnnnneeeekkkkeeeerrrr    PPPPaaaarrrreeeennnnttttssss

Parents are expected to have high expectations of their children and be actively
involved in their children’s education.

Parents are expected to participate in school activities and attend all teacher conferences.

Parents must send their children to school prepared to learn.
Parents are expected to reinforce learning at home by monitoring homework.
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CCCCCCCCCCCCuuuuuuuuuuuurrrrrrrrrrrrrrrrrrrrrrrriiiiiiiiiiiiccccccccccccuuuuuuuuuuuulllllllllllluuuuuuuuuuuummmmmmmmmmmm            OOOOOOOOOOOOvvvvvvvvvvvveeeeeeeeeeeerrrrrrrrrrrrvvvvvvvvvvvviiiiiiiiiiiieeeeeeeeeeeewwwwwwwwwwww: Curriculum, Instruction, and Assessment

The 2001-2002 school year marked the sixth year
anniversary of the opening of the Banneker.

CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmm
Curriculum planning is grounded in clear
educational aims that form the basis for
educational goals, learning objectives, and
instructional methods.  Instructional strategies and
objectives are selected on the basis of effectiveness
and efficiency.  The Banneker has completed and
distributed the English/ Language Arts, Mathematics
and Technology curriculum.  All three curriculums
are aligned to the Massachusetts State Framework
and national standards.  These kindergarten through
eighth grade curriculums are products of a
collaborative effort by staff and teachers.

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnn
The present school-wide focus has been on math and
language arts based on the needs assessment that
was completed by the staff.  The Banneker
community is commitment to provide on-going
support and professional development in these
subject areas.  Teachers meet a minimum of four
times a month to discuss curriculum development
and instructional practices around math and
language arts.  To ensure that all Banneker students
receive a quality educational experience, the
following steps have been implemented:

1.  Standardized instructional programs in
reading, math, and science:

Reading Program K-3—Guided Reading
•  Reading Program 4-8—includes whole-

class, direct instruction; use of literature;
small-group interactions

•  Literacy Collaborative K-6-teacher training
and implementation

•  Math Program—includes whole-class,
direct  inst ruct ion;  emphasis  on
numeracy/basic skills acquisition/problem-
solving; and with small-group interactions.
Introduced the Math Trailblazers (K-5) and
MathScape (6-8) math programs.

•  Science Program K-8—includes the use of
science kits that encourage student inquiry,
use of the scientific method, and hands-on
interaction with science phenomenon.

2.  School-wide approach to lesson delivery:
•  Includes setting clear objectives; direct

instruction; teacher modeling; and student
practice.

AAAAsssssssseeeessssssssmmmmeeeennnntttt
To ensure comprehension and mastery the Banneker
continues to use various tools to measure student
growth and progress, including: report cards,
standardized tests, school-wide assessments and
rubrics.  The Banneker philosophy is that multiple
assessments provide a more holistic picture of
student development.

The Banneker uses assessments as tools to mark
students progress and identify weaknesses.   Our
assessments guide instruction and support student
learning.   Teachers meet in small groups to create
benchmarks and discuss strategies.

MMMMCCCCAAAASSSS
In our continued effort to ensure that all students are
meeting the state requirements, we have created and
implemented an MCAS plan.  A mock MCAS is
administered to the students in October.  The tests
are then analyzed for trends by a group of teachers
and administrators.  An action plan is created to
meet the needs of the students.  In February, students
are assessed and the analysis process is repeated to
determine growth and identify new areas for focused
attention.

PPPPrrrrooooffffeeeessssssssiiiioooonnnnaaaallll    DDDDeeeevvvveeeellllooooppppmmmmeeeennnntttt
Various in-house professional development
opportunities allowed teachers to broaden their
experience with standards-based instruction.  In
cluster teams, as well as, in whole group settings,
teachers were required to discuss MA frameworks,
especially in relation to daily classroom instructional
practices. These meetings focused on using school-
wide data to: highlight focus areas for classroom
instruction, develop individual learning goals for all
students, and monitor the extent to which students
met the learning goals. In addition to these
opportunities, teachers often attended off-site
workshops for additional support in various
content/skills areas.  During the 2002- 2003 school
year, the BBCS will focus its professional
development efforts on strengthening school-wide
assessment practices in literacy and math.
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MMMMAAAATTTTHHHHEEEEMMMMAAAATTTTIIIICCCCSSSS        PPPPRRRROOOOGGGGRRRRAAAAMMMM
The Banneker Mathematics Program has written its
own K-eight math curriculum that directly aligns to
the NCTM and Massachusetts Mathematics
Curriculum Frameworks standards continues to
progress during the 2001-2002 academic school
year.

RRRReeeeccccoooouuuurrrrcccceeeessss::::
For grades kindergarten through five, we are using
Math Trailblazers: A Mathematical Journey Using
Science and Language Arts.  The focus of Math
Trailblazers is problem solving in real-world
context.  Our goal was to have a middle school math
series that would build upon the Math Trailblazers
series and facilitate a smooth transition for our
students from grade five to six.  Thus for grades six-
eight, we are using MathScape: Seeing and Thinking
Mathematically.  MathScape's focus is based on the
human experience. Both of these math series are
aligned with the NCTM and Massachusetts
Mathematics Curriculum Frameworks standards.

Teachers spend a great deal of time helping students
master basic skills/concepts, terminology, and
improve their problem solving and reasoning.  This
emphasis reflects Standardized Tests and formal and
informal assessment results.  We have done a good
job of tracking our students' growth to assist in our
decision making for the future of our Mathematics
Program.

The Banneker assesses students three times a year to
monitor growth.  Students are still assessed at the
beginning, middle, and end of the year on basic
computation (addition, subtraction, multiplication,
and division) with whole numbers, decimals, and
fractions.  We have also continued to administer
Open-ended Question Assessments to all students.
These assessments are created by individual math
teachers and approved by the Math Department.
Through these assessments, we have already been
able to document enormous growth in our students'
performance.

The Banneker Math Program continued to make
monumental strides this academic year to ensure that
our students are receiving the best possible math
instruction that we can provide.

TTTThhhhiiiissss    yyyyeeeeaaaarrrr    wwwweeee    ffffooooccccuuuusssseeeedddd    hhhheeeeaaaavvvviiiillllyyyy    oooonnnn

    ““““HHHHaaaannnnddddssss----oooonnnn””””    SSSScccciiiieeeennnncccceeee    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmm

Summary:  During the 2001-2002 school year, the
Science Curriculum was expanded and intensified to
address the new (2001) Massachusetts Science /
Engineering / Technology Curriculum Frameworks
Learning Standards.  The Science and Technology
for Children (STC) series of science kits (Carolina
Biological Supply Co., Inc.) was used as an
instructional basis, which each classroom science
teacher was free to implement as developed, and/or
to supplement and expand with additional science
content, as required.  Daily to weekly progress
indicators, assessments, and open-ended questions
were recorded by classroom teachers.  Overall
assessment at the fifth and eighth grade levels
(thirty-three and forty students, respectively) was
estimated by means of mock Massachusetts
Comprehensive Assessment System (MCAS)
examinations at the beginning and at the middle of
the school year.  Analysis of test results suggests
marked improvement in science comprehension.

SSSScccciiiieeeennnncccceeee    AAAAccccttttiiiivvvviiiittttiiiieeeessss
KKKKiiiinnnnddddeeee rrrrggggaaaarrrr tttt eeeennnn ::::     The two Kindergarten classes
conducted parallel science activities, including using
curricula to identify parts of the human body
(anatomical charts) and using the five senses.
Supplementary to this, objects from STC kits
designed for the higher grades were placed for
observation in a science center.  Students also
studied daily weather as an ongoing activity in
morning sessions, with a more detailed study of
weather towards the end of the year.  In one of the
Kindergarten classrooms, a fifth grade "ecocolumn"
from the concurrently implemented fifth grade STC
Ecosystems kit was placed in the science center for
ongoing observation.  In the other Kindergarten
classroom, a terrarium was made.  A cross-grade
interactive session was conducted between fifth
grade students mentoring Kindergarten students
doing experiments on cornstarch (“Solid or
Liquid?”).  Another interactive session was
conducted between fourth grade students mentoring
Kindergarten students doing experiments on electric
circuits (“How does a light bulb light?”).  The latter
session took place during concurrent implementation
of the fourth grade STC Electric Circuits kit.  In one
of the Kindergarten classrooms, materials were
introduced from the fifth grade STC Floating &
Sinking kit and from the fourth grade STC kit, Land
& Water.  A separate curriculum, Water & Sand was
also implemented.  The year concluded with
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implementation of the STC Life Cycle of the
Butterfly kit.  In the other Kindergarten classroom,
26 science experiments (A-Z Science), a magnet kit,
a sink or float exploration kit, and a take-apart
human body model were implemented.

FFFFiiiirrrrsssstttt    GGGGrrrraaaaddddeeee::::  The two first-grade classes also

conducted parallel science activities, using the STC
Weather, Organisms, and Solids & Liquids kits.  A
separate activity on the study of plants and seeds
was also conducted.

SSSSeeeeccccoooonnnndddd    GGGGrrrraaaaddddeeee::::  The two second-grade classes

conducted science activities in one of the second
grade classrooms, with students transitioning
between rooms.  The STC Balancing & Weighing,
Comparing & Measuring, and Changes kits were
implemented.  In addition, students worked in teams
to do experiments on a balance beam and conducted
experiments on gravity.  Students also did a “science
investigation” of clouds.  A plant terrarium with
plant material donated from the third grade STC
Plant Growth & Development kit was placed in one
of the second grade classrooms.  A daily monitored
bird feeder was located outside the classroom
window.

TTTThhhhiiiirrrrdddd    GGGGrrrraaaaddddeeee::::  The two third-grade classes also
conducted science activities in one of the third grade
classrooms.  The STC Plant Growth &
Development, Rocks & Minerals, Chemical Tests,
and Life Cycle of the Butterfly kits were
implemented.  In addition, modules on the solar
system, the human body, microscopes, and animals
(insects) developed by the third grade science
teacher were conducted.

FFFFoooouuuurrrrtttthhhh    GGGGrrrraaaaddddeeee::::  The two fourth-grade classes also
conducted science activities in one of the fourth
grade classrooms.  The STC Animal Studies, Motion
& Design, Electric Circuits, and Land & Water kits
were implemented.  In each of these kits, several
lesson extensions were conducted.  As described
above, an interactive session was conducted between
fourth grade students mentoring K students doing
experiments on electric circuits (“How does a light
bulb light?”) during the time the STC Electric
Circuits kit was being implemented.

FFFFiiiifffftttthhhh    GGGGrrrraaaaddddeeee::::  As a precursor to implementing the
STC Ecosystems kit, the fifth grade began the year
with a review of the scientific method, as it applied
to observation of the resurrection plant (Selaginella).

A single resurrection plant was introduced by the
classroom science teacher, and its characteristics
were observed by the entire class.  Then, each
student applied the scientific method to study her/his
individual plant.  Application of the scientific
method was reinforced with a desktop experiment on
inertia.  That is, students applied the scientific
method to the study of movement of objects on their
desktops.  To reinforce the concept of inertia, a "rap"
was invented, based on a South African work song
("Shosholosa") which students sang daily at morning
assembly.  Students then dissected and studied the
contents of owl pellets, after which the STC
Ecosystems kit was implemented.  The STC
Floating & Sinking kit was implemented, with an
intermezzo module on solids, liquids, and gases.
During this module, the cross-grade interactive
session with the Kindergarten was conducted with
experiments on cornstarch (“Solid or Liquid?”).

SSSSiiiixxxxtttthhhh    GGGGrrrraaaaddddeeee::::  At the beginning of the school year, a
writing prompt on the scientific method was first
conducted with the sixth grade as a pre-assessment
anchor.  The STC Experiments with Plants kit (plus
extensions) was implemented, followed by the STC
Magnets and Motors kit (plus extensions) through
lesson ten.  The STC kits were then suspended for an
intensive study of measurement, units’ conversion,
and scaling.  This study was supplemented with
“raps” on measurement and conversion composed by
the students.

SSSSeeeevvvveeeennnntttthhhh    ////EEEEiiiigggghhhhtttthhhh    GGGGrrrraaaaddddeeee::::  The seventh and eighth

grades began the school year with the STC
Measuring Time kit, followed by the STC Rocks &
Minerals kit, upgraded from the third grade lesson
plans.  Students conducted an extension study on
crystal growing as an extra-credit project.  Class
exercises on physical science and life science topics,
including cell membrane transport, kinematics (run
speed), and atomic structure were conducted from
ten of the twelve series of workbooks by S. Rosen,
(Science Workshop Series, Globe Book Co.).  This
series includes: Earth Science (Geology; The
Universe); Biology (Survey of Living Things;
Human Biology; Dynamic Processes); Chemistry
(Atoms and Elements; Reactions); Physical Science
(Matter and Energy; Chemical Changes; Electricity
and Magnetism).
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2222000000000000----2222000000002222    MMMMCCCCAAAASSSS    RRRReeeessssuuuullllttttssss    iiiinnnn    SSSScccciiiieeeennnncccceeee

Summaries of MCAS science/engineering/technology test results are shown below.  The left-hand bars in the two
charts show results of the official MCAS science-engineering-technology test given to the 4th and 8th grades in
May of 2000.  The source of data for the left-hand bar is the Report of 2000 MA and Local School District MCAS
Results by Race/Ethnicity, July 2001, Massachusetts Department of Education.  The middle and right-hand bars
shows 5th and 8th grade results of mock MCAS tests given in September of 2001 and February of 2002,
respectively.
"In Science MCAS exams this year,

Banneker Grade 5 moves UP…
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"…and Grade 8 SHOOTS FOR THE STARS!"

23%

33%

6%

8%

42%

31%

63%

24%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

May 00 Dec 01 Feb 02

Commendable

P r o f i c i e n t

Improv ing

A d v i s o r y

Note in the above charts that the Department of Education categories are renamed, as follows:
Advisory (shaded white) corresponds to the DOE "Warning” (formerly “Failing”)
Improving (shaded light stippled) corresponds to the DOE "Needs Improvement"
Commendable (shaded black) corresponds to the DOE "Advanced”
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TTTTIIIITTTTLLLLEEEE    IIII        SSSSCCCCHHHHOOOOOOOOLLLLWWWWIIIIDDDDEEEE            LLLLIIIITTTTEEEERRRRAAAACCCCYYYY            PPPPRRRROOOOGGGGRRRRAAAAMMMM
The Title I school-wide program supported the
Banneker literacy program.  This program consisted
of Guided reading within a balanced literacy
program along with the Scott Foresman and the
Language of Literacy literature series.  The
curriculum was based on the Massachusetts State
Frameworks.  The Banneker encouraged parents to
be involved in the Title I reading program.
Information sessions were given to inform parents of
parenting tips related to reading strategies.
Throughout the program, reading specialists and
classroom teachers informed parents regularly on the
progress of their child/ren.  They were also informed
through parent meetings, mailings, phone
conversations and parent/teacher conferences.

PPPPRRRROOOOGGGGRRRRAAAAMMMMSSSS::::

GGGGuuuuiiiiddddeeeedddd    RRRReeeeaaaaddddiiiinnnngggg        ((((KKKKiiiinnnnddddeeeerrrrggggaaaarrrrtttteeeennnn----SSSSiiiixxxxtttthhhh))))
Guided reading is a context in which a teacher
supported each reader’s development of effective
strategies for processing texts at increasingly
challenging levels of difficulty.  The teacher worked
with small groups of children who used similar
reading processes and were able to read similar
levels of text with support.  The teacher introduced a
text to this small group, worked briefly with
individuals in the group as they read, selected one or
two teaching points to present to the group following
the reading, and asked the children to take part in an
extension of their reading.  The text is chosen so that
children can read it with the strategies they currently
have and also have opportunities for new learning.

The purpose of guided reading is to enable children
to use and develop strategies “on the run.”  They are
enjoying the story because they can understand it; it
is accessible to them through their own strategies
supported by the teachers’ introduction.  They focus
primarily on constructing meaning while using
problem-solving strategies to figure out words they
don’t know, deal with tricky sentence structure, and
understand concepts or ideas they have not
previously met in print.  The idea is for children to
take on texts, read them at once with a minimum of
support, and read many of them again and again with
independence and fluency.

The ultimate goal in guided reading is to help
children learn how to use independent reading
strategies successfully.  Teachers, based on their
knowledge of children, possible texts, and the
processes involved in reading and learning to read,
make a series of complex decisions that influence

and mediate literacy for the young children in the
group.  Guided reading also involves ongoing
observation and assessment that inform the teachers’
interactions with individuals in the group and help
the teachers select appropriate texts.

SSSSccccooootttttttt    FFFFoooorrrreeeessssmmmmaaaannnn        ((((TTTThhhhrrrreeeeeeee----SSSSiiiixxxxtttthhhh))))
Scott Foresman is a program designed to help
teachers develop successful, lifelong readers.  The
direct and systematic instructional plan aligns
completely with National and State standards and
assessments.  The literature that is used includes a
balance of award-winning, classic, and favorite
selections from a rich variety of genres.  It is based
on scope and sequence that ensures that each
selection promotes steady and systematic skill
development.  The Scott Foresman program includes
a phonics system that begins by developing
phonemic awareness as a key element of
phonological awareness.  Scott Foresman provides a
powerful and efficient routine to help manage
instruction, students, school/home connections, and
the physical learning environment of each
classroom.  It offers best practices and research-
proven methods to help teach effectively each day.

TTTThhhheeee    LLLLaaaannnngggguuuuaaaaggggeeee    ooooffff    LLLLiiiitttteeeerrrraaaattttuuuurrrreeee    SSSSeeeerrrriiiieeeessss
((((MMMMccccDDDDoooouuuuggggaaaallll    LLLLiiiitttttttteeeellllllll))))        ((((SSSSeeeevvvveeeennnntttthhhh    aaaannnndddd    EEEEiiiigggghhhhtttthhhh))))
The Language of Literature integrates literacy skills
and active reading skills at the beginning of every
selection.  When students finish reading, follow-up
activities address those same skills.  The program
offers a full range of assessment options to meet the
needs of all students, including standardized test
practice, reading skills assessment, and porfolio
assessments.  The Language of Literature connects
print, audio/video, and computer resources to help
students see the full picture of literature.

MMMMCCCCAAAASSSS    TTTTeeeessssttttiiiinnnngggg    PPPPrrrreeeeppppaaaarrrraaaattttiiiioooonnnn
Title I reading specialists worked with third, fourth,
seventh and eighth grade classroom teachers to
develop and implement a MCAS support program.
This program was designed to strengthen the
students’ test taking skills and prepare them
mentally and academically to be successful on the
MCAS test.  The focus of this support was to
enhance student performance in mathematics,
reading, and writing.

In preparing for the test, a Title I reading specialist
visited each third, fourth, seventh and eighth grade
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classroom once a week to implement a variety of
lessons designed to strengthen skills which students
would encounter on the test.  In addition to the
classroom preparation, an after school program is
offered to all third, fourth and seventh grade students
twice a week.

Together, the administrators, classroom teachers,
Title I reading specialists and parents continue to
strengthen this program to prepare students for the
MCAS.

LLLLIIIITTTTEEEERRRRAAAACCCCYYYY    IIIINNNNTTTTEEEERRRRVVVVEEEENNNNTTTTIIIIOOOONNNNSSSS::::

RRRReeeeaaaaddddiiiinnnngggg    RRRReeeeccccoooovvvveeeerrrryyyy    ((((GGGGrrrraaaaddddeeee    OOOOnnnneeee))))
The Banneker places a strong focus on overcoming
educational problems that typically hold back
minority youth.  By implementing Reading
Recovery as an early literacy program, we hope to
ensure that our at-risk students will be provided with
quality individual tutoring necessary to become
fluent readers.  Reading Recovery provides a safety
net for tutoring those first grade students who are at
risk of failing to learn to read and write.  Reading
Recovery is an early intervention program which
supports the lowest achieving students in the first
grade and assists them in developing the reading and
writing capacities which will enable them to succeed
in their early years.  Reading Recovery reduces the
number of children who score below average on
standardized tests of achievement.  Reading
Recovery works with good first teaching in the
classroom to insure that students will meet the
expectations of the first grade and will be successful
as they move beyond first grade.  As such, Reading
Recovery is an excellent early intervention to reduce
the need for long-term programs.  In instances where
referral for additional assessment and service is
needed, Reading Recovery provides a base of
information not otherwise available from which to
develop appropriate ongoing individualized
educational interventions.

The design and delivery of the program is very
specific.  The Reading Recovery teacher’s program
with the child is designed to take the confusion out
of reading and writing.  The child’s learning
accelerates to the point where he/she can effectively
participate in the regular classroom program at
average class level, typically in twelve-twenty
weeks.

OOOOrrrrttttoooonnnn    GGGGiiiilllllllliiiinnnngggghhhhaaaammmm        ((((KKKKiiiinnnnddddeeeerrrrggggaaaarrrrtttteeeennnn----EEEEiiiigggghhhhtttthhhh))))
Orton-Gillingham is a multi-sensory approach for
teaching written language in a direct, structured,

sequential and phonetic way. This approach starts
with the individual sounds, and then uses these
sounds to build words. The focus of this approach is
to teach the students the association between print,
auditory and how making the sound feels. In order to
be successful in this area, the program uses
kinesthetic (large muscle movements and tactile
sensations) as well as a variety of written activities.

According to the Orton-Gillingham manual, research
has demonstrated that phonemic awareness is
extremely important for providing a solid foundation
for learning to read and spell. Phonemic awareness
is the ability to segment, manipulate, and blend
sound segments of the spoken language.

The Orton-Gillingham curriculum also includes:
techniques for increasing phonological awareness,
instruction in sound symbol and symbol sound
association, identification of syllable types,
awareness of root words and affixes, direct teaching
of spelling rules and generalizations, development of
comprehension and writing in a concrete and multi-
sensory way, creation of individual lesson plans
geared to diagnostic teaching and assessment and
planning for children with special needs.  Teachers
maintain records, write reports, and administer
diagnostic reading and spelling tests.  They complete
a reading list and submit written reports to monitor
progress.

When a student is initially referred to the program
the teacher administers an evaluation that will place
the student in a particular level. At this time it is also
decided how many times the program will be
incorporated in this student’s curriculum. A majority
of students receive this tutoring twice a week for
approximately an hour. However in some cases, a
child may attend this program three to four times a
week depending on the severity of the reading
disability.

Every Orton-Gillingham lesson includes phonics
drills, where a student identifies certain phonograms,
says the sound that it makes and then writes the
letter down.  Each student follows up with reading
words that contain the learned phonograms as well
as a brief spelling test. Each student is required to
keep a writing journal where they can see and
monitor their own progress. The journals contain all
the lessons and writing activities that the child has
completed. Each lesson concludes with a brief
reading activity that is based on the student’s reading
ability.
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After completing a level, each child is given a
leveled test to ensure that he/she has mastered all the
necessary components in that level. As the next level
begins the teacher continues to review various aspect
of previous levels. When the student reaches his/her
specific grade level, various reading assessments
that the child is ready to leave the program.

 ******************************************

IIIInnnnddddiiiivvvviiiidddduuuuaaaallll    SSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssss    PPPPllllaaaannnn
IIIIddddeeeennnnttttiiiiffffiiiiccccaaaattttiiiioooonnnn    PPPPrrrroooocccceeeessssssss
Students who scored below level two on the
Stanford 9 will have an Individual Student Success
Plan (ISSP) specifically created for them.    The
Curriculum Director tracks students test scores in
grades three through eight and after identifying those
scoring in the “needs improvement” or “warning”
category in ELA or math, on the MCAS, also
compiles SAT 9 and Internal Assessment scores. .
The Individual Student Success Plan, (see appendix
I), will hold essential assessment information.  The
Curriculum Director will meet with the grade level
teachers to create the ISSP. These meetings will
occur three times a year after the scheduled pre, mid
and post assessments.  (Note: This year the meeting
only occur twice, in February during the mid
assessment period and in May for the post
assessments.)  This year the Banneker will focus on
the English/ Language arts and the Math.  Students
who score below level two on the MCAS in either
subject will be slated for the ISSP process.

IIIInnnnddddiiiivvvviiiidddduuuuaaaallll    SSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssss    PPPPllllaaaannnn
The Individual Student Success Plan is attached to
file folders that are housed in the student’s
homeroom class.  The classroom teachers are
responsible for keeping account of in class
assessments and activities to document progress
towards the goals.  Once a month, the classroom
teachers and the Curriculum Director met to discuss
any needed adjustments or changes. The ISSP
template (see appendix I) is divided into four areas.
The Students Assessment Data is divided by subject
matter.  The internal assessments refer to the
Reading, Writing, and Math assessment tools that
are graded by the classroom teachers and are
administered to the students in September, February,
and May.   The Stanford 9 exams are given in
November and May.  The Banneker administers a
MOCK MCAS in November and February.  These
assessments, as well as in class assessments, are
used to gauge progress and growth.  Identified
Individual Weakness contains a list of standards and
skill in which the student needs support.  The skills

are noted to make this document easily understood
by parents.  Resources and Strategies for Assistance
is a teacher-generated list of techniques and
materials that will be used to ensure student growth.
The Evaluation of progress/ Goals is the end of year
results from the internal assessments, the Stanford 9
and the MOCK MCAS.  The timeline and
communication routes are consistent for all the
students.  Teachers met with parents to discuss the
ISSP three times a year in conjunction with the
report cards.

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnn
Specific strategies based on the ISSP are targeted
during small group instruction.  Progress is
monitored and documented by the student’s
homeroom teachers.

EEEExxxxtttteeeennnnddddeeeedddd    DDDDaaaayyyy
Students who are enrolled in the Banneker Extended
Enrichment Program have additional one-on-one
review with a teacher associate.  Students are
afforded the opportunity to review class work and
complete homework.  The Banneker Extended
Enrichment program is staffed with the classroom
associates.  In grades kindergarten through four each
class has a teacher associate.  In the upper grades the
classes share an associate.  The associates are
familiar with the students and the classroom lessons
ensuring that the students will receive the necessary
assistance.

CCCCoooommmmmmmmuuuunnnniiiiccccaaaattttiiiioooonnnn
Parents are an integral part of the Banneker
community.  Our commitment to parental
involvement is strong.  The Individual Student
Success Plan will be shared with the parent/
guardian.  The parent/ guardian must sign the ISSP
before implementation.  The primary teacher will be
responsible to keep the parents abreast of changes
and progress in conjunction with report cards.

Teachers and the various members of the curriculum
director, which consist of two reading specialist, a
math and science specialist will meet on a weekly
basis to discuss progress, strategies, and other
support needs.  Teachers at the Banneker are divided
into grade clusters k-2, 3-6, 7-8.  The grade clusters
have a scheduled weekly meeting with the
curriculum department, in which time will be
allocated to review and discuss the ISSP.
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EEEEvvvvaaaalllluuuuaaaattttiiiioooonnnn
The greatest measure of success will the improved
MCAS results.  Teachers and the curriculum
department will meet regularly to discuss
modifications of the ISSP.

PPPPrrrroooocccceeeessssssss    uuuusssseeeedddd    ttttoooo    ccccrrrreeeeaaaatttteeee    tttthhhheeee    IIIISSSSSSSSPPPP
The Banneker has already started a process to help
our students meet the state requirements.  The
following is the steps taken to create grade level
action plans.  These plans are grade level specific
and were used as part of the ISSP.

All teachers in grade three through eight are required
to participate in the MCAS Plan as described below.

2222000000001111----2222000000002222    PPPPllllaaaannnn    ffffoooorrrr    MMMMCCCCAAAASSSS

SSSStttteeeepppp    1111::::    OOOOccccttttoooobbbbeeeerrrr----    NNNNoooovvvveeeemmmmbbbbeeeerrrr    2222000000001111
•  All teachers will examine the E/LA and math or

science exam and respond to the questions
below.

•  The Banneker grade-level team will closely
examine the MCAS exam together, using the
following questions to guide this process:

•  What specifics do students need to
correctly answer the MCAS test
questions?

•  What specific content knowledge is
required?

•  In what way are these skills tested?
•  Does the Banneker content area program

encourage s tudents  to  show
mastery/understanding of these skills?

•  How does the Banneker content area
program develop students’ ability to
show mastery/understanding in the
manner assessed by the MCAS?

•  What changes do we need to make to
the Banneker content area program to
ensure that students are able to show
mastery/understanding?

•  The curriculum director develops a plan of
action, including goals/expected outcomes and a
timeline.

SSSStttteeeepppp    2222::::    NNNNoooovvvveeeemmmmbbbbeeeerrrr    2222000000001111
•  Content area chairs will share the plan of action

with their content area groups
•  Grade-level content chairs and teachers will

identify pivotal standards and the corresponding
grade-level progress indicators (performance
objectives, learning objectives, what students

should know and be able to demonstrate, etc.) to
focus on for the duration of the school year.

•  The curriculum director makes any necessary
modifications in the current Banneker academic
content-area programs.

•  The curriculum director outlines a plan for
keeping track of standards covered.

SSSStttteeeepppp    3333::::    JJJJaaaannnnuuuuaaaarrrryyyy----    oooonnnn    ggggooooiiiinnnngggg    2222000000002222
•  Content-area meetings will maintain on-going

dialogue around instructional practices, both
successes and challenges.

•  Content area groups will develop tools for
assessing student progress toward meeting the
standards.

•  The classroom teachers Implement MCAS prep
times for fourth and eighth grade students.

* * * * * * * * * * * * * * * * * * * * * * * * * * * *

LLLLiiiibbbbrrrraaaarrrryyyy    MMMMeeeeddddiiiiaaaa    CCCCeeeennnntttteeeerrrr
During the 2001-2002 school year, the Banneker
Library Media Center celebrated its first year
anniversary with impressive increases in it’s
collection and services.

The already strong core collection was augmented
by approximately 800 new books and reference
materials, including large format books ("big
books") for the K-2 cluster, audio books, a new
video collection, and new Guided Reading books.
The vast array of subjects, from trees to mammals to
space, from Haiti to Egypt to the United States, from
Martin Luther King Jr. to Judy Blume to Halle
Berry, helped both students and teachers conduct
research on any topic.

Students were introduced to the Online Patron
Access Catalog (OPAC).  Searching tips and
techniques were introduced along with where to find
books in the library.  A "scavenger hunt" was
implemented along with blank maps of the library to
aid in searching.  Students were also introduced to
the Dewey Decimal System.  Posters and bookmarks
serve as reminders as to what kind of books fall into
which category.  Reference materials were
introduced, as well as strategies on how to use them
to find information.

The media lab has eight iMac computers, as well as
two new scanners.  Students use the media lab for
research, book searching, and for project work with
the Media teacher.
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Two reading groups were formed, one in the fourth
grade and one in the sixth grade.  Each group meets
with the librarian to discuss the chosen book and to
read aloud to each other.

Many projects have been done with the librarian that
correlate with a unit of study that the class or grade
is undertaking.  Students in the third grade have
made dream catchers for a unit on Native
Americans, snowflakes for a unit on Snowflake
Bentley, and lanterns and a dragon that spans the
length of the classroom for Chinese New Year.  The
fourth grade has made paper maché masks for their
unit on Egypt and chocolate chip cookies for a unit
on measurement.

“Read alouds” are very popular in the library.  Some
of the books that have been read are "Frindle" by
Andrew Clements, "The Bad Beginning" by Lemony
Snickett, and "Holes" by Louis Sachar.  The
Kindergarten has “read alouds” twice a week and
other grades usually cover two or three books during
their visits.  Many students also participate in silent
or buddy reading.  There have even been some
games of social studies jeopardy in the library!

New this year was the presence of library aides.
Students in the fourth grade come in during their
recess to help with re-shelving or reorganizing the
shelves.  They also help with “read alouds” in the
Kindergarten, taking small groups of their own to
read aloud.  This was a very successful endeavor.

* * * * * * * * * * *    TTTTeeeecccchhhhnnnnoooollllooooggggyyyy            RRRReeeeppppoooorrrrtttt * * * * * * * * * * *

During the 2001-2002 school year, the BBCS
continued updating its hardware base. The school's
Media Lab received eight new iMacs with CD
burning capability. Each classroom received an iMac
with CD burning capability. The older iMacs that
were removed to make room for the new machines
were migrated to specialists and administrators that
were using computers purchased in 1996. The school
acquired a new server to accommodate the
continually increasing demand for server capacity.
This new server has Mac OS X - a UNIX based
technology that will give the school a powerful web
server. The finished website will be rolled out before
the start of the 2002-2003 school year.

The Banneker launched it's "Computers for
Teachers" program with twenty Teachers/Specialists
taking computers home and connecting to the
school's servers to be able to work and plan outside

of the school day. The program has been highly
successful and will be expanded next year.

The school had its second annual Technology Fair
on June 1st, 2002. Student technology projects from
all grade levels were displayed. The Media Literacy
students (middle school) showed a movie made up
of brief clips of many of the school's events for the
year. They also displayed the multi-media yearbook,
which featured autobiographies (on video) of many
eighth grade students.

The Banneker Technology Curriculum was finished
during the summer of 2001 and was in place for the
school year. The curriculum is aligned to the Mass.
state curriculum frameworks and also draws heavily
on the National Educational Technology Standards
(NETS).
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SSSSppppeeeecccciiiiaaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn
Our approach to special education is to provide
services to students on I.E.P’s using an inclusionary
model with pullout as warranted.  At the time of the
February 15, 2002 count of students eligible for
special education, thirty-nine or eleven percent of
our students were on Individualized Education
Plans.  Individualized Education Plans identified
need for services in the following areas: learning
disabilities, speech and language and counseling.
Assistance from a variety of specialists was provided
to children for the overall purpose of developing
individual talents and potential. The Special
Education Team consisted of a Director of Support
Services, three full time teachers, a graduate intern,
two part-time counselors, an occupational therapist
and a speech pathologist. Throughout the year
general education teachers and specialists consulted
with each other regarding how to best meet needs of
students.

MMMMeeeeeeeettttiiiinnnngggg        AAAAccccaaaaddddeeeemmmmiiiicccc    NNNNeeeeeeeeddddssss
When deciding how to best meet academic needs of
students several factors were considered: current
level of performance, individual needs of students
identified on IEP, the Banneker standards and
Massachusetts Frameworks.  Specialists providing
direct instruction to students utilized a curriculum
based model to ensure children on I.E.P’s were
being exposed to the same content as their peers. It
has been our goal to address individual student
needs using classroom curriculum with adaptation of
methods and modification to materials.  Because we
believe inclusionary instruction meets the needs of
most children, our service delivery has been in
general education classrooms.   However, we
recognize the need for mastery of prerequisite skills
for more advanced learning and we address those
needs by using alternate materials, extended time for
instruction and individual and small group
instruction in the Learning Center.

SSSSppppeeeecccciiiiaaaalllliiiizzzzeeeedddd    IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnn
We have begun providing more structured reading
instruction to those children who have not responded
to changes in teaching methods or modifications to
materials. Project Read and Wilson Reading
program methods and materials are being utilized
with small groups of students.  Project Read and
Wilson Reading provide a systematic multi-sensory
approach to decoding and spelling.  This method of
teaching is specifically designed to motivate and
improve the skills of the at-risk learner.  Project

Read is used with the younger students and Wilson
Reading is used with the older students.  Because we
are seeing positive results from Project Read with
our children on IEP’s, we have begun using this
method with students for whom a disability is not
suspected but who are having a difficult time
learning to decode.

Additionally, our speech and language pathologist is
using Judith Wisnia strategies during her sessions
with students.  As with Project Read and Wilson
Reading, Judith Wisnia strategies are multi-sensory.
Lessons are taught in a highly structured systematic
manner with consistent review of previously
presented concepts.  Explicit instruction of
sound/symbol correspondence and the rules that
govern the structures of language are an essential
component of this approach.  Project Read, Wilson
and Wisnia strategies are highly structured and
taught to small groups of children at regularly
scheduled times.

Finally, Handwriting without Tears was
implemented last year in the kindergarten through
second grade, and this year with third graders.  HWT
is a developmentally based curriculum with
multisensory lessons that address all learning styles.
Teachers received training, and then were given
support from the Occupational Therapist to
implement the program.  The OT provided
demonstration lessons and collaborated with
teachers to insure that the program was implemented
as intended.

MMMMeeeeeeeettttiiiinnnngggg    SSSSoooocccciiiiaaaallll////EEEEmmmmoooottttiiiioooonnnnaaaallll    NNNNeeeeeeeeddddssss
Our goal at the Banneker is to create programs to
meet needs of our students rather than to fit students
into previously created programs.  To meet
social/emotional needs of students a variety of
program options were created.  Our counselors
provided small social skills groups, sibling groups,
whole class groups and individual counseling.  The
social skills groups served boys and girls of different
ages. To address special needs of children in foster
care/and or transitional housing two sibling groups
have been formed. A Girl’s Empowerment group
was created to address confidence and positive self-
esteem in middle school girls. One of the
kindergarten classes participated in I Can Problem
Solve program designed to help children think about
and resolve conflict. In addition to participation in
small groups, which addressed social emotional
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needs, students also received individual counseling
on an ongoing and as needed basis.  Some of our
programs are new, some are a continuation from
previous years, but most importantly, the programs
are created based on student need. Finally, we are
concerned about meeting social emotional needs of
all students; therefore, programs and groups include
children from the special education and general
education population.

RRRReeeedddduuuucccciiiinnnngggg    NNNNeeeeeeeedddd    ffffoooorrrr    SSSSppppeeeecccciiiiaaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn    RRRReeeeffffeeeerrrrrrrraaaallll
We are aware that historically, children of color
have been disproportionately placed in special
education; because of this we are committed to
ensuring that children are not mislabeled as having
special needs when in fact they are different style
learners.  To reduce inappropriate referrals we have
created a system of support for general education
teachers and extended our special education services
to prevent problems before they occur.  At the
Banneker we have a level system for accessing
services for children.  Level one: Teachers draw
upon their own resources and that of their
colleagues. Level two: Teachers request consultation
from Support Liaison. Level three: Teachers are
referred to the Child Study Team or Teacher Support
Team to discuss and receive support for student
concerns.  If significant issues remain after
additional support has been provided and the child is
suspected of having a disability teachers are
encouraged to move to Level four: Referral for
Special Education Evaluation.  Having these systems
in place encourages teachers to utilize supports
available, reduces inappropriate referrals to special,
education and increases appropriate referrals for
those children eligible for special education.

In an effort to reduce future academic problems
several preventative measures have been put in
place.  First, early intervention services from the
occupational therapist were implemented in the
lower elementary and kindergarten classes.  The
occupational therapist worked on fine motor
activities and organizational planning.  Additionally,
as part of inclusionary services in the general
education classroom, special education teachers
support students on IEP's as well as non-IEP
students who need assistance.  To further address
students at risk, Project Read groups taught by the
special education teacher were made available to
struggling readers.  Finally, collaboration and
ongoing dialogue between general education and
special education teachers provided many

opportunities for problem solving.  When teachers
receive support for their students, whether it comes
in the form of direct support or collaboration, it
better equips them to meet individual needs of
students and therefore reduces future academic
problems.

EEEEvvvvaaaalllluuuuaaaattttiiiioooonnnn    ooooffff    SSSSttttuuuuddddeeeennnnttttssss    oooonnnn    IIII....EEEE....PPPP....’’’’ssss
For students on I.E.P’s, evaluation is an ongoing
process.  The evaluation results are used to guide the
instruction of objectives for the children on IEP’s.
Mastery of one objective moves a child on to
another, whereas non-mastery requires further
instruction or reevaluation of objective
appropriateness.

Children initially referred for special education
evaluation and those due for three-year evaluations
receive a comprehensive battery including formal
and informal testing.  A typical battery includes a
teacher assessment, classroom observation, informal
reading and writing samples, and standardized
batteries such as Woodcock Johnson-III Tests of
Achievement and Wechsler Intelligence Scale for
Children-III.

This year we conducted twenty-two special
education evaluations: nine were initial evaluations
and thirteen were reevaluations. Of the nine initial
evaluations, five students were eligible for special
education services.  These students currently receive
special education support.  Of the thirteen
reevaluations ten students will continue to receive
services from special education until greater
academic independence is achieved.

Below is a sample of Woodcock Johnson-R
Achievement scores for students who were recently
reevaluated to determine continued eligibility for
special education services.  The WJ-R is a
standardized instrument used in schools across the
nation to determine current levels of achievement
and areas of weakness.  Reading, math and written
language scores were compared to determine growth
in a three-year period.

This composite indicates the variation we see in
academic progress for students with learning
differences.  Two of the students will continue to
receive services; and one student no longer needs
any support  f rom special  educat ion.
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CCCCoooommmmppppaaaarrrriiiissssoooonnnn    ooooffff    IIIInnnniiiittttiiiiaaaallll    aaaannnndddd    RRRReeeeeeeevvvvaaaalllluuuuaaaattttiiiioooonnnn    AAAAcccchhhhiiiieeeevvvveeeemmmmeeeennnntttt    TTTTeeeesssstttt    SSSSccccoooorrrreeeessss

SSSSttttuuuuddddeeeennnntttt    OOOOnnnneeee GE GE

Woodcock Johnson-R Grade 5 Grade 8 Growth
Passage Comprehension 6.2 8.9 +1.6
Writing Samples 2.6 4.8 +2.2
Calculation 3.5 6.7 +3.2

SSSSttttuuuuddddeeeennnntttt    TTTTwwwwoooo****
Woodcock Johnson-R Grade 3 Grade 5 Growth
Passage Comprehension K.9 4.0 +3.1
Writing Samples 1.2 3.2 +2.0
Calculation 1.7 4.1 +2.3

SSSSttttuuuuddddeeeennnntttt    TTTThhhhrrrreeeeeeee
Woodcock Johnson-R Grade 5 Grade 7 Growth
Passage Comprehension 4.6 8.9 +4.3
Writing Samples **
Calculation **

*Student was retained.
**Test scores from other school not available.
Comparison of scores for other students who were
reevaluated isn't available because students
transferred into the Banneker and were not given
comparable tests.

SSSSttttuuuuddddeeeennnntttt    OOOOnnnneeee :  An eighth grader with significant

deficits in the mechanics of written language skills.
However, oral language skills are well developed
which aid in the quality of written work.  Math
calculation skills although below level, have grown
enough so that the student is able to work more
independently on mathematical tasks.  Reading skills
are an area of strength for this student.

SSSSttttuuuuddddeeeennnntttt    TTTTwwwwoooo : A fifth grader whose academic scores

were significantly depressed when first tested.
However, skills have grown significantly which
enables the student to access the general education
curriculum with teacher support.

SSSSttttuuuuddddeeeennnntttt    TTTThhhhrrrreeeeeeee:  A seventh grader whose reading

scores rose significantly.  This student is no longer
in need of special education support.

PPPPrrrrooooffffeeeessssssssiiiioooonnnnaaaallll    DDDDeeeevvvveeeellllooooppppmmmmeeeennnntttt    ffffoooorrrr    SSSSppppeeeecccciiiiaaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn
Staff training came in many forms: outside
presenters, in house workshops, and off campus
conferences. A small group of teachers received

training to become members of the Teacher Support
Team.   All staff attended the following workshops:
Local Policies and Procedures, Special Education
Regulations, How to Access Services, Collaboration
among Special Education Teachers, General
Education Teachers and Associates to Accommodate
Diverse Learners, Confidentiality of Student
Information and Instructional Strategies to Promote
Learning, and Inclusionary Practices.  Special
Education Staff attended conferences and workshops
relative to working with children with special needs
presented by The Massachusetts Federation of the
Council for Exceptional Children and the
Massachusetts Department of Education.  Finally,
special education staff met weekly for training,
consultation and collaboration.

CCCCoooollllllllaaaabbbboooorrrraaaattttiiiioooonnnn    wwwwiiiitttthhhh    OOOOuuuuttttssssiiiiddddeeee    AAAAggggeeeennnncccciiiieeeessss////SSSScccchhhhoooooooollllssss
The Banneker special education staff works
collaboratively with The Cambridge Guidance
Center, a mental health agency providing support for
children and their families. We also work with
Department of Social Services on a regular basis to
meet needs of students in the care of the DSS.
Additionally, we meet annually with the special
education department from Cambridge Rindge and
Latin in preparation for our eighth graders
transitioning to the high school.
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PPPPaaaarrrreeeennnnttttaaaallll    IIIInnnnvvvvoooollllvvvveeeemmmmeeeennnntttt
Parents are encouraged to participate in their child's
education.  Special education teachers and the
Director of Support Services communicated
regularly with parents throughout the year.  To keep
parents up to date about their child's mastery of
objectives, progress reports are sent home quarterly.
Last school year we had the highest parent
attendance rate for annual reviews since the school
opened, with 89% of parents attending meetings.
This year we have had 100% parent attendance for
initial and reevaluation meetings and 86 % for
annual review meetings.  In May we had a parent

meeting for all special education parents and others
who were interested in learning about changes in
special education regulations and strategies for
helping children learn at home.

HHHHoooommmmeeeewwwwoooorrrrkkkk    CCCClllliiiinnnniiiicccc
This year a homework afterschool clinic was created
for middle school students on IEP's who needed
extra help completing homework.  A special
education teacher and a general education teacher
provided staffing for the homework clinic.  The
clinic became a place for students to receive
clarification on assignments, extra help with
mathematics and science, and to study for tests.

* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *

MMMMIIIIDDDDDDDDLLLLEEEE    SSSSCCCCHHHHOOOOOOOOLLLL    PPPPRRRROOOOGGGGRRRRAAAAMMMM
PPPPhhhhiiiilllloooossssoooopppphhhhyyyy    ooooffff    MMMMiiiiddddddddlllleeee    SSSScccchhhhoooooooollll
A common question asked among educators is: How
do we reconcile students' need to actively explore
their connection to the world with the need for them
to learn the basic academic skills that will enable
them to continue their formal education? Effective
teachers work towards a balance between basic
needs and the need for students to explore a variety
of interest and experiences.  At the Banneker, we
work very hard at creating a curriculum that
connects the necessary skills and knowledge with
the experiences of their lives.  The goal of
development process for students between grades 6-

8 is to leave with a clear understanding of what is
expected to achieve academic success, and more
importantly how it applies to one's personal growth
and life.

CCCCoooommmmmmmmuuuunnnniiiittttyyyy    MMMMeeeeeeeettttiiiinnnngggg
New this year for the seventh and eighth graders was
Community Meeting held every Friday.  The
students met to discuss climate issues, received
academic certificates for any accomplishments made
during the week.  The Community Meeting was an
open forum where students could discuss many
issues, such as; student behavior, what students
would like to see happen, events that are coming up;
a place to air any issues they may have.

EEEEiiiigggghhhhtttthhhh    GGGGrrrraaaaddddeeee    PPPPllllaaaacccceeeemmmmeeeennnnttttssss

Boston College High School English High School
       Boston Latin Everett High School
      Buckingham Browne & Nichols Harrisburg Academy
       Cambridge Rindge and Latin Matignon High School
       City on a Hill Minute Man Technology
      Commerce High School North Cambridge Catholic
       East Boston High School Somerville High School

******************************************************************************************

EEEExxxxttttrrrraaaaccccuuuurrrrrrrriiiiccccuuuullllaaaarrrr    aaaannnndddd    EEEEnnnnrrrriiiicccchhhhmmmmeeeennnntttt    AAAAccccttttiiiivvvviiiittttiiiieeeessss

NNNNeeeewwww    aaaatttt    tttthhhheeee    BBBBaaaannnnnnnneeeekkkkeeeerrrr    ffffoooorrrr    tttthhhheeee    2222000000001111----2222000000002222    SSSScccchhhhoooooooollll    YYYYeeeeaaaarrrr
To keep the parents more involved and informed, the Banneker has brought two new avenues of communication,
Wednesday’s Backpack and “The Word”.
Wednesday’s Backpack – an informational weekly publication for parents, to keep parents abreast of upcoming
events.
“The Word” –  a newsletter with informational topics, a parent’s corner, and a kid’s corner with riddles, puzzle,
math problems. The children of the Banneker picked the name of the newsletter from many choices that were
turned in by the students.
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Summer School – was brought to the Banneker, with top priority going to students that needed help in the
transition to the next grade.  There are eighty students attending the summer school program with academics all
morning and electives in the afternoon.
*******************************************************************************************

BBBBEEEEEEEE    ((((BBBBaaaannnnnnnneeeekkkkeeeerrrr    EEEExxxxtttteeeennnnddddeeeedddd    EEEEnnnnrrrriiiicccchhhhmmmmeeeennnntttt))))
The BEE program operates throughout the school
year from 3:30 p.m. until 6 p.m. Monday through
Friday.  The program includes tutoring and
homework time, snack and exercise time, activities
and special events.

The BEE program is designed to help tutor students,
enrich their understanding of classroom concepts,
and work with them to complete their homework.
We work closely with the classroom teachers to
understand what each child needs to improve.  We
also work on student self-esteem, positive behavior,
and personal growth.

We serve as a bridge between the parents and the
teachers. When parents pick their children up, the
staff has a chance to talk with them about their
child’s academic and social day, give reminders, and
let them know of events happening in the school.

We are staffed by the same Associates who work
with the students during their regular classroom
hours.  This helps with continuity, the specific
knowledge of how their day went socially as well as
academically, and trust.

We have guest speakers, field trips, and other special
events throughout the year such as: Top Secret

Science, karate, dance, gymnastics, art, Learning
Circles (a girls group), Boy Scouts, and chess.

City Year
City Year, a member of AmeriCorps, is a national
service organization for young people between the
ages of seventeen-twenty-four.  This is the third year
we have worked with City Year.  We hope to
continue building a solid collaboration for the years
to come.

This year, City Year teams taught a literacy-based
curriculum, based on the Massachusetts
Frameworks, in the third through sixth grades.  The
classes were bookmaking, WAVE (Written and
Verbal Expression), and environmental studies.
They also had two Young Authors’ Nights, where
the students read their books aloud to family and
teachers in celebration and validation of their work.

Parents
The Parent Council had monthly meetings that were
very well attended. Communication to the Banneker
Community was sent home monthly. There were a
variety of topics and guest speakers. The Parent
Board reps brought parent issues to the Board when
necessary.

************************************************************************

DDDDiiiivvvveeeerrrrssssiiiittttyyyy    CCCCllllaaaassssssssiiiicccc
The Diversity Classic is an activity that was
established three years ago, when the Boston
Renaissance Charter School invited the Banneker to
participate in a basketball tournament.  This year’s
Diversity Classic 2002 included for the first time,
scholars bowl and several other arts activities. It was
very exciting for each school to showcase its
athletic, musical, theatrical, dancing and scholastic
talent (we also had a surprise visit from the Roxbury
Center for the Arts Dancers).

As a result of the Classic, the Renaissance School
would like to develop a theatrical workshop with
students from both schools.

We are proud to say that one of our Banneker
students was picked for this year’s Sportsmanship
Award.

This was the first year that the Diversity Classic
included the Scholar's Bowl and students, parents
and teachers were very excited about this addition.
Both the Banneker and Renaissance School had
many team representatives.  A list of the areas that
the Diversity Classic has expanded to are listed
below:

Diva 6 Singers
Black & White Dancers

Diversity Play
Scholar's Bowl

Girl’s Basketball Team
Junior Varsity Boy’s Team

Varsity Boy’s Team
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Some of the other extracurricular activities included boys and girls basketball, a chess club, robotics, and use of
the computer lab after school for the seventh and eighth graders to research their classroom projects.

************************************************************************************

SSSScccchhhhoooooooollll    EEEEnnnnvvvviiiirrrroooonnnnmmmmeeeennnntttt
SSSScccchhhhoooooooollll////SSSSttttuuuuddddeeeennnntttt    IIIInnnnffffoooorrrrmmmmaaaattttiiiioooonnnn

Attendance:  Average daily attendance was 93.3%.
Membership: 97%
Hrs of Operation: 8:00 am – 3:00 PM                                 
Number of instructional days: 180
Student/Teacher Ratio: 9:1                                                      
Grades Served: K-8
Applications received: 240Applications
Enrollment: 338 Students
Visits by Educators, Researchers: 4                               
Resumes Received: 400
Faculty: 75% of the 2001-2002 full-time teaching faculty

will be returning for the 2002-2003 school year.

************************************************************************************

WWWWaaaaiiiitttt    LLLLiiiisssstttt    bbbbyyyy    GGGGrrrraaaaddddeeee    aaaannnndddd    RRRReeeessssiiiiddddeeeennnncccceeee
SSSSttttaaaarrrrtttt    ooooffff    tttthhhheeee    2222000000001111----2222000000002222    SSSScccchhhhoooooooollll    YYYYeeeeaaaarrrr

Grade Boston Cambridge Malden Medford Somerville
Various

Surrounding
Towns

Totals

K 21 26 4 2 7 14 74
1 20 0 3 3 5 6 37
2 14 11 0 5 5 3 38
3 27 8 3 3 5 9 55
4 22 5 2 4 3 3 39
5 19 4 2 3 2 30
6 18 3 2 2 25
7 5 6 11
8 6 0 1 3 10

Totals 152        63 13 24 28 39 319
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AAAApppppppplllliiiiccccaaaattttiiiioooonnnn    PPPPoooolllliiiiccccyyyy

The Banneker is a Charter School for Cambridge
residents.   If there are seats available after all
Cambridge students have been  drawn, (along with
siblings of other Banneker children) then students
will be drawn from the wait list or picked from the
lottery.

We have initiated open enrollment for Cambridge
children or, for any grade that is low in numbers on
the waiting list during the year.   The Banneker only
accepts student applications for a period of two
months:January–February. It is highly recommended
that parents come for a tour of the school before
filling out an application.  We give tours on
Wednesday mornings by appointment only (617)
497-7771.

Lottery Date
The lottery is open only to students entering
kindergarten the year that follows the date of
application.  The child must be five years old by
October 1st of the year the child will be entering
kindergarten.

Kindergarten applicants who are Cambridge
residents have top priority.  Preference is given to

applicants who have siblings at the Banneker
School.  All other applicants will be chosen from the
lottery pool.

Those who are not chosen will be placed on a
waiting list and sent a letter regarding their wait list
status shortly after the lottery.

Waiting List
Placement on the wait list is determined by a
student’s application date.  The earlier the
application is received during the two-month
application period, the higher on the wait list the
student will be (See application period for
exceptions).  Enrollment preference is given to
students who are Cambridge residents, then to
students who have siblings already in the school.

Application Requirements
Only applications that are filled out completely will
be considered for enrollment.  Once your child is
accepted, you will need to produce a birth certificate,
updated immunization records, and proof of
residency.

*******************************************************************************************

SSSSttttuuuuddddeeeennnnttttssss    LLLLeeeeaaaavvvviiiinnnngggg    tttthhhheeee    BBBBaaaannnnnnnneeeekkkkeeeerrrr    aaaannnndddd    tttthhhheeee    RRRReeeeaaaassssoooonnnnssss    TTTThhhheeeeyyyy    LLLLeeeefffftttt

GGGGrrrraaaaddddeeee                    CCCCiiiittttyyyy                                                DDDDaaaatttteeee    LLLLeeeefffftttt                        RRRReeeeaaaassssoooonnnn    LLLLeeeefffftttt                                                            GGGGrrrraaaaddddeeee    CCCCiiiittttyyyy                                        DDDDaaaatttteeee    LLLLeeeefffftttt                        RRRReeeeaaaassssoooonnnn    LLLLeeeefffftttt
K        Cambridge      2/16/02         Moved
K        Cambridge     11/7/01 No reason
K        Boston            10/4/01 Race
2        Cambridge      2/16/02                   Moved
2        Boston         9/13/01                   Metco
3        Dorchester      1/8/02         Moved
4        Cambridge     12/22/02                  Moved 
4        Mattapan        3/29/02                Transportation
4        Cambridge     12/22/01                  Moved

4     Cambridge    2/26/02         Dissatisfied      
4     Dorchester    2/9/02           Moved             
4     Cambridge    11/17/01       Moved             
5     Cambridge    2/26/02         Dissatisfied
5     Boston           11/30/01       Transportation 
6     Boston           9/7/01           Transportation   
6     Cambridge    3/30/01          Dissatisfied     
7     Cambridge    2/23/01          Dissatisfied
7     Boston    1/9/02           Moved
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SSSSttttuuuuddddeeeennnnttttssss    EEEEnnnntttteeeerrrriiiinnnngggg    tttthhhheeee    BBBBaaaannnnnnnneeeekkkkeeeerrrr

AAAAfffftttteeeerrrr    tttthhhheeee    FFFFiiiirrrrsssstttt    DDDDaaaayyyy    ooooffff    SSSScccchhhhoooooooollll
Grade Arlington Boston Everett Cambridge Watertown Somerville Total

K 1 1 2 1 1 6

1 1 3 3 2 9
2 2 2
3 1 3 2 6
4 4 1 5
5 1 1 2
6 4 4
7 2 2
8 2 1 3

Total 2 22 1 8 1 5 39

SSSSttttuuuuddddeeeennnntttt    CCCChhhhaaaarrrraaaacccctttteeeerrrriiiissssttttiiiiccccssss

TTTThhhheeee    nnnnuuuummmmbbbbeeeerrrr    aaaannnndddd    ppppeeeerrrrcccceeeennnnttttaaaaggggeeee    ooooffff    ssssttttuuuuddddeeeennnnttttssss    bbbbyyyy    rrrraaaacccceeee,,,,    ggggeeeennnnddddeeeerrrr,,,,    rrrreeeessssiiiiddddeeeennnncccceeeessss    aaaarrrreeee    aaaassss    ffffoooolllllllloooowwwwssss::::

Race                 Number/Percentage Gender     Number/Percentage

Black 308 = 91.15% Female 188=55%
Hispanic   21 =   6.19% Male 150=45%
Native American     4 =   1.18%
Caucasian         5 =   1.48% 

        City  Number/Percentage City                            Number/Percentage
        Cambridge           147 = 43.36%%   Revere, Springfield, 9 = 2.65%
        Boston  98 = 29.20% Arlington (3 each)
        Medford               21 =   6.19%    Framingham, Chelsea, 6 = 1.78%
        Somerville  30 =   8.85% Waltham (2 each)
        Malden, Brockton (7 each)  14 =   4.13%  Bedford, Lawrence, Lynn, 5=1.48%   

Randolph, Everett (4 each)    8 =   2.36% Watertown, Woburn (1 each)

Other Informational Statistics:
Number and percentage of students classified as limited English proficient : 86       Percentage     25%    
Number and percentage of students who are linguistic minorities:  2 Percentage     .005%
Percentage of Special Needs students (those with formal IEPs):  43 Percentage      13%
Percentage of students who receive special services, but are not on IEPs: 10 Percentage      3%
Number of students on free lunch is: 207      Percentage      61%
Number of students on reduced lunch is: 27  Percentage      08%
Total number of students on free and reduced lunch is: 234  Total                69%
Total Number of out-of-school Suspensions: 28 incidents (24 students)              Total                   8%
The majority of suspensions were given because of students fighting.
In-house suspension: We have a program that is called Reflection and Recover (R & R). A full-time staff
member helps students deal with many issues that could arise and when the students are ready, they return to
class.  The majority of the students stayed for less than an hour before they were ready to go back to class.   There
were sixty-six students that stayed in R & R for either the remainder of the day or one or two days.  There were
one hundred and fourteen students that went to R & R during the year; fifty-three of those students needed to go
to R & R more than once during the year.



24

AAAApppppppplllliiiiccccaaaattttiiiioooonnnnssss    RRRReeeecccceeeeiiiivvvveeeedddd    DDDDuuuurrrriiiinnnngggg    tttthhhheeee
2222000000001111----2222000000002222    SSSScccchhhhoooooooollll    YYYYeeeeaaaarrrr

Grade Boston Cambridge Malden Medford Somerville Various
Surrounding

Towns

Total

K 42 12 2 3 8 2 69
1 24 8 3 35
2 23 2 1 26
3 12 4 2 1 2 21
4 14 5 1 1 21
5 9 2 2 1 14
6 26 3 2 1 1 1 34
7 7 2 1 1 11
8 6 1 2 9

Total 163 38 8 6 14 11 240

*******************************************************************************************

GGGG    oooo    vvvv    eeee    rrrr    nnnn    aaaa    nnnn    cccc    eeee
BBBBooooaaaarrrrdddd    ooooffff    TTTTrrrruuuusssstttteeeeeeeessss    PPPPuuuubbbblllliiiicccc    MMMMeeeeeeeettttiiiinnnnggggssss

Month Time
September 5, 2001 6:30 p.m.
October 25, 2001 6:30 p.m.
November 29, 2001 6:30 p.m.
December 20, 2001 6:30 p.m.
January 24, 2002 6:30 p.m.

  March 28, 2002  6:30 p.m.
     May 30, 2002 6:30 p.m.

June 27, 2002 6:30 p.m.

CCCCoooommmmppppllllaaaaiiiinnnnttttssss    bbbbrrrroooouuuugggghhhhtttt    ttttoooo    tttthhhheeee    BBBBooooaaaarrrrdddd
The Board heard staff concerns regarding a climate survey, and concerns regarding the search for the new
executive director.

MMMMaaaajjjjoooorrrr    aaaaccccttttiiiioooonnnnssss    ttttaaaakkkkeeeennnn    bbbbyyyy    BBBBooooaaaarrrrdddd    ooooffff    TTTTrrrruuuusssstttteeeeeeeessss
During the 2001-2002 school year - all Board actions were performed in accordance with the Banneker policies
and procedures.  There was also an extensive search for a new executive director for the 2002-2003 school year.

FFFFiiiinnnnaaaannnncccciiiiaaaallll
In keeping with its Board’s fiduciary responsibility, the Board contracted with an independent auditor to examine
the schools financial condition. (See Appendix IV)
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BBBBiiiiooooggggrrrraaaapppphhhhiiiieeeessss                                                                                    TTTThhhheeee    BBBBooooaaaarrrrdddd    ooooffff    TTTTrrrruuuusssstttteeeeeeeessss
Roxie Coicou is the current Interim Executive
Director of the Banneker.  She received her Master
of Education and Master of Divinity from Boston
University, and her Bachelor of Science, Chemistry
and Math from North Carolina Central University.
She has worked for the Cambridge Public Schools
for six years as an Administrator on assignment, the
Acting Principal for the Fletcher School, and the
Assistant Principal for Graham and Parks.  She has
also worked as a teacher for the Boston Public
Schools for 13 years.  In addition, Ms. Coicou
served as a member on School Works, a charter
school evaluation and fact-finding review team.  She
is also a pastor at the Memorial AME Zion Church.
This is her first year as a board member.

Venetta Browne is the Chair of the Finance
Committee.  She has a Bachelor’s degree in
Business Administration from Suffolk University
and a Master’s Degree in Management from Lesley
College.  She is employed at WT Chen & Company,
Inc. as an accounting manager.  She has been a
board member for six years.

John Cawthorne, M.A.T. is the Chair of the
Curriculum Committee.  He is also presently the
Assistant Dean for Students and Outreach, Boston
College, School of Education, Chestnut Hill, MA.
In the past he's held the following positions:
National Urban League, New York - Vice President
for Education; Boston College School of Education -
Research Professor; Center for the Study of Testing,
Boston College - Senior Research Associate; Lesley
College, Senior Visiting Scholar; Boston
College/Wheelock College - Adjunct Professor; The
Lower School, Massachusetts Experimental School
– Principal. Education: Harvard College, Cambridge,
MA; Antioch-Putney Graduate School of Education.
This is his first year as a board member.

Scott Darling, Esq. is currently the Executive
Director of the Freedom House in Boston.   Scott is
a founding member of the Banneker as well as a Co-
Chair for the Board of Trustees.  He has served as a
board member for six years.

Drucilla Edwards is a parent of a fourth grader here
at the Banneker School.  She works as a paralegal
for W.R. Grace & Co. in Cambridge.  Drucilla has
been in the legal field for twenty-two years.  She is
also a member of the National Federation of
Paralegal Associations, Inc. and the Massachusetts
Paralegal Association.  She obtained her degree from

Northeastern University.  This is her second year as
a board member.

Edward Harris is a Conciliation Specialist for
Community Relation Services for the Department of
Justice. He was the Co-Founder/Director of Positive
Edge.  Edward was also one of the founders of the
Banneker.  He is a co-chair for the Personnel
Committee and has been a board member for six
years.

Roland A. Hence has served as Director of
Admissions at the Harvard Graduate School of
Education since August 1992. Roland attended
public schools in Trenton, New Jersey, and attended
Columbia University from which he received his
B.A. in Anthropology.  He later studied at Teachers
college, Columbia University where he earned his
M.A. and M.Phil. Degrees in Language, Literature,
and Social Studies.  He has taught in public and
independent schools and at the college level.  Roland
is the Co-Chair of the Board of Trustees and has
served on a number of policy and planning
committees.  He has also been involved with a
variety of community service agencies and
programs.  He is a student affairs consultant and
holds membership in several student affairs
professional organizations.  He has been a board
member for three years.

Bernard Hoop is presently the Science Advisor at
the Banneker.  In the past he's held the following
positions; Visiting Scientist, Northeastern
University, Boston, MA; Lecturer, Department of
Physics, University of Otago, New Zealand;
Fulbright Lecturer, Indian Institute of Technology,
Mumbai, India; Staff Officer, International Atomic
Energy Agency, Vienna, Austria; Associate
Professor of Medicine (Physics), Harvard Medical
School.  Education: B.S., Stanford University, CA;
M.S., Ph.D., University of Wisconsin, Madison, WI.
This is his first year as a board member.

David A. Jones, Esq. currently serves as the
Director of Labor and Employee Relations at
Harvard University.  He earned his Bachelor’s
degree in Communications from Morehouse
College, and law degrees from Howard University
School of Law (J.D.), Georgetown University Law
Center (LL.M.), Labor & Employment Law.  He
holds membership in the District of Columbia and
Pennsylvania Bars.  This is his second year as a
board member.
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Jacqueline F. Knight brings twelve years
experience in corporate accounting and finance.  She
is currently a financial analyst at the Gillette
Company, Boston, MA.  Jacqueline has experience
in Budgeting, financial forecasting, financial
statements, team management, etc.  She holds a
M.B.A. in Management with concentration in
finance.  Jacqueline is has been a board member for
four years.

Life Legeros is currently a teacher associate as well
as the Health teacher for the middle school at the
Banneker.  He also serves as the teacher
representative on the Board.  He received his M.A.
in Educational Policy studies from the University of
Wisconsin-Madison.  This is his first year as a
teacher and a board member.

Travis McCready, Esq. is presently the President
of the Boston Foundation.  In the past he's held the
following positions: Director of Community
Relations - Harvard University, Fredrikson & Byron,
P.A., Minneapolis, MN – Attorney; Intermediate
School 131, Bronx, NY - Teacher and Basketball
Coach.  Education: J.D., University of Iowa, College
of Law; B.A. Yale University.  This is his first year
as a board member.

Charles McVea, CPA is presently the Director of
Financial Service - Harvard University Planning and
Real Estate.  In the past he's held the following
positions: COMPAQ-DIGITAL EQUIPMENT
CORPORATION – Controller, Finance Manager
and Internal Audit Manager;
Polaroid Corporation - Finance Manager, Senior;
Financial Analyst, Senior Account; Price
Waterhouse & Company, Boston, MA - Senior
Accountant, Audit Staff.  Education:
MBA, Financial Management, Boston University;
BSBA, Accounting, Northeastern University;
Executive Education Program, Financial
Management, University of Michigan.  This is his
first year as a board member.

Dr. Christopher O. Quaye is the Assistant
Attorney General of Boston.  He earned his
Bachelor’s degree from the University of Ghana, and
his Master of Law and Doctorate in Law from
Harvard Law School.  He holds membership in the
New York and Massachusetts Bar.  He is also a
member of the International Law Collaborative, and

on the Board of Trustees for the First United
Presbyterian Church.  This is his second year as a
board member.

Harriet G. Tolpin Ph.D. is the former Dean of the
Graduate School for Health Studies at Simmons
College.  She has also held positions as Professor of
Economics at Simmons College and Clinical
Professor of Community Health at Tufts University
School of Medicine.  She currently consults with
several health care organizations about workforce
development.  She is an active civic leader and
serves as the Chairperson of the Board of Vinfen
Corporation, Vice President of the Board of Goddard
House, Co-Vice Chairperson of the Board of The
Medical Foundation, and a Board member of
Management Consulting Services.  She joined the
Banneker Board in September 2001 and serves as
the Chairperson of the Development and External
Relations Committee.  She received her bachelor’s
degree in Economics from Wellesley College and
her Ph.D. in Economics from Boston College.

Jeffrey Victor is a parent of two children who
attend the Banneker. He serves as a parent
representative on the board.   He volunteers his time
to work with the Youth Outreach Programs in
Dorchester. This is Jeffrey’s second year as a board
member.
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BBBBiiiiooooggggrrrraaaapppphhhhiiiieeeessss                                                    2222000000001111----2222000000002222        HHHHoooommmmeeeerrrroooooooommmm    TTTTeeeeaaaacccchhhhiiiinnnngggg    SSSSttttaaaaffffffff

Quaco Cloutterbuck, Jr. Bachelor’s in Black Studies
and History from UMass Boston; Masters in Secondary
History from BC; three years of experience. Three years
at the Banneker.

Shawna Cooper-Gibson Bachelors in Elementary
Education from University of Illinois; Masters in
Curriculum and Instruction from the National-Louis
University.  Certified, just completed her fourth year of
teaching. One year at the Banneker.

Nita Desai  Bachelor’s in English Literature and
Education from Bombay University; Masters with double
major in English and American literature; Certified with
fifteen years of experience. Two years at the Banneker.

Molander Etienne.  Bachelor’s in Elementary
Education from University of the Virgin Islands;
Certified with twelve years of experience. Five years at
the Banneker.

Cherita Gonzales Bachelors in Early Childhood
Education and Psychology; Masters in Creative Arts in
Learning.  Certified, just completed her first year of
teaching. Two years at the Banneker.

Cathlyn Hearn  Bachelor’s of Arts in English
Literature from Lake Forest College; Masters of Science
in Education from Bank Street College; Certified, just
completed her sixth year of teaching.
Two years at the Banneker.

Shelley Hinds Bachelor of Science from Lincoln
University; Masters of Science, Urban Teachers Program
from Wheelock College; Certified, just completed her
second year of teaching. Two years at the Banneker.

Nicole Hinostro  Bachelor of Arts, Pshychology and
Computer Applications from University of Notre Dame;
Masters in Multiple Subjects from Loyola Marymount
University; Certified with four years of experience. Two
years at the Banneker.

Sarah Little Bachelor of Arts in Psychology and
Anthropology from University of Michigan; Masters of
Education in School Leadership from Harvard University.
two years experience. One year at the Banneker.

Karli Lomax Bachelor in Elementary Education from
BU; Certified with five years of experience. One year at
the Banneker.

Susan Manuel-Mills  Bachelor of  Science from
Elmira College; four years of experience. Four years at
the Banneker.

Romana Mohiuddin  Bachelor in Science from BU;
Masters in Elementary Education from BC; Masters in
Human Development  from Harvard University; Certified
with seven years of experience. Three years at the
Banneker.

Rachel Moo Bachelors of Science from Syracuse
University;  Masters of Arts, child development from
Tufts; two years experience. Two years at the Banneker.

Paula Morgado Bachelors in History from American
University; Masters in Elementary Ed from Umass
Boston; Certified with four years experience. One year at
the Banneker.

T’Sheba Martin Bachelors in Human Development
with concentration in Early Childhood Education from
Wheelock College; First Year Teaching. Two years at the
Banneker.

Adrienne Neal  Master of  Science, Urban Teacher’s
Program from Wheelock College; Master of Arts from
Middle TN State University; Certified, second year
teaching. Two years at the Banneker.

Jennifer Novicki Bachelors in Elementary Ed from BC.
Certified, this was her first year teaching. Two years at
the Banneker.

Trish Pitts Bachelors in  Elementary ED from Umass
Amhearst; working on Masters in Special Education;
Certified with four years experience. Four years at the
Banneker.

Saigal Prakash  Ed.M in Elementary Education from
Brown University; two years of experience. Two years at
the Banneker.

Daniel Santos Master in Education from Eastern
Nazarene College in Physics, Biology and General
Science; Certified with twelve years of experience. Three
years at the Banneker.
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BBBBaaaannnnnnnneeeekkkkeeeerrrr    SSSSttttaaaaffffffff     * Not returning for 2002-2003 school year

Executive Director Roxie Coicou*
Deputy Executive Director – Manuel Fernandez*

FFFFuuuullllllll----TTTTiiiimmmmeeee    TTTTeeeeaaaacccchhhheeeerrrrssss GGGGrrrraaaaddddeeee    ////    SSSSuuuubbbbjjjjeeeecccctttt
Sherley Bretous Curriculum
Susan Manuel Kindergarten
Rachel Moo Kindergarten
Karli Lomax Kindergarten
Ms. Hearn First Grade
Ms. Little First Grade
T’Sheba Martin Second Grade
Adrienne Neal Second Grade
Cheria Gonzales Third Grade
Romana Mohiuddin Third Grade
Paula Morgado Fourth Grade
Trisha Pitts* Fourth Grade
Shawna C-Gibson* Fifth Grade
Jennifer Novicki Fifth Grade
Nicole Hinostro Sixth Grade
Shelly Hinds Sixth Grade
Quaco Cloutterbuck Seventh Grade
Nita Desai* Seventh Grade
Daniel Santos* Eighth Grade
Saigal Prakash* Eighth Grade
Bernard Hoop Science
George Doolittle Physical Education
Kuame Dixon Physical Education
Darrow White Music Education
Suzanne Clark* Music Education PT
Ilya Chistiakov * Art PT
Linda Barnes* Reading/Title I
Heather Steenburgh Reading
Alberto Morales* World Languages
Tanya Brown World Languages
Robert Loyot Dir. of Technology
Chuck Fisher Technology
Anita Hicks Technology
Rui Gomes R & R
Christopher Jones* R & R

SSSSppppeeeecccciiiiaaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn
Dr. Kathleen Horrocks Sped Director
Amatul Mahmud Special Education 
Catherine Jiles-Stecher* Counselor PT
Jamie Rishikof Counselor PT
Julie Clifford OT PT
Geralyn Thompson* Special Education
Joy Sharpe Special Education
Jeanne Thiel Speech and Language PT
TTTTeeeeaaaacccchhhheeeerrrr    AAAAssssssssoooocccciiiiaaaatttteeeessss
Rosinda Almeida
Charles Banks
Jeff Colassi*
Adrienne Custodio
Maria Dizon
Elena Doolittle
Faith Garner
Life Legeros*
Tracy McGrath*
Sudha Shrestha*
OOOOffffffffiiiicccceeee    SSSSttttaaaaffffffff
Sharon Lombara
Yoonmi Checchi
Wendy Jones
Dana Wright PT*
Sharon Reid PT
Vicky Victor PT
NNNNuuuurrrrssssiiiinnnngggg    SSSSttttaaaaffffffff

SSSSeeeeccccuuuurrrriiiittttyyyy
Glen Harris*
LLLLiiiibbbbrrrraaaarrrriiiiaaaannnn
Jennifer Gordon*
BBBBuuuussssiiiinnnneeeessssssss    SSSSttttaaaaffffffff
Melissa Brown
NNNNuuuuttttrrrriiiittttiiiioooonnnn
Vinnette Brown
Wendy Pires*
AAAAfffftttteeeerrrrsssscccchhhhoooooooollll    CCCCoooooooorrrrddddiiiinnnnaaaattttoooorrrr
Barbara Brothers

* Twelve of the Banneker staff were not asked back, six moved out of the area, three were asked back but refused
because two wanted a teaching position and one couldn’t work the full-time hours, and one staff member went to
another school to become their new athletic director.
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CCCCaaaalllleeeennnnddddaaaarrrr    ffffoooorrrr    tttthhhheeee    2222000000001111----2222000000002222    SSSScccchhhhoooooooollll    YYYYeeeeaaaarrrr
September
Tuesday, Sept. 4     1st Day of school
Tuesday, Sept 4 (A-MA) 1/2 day - K2 only
Wed, Sept. 5( MC-Z) 1/2 day - K2 only
Thursday, Sept. 6        First Full-Day day of school

For Kindergarten
Tuesday, Sept. 18     Open House Early Release
Thursday, Sept. 27  Yom Kippur

October
Monday, Oct. 8  Holiday Columbus Day
Wednesday, Oct. 17 Early Release

November
Monday, November 12 Veterans Day
Thursday, Nov 15 Early Release Day
Wednesday, Nov. 21 Half-day Thanksgiving Break
Thurs/Fri, Nov. 22 & 23 Thanksgiving Break

December
Wednesday  Dec. 12 Exhibition
Monday, Dec. 24 Start of Holiday Break

January
Wednesday, Jan.  2 1st day back from Winter

Vacation
Monday,  Jan. 21 Martin Luther King
Friday, Jan 25 Early Release Day

February
Wednesday,  Feb.13 Exhibition
Monday, Feb. 18 - 22 Winter Recess

March
Tuesday,  March 12 Elem early release day
Monday, March 18 Evacuation Day
Friday, March 29 Good Friday

April
Monday, April 15 - 19 Spring Break

May
Wednesday, May 15 Early Release
Thursday, May 23 Exhibition
Monday, May 27 Memorial Day

June
Tuesday, June 18 Last Day of School

CCCCaaaalllleeeennnnddddaaaarrrr        ffffoooorrrr        tttthhhheeee    2222000000002222----2222000000003333        SSSScccchhhhoooooooollll    YYYYeeeeaaaarrrr
September
Tuesday, Sept. 3     1st Day of school
Tuesday, Sept 3 (A-MA) 1/2 day - K2 only
Wed, Sept. 4 ( MC-Z) 1/2 day - K2 only
Thursday, Sept. 5        First Full-Day day for K
Monday, Sept. 16  Yom Kippur
Tuesday, Sept. 24   Early Release

October
Wednesday, Oct 9 Open House
Monday, Oct. 14 Holiday Columbus Day
Wednesday, Oct. 23 Early Release

November
Monday, November 11 Veterans Day
Thursday, Nov 14 Early Release Day
Wednesday, Nov. 27 Half-day Thanksgiving Break
Thurs/Fri, Nov. 28 & 29 Thanksgiving Break

December
Monday, Dec. 20 Last day before Holiday
Break

January
Thursday, Jan.  2 1st day back from Winter

Vacation
Monday,  Jan. 20 Martin Luther King
Friday, Jan 24 Early Release Day

February
Mon-Fri Feb 11-15 Banneker Week
Monday, Feb. 17 - 21 Winter Recess

March
Tuesday,  March 11 Early release day
Monday, March 17 Evacuation Day

April
Friday, April 18 Good Friday
Monday, April 15 - 19 Spring Break

May
Wednesday, May 14 Early Release
Monday, May 26 Memorial Day

June
Tuesday, June 18 Last Day of School
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AAAAppppppppeeeennnnddddiiiixxxx    IIII

IIIInnnnddddiiiivvvviiiidddduuuuaaaallll    SSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssss    PPPPllllaaaannnn

((((IIIISSSSSSSSPPPP))))
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BBBBeeeennnnjjjjaaaammmmiiiinnnn    BBBBaaaannnnnnnneeeekkkkeeeerrrr    CCCChhhhaaaarrrrtttteeeerrrr    SSSScccchhhhoooooooollll

IIIInnnnddddiiiivvvviiiidddduuuuaaaallll    SSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssss    PPPPllllaaaannnn

Student Name: Grade: Teacher:

Reading: Internal 

Reading MCAS 

Writing Internal 

Vocabulary Stanford 9 

Writing MCAS 

Math Internal 

PS Stanford 9 

Math MCAS 

Reading Stanford 9 

Reading: Internal 

Reading: Stanford 9 

Reading: MCAS 9 

Writing Internal 

Vocabulary Stanford 9 

Writing MCAS 

Math Internal 

Pro Stanford 9 

Additional Teacher Comments:

Math MCAS 

Parent Signature_______________________________________________Date ______________

RRRReeeeaaaaddddiiiinnnngggg

WWWWrrrriiii tttt iiiinnnngggg

MMMMaaaatttthhhh

RRRReeeeaaaaddddiiiinnnngggg

WWWWrrrriiii tttt iiiinnnngggg

MMMMaaaatttthhhh

Students Assessment Data
Date__________

Identified Individual
Weakness

Resources and Strategies
for Assistance

Evaluation of Progress/
Goals:  Date__________

Start Date:

FFFFaaaallllllll SSSSpppprrrriiiinnnngggg

PRE
MID Post

PRE
MID

PRE
MID

Post

Post

Math Pro Stanford 9 SAD

PS Stanford 9
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    AAAA    CCCCoooommmmppppaaaarrrriiiissssoooonnnn    ffffoooorrrr    tttthhhheeee    TTTThhhhiiiirrrrdddd    GGGGrrrraaaaddddeeeessss

TTTTaaaakkkkeeeennnn    iiiinnnn    2222000000001111    aaaannnndddd        CCCCoooommmmppppaaaarrrreeeedddd    ttttoooo    2222000000002222....

2 1

2 0

1 9

1 8

1 7

1 6

1 5

1 4

1 3

1 2

1 1

1 0

9

8

7

6

5

4

3

2

1

0

2001                           2002

5

2 1

9

1 3

1 5

9

Comparision for Third Grade MCAS

Proficient

NI

W
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Student Achievement at the
Benjamin Banneker Charter School

A Longitudinal Cohort Analysis

March 28, 2002
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Benjamin Banneker Charter School
Performance on Stanford Nine Achievement Test

Fall 1998-Spring 2001

EXECUTIVE SUMMARY

At the Benjamin Banneker Charter School, clear evidence of significant improvement in student performance
comes from three academic years of Stanford Nine achievement data.  Progress has improved in each of three
core academic subjects: Reading, Language, and Math.

Key Findings:

In Reading, between Fall 1998 and Spring 2001 Banneker students increased:
•  their national percentile ranking in Reading by an average of 6.4 points.
•         the percentage scoring at or above the 50th national percentile by an average of 5.9 points.
•  their scores by an average of 3.4 normal curve equivalents.

In Math Banneker students increased:
•  their national percentile ranking by an average of 12.7 points.
•  the percentage scoring at or above the 50th national percentile by an average of 12.3 points.
•  their scores by an average of 7.7 normal curve equivalents.

In Language Banneker students increased:
•  their scores by an average of 14.4 points.
•  the percentage scoring at or above the 50th national percentile by an average of 18.1 points.
•  their scores by an average of 6.4 normal curve equivalents.
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INTRODUCTION1

The Stanford Achievement Test, Ninth Edition (SAT 9) is administered to all students in Reading,
Mathematics, and Language in grads 1 through 6.  Each battery is administered twice each academic year,
once in the Fall and again in the Spring, with the exception of first grade students who take the Language
portion of the SAT9 only in the Spring.

In this analysis we analyze data from two points in time: the Fall of 1998 and the Spring of 2001.  We focus
on three of the ways SAT 9 scores are reported.  First, we look at the average performance of each cohort
within each subject area by analyzing the percentile ranking of the typical student (based on the average
normal curve equivalent or NCEs, a standardized score with equal units).  Next we examine each subject
area by analyzing the percentage of students scoring at or above the 50th national percentile.  Finally, we
analyze the mean NCEs as another indicator of performance in each subject area.  For each way the SAT 9
scores are reported and for each subject area, we provide a chart and highlight the main findings.

Although norm-referenced assessments do not reflect the standards-based focus of the 1993 Massachusetts
Educational Reform Act, they do provide an indication of the degree of academic progress made by
students.  Further, until Massachusetts Comprehensive Assessment System results are reported for specific
student cohorts, their usefulness in tracking longitudinal progress will be substantially limited.

In this report, we present the results by using both narratives and graphic displays to summarize the data
and show longitudinal growth by cohort. In the Summary section, we take the opportunity to highlight the
findings related to academic improvement at the Benjamin Banneker Charter School, and note the
limitations of our analysis.

RESULTS

Cohort Analyses by Average National Percentile Scores
READING
The following chart presents the average Reading scores for seven cohorts of students, with each cohort
identified by the grade students were in during the 1998-99 school year.  Thus, the 3rd grade Spring 2001

SAT 9 scores are used to assess the progress of the students who were in the 1st grade in the Fall of 1998.2

In addition to the Fall 1998 and Spring 2001 scores, the gains and losses in average scores over these three

academic years are included for each cohort (“change”), as well as for the school as a whole.3

                                                  
1  This report builds on a previous analysis of the Banneker’s student achievement data conducted by Carpe Datum!
in February, 2001.

2  Spring ’00 scores are used for students in the 7th grade in the Fall of 1998 because of the low number of students
taking the 8th grade test in the Spring of 2001.

3  The average scores are unweighted for class size.
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Average National Percentiles in Reading and Three-Year  
Gains for SY 98-99 and SY 00-01 
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change

Overall, between Fall 1998 and Spring 2001 Banneker students increased their national percentile ranking in
Reading by an average of 6.4 points.

•  Each cohort of students, except for students beginning 1st grade in the Fall of 1998, improved their average
percentile ranking in Reading over this three year period.

•  The 1998-99 6th grade students increased their percentile ranking by an average of 16 percentile points
(from the 38th to the 49th percentile).  Students in grades 5, 7, and 2 showed the next highest average gains
(10, 10 and 8 percentile points respectively).
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MATH
The following chart presents the average Math scores for seven cohorts of students, with each cohort
identified by the grade students were in during the 1998-99 school year.  In addition to the Fall 1998 and
Spring 2001 scores, the gains and losses in average scores over these three academic years are included for

each cohort (“change”), as well as for the school as a whole.4

Average National Percentiles in Math and Three- 
Year Gains for SY 98-99 and SY 00-01

2 7

1 2

2 1

3 5 3 6 3 7 3 7

2 9
2 6

3 3

4 1
4 6

6 7

5 0

4 2

1 9

1 2

6 
1 0

3 0

1 3

3 1

-1

1 2 . 7

-10 

0 

1 0

2 0

3 0

4 0

5 0

6 0

7 0

8 0

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 AVG 

Student Grade Level, Fall 1998

Average National Percentile 

Fall '98

Spring '01

change

Overall, between Fall 1998 and Spring 2001 Banneker students increased their national percentile ranking in
Math by an average of 12.7 points.

•  Each cohort of students, except for students beginning 1st grade in the Fall of 1998, improved their average
percentile ranking in Math over this three year period.

•  The 1998-99 6th grade students increased their percentile ranking by an average of 30 percentile points
(from the 37th to the 67th percentile).  Students in grades 2, 7, and 3 showed the next highest average gains
(19, 13 and 12 percentile points respectively).

                                                  
4  The average scores are unweighted for class size.
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LANGUAGE
The following chart presents the average Language scores for seven cohorts of students, with each cohort
identified by the grade students were in during the 1998-99 school year.  In addition to the Fall 1998 and
Spring 2001 scores, the gains and losses in average scores over these three academic years are included for

each cohort (“change”), as well as for the school as a whole.5

Average National Percentiles in Language and Three- 
Year Gains for SY 98-99 and SY 00-01
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change

Overall, between Fall 19986 and Spring 20017 Banneker students increased their Language scores by an average
of 14.4 points.

•  Each cohort of students improved their average percentile ranking in Language over this three-year
period.

•  The 1998-99 3rd grade students increased their percentile ranking by an average of 25 percentile points
(from the 27th to the 52nd percentile).  Students in grades 2, 5, 6, and 7 showed the next highest average
gains (22, 16, 10, and 10 percentile points respectively).

                                                  
5  The average scores are unweighted for class size.

6  Spring ’01 are used as the baseline for 1998-99 1st grade students (the Language battery is not given to 1st grade
students in the Fall).

7  The Spring ’00 are used for the 1998-99 6th grade students because only three students completed the Language
battery in Spring ’01.
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Cohort Analyses by Percentage of Students At or Above the 50th NPR
READING
The following chart presents the percentage of students scoring at or above the national average in Reading
for seven cohorts of students, with each cohort identified by the grade students were in during the 1998-99
school year.  In addition to the Fall 1998 and Spring 2001 scores, the gains and losses in average scores over

these three academic years are included for each cohort (“change”), as well as for the school as a whole.8

Percent of Students Scoring at/or above the 50th  
National Percentile in Reading and Three-Year 
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Overall, between the Fall 1998 and the Spring 2001, the number of Banneker students scoring at or above
the 50th national percentile in Reading increased by an average of 5.9 points.

•  Each cohort of students, except for students beginning 1st grade in the Fall of 1998, increased the
percentage of students scoring at or above the 50th national percentile over the three-year period (SY 98-99
to SY 00-01).

•  The greatest increase in the percentage of students scoring at or above the 50th national percentile
occurred for students beginning in the 2nd grade in Fall 1998 (from 9% to 23%).  The Fall 1998 7th, 6th and
4th grade cohorts increased the percentage of students scoring at or above the 50th national percentile more
than the school average (12% and 10% respectively).

                                                  
8  The average scores are unweighted for class size.
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MATH
The following chart presents the percentage of students scoring at or above the national average in Math
for seven cohorts of students, with each cohort identified by the grade students were in during the 1998-99
school year.  In addition to the Fall 1998 and Spring 2001 scores, the gains and losses in average scores over

these three academic years are included for each cohort (“change”), as well as for the school as a whole.9

Percent of Students Scoring at/or above the 50th  
National Percentile in Math and Three-Year Gains  

for SY 98-99 and SY 00-01 
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change

In all, between Fall 1998 and Spring 2001, the percentage of Banneker students scoring at or above the 50th

national percentile in Math increased by an average of 12.3 points.

•  All cohorts of Banneker students increased the percentage of students scoring at or above the 50th

percentile in Math.

•  Students in 6th grade in the Fall of 1998 achieved the greatest gains, with fully 32% more students scoring
at or above the 50th national percentile in the Spring of 2001 (from 38% to 70%).   Students who were in
grade 5 and grade 2 in the Fall of 1998 also showed double-digit gains in the percentage of students
scoring at or above the 50th national percentile over this three year period (19% and 16% respectively).

LANGUAGE
The following chart presents the percentage of students scoring at or above the national average in
Language for seven cohorts of students, with each cohort identified by the grade students were in during
the 1998-99 school year.  In addition to the Fall 1998 and Spring 2001 scores, the gains and losses in
average scores over these three academic years are included for each cohort (“change”), as well as for the

school as a whole.10

                                                  
9  The average scores are unweighted for class size.

10  The average scores are unweighted for class size.
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Percent of Students Scoring at/or above the 50th  
National Percentile in Language and Three-Year  

Gains for SY 98-99 and SY 00-01 
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Overall, between the Fall 1998 and the Spring 2001, the percentage of Banneker students scoring at or
above the 50th national percentile in Language increased by an average of 18.1 percent.

•  All cohorts of Banneker students from the Fall of 1998 increased the percentage of students scoring at or
above the 50th percentile in Language.

•  All Fall 1998 cohorts showed double-digit increases in the percentage of students scoring at or above the
50th percentile in Language, with the exception of the 1st grade cohort, who increased this percentage 6
percent.

•  Students in 5th grade in the Fall of 1998 achieved the greatest gains, with fully 30 percent more students
scoring at or above the 50th national percentile in the Spring of 2001 (moving from 22% to 52%).
Students who were in grade 4 and grade 3 in the Fall of 1998 showed the next highest gains in the
percentage of students scoring at or above the 50th national percentile over this three year period (27%
and 24% respectively).

Cohort Analyses by Average Normal Curve Equivalents
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READING
The following chart presents the mean normal curve equivalent scores in Reading for seven cohorts of
students, with each cohort identified by the grade students were in during the 1998-99 school year. In
addition to the Fall 1998 and Spring 2001 scores, the gains and losses in average scores over these three

academic years are included for each cohort (“change”), as well as for the school as a whole.11

Average Reading Scores (Mean NCE) and Three-
Year Gains for SY 98-99 and SY 00-01
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Overall, between Fall 1998 and Spring 2001 Banneker students increased their Reading scores by an average of
3.4 normal curve equivalents.

•  Each cohort, except for students beginning 1st grade in the Fall of 1998, improved their mean normal curve
equivalents over this three year period.

•  The 1998-99 6th grade students increased their mean by  9 NCEs (from the 43 to 52 NCEs).  Students in
grades 5, 7, and 2 showed the next highest gains (all with gains of 5 NCEs).

                                                  
11  The average scores are unweighted for class size.
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MATH
The following chart presents the mean normal curve equivalent scores in Math for seven cohorts of
students, with each cohort identified by the grade students were in during the 1998-99 school year. In
addition to the Fall 1998 and Spring 2001 scores, the gains and losses in average scores over these three

academic years are included for each cohort (“change”), as well as for the school as a whole.12

Average Math Scores (Mean NCE) and Three-Year 
Gains for SY 98-99 and SY 00-01 
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Overall, between Fall 1998 and Spring 2001 Banneker students increased their in Math scores by an average of
7.7 normal curve equivalents.

•  Each cohort, except for students beginning 1st grade in the Fall of 1998, improved their mean normal curve
equivalents over this three year period.

•  The 1998-99 6th grade students increased their mean by 9 NCEs (from a mean of 43 to 59 NCEs), and the
5th grade cohort did so by 15 NCEs (25 to 40).

                                                  
12  The average scores are unweighted for class size.
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LANGUAGE
The following chart presents the mean normal curve equivalent scores in Language for seven cohorts of
students, with each cohort identified by the grade students were in during the 1998-99 school year. In
addition to the Fall 1998 and Spring 2001 scores, the gains and losses in average scores over these three

academic years are included for each cohort (“change”), as well as for the school as a whole.13

Average Language Scores (Mean NCE) and Three- 
Year Gains for SY 98-99 and SY 00-01
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Overall, between Fall 1998 and Spring 2001 Banneker students increased their Math scores by an average of 6.4
normal curve equivalents.

•  Each cohort, except for students beginning 6th grade in the Fall of 1998, improved their mean normal
curve equivalents over this three year period.

•  The 1998-99 3rd grade students increased their mean by 14 NCEs (from a mean of 37 to 52 NCEs), and the
2nd grade cohort did so by 13 NCEs (33 to 46).

                                                  
13  The average scores are unweighted for class size.
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SUMMARY

The results from our analysis show credible accomplishment and clear improvement. Overall, we were able
to show consistent and significant improvement in SAT 9 performance over a period of three academic
years, 1998-99 to 2000-01. Even a slight improvement in NPR ranking over the three years could have
indicated that students were making academic progress over a relatively short period of time.  Our analysis
indicates that Banneker students have, on average, shown growth in the three core academic areas
analyzed.

Our main findings are as follows:

In Reading, between Fall 1998 and Spring 2001 Banneker students increased:
•  their national percentile ranking in Reading by an average of 6.4 points.
•  the percentage scoring at or above the 50th national percentile by an average of 5.9 points.
•  their scores by an average of 3.4 normal curve equivalents.

In Math Banneker students increased:
•  their national percentile ranking by an average of 12.7 points.
•  the percentage scoring at or above the 50th national percentile by an average of 12.3 points.
•  their scores by an average of 7.7 normal curve equivalents.

In Language Banneker students increased:
•  their scores by an average of 14.4 points.
•  the percentage scoring at or above the 50th national percentile by an average of 18.1 points.
•  their scores by an average of 6.4 normal curve equivalents.

Our only caveat has to do with uncertainty regarding the stability of the student cohorts.  The analysis
presented above is not based on matched groups of students (i.e., identifying the scores of specific students
at the two points of time analyzed).  However, we have no a priori reason to believe that students leaving
the cohort (and therefore not a part of Spring 2001 data) or students entering a cohort after the Fall of
1998 have either higher or lower scores.  That is, there is no reason to believe that the change in the
composition of the cohorts will either positively or negatively bias the results.

47
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BENJAMIN BANNEKER CHARTER SCHOOL
PRELIMINARY BUDGET

FOR THE YEAR ENDING JUNE 30, 2003
AND

PRELIMINARY
STATEMENT OF REVENUES AND EXPENDITURES

FOR THE YEAR ENDING JUNE 30, 2002

PRELIM PERCENT
PRELIMINARY BUDGET INCREASE INCREASE

REVENUES: 6/30/02 6/30/03 (DECREASE) (DECREASE)
PER PUPIL INCOME $ 4,186,310 $ 4,102,584 $ (83,726) -2.04%
FACULTY GRANT 70,000 70,000 - 0.00%
TITLE I GRANT 155,399 165,000 9,601 5.82%
SPECIAL ED GRANT 33,870 33,870 - 0.00%
CLASS-SIZE REDUCTION 23,660 23,660 - 0.00%
EARLY INTERVENTION-LITERACY GRANT 13,000 13,000 - 0.00%
ERATE GRANT 7,313 8,000 687 8.59%
INTEREST 8,970 11,000 2,030 18.45%
AFTER SCHOOL 68,055 105,000 36,945 35.19%
NUTRITION 46,098 75,000 28,902 38.54%
OTHER (See Footnote 1) 15,690 85,750 70,060 81.70%

-

TOTAL REVENUES 4,628,365 4,692,864 64,499 1.37%

EXPENSES:
EMPLOYMENT COSTS 2,974,381 3,218,100 243,719 7.57%

INFORMATION TECHNOLOGY
HARDWARE 17,049 10,000 (7,049) -70.49%
SOFTWARE 18,434 10,000 (8,434) -84.34%
SUPPLIES 21,023 14,500 (6,523) -44.99%
SOFTWARE MAINTENANCE 2,500 2,500 100.00%
COMPUTER MAINT CONTRACT 10,000 10,000 100.00%
INTERNET 1,896 8,000 6,104 76.30%

OCCUPANCY COSTS
REPAIRS AND MAINTENANCE 103,959 123,500 19,541 15.82%
RENT 180,953 245,000 64,047 26.14%
UTILITIES 52,811 51,000 (1,811) -3.55%
DEPRECIATION 231,298 253,000 21,702 8.58%
OTHER 4,653 2,500 (2,153) -86.12%

ADMINISTRATIVE & GENERAL COSTS
ADVERTISING, RECRUITMENT 51,024 18,000 (33,024) -183.47%
INSURANCE 26,643 23,500 (3,143) -13.37%
OFFICE TEMPS 12,110 12,000 (110) -0.92%
POSTAGE 5,873 9,500 3,627 38.18%
PRINTING 45,612 37,500 (8,112) -21.63%
TELEPHONE 20,597 24,500 3,903 15.93%
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INTEREST 1,779 2,000 221 11.05%
MEETINGS AND FOOD 19,733 11,000 (8,733) -79.39%
OTHER 50,886 77,450 26,564 34.30%

PROGRAM COSTS
ACTIVITIES 22,630 23,000 370 1.61%
TRANSPORTATION 6,565 8,000 1,435 17.94%
OTHER (See Footnote 2) 9,008 31,500 22,492 71.40%

PROFESSIONAL FEES
ACCOUNTING 15,000 20,000 5,000 25.00%
LEGAL FEES 41,409 28,000 (13,409) -47.89%

CONSULTING
COUNSELORS 21,000 21,000 100.00%
OTHER 37,525 2,000 (35,525) -1776.25%

SPECIAL EDUCATION
CONSULTANTS 64,150 70,000 5,850 8.36%
BOOKS 439 500 61 12.20%
SUPPLIES 15,700 19,800 4,100 20.71%

TITLE I
BOOKS 17,048 6,000 (11,048) -184.13%
SUPPLIES 21,189 59,900 38,711 64.63%

STAFF DEVELOPMENT
INTSTRUCTIONAL 4,000 4,000 100.00%
TRAVEL AND MEALS 263 1,000 737 73.70%

SUPPLIES
CLASSROOM 29,425 13,750 (15,675) -114.00%
OTHER 15,530 15,750 220 1.40%
LIBRARY SUPPLIES 415 2,800 2,385 85.18%
MUSIC AND ART SUPPLIES 3,797 1,200 (2,597) -216.42%
SPORTS 6,530 6,500 (30) -0.46%
SCIENCE SUPPLIES 11,699 10,000 (1,699) -16.99%
SUMMER SCHOOL 2,124 45,000 42,876 95.28%
AFTERSCHOOL 2,822 7,000 4,178 59.69%

NUTRITION
FOOD 87,082 119,500 32,418 27.13%

TOTAL EXPENSES 4,251,064 4,679,750 428,686 9.16%

NET PROFIT $ 377,301 $ 13,114 $ (364,187) -2777.09%

Footnote 1
Other revenue budget is higher due to new programs for Summer School and Private/Foundation Grants.

Footnote 2
Other Program costs budget is higher to reflect costs associated with new other income programs.
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English Language 
Arts

Mathematics

Technology

The English Language arts curriculum is aligned to the 
Massachusetts Department of Education framework.  This 

kindergarten through eighth grade curriculum is a product of a 
collaborative effort by staff and teachers.  Standards which are 

shaded have been  adopted from the Massachusetts State 
Frameworks.  The Benchmarks are intended for further clarification 

of the standards.  The progress indicators are the assessment 
guidelines that will determine student mastery. 

The Mathematics curriculum was created by the Banneker math 
team.  The team is compromised of a representative from each 

grade and the Special Education Department.  The curriculum is 
based on the Massachusetts State Frameworks and the National 

Council for the Teachers of Mathematics standards.  The curriculum 
is sorted into five strands; number sense and operations, algebra, 
measurement, geometry, data analysis, statistics and probability.  

Within each strand the standards (which are bold faced) state the 
school's expectation for students.  The progress indicators explain 
what the students will be able to do once the standard is mastered.

The Technology curriculum is aligned to the Massachusetts 
Department of Education Frameworks.   The curriculum was 
designed by the technology director, and the technology staff.   
There are six strands- basic operations and concepts; social, 

ethical, and human issues; productivity tools; communication tools; 
research tools; problem- solving and decision making tools.   

The Benjamin Banneker Charter School

Summary of the Curriculum Guides

Planning begins with the ultimate educational purposes, or aims, using them 
as a basis for determining educational goals, learning objectives, and 

instruction.  Instructional methods and objectives are selected on the basis of 
effectiveness and efficiency.
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BBBBeeeennnnjjjjaaaammmmiiiinnnn    BBBBaaaannnnnnnneeeekkkkeeeerrrr    

CCCChhhhaaaarrrrtttteeeerrrr    SSSScccchhhhoooooooollll    
FFFFlllloooowwww    CCCChhhhaaaarrrrtttt    ffffoooorrrr    tttthhhheeee

2222000000001111----2222000000002222    SSSScccchhhhoooooooollll    YYYYeeeeaaaarrrr

Board of Trustees

Executive 
Director

Security
R & R

Custodians

Assistant 
Principal

Director 
of 

Curriculum

Director 
of 

Support Services

Executive
Assistant

Technology
Director

Business
Manager

Afterschool
Coordinator

Teachers
TA's Sped Teachers

Speech & Lang
Nurse
OT/PT

Counselors

Admin Assistant
Receptionist

Caf Coordinator
Caf Assistants

Technician
Tech Instructor

Media 
Literacy

Bookkeeper Afterschool Staff
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BBBBeeeennnnjjjjaaaammmmiiiinnnn    BBBBaaaannnnnnnneeeekkkkeeeerrrr    CCCChhhhaaaarrrrtttteeeerrrr    SSSScccchhhhoooooooollll    ----    TTTTeeeeaaaacccchhhheeeerrrrssss    PPPPeeeerrrrffffoooorrrrmmmmaaaannnncccceeee    EEEEvvvvaaaalllluuuuaaaattttiiiioooonnnn
2222000000001111----2222000000002222    SSSScccchhhhoooooooollll    YYYYeeeeaaaarrrr

Name: Grade:

Evaluator

Employee Status:

Years of teaching experience at Banneker

Years of teaching before coming to Banneker

Do you hold a MDOE teaching certificate?

What area/s?

Date of Goal Setting Conference:

Date of Formal Observation:

Date of Post Conference:

Exceeds Expectations:

Meets Expectations:

Does Not Meet Expectations:

Evaluation Sequence:

________________________________________ _____________
Evaluator’s Signature Date

________________________________________ _____________
Teacher’s Signature Date

Subject:

Evaluation Outcome:

Renewal Date for Certification

The teacher acknowledges receipt of evaluation, not necessarily agreement
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1. Lesson is well planned and shows evidence of utilizing Mass Frameworks
2.  Has clear stated objectives and skills to be taught
3. Makes the objectives clear to students
4. Provides for individual and group instruction
5. Has a clear beginning, middle and end to lesson
6. Uses varied strategies to provide effective instruction for diverse learners
7. Makes effective use of class time
8. On a regular  basis closely monitors, assesses learning, and communicates individual progress
to each student and/or parents
9. Homework assignments are clear, focused and reinforce lesson objectives/skills
10. Shows in-depth knowledge of the subject material

1. Communicates and interacts appropriately  with students
2. Takes all necessary and reasonable precautions to insure student safety 
3. Has limits of student behavior clearly defined, communicated to students and consistently monitored

4. Provides for smooth  and efficient transition
5. Maintains a flexible and pleasant classroom environment
6. Maintains all records required by law, board policy and administrative directive
7. Shows interest in all students
8. Provides ample opportunity for each student to participate in a given activity
9. Uses Technology as a tool
10. Evidence of student’s work is posted

1. Participates in the general and necessary school activities
2. Serves on school committees
3. Exhibits flexibility in meeting changes
4. Cooperates effectively and pleasantly with colleagues, administration and nonprofessional personnel
5. Displays willingness to share ideas and materials
6. Is a team player
7. Respects constructive criticism
8. Participates in conferences and workshops
9. Understands the growth patterns and behaviors of students at various stages of development
and copes satisfactorily with situations as they occur
10. Protects professional use of confidential data
11. Has a good and reasonable attendance record

12. Arrives on time to school
13. Reports to class on time
14. Performs assigned task promptly

16. Promptly communicates with parents, executive director and/or designee when needed

Instructional Planning and Methods:

Classroom Management:

Professional/Personal Qualities:

15. Practice habits of good grooming and appropriate dress

Name:

Evaluator

Page II

Grade: Subject:

Evaluation Narrative
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Benjamin Banneker Charter School
21 Notre Dame Avenue
Cambridge, MA 02140

617-497-7771
Fax: 617-497-4223

slombara@banneker.org
www.banneker.org


