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About the renewal process and site visit report

Beginning in the spring of the third year of its charter (and ending August 1st following its fourth year), a school may apply for renewal of its charter for another five-year term.  Following guidelines set forth in the Application for Renewal of a Public School Charter, an application for renewal should be an articulate, affirmative response, based on clear, credible evidence, to the questions that guide charter school accountability.  It must also offer compelling answers to questions about the school’s plans for the future.  The application should be a sound, well-supported explanation of why the Board of Education should renew a school’s charter. 

Once this application has met a minimal review of its clarity and coherence, the Department of Education will appoint an evaluation team to conduct a 3-4 day visit of the school to corroborate and augment the school’s application for renewal.   This report is the result of one such evaluation. 

The renewal site visit process and report provide a detailed and current portrait of a public charter school at the time of its application for renewal.  While the renewal site visit report itself is a vital source of information within the renewal process, it is most effective when used in conjunction with the longitudinal school performance data available to the Department of Education.  The combination of more general long-term data with the detailed information gathered by the renewal visit constitutes an evidence base rigorous enough to inform decisions about the future of public charter schools responsible for the education of students in the Commonwealth.  In keeping with Massachusetts Board of Education's commitment to a public charter school accountability system that is based in robust and diverse performance data, the renewal site visit report does not make recommendations about whether or not a school should be renewed.  It presents a detailed picture of the present state of the school as one of several key sources of information to be considered by the Board of Education in its renewal decision.

How to read this report

The first section of this report describes the school’s setting. Included in this section are information on the origin and history of the charter, student demographics, staffing and the school’s educational program. This is also an opportunity to include any organizational history, such as changes in the board and leadership or challenges the school has faced, and its response to those challenges. 

The core of the report is the Renewal Inspection Team's findings. Findings are the team’s assessment of the school's strengths and areas for improvement that, in their judgment, have the greatest bearing on the school’s achievement of its defined goals. Findings are organized under each of the renewal questions: Is the academic program a success?  Is the school a viable organization?  Is the school faithful to the terms of its charter?  The team’s comments on the fourth question, If the school is renewed, what are its plans for the next five years?, reflect their judgment of the quality of the school’s proposed new goals and their assessment of the school’s capacity to fulfill those goals.  Each finding is a bolded statement followed by explanatory paragraphs reporting the evidence supporting the team’s judgments. Finally, Appendix A illustrates the team’s schedule during the renewal visit.

RENEWAL INSPECTION TEAM

Aretha Miller:  Project Manager, SchoolWorks: Aretha is an eight year veteran special

education teacher in the Boston Public Schools and the former curriculum coordinator for

an alternative education program that provides services for at-risk and out-of school 

youth throughout Massachusetts.  

Dominique Astier is a former middle and high school French and Spanish teacher, administrator and teacher mentor. She has been working as an educational consultant for over six years, conducting charter school inspections in Massachusetts and New York. She has done Massachusetts Department of Education reviews of underperforming and exemplary schools as well as developing and guiding the execution of curricula and programs.
Carole Forbes has been an educator for thirty- eight years as a teacher, principal for private and public schools, an adjunct faculty member and Founder of a Faculty Development Teaching Effectiveness Center. She is currently an educational consultant for the Office of Educational Quality and Accountability.

Emilys Peña: School Quality Review Consultant, SchoolWorks: Emilys worked for Boston Public Schools for 10 years as a bilingual special needs teacher for grades K-6, a literacy specialist at the middle school level, and at the high school level as Assistant Headmaster in charge of Teaching and Learning. Mrs. Peña has been involved as a teacher and principal of numerous summer programs targeting students who wish to gain entrance into Boston Exam Schools. She has worked as a consultant for SchoolWorks for over 3 years conducting charter school inspections in Massachusetts and New York, as well as reviews of underperforming and exemplary district schools.  

Setting
Benjamin Franklin Classical Charter School (BFCCS) open in 1995 with 150 students in grades K-4. The school added a grade each year until it arrived at its current enrollment of 383 students in grades K-8.  BFCCS is in its ninth year of operation and has applied for its second charter renewal.  The school is located in a former Catholic parish school in Franklin, MA.  The mission of BFCCS is “To assist parents in their role as primary educators of their children with a classical academic education coupled with sound character development and opportunities for community service.”

The demographic makeup of the current student body is 1.6% African American, 3.1% Asian, 1.6% Hispanic, and 93.7% Caucasian.  BFCCS recruits students from Franklin and neighboring districts such as Wrentham, Medway, Walpole, and Foxboro. According to school documents, parents continue to express great interest in the school.  In its annual report BFCCS reported receiving 268 applications for the 2003-2004 school year and that it has 201 students on its waitlist, which is an increase from the 176 students that it had for the 2002-2003 school year.  BFCCS loses no more than 5% of its students at the end of each year.  Most students leave the school after the fifth or sixth grade. According to the Head of School, many parents tell them that they are withdrawing their children from the school because they want them in larger schools that have more extracurricular activities. 

There are eighteen classroom teachers and five special educators on staff at BFCCS.  The school has also hired three aides, three music teachers, one drama teacher, one French teacher, one Latin teacher, two art teachers, and two PE teachers. All the teachers at BFCCS have at least a baccalaureate degree. Thirty of the thirty six teachers are certified to teach in their grade level. Of the six teachers who are not certified, two have undergraduate and/or a Master’s degree in the areas they teach. BFCCS has an experienced staff with the majority of teachers having at least five years’ teaching experience.

E.D. Hirsch’s Core Knowledge Curriculum is the foundation of the school’s academic program. Teachers at BFCCS have worked with consultants to align the Core Knowledge Curriculum to the MA Curriculum Frameworks to create what the school calls its “enriched Frameworks Curriculum.”  The “enriched Frameworks Curriculum” outlines the topics and skills that students need to acquire at the end of each grade.  While the math and ELA components of the school’s Core Knowledge Curriculum are aligned to state standards, teachers continue to work with consultants to further align the social studies curriculum and the eighth grade science curriculum to the state’s curriculum frameworks. In keeping with its mission, BFCCS emphasizes character development at all grade levels and emphasis is placed on the following four virtues:  prudence, temperance, fortitude, and justice. BFCCS also requires students to participate in monthly community service learning activities. 

In grades K-4 instruction is delivered in self-contained classrooms with one teacher in grades 2 to 4 and a teacher an and aide in grades K and 1.  Classes in grades 5-8 are departmentalized.  BFCCS uses an inclusion model to provide support to students with special needs.  As reported for the 03-04 school year, there are fifty eight students (15% of student body) receiving special education services at BFCCS. Teachers and the Director for Special Education reported that in most instances, special education teachers team teach the unit of study with their regular education colleagues.  Some classes have aides who provide additional support to students with special needs.

The school is governed by a thirteen member Board of Trustees, most of whom are parents of children in the school.  BFCCS has had three Heads of School since its inception.  The current Head of School has been serving in this capacity since 2000 and will leave at the end of the school year.  The Board of Trustees was successful in finding a replacement for the Head of School this past spring 2004. The Board of Trustees works with the Head of School to implement the school’s mission.

BFCCS has maintained a balanced budget each year. In FY03 there was a decrease in its per pupil tuition due to statewide budget cuts.  This was further compounded when four full time teachers went on maternity leave during the spring.  The school, however, used the funds accrued in its savings account to cover for the deficit.

The Benjamin Franklin Educational Foundation, an independent 501C3, was established to help the school raise funds.  The primary focus of the Foundation in the past few years has been the construction of a new facility for the school.  The Foundation purchased ten acres of land in Franklin and is in the process of the raising funds to construct the new building.  

Parents serve as members of the Board of Trustees and on the Parent Community Organization (PCO), the primary volunteer group in the school.  Parents can volunteer as room parents, chaperones on field trips, assistants for the school’s banking program (this is a partnership that with Dean Bank), as well as helping students publish the yearbook.  Teachers and school administrators communicate with parents via email, monthly and weekly newsletters, and phone calls.

FINDINGS
The renewal inspection team conducted a three and a half day visit to the Benjamin Franklin Classical Charter School (BFCCS) from May 3 to 6 in order to prepare this renewal report.  During the visit the team observed thirty six classes and interviewed sixteen teachers.  In addition, team members interviewed the school’s administrative team, four members of the Board of Trustees, seven parents of students in grades K-8, twelve students in grades two through eight, the Special Education Director, as well as the math and reading consultants. 

During the renewal visit, team members examined a variety of documents.  Documents reviewed by the team included state and standardized tests (MCAS, California Achievement Test, and Educational Records Bureau Writing Assessment Program), the Accountability Plan, the 02-03 annual report, weekly parent and faculty newsletters, the monthly Courant—monthly newsletter to parents, the school’s “enriched” Core Knowledge Curriculum scope and sequence, the faculty resource book for 03-04, the Accountability Plan checklist, and minutes from Board meetings.  Additional documents reviewed by the team include “Ben’s Best,” a collection of interdisciplinary projects, eighth grade Capstone projects, monthly scope and sequence to parents, a variety of school scrapbooks, teacher evaluations, the evaluation form for the Head of School, the summer reading list, and professional development calendar.

Renewal Question 1: Is the academic program a success?
1. Students at Benjamin Franklin Classical Charter School (BFCCS) outperformed students in the Franklin School District across grade levels on the ELA and mathematics MCAS test. With the exception of eighth grade science, 75 – 85 percent of BFCCS students scored in the combined advanced and proficient categories.

Students in grade 3 at BFCCS outperformed students in the Franklin School district and the state on the MCAS reading assessment for three consecutive years. Despite this strong performance, there was a decline in the percent of BFCCS students who scored in the proficient range on the test.  In 2001, 96 percent of third graders scored in the proficient range, while in 2002 and 2003 84 percent and 78 percent, respectively, scored in that range. There were no students scoring in the Warning category in 2001 and 2003 and only 2 percent did so in 2002.

Benjamin Franklin Classical Charter School, Grade 3 MCAS 

Comparison of School with District and State Performance

 Percent of students at each performance level 

	Grade 3
	N
	P
	NI
	W

	ELA
	
	
	
	

	2001
	School
	46
	96
	4
	0

	
	District
	482
	80
	17
	2

	
	State
	
	62
	31
	7

	2002
	School
	45
	84
	13
	2

	
	District
	483
	80
	19
	2

	
	State
	
	67
	27
	6

	2003
	School
	46
	78
	22
	0

	
	District
	468
	75
	21
	4

	
	State
	
	63
	30
	7


n = no. of students tested  

A = Advanced  P = Proficient  NI = Needs Improvement  W = Warning

In 2001, 61 percent of BFCCS’ fourth graders scored in the advanced and proficient categories on the grade four MCAS ELA test compared to 76 percent of students in the Franklin school district.  BFCCS students outperformed the state which had 51 percent of students scoring in the top two categories. In 2002, 89 percent of BFCCS fourth graders scored in the advanced and proficient categories on the MCAS ELA assessment. In 2002 and 2003 BFCCS students outperformed both the state and Franklin school district.

The performance for fourth graders at BFCCS on the math MCAS was similar to their performance on the ELA test.  In 2001, they did not perform as well as their peers in the Franklin Public Schools (46% achieved advanced and proficient), but outperformed them in 2002 and 2003—89 percent and 79 percent, respectively—scoring in the advanced and proficient categories.  For the two years, 2002 and 2003, BFCSS had no students in the Warning category in either ELA or math.  

Benjamin Franklin Classical Charter School, Grade 4 MCAS

Comparison of School with District and State Performance

 Percentage of students at each performance level 

	Grade 4
	N
	A
	P
	NI


	W

	ELA
	
	
	
	
	

	2001
	School
	46
	2
	59
	39
	0

	
	District
	428
	15
	61
	22
	2

	
	State
	
	7
	44
	38
	11

	2002
	School
	46
	13
	76
	11
	0

	
	District
	477
	16
	61
	21
	2

	
	State
	
	8
	46
	37
	10

	2003
	School
	42
	21
	64
	14
	0

	
	District
	482
	14
	61
	22
	2

	
	State
	
	10
	45
	34
	10

	MATH
	
	
	
	
	

	2001
	School
	46
	22
	24
	48
	7

	
	District
	429
	26
	33
	36
	5

	
	State
	
	10
	24
	46
	19

	2002
	School
	46
	46
	43
	11
	0

	
	District
	476
	28
	37
	31
	4

	
	State 
	
	12
	27
	42
	19

	2003
	School
	42
	24
	55
	21
	0

	
	District
	482
	24
	41
	31
	4

	
	State 
	
	12
	28
	43
	16


n = no. of students tested  

A = Advanced  P = Proficient  NI = Needs Improvement  W = Warning

The scores from the 2003 MCAS science test provided BFCCS with baseline data about student performance in science. Eighty- seven percent of BFCCS students scored in the advanced and proficient categories of the test which outperforms the state (51%) and district (73%) on the science MCAS. 

Benjamin Franklin Classical Charter School, Grade 5 MCAS 

Comparison of School with District and State Performance

 Percentage of students at each performance level 

	Grade 5
	N
	A
	P
	NI


	W

	Science
	
	
	
	
	

	2003
	School
	46
	30
	57
	13
	0

	
	District
	472
	33
	40
	24
	3

	
	State
	
	18
	33
	34
	15


Sixth grade students at BFCCS outperformed their peers in the state and Franklin school district for three consecutive years on the math MCAS.  The percentage of students performing in the advanced and proficient category steadily increases each year—from 67 percent (2001) to 72 percent (2002) to 86 percent in 2003.  There was a corresponding decrease in the percentage of students scoring in the warning category.

Benjamin Franklin Classical Charter School, Grade 6 MCAS 

Comparison of School with District and State Performance

Percentage of students at each performance level 

	Grade 6
	N
	A
	P
	NI


	W

	Math
	
	
	
	
	

	2001
	School
	43
	14
	53
	21
	12

	
	District
	414
	12
	34
	38
	15

	
	State
	
	13
	23
	30
	33

	2002
	School
	33
	39
	33
	21
	6

	
	District
	
	15
	44
	31
	10

	
	State
	
	13
	28
	29
	29

	2003
	School
	46
	43
	43
	11
	2

	
	District
	434
	16
	39
	35
	9

	
	State
	
	16
	26
	32
	26


There has been a steady increase in the percentage of BFCCS seventh graders performing in the top two categories of the ELA MCAS—from 71 percent in 2001 to 86 percent in 2003.  Although BFCCS students performed above the state average, they did not match the performance of their peers in the Franklin school district.

Benjamin Franklin Classical Charter School, Grade 7 MCAS 

Comparison of School with District and State Performance

Percentage of students at each performance level 

	Grade 7
	N
	A
	P
	NI


	W

	ELA
	
	
	
	
	

	2001
	School
	38
	3
	68
	29
	0

	
	District
	397
	15
	66
	16
	2

	
	State
	
	6
	49
	32
	12

	2002
	School
	39
	5
	69
	26
	0

	
	District
	432
	19
	71
	8
	1

	
	State
	
	9
	55
	28
	8

	2003
	School
	30
	3
	83
	13
	0

	
	District
	471
	19
	71
	8
	1

	
	State
	
	8
	57
	28
	7


Eighth graders at BFCCS performed strongly on the ELA MCAS test with 88 percent scoring in the advanced and proficient categories.  This exceeded both the state and district averages.

In 2001 and 2002, only 3 percent of BFCCS students attained proficiency on the history MCAS.  Students in the Franklin school district nearly matched the statewide average and they surpassed the achievement of proficiency by the BFCCS eighth graders. 

Benjamin Franklin Classical Charter School, Grade 8 MCAS

Comparison of School with District and State Performance

Percentage of students at each performance level 

	Grade 8
	N
	A
	P
	NI


	W

	ELA
	
	
	
	
	

	2001
	School
	39
	13
	75
	13
	0

	
	District
	386
	13
	70
	15
	2

	
	State
	
	8
	59
	25
	8

	History
	
	
	
	
	

	2001
	School
	40
	0
	3
	88
	10

	
	District 
	387
	1
	11
	62
	26

	
	State
	
	1
	10
	48
	41

	2002
	School
	36
	0
	3
	78
	19

	
	District
	399
	0
	12
	62
	26

	
	State
	
	1
	12
	46
	42


Eighth graders at BFCCS performed better on the 2003 math MCAS with 75 percent scoring in the advanced and proficient range compared to their predecessors in 2001 (58%) and 2002 (53%).  They also outperformed their peers at both the district and state level all three years.

Twenty six percent of BFCCS eighth graders achieved proficiency on the Science and Technology MCAS while 71 percent scored in the needs improvement category, falling far below the achievement of students in the Franklin school district.  

Benjamin Franklin Classical Charter School, Grade 8 MCAS 

Comparison of School with District and State Performance

Percentage of students at each performance level 

	Grade 8
	N
	A
	P
	NI


	W

	Math
	
	
	
	
	

	2001
	School
	40
	10
	48
	33
	10

	
	District
	389
	16
	28
	38
	18

	
	State
	
	11
	23
	34
	31

	2002
	School
	36
	11
	42
	42
	6

	
	District
	400
	16
	32
	36
	17

	
	State
	
	11
	23
	33
	33

	2003
	School
	35
	29
	46
	20
	6

	
	District
	428
	14
	35
	37
	14

	
	State
	
	12
	25
	30
	33

	Sci & Tech
	
	
	
	
	

	2003
	School
	35
	0
	26
	71
	3

	
	District
	428
	16
	53
	25
	5

	
	State
	
	4
	28
	38
	30


MCAS AYP ANALYSIS

BFCCS has met AYP based on its MCAS performance in the aggregate as well as the number of white students achieving proficiency.  There are no statistically significant subgroups at BFCCS.  Students in the aggregate scored a CPI of 95.1 for ELA and 92.9 for math.  White students scored a CPI of 95.2 for ELA and 93.1 for math.

MCAS

Benjamin Franklin Classical Charter School

2003 Mid-Cycle AYP Report

	ENGLISH LANGUAGE ARTS

	Student Group
	Participation
	Performance
	Attendance
	AYP 2003

	
	N
	 CPI
	%
	

	Aggregate
	118
	95.1
	95.6
	Yes

	African American
	1
	Nr
	Nr
	Nr

	Asian
	2
	Nr
	Nr
	Nr

	White
	115
	95.2
	95.5
	Yes

	Special Education
	12
	Nr
	Nr
	Nr


	MATH

	Student Group
	Participation
	Performance
	Attendance
	AYP 2003

	
	N
	 CPI
	%
	

	Aggregate
	123
	92.9
	95.6
	Yes

	African American
	1
	Nr
	Nr
	Nr

	Asian
	2
	Nr
	Nr
	Nr

	White
	120
	93.1
	95.5
	Yes

	Special Education
	12
	Nr
	Nr
	Nr


*CPI = comprehensive performance index; 

Nr =not reported because of small group size 

2. With few exceptions, students at BFCCS rank at the 85th percentile on the California Achievement Tests (CAT). 

BFCCS administers the California Achievement Test (CAT), a norm referenced test, as a way of measuring how its students compare to a national average in the areas of Reading Comprehension and Math Concepts and Applications.

Students at BFCCS, on average, were ranked at the 87th percentile or better on both the reading and math CAT assessments.  Eighth graders in 2003 achieved at the 78th percentile in reading while second graders scored at the 71st percentile in math in 2003—these are the lowest performance for the past three years.  

A review of the data for different cohorts of students, with the exception of students who were in the first grade in 00-01, shows that their performance over time is mixed, in that, there were increases and decreases in their ranking.  For example, on the reading assessment students who were fourth grade in ‘01 ranked in the 92 percentile, and ranked in the 85th percentile as fifth graders, and in the 89th percentile as sixth graders.  The same is true for students’ performance in math.  Nevertheless, BFCCS students outperformed their peers in the norm group on the CAT.

Benjamin Franklin Classical Charter School: CAT Reading

Grade level group average percentile rank

	Grade
	00-01
	01-02
	02-03

	1
	80.0
	87.0
	88.0

	2
	92.0
	88.0
	94.0

	3
	94.0
	91.0
	91.0

	4
	92.0
	92.0
	93.0

	5
	84.0
	85.0
	83.0

	6
	80.0
	93.0
	89.0

	7
	86.0
	84.0
	88.0

	8
	87.0
	84.0
	78.0

	Mean
	86.9
	88.0
	88.0


Benjamin Franklin Classical Charter School: CAT Mathematics

Grade level group average percentile rank

	Grade
	00-01
	01-02
	02-03

	1
	84
	83
	92

	2
	90
	87
	71

	3
	91
	89
	91

	4
	91
	94
	94

	5
	91
	94
	93

	6
	91
	95
	96

	7
	85
	93
	93

	8
	80
	92
	93

	Mean
	87.9
	90.9
	90.4


3.  Students at BFCCS demonstrated strong writing skills by achieving and exceeding grade level criterion standard on the Educational Records Bureau Writing Assessment Program (ERB). 

BFCCS administers the ERB as a way of monitoring the impact of its writing program on students’ development as writers.  The ERB is a criterion referenced test that uses a six –point rubric to assess student writing in six categories:  Overall Development, Organization, Support, Sentence, Structure, Word Choice, and Mechanics.  The raw scores from the rubric are translated into scaled scores that reflect grade level performance.

Students at BFCCS are meeting and exceeding the grade level benchmarks on the ERB.  According to the test documents, these results indicate that students have acquired the appropriate writing skills for their grade level and are prepared to engage in the writing program at the next grade.  

Scaled Score Goal:  400

	Grade 4
	Overall Development
	Organization
	Support
	Sentence

Structure
	Word Choice
	Mechanics
	Scaled Score

	00-01
	3.4
	3.4
	3.5
	3.5
	3.7
	3.6
	452.8

	01-02
	4.0
	4.0
	4.0
	3.7
	3.9
	3.8
	521.5

	02-03
	4.9
	4.9
	4.9
	4.3
	4.5
	4.2
	499.0


Scaled Score Goal:  500
	Grade 5
	Overall Development
	Organization
	Support
	Sentence

Structure
	Word Choice
	Mechanics
	Scaled Score

	00-01
	3.8
	3.8
	3.9
	3.9
	4.0
	4.0
	538.6

	01-02
	4.2
	4.2
	4.2
	4.1
	4.1
	4.1
	581.6

	02-03
	4.3
	4.2
	4.1
	4.1
	4.2
	4.3
	666.0


Scaled Score Goal:  600
	Grade 6
	Overall Development
	Organization
	Support
	Sentence

Structure
	Word Choice
	Mechanics
	Scaled Score

	00-01
	4.3
	4.2
	4.2
	4.2
	4.3
	4.2
	624.0

	01-02
	4.9
	4.8
	4.8
	4.8
	4.7
	4.7
	674.2

	02-03
	4.7
	4.7
	4.5
	4.5
	4.5
	4.6
	722.0


Scaled Score Goal:  700
	Grade 7
	Overall Development
	Organization
	Support
	Sentence

Structure
	Word Choice
	Mechanics
	Scaled Score

	00-01
	4.0
	4.0
	4.1
	3.9
	4.0
	3.7
	781.9

	01-02
	4.1
	4.1
	4.0
	3.8
	3.9
	3.8
	777.9

	02-03
	4.2
	4.2
	4.1
	4.1
	4.0
	4.0
	851.0


Scaled Score Goal: 800
	Grade 8
	Overall Development
	Organization
	Support
	Sentence

Structure
	Word Choice
	Mechanics
	Scaled Score

	00-01
	4.3
	4.3
	4.3
	4.2
	4.3
	4.1
	836.9

	01-02
	4.2
	4.2
	4.1
	4.2
	4.2
	4.1
	813.0

	02-03
	4.1
	4.3
	4.0
	3.9
	4.0
	3.9
	835.2


4.  The combined teaching expertise, deep content knowledge, and dedication to the mission among the faculty at Benjamin Franklin have been instrumental in helping students become independent thinkers. 

BFCCS has a group of talented teachers.  Of the thirty six teachers in the school, thirty have elementary or middle school certification and two of the six teachers who are not certified have undergraduate and/or graduate degrees in the subject areas they teach.  The majority of teachers have between six and fifteen years of teaching experience.  The teachers’ years of experience were evident in the way in which they managed their classrooms.  For example, they established clear routines in their classrooms, planned well for their lessons, executed them effectively, and maintained smooth transitions between activities.  They also demonstrated deep knowledge of their subject areas by activating students’ prior knowledge at the start of each lesson and bringing materials and articles to supplement the text that is being used.  In addition, teachers helped students to make connections to concepts and skills that were taught earlier in the school year, to current events, and to their personal lives.  This is significant because students at BFCCS are being given numerous opportunities to create new meaning as they progress throughout the year.

The school’s enriched Core Knowledge Curriculum that is aligned to the MA Curriculum Frameworks provides teachers with clear grade by grade articulation of the expected skills and concepts  that students need to attain at the end of the school year. Teachers at BFCCS use a variety of instructional strategies to help students grasp the concepts being taught in their classrooms.  Some of the instructional strategies that teachers employed in their classrooms included whole group instruction, one on one instruction, collaborative learning activities, and project-based learning (PBL).  Students in the seventh grade had to complete a project in which they had to write “Act III 1/2” for Pygmalion, the play by George Bernard Shaw.  In order to successfully complete the assignment, the students worked in groups and applied their knowledge of the elements of a play—characters, setting, dialogue, etc.—and Acts II, III, and IV.  In other words, “Act III ½” must fit logically into the play.  The teacher gave students a “Frame Your Scene” graphic organizer to help them draft their scenes.  When asked, students stated that they were excited about completing the assignment because it appealed to their sense of creativity. One student commented that the assignment was like writing a soap opera.

Teachers were observed engaging students in higher order thinking.  Instead of answering students’ questions the teachers would rephrase them and pose them back to either the individual student or the whole group. This was observed in the majority of classes visited by team members. Students were strongly encouraged to use the information that they have and to think deeply about what they are learning. Students worked in collaborative groups where they were engaged in higher order thinking activities. For example, students had to make inferences about the text being read by the class as well as analyze and synthesize information. 

 In a second grade class students participated in a Reader’s Workshop activity.  The class was divided into groups with each group having a leader.  Group leaders were responsible for monitoring their groups’ reading and comprehension of the poem that was assigned to the class.  One youngster was observed telling the reader to pause for three seconds after reading each line of the poem and asking the other members of the group if they had any questions about what they read before they moved on. He told them to read the lines again to see if they have any questions.  He asked questions such as “What would you do?”  “I don’t get that. “He [the character in the poem] asks himself hard questions.”  “Why would he want to ask himself hard questions?”  The teacher was busy working with another group which meant that students were working independently for the most part.  All students in the classroom were engaged in this type of interaction with the text.  Again, similar interaction was observed in other classes and content areas. 

Based on the quality of the conversations taking place in the classroom, the team concluded that students were familiar with the routines and expectations for participating in collaborative groups.  Every student was on task and self-directed.  The use of collaborative groups enable students to develop leadership skills.  Group leaders were able to give their peers permission to use the bathroom while making sure that once the student returns to the classroom he or she would get back on track with the assignment.  By emphasizing the four virtues—temperance, justice, fortitude, and prudence—that are the mainstay of the school’s character education program, teachers helped students learn how to interact positively with each other.  As a result, students are able to work well together in groups and independently with very little redirection from the teachers.

Both the Director of Special Education and an inclusion teacher reported that BFCCS has high expectations for all students regardless of special needs. They attribute this to the school’s inclusion model which makes it possible for students with special needs to have access to the general curriculum.  During the renewal visit an inclusion teacher was observed team teaching with a regular education teacher.  In the class, students were given appropriate wait time to answer a question, the inclusion teacher simplified the directions for the assignments, and used visuals to help students work on the assignments.

Character education, one of the four pillars of the school’s mission, is stressed at every grade level.  In the lower school, students are required to focus on a particular virtue each month. According to teachers, they are able to reinforce the virtues through reading, the arts, projects, and community service learning.  Teachers in the middle school reported that while they do not provide explicit instruction in character education, they integrate it into their lessons.  During classroom visits, students were seen helping each other, waiting their turn to speak, and being respectful to each other and the teacher, in general.  The middle school teachers also stated that the monthly community service learning activities—the third pillar of the school’s mission—are natural extensions of the school’s character education program because it makes it possible for students to think outside themselves and to apply what they learned about the four virtues. This was confirmed by the seven parents who were interviewed by team members.  They mentioned that their children are more likely to help them around the house without being asked to do so, that they are more patient with younger siblings, and have taken more responsibility for themselves and their work.  (It is important to note that teachers at BFCCS define community as school, home, and the larger public arena.)

Another evidence of teachers’ commitment to the school’s mission is the positive relationship that they have with parents. In interviews with team members, teachers commented that Benjamin Franklin Classical Charter School would not have successful if it were not for the active involvement of parents in the life of the school. They pointed out that parents are very responsive to their suggestions and feedback and work hard to ensure that the skills, knowledge, and values that are taught in the classroom are reinforced at home. 

School leaders at BFCCS have clear expectations for teacher communication with parents and have established a system for facilitating this process. (The school’s communication system will be discussed later in the report.)  The seven parents who were interviewed reiterated on many occasions that they find BFCCS teachers and administrators to be accessible and that there is an open line of communication between home and school. They believe that the school welcomes their suggestions and comments. They also stated that parents have many opportunities to become actively involved in the life of the school as evidenced by the number of them who volunteer as classroom aides, chaperones on field trips, members of the Board, and in the school’s fundraising activities. Based on this, they concluded that this reflects the school’s strong belief that parents are indeed children’s primary educators.

Renewal Question 2: Is the school a viable organization?

1.  The leadership has created the conditions for the successful implementation of the school’s mission. 

The conditions that have led to the successful implementation of the mission of BFCCS include the school’s  ability to hire highly qualified staff who strongly believe in the school’s mission;  the numerous opportunities for teachers to take on leadership roles within the school and to have input into the decision-making process;  the positive working relationship between the Board and Head of School; and the genuine commitment on the parts of the Board and school staff and administrators to work with parents to make the learning experience at BFCCS meaningful for children.

 As mentioned earlier in this report, BFCCS has a team of highly qualified teachers who are very proficient in their craft.  In interviews with team members, teachers were very clear about wanting to work at BFCCS and they gave the following reasons:  1) they like the Core Knowledge Curriculum because while it has a clear structure in terms of telling them which topics to teach, it does not tell them how to deliver instruction which makes it easy for them to infuse a lot of creative instructional strategies into their lessons; 2) they love the idea of working closely with parents to help students achieve academic success; and 3) they believe that character education and community service are essential to the developing young people who are civic minded.  By hiring individuals whose beliefs are in alignment with the philosophy of the school, BFCCS is able to deepen its implementation of the four pillars of its mission because it has been successful in bringing together a group of individuals who will take the initiative to make it happen.

Teachers stated that not only do they have input in some of the decision-making process at the school, but that it is valued by the leadership. Teachers cited their efforts to align and strengthen the school’s curriculum as an example of their input into the decision-making process at the school.  They informed team members that they worked with the consultants the school hired to rearrange the curriculum scope and sequence so that it is better aligned with state standards.  An example of this is the changes they made to the school’s science curriculum.  Teachers reported that their analysis of students’ eighth grade science MCAS data revealed that they were covering the skills and concepts that are assessed on the test only in the lower grades, which meant that their students were not adequately prepared to take the test as evidenced by the fact that only 26 percent of students attained proficiency on the 2003 science test.  They, therefore, made changes to the curriculum so that it better reflects the state’s expectations for eighth grade science. 

Teachers at BFCCS also played a crucial role in the development of the revised accountability plan.  According to them, they worked with the Head of School to identify the goals and performance targets that are outlined in the new accountability plan.  As a result, the BFCCS staff has taken ownership of the plan and is working hard to ensure that they successfully meet the goals that they have set for themselves. The staff and Head of School developed an “Accountability Plan Checklist,” a tool that is designed to help them monitor their progress towards the attainment of the goals in the accountability plan.  BFCCS will use the Accountability Plan Checklist for the first time this year.  If implemented as intended, the Accountability Plan Checklist will provide the school with invaluable data that the staff can use to make strategic adjustments to the instructional program so that they can better meet the needs of their students. 

The creation of section leaders give teachers another way to take on leadership roles in the school. Due to budget cuts, BFCCS eliminated the Assistant Head of School position. To compensate, school leaders created “section leader” positions, teachers who are responsible for helping the Head of School manage many of the administrative tasks that are associated with operating a school.  BFCCS is divided into three sections: K-2, grades 3-5, and grades 6-8 and each section leader is responsible for providing oversight for the section that she is a member of.  Section leaders were chosen based on their years of experience at the school and their ability to work collaboratively with their colleagues. 

Some of the administrative tasks that section leaders are responsible for include:  making sure that teachers complete and turn in their report cards, newsletters, and memos to parents by the scheduled deadline; organizing section and school-wide assemblies; and, monitoring the implementation of school-wide curriculum.  (Section leaders do not conduct teacher evaluations, but it is their responsibility to ensure that teachers are on track with the curriculum and to work with them to resolve any curricular issues that arise). The Head of School plans to rotate the assignments of section leaders so that different teachers will get the chance to take on this leadership role in the school.

Teachers can take on leadership roles at BFCCS in other ways.  Skilled and veteran teachers are assigned as mentors to their colleagues who are either new to the school or who need additional support to help them become better at their craft.  Teachers who have good ideas about projects for the school are strongly encouraged to take the necessary steps to make it a reality.   For example, a strong math teacher in the middle school was assigned to be the lead, in conjunction with the math consultant, for revising and strengthening the school’s math curriculum when teachers expressed concerns that the Saxon Math textbook was not meeting the needs of the students. The Head of School recognizes the skills and talents of the staff and makes every effort to make use of them to build a stronger academic program and a more enriched learning experience for students at BFCCS.

The Board of Trustees and the Head of School work well together to ensure success at BFCCS. Teachers mentioned that they find members of the Board to be accessible and that they are often invited to make presentations about the work that they doing in the classrooms at monthly Board meetings.  Based on interviews with all parties involved, team members concluded that the positive relationship that exists among the Head of School, Board of Trustees, and teachers makes it possible for them to work together to advance the school’s mission.  The natural extension of this is the school’s ability to work well with parents.  As noted earlier in this report, parents believe that the staff at BFCCS has made every effort to include them in the education of their children, which has resulted in a true partnership between them and the school.  
2.  Through the collective efforts of various stakeholders key systems are in place to support the four pillars of the school’s mission.  

School leaders, parents, and teachers at BFCCS work hard to establish and maintain the systems that are necessary for the successful implementation of the four pillars, that is, the Core Knowledge curriculum, character education, community service learning, and parents as the primary educators, of the school’s mission.  Listed below are some of the systems the school developed to support its work.
Communication 

BFCCS has a clear system for communicating with the various stakeholders at the school.  In terms of communicating the school’s expectation for staff performance, school leaders have developed a Faculty Resource Handbook that includes guidelines for completing administrative tasks at the school such as managing formal parent teacher conferences and filling out the school report cards. It also provides a detailed description of the school’s policies and procedures.  In addition to the Faculty Resource Handbook, there is a weekly “Blue Sheet,” an internal newsletter written by the Head of School that is designed to inform the staff of the issues and events that happened during the week or are planned for the upcoming week.  Weekly faculty and section meetings also provide venues for teachers to communicate with each other and school administrators.

BFCCS uses a variety of strategies for communicating with parents.  These include:

· The Parent Handbook that describes the policies and procedures that govern student performance and attendance. It also has a copy of the school calendar, detailed explanations of the different types of assessments that are administered to students throughout the school year, a copy of the Family Pledge, and definitions of the virtues that are taught in the school.

· The weekly “Pink Sheet,” a newsletter that is sent home every Wednesday.  The Pink Sheet is used to inform parents about current news, upcoming events, new policies, and reminders.

· The monthly “Courant,” a newsletter that has information about current school activities and events and a monthly calendar.  Each teacher writes a brief article in which they summarize the keys things that have happened in their classroom the previous month.

· On the first of every month BFCCS each grade sends home a Scope and Sequence that describes the content and skills that will be addressed in each content area, character education connections with the curriculum, and notes on upcoming community service activities.

In addition to this, teachers call students’ home on a regular basis, use email to communicate with parents, and the school sponsors workshops for parents to help them learn strategies for supporting their children at home.

Student Recruitment

The administrative assistant to the Head of School is responsible for managing the school’s recruitment initiatives. She reported that since the Franklin Public School system has built a brand new middle school and as more charter schools are established in the neighboring districts, BFCCS has had to become more strategic in its efforts to get parents in the area interested in its academic program.  Some of the steps that she has taken to recruit students to the school include:

· Advertising in local papers of the eight sending school districts

· Placing flyers with brochures and applications in the libraries of the sending districts. She also has put flyers in the YMCA and town hall in Franklin.

· Conducting information meetings during the evenings in a couple of the sending districts and at BFCCS. Both parents and members of the Board of Trustees have done presentations to prospective parents during these informational sessions at the school.

All of this work is done in the fall and early winter because applications to the school are due in February. The administrative assistant to the Head of School stated that while she has observed a decrease in the number of applicants for the kindergarten slots from parents who do not live in Franklin, she has seen an increase in the number of applications for openings in grades 6-8.  School leaders believe that parents continue to be attracted to the school because of its high MCAS scores.

Staff Evaluation

The Head of School and teachers informed team members that teachers are formally evaluated two times each year.  The Head of School is responsible for conducting the evaluation.  Special education teachers, however, are evaluated—both formally and informally—by the Director of Special Education, and the art teachers are evaluated by the Fine Arts Director. Teachers reported that at the start of the school year they are required to set professional goals for themselves and that they meet with the Head of School to reflect on their progress towards attaining these goals.  A review of completed teacher evaluations at BFCCS shows that the Head of School provides teachers with detailed information about their performance in terms of their strengths and areas for improvement. 

The Board of Trustees has developed a protocol for evaluating the Head of School two times each year. According to members of the Board, each member fills out an evaluation form for the Head of School that they forward to the head of the human resource committee.  The head of the human resource committee then meets with the Head of School to review her performance.

Professional Development
The staff at BFCCS is committed to continuous improvement and as such is constantly seeking ways to improve their practice.  They participate in a variety of professional development workshops at the school as well as at external conferences.  The Head of School at BFCCS has hired external consultants to provide professional development in math and ELA.  The school also sponsors teachers who are interested in attending conferences and workshops that are hosted by outside organizations.

Although teachers usually find the staff development workshops that are organized by the school useful, many of them in the middle school commented that they do not adequately address their needs because they are more appropriate for grades K-5. They made the point that they need workshops that will help them acquire additional skills for teaching Algebra and the content that is embedded in the ELA/humanities classes.  They believe that this will help them to better prepare students for high school. Teachers at BFCCS attribute this issue to the challenge of being a K-8 school where the needs of the teachers in the lower school are different from those of teachers in the middle school. They, however, recognize the skills and talents that each of them has and view them as invaluable assets in the school. In interviews with team members, many teachers stated that they wished they had more opportunities to attend workshops that are led by their colleagues.  They believe that this would enrich their professional development experience at the school. 

Renewal Question 3: Is the school faithful to the terms of the charter?

1. BFCCS has met most of the academic goals listed in the 2003 Accountability Plan for ELA, math, History, and science. 

BFCCS is working with a revised Accountability Plan that was submitted to DOE January 2003.  At the time of the visit the accountability plan had not been approved by the MA Charter School Office.  The Head of School informed team members that the former Director of Accountability had given the school verbal permission to implement the plan while the Charter School Office reviewed it.  The new accountability plan was written to reflect the fact that BFCCS is now a K-8 program.  

Mission Objective 1:  To teach students the enriched classical academic curriculum based on E. D. Hirsch’s, JR’s Core Knowledge Sequence and through the experienced to build a high degree of competence in and a strong command of the content base that will comprise of their future education.

Language Arts:

· “Students who take the State administered MCAS tests will earn scores above those of their counterparts in the Franklin Public Schools…”

· “80% of students in grades 4-8 will write a narrative/expository essay (ERB) that achieves grade-level criterion standards…” 

· “The mean score for all grades in the language arts section on the CAT will be in the eighty-fifty percentile”

Math

· “Students who take the State administered MCAS tests will earn scores above those of their counterparts in the Franklin Public Schools…”

· “At the end of sixth, seventh, and eighth grades there will be a test on core topics …and 80% students will earn a grade of 80% or better.”

Science

· “Students who take the State administered MCAS tests will earn scores above those of their counterparts in the Franklin Public Schools…”

· “All students in grades 5-8 will prepare and present a science research project with a formal lab report…”

History/Humanities Project

· “Students who take the State administered MCAS tests will earn scores above those of their counterparts in the Franklin Public Schools…”

· “75% of tested students will score 80% or better on the internally designed and administered year-end test…”

· “All students will complete a humanities (language arts and/or history) project…”

A review of student performance data revealed that since 2002, students at BFCCS have outperformed their peers in the Franklin Public Schools on all MCAS tests, except for seventh grade ELA and eighth grade science; and, students are meeting and/or surpassing grade level benchmarks for the ERB and the CAT.  

Since the school had not documented students’ results on internal assessments at the time of the renewal visit, the team could not make a determination as to whether BFCCS had met its goals for student performance on end-of-year exams and other internal assessments.  Students in grades 5-8 complete and present a science research project each school year.

2. The school has met the majority of its school performance goals. 

Mission Objective 2:  To foster the development of a virtuous life through a program of character education based on the four cardinal virtues.

· “All students in K-8 will understand the meaning of the four cardinal virtues (justice, temperance, prudence, and fortitude) and recognize these virtues in themselves…”

· “All students in grades 6-8 will set personal and academic goals each term and review these goals…”

· “All 8th grade students will write a personal narrative that reflects on their intellectual and moral development in their years at BFCCS…”

Mission Objective 3:  To build self-esteem and the ethic of giving to others through a program of regular community service at all levels.

· “All students in grades K-5 will perform monthly community service with their homeroom classes…”

· “All students in grades 6-7 will perform individual service monthly…”

· “All students in grade 8 will choose, design, and conduct long-term service projects…”

Parents, students, and teachers reported that students participate in a goal setting activity each term.  School policy requires parents to sign off on the academic and personal goals that their children have set for themselves.    As required, students reflect on their goals at the end of each term. 

Character education and community service learning continue to be an integral part of the learning experience for students at BFCCS. Both parents and teachers reported that community service learning is a natural extension of character education because it provides students with the opportunity to apply what they have learned about character education and according to one parent, “to think outside themselves.”

A review of school documents show that eighth graders write personal narratives that reflect their experience at the school. 

Mission Objective 4:  To recognize parents as children’s primary educators who work with the School to develop students academically and morally.

· “The Parent Enrichment Committee of the Board will provide yearly focus group meetings for parents.”

· “The school will support the parents as they work on their children’s academic…”

· “100% of parents will sign the Family Pledge each year.”

BFCCS has systems in place that support its mission of recognizing parents as primary educators. As noted earlier in this report, school leaders sponsor workshops to help parents learn strategies for better supporting their children at home, have an open line of communication with parents in which they keep them informed about key issues at the school, particularly about the academic program. At the time of the renewal visit, the school did not meet its goal of having 100% of parents sign the Family Pledge, but over 90% had done so.

Mission Objective 5:  To remain a thriving organization that is trustworthy, responsible, open, and well managed.

· “Parents will form an active partnership by performing extensive service to the school…”

· “The average annual attendance rate will be 90%.”

· “The Board of Trustees will review 50% of all Policies and Procedures on an annual basis.”

· “The Board of Trustees will publish all agendas and minutes and follow open meeting law.”

The average annual attendance at BFCCS exceeds 90% in the past five years, except in 1999-2000 academic year when it was 85%.  A review of school documents show that the Board of Trustees publishes all its agendas and minutes and follow open meeting law.  Finally, the Board does conduct an annual review of its policies and procedures.

3. The school has successfully disseminated best practices by participating in workshops, presenting at conferences, and compiling a collection of K-8 interdisciplinary projects titled “Ben’s Best.”

Some of the dissemination practices at BFCCS include:

· The yearly compilation and publication of “Ben’s Best,” a collection of the best thematic projects that have been developed by the humanities teachers.  In spring ’04, the Department of Education awarded BFCCS a dissemination grant to help with the publication of “Ben’s Best;”  

· Sharing elements of its math program to various schools.  Due to students’ high math MCAS scores, BFCCS receives a lot of inquiries about its math program.  Teachers, therefore, visit other schools as well as send copies of materials used to the schools that express interest in their math program;

· Hosting visitors who are interested in learning about its character education program; and,

· Teachers conducting presentations at local and national conferences.

4. The four pillars that define the mission of the school are clearly articulated by students, parents, leaders, teachers, and Board members. The Core Knowledge curriculum provides the foundation for instruction; Character Education is infused into daily routines; students take pride in the creation of and participation in community service projects; and parents are consistently supported in their role as primary educators.

Teachers, parents, students, and school administrators were all able to clearly articulate the four pillars of the school’s mission.  They all spoke knowledgeably about the school’s Core Knowledge Curriculum, character education, community service, and parents as primary educators.  Parents are well-informed of the unit of study that is being addressed in their children’s classes because they receive a monthly Scope and Sequence from the teachers. This has served to foster a common understanding of the academic expectations for students at BFCCS among all the stakeholders.

Parents, BFCCS staff, students, and members of the Board could describe the four virtues that are emphasized at the school.  They also described the types of community service activities that students participate in such as a group of eighth grade girls volunteering at a local nursing home, youngsters in the lower school collecting snacks and toiletries to send to the troops overseas, and collecting clothes for the Pine Street Inn.  Parents also mentioned that their children assigned themselves certain tasks at home such cleaning out the basement and, in general, helping their parents around the house.

Parents believe that the school’s efforts to help them as primary educators have made it possible for students to thrive and grow academically and personally at BFCCS.  Furthermore, they believe that the school provides students with the necessary tools to be successful once they leave and enter high school.

Question 4: If the school’s charter is renewed, 

what are its plans for the next five years?

1.  The goals listed in the most recent accountability plan (2003) are realistic and rigorous and are reflective of the current academic program. 

As mentioned earlier in this report, the new accountability plan was written to reflect the changes in the school, that is, to include goals and objectives for the school’s K-8 academic program.  (A review of the old AP by team members showed that it had only had goals and objectives for a K-5 school).  The revised accountability plan also has a dissemination goal which was not included in the old plan.  Some of the goals and objectives in the revised accountability plan are measurable with clear performance targets while others are not.  For example, there are no measurable benchmarks for student performance in Latin—“Students will develop the ability to comprehend Latin text.” The school also did not identify assessment tools that are specific enough to measure the targets listed in the accountability plan.  The school listed “In-House Teacher Assessment” as the tool for measuring student performance in music and Latin.

The goals in the new accountability plan are rigorous, particularly the academic ones, because the school is faced with the challenge of maintaining its current performance of having at least 80% of its students—at all grade levels—score advanced or proficient on the MCAS as well as meet established benchmarks on the ERB and CAT.  

2. BFCCS has taken strong steps to ensure leadership capacity and personnel sustainability.  As the Board pursues its practice of sustaining the school’s current programs and practices, steps must be taken to ensure the clear delineation between its role and that of the new Head of School.

The current Head of School will be leaving at the end of the school year after completing a four-year tenure at BFCCS.  The Board was successful in hiring a new Head of School during the spring.  Both the current director and members of the Board of Trustees reported that the new Head of School has extensive experience leading charter schools.  The school has a clear plan for helping the new Head of School transition into her role.  School leaders reported that the new Head of School has already met with staff and parents and meets regularly with the current Head of School to discuss key topics such as the budget, school’s mission and culture, and plans for the upcoming school year. School leaders reported that they do not anticipate any major turnover in the staff, which will make it possible for the school to maintain continuity of its instructional program.

While members of the Board conduct an annual review of the school’s accountability plan as a way of monitoring the school’s effectiveness, they have not articulated a plan for strengthening the school’s viability as an organization.  In other words, at the time of the renewal visit the Board did not have a strategic plan for guiding the future direction of the school. A member of the Board informed team members that they view the school’s charter renewal as their strategic plan and that they get their direction from the accountability plan.  A review of the revised accountability plan revealed that the Board has established the following goals for itself:  “The Board of Trustees will review 50% of all Policies and Procedures on an annual basis;”  “The Board of Trustees will publish all agendas and minutes and follow open meeting law;”  and, “The Board will commit itself to preserving the Mission of the School and putting into place the strategies by which the mission will be achieved”—(Sub-point (a) under this goal is the dissemination of best practice.)    These goals are not very rigorous in that they reflect the minimum requirement for Board responsibility under the charter school law.
The Board has established eight committees to help it govern the school.  Four of the eight committees—Character Education, Community Service, Education, and Parent Enrichment Committees—overlap with the role of the Head of School.  For example, the Character Education committee is responsible for “examining the school’s character education initiative in light of the school’s philosophy, exploring with the head and the faculty their ideas for improving the character education provided at the school and to learn more about character education activities”  Based on this, it would appear that the Board of Trustees is actively involved in the daily operations of the school.  Members of the renewal team would like to advise that as the new Head of School assumes her position, efforts should be made to ensure the clear delineation of her roles and those of the Board so that they do not overlap

APPENDIX A:  SCHEDULE OF THE RENEWAL INSPECTION VISIT

The Benjamin Franklin Classical Charter School Renewal Inspection Schedule
May 3-6, 2004  

Team Schedule

DAY1   Monday, May 3, 2004

	
	TEAM MEMB A
	TEAM MEM. B
	TEAM MEM. C
	TEAM MEMB D

	12:00
	Hotel Check In

	12:00 – 2:30
	Team meeting, introductions, overview of process, tasks 

	3:00-4:00
	Team Meets with School Leaders – School Presentation 

(at school) 

	4:00-5:45
	Initial Team Meeting at School

	6:00
	Team Dinner


Day 2  Tuesday, May 4 , 2004

	
	A (K & 1)
	B (Gr. 2 &3)
	C (Gr. 4, 5, &6)
	D (Gr.  7, & 8)

	7:30-8:00
	
	
	Feedback to School Leaders

	8:00 – 8:30 
	Document Review
	Teacher Interview

Gr. 2 (Griffin & Henderson)Rm.3
	HomeRoom

(Gr. 6--Sampley)

8:20-8:30
	HomeRoom

(Gr. 7--Powar)

8:20-8:30

	8:30 – 9:20
	Interview with Board

8:30-9:15
	Interview with Board

8:30-9:15
	Humanities

(Gr. 6 Sampley)

Rm. 12 [8:35-9:20]
	Math

(Gr. 8—Clayton)

Rm. 15

	9:25 – 10:10  
	(Gr. K—Dennis)

Rm. 8


	Gr. 2—Griffin

Rm. 3


	Gr. 5—Urkevick

Rm. 11


	Humanities

(Gr. 8—Buckley)

Rm. 13

	10:20- 11:05
	Teacher Interview

(Kindergarten teachers)Rm. 7 
	Gr. 2—Henderson

Rm. 2


	Gr. 5—Sparrow

Rm. 10


	Teacher Interview

 Gr. 8 (Clayton)

Library

	11:10 – 11:55 
	Gr. 1—Weidman

Rm. 5 [11:10-11:55]
	Gr. 3—Dwyer

Rm. M2

[11:10-11:55]
	Document Review
	Humanities

Gr. 7—Powar

Rm. 14

	12:00 – 1:00


	TEAM LUNCH DEBRIEF

	1:00 – 1:30 

  
	Gr. 1—Christensen

Rm. 6


	Document Review
	Science

 (Gr. 6—Grob)

Rm. 9
	Humanities

Gr. 8—Buckley

Rm. 13

	1:35-2:20
	Gr. K—Canning

Rm. 7


	Gr. 3—Olson

Rm. M1


	Teacher interview

(Gr. 5 teachers)

Rm. 11
	Document Review

	2:25—3:10
	 Teacher Interview

Gr. 6

Rm. 15
	Humanities

Gr. 7-Powar

Rm. 14
	Gr. 5—Urkevick

Rm. 11
	Teacher Interview

Gr. 7

Rm. 16

	3:10-3:30
	Note writing; evidence sorting, Team Work Room

	3:30-6:00
	Team Moderation Session 

	6:00
	Team Dinner


**All teacher & student interviews will be in the library on this day. (Room 4)

Day 3 Wednesday, May 5, 2004
	
	A 
	B 
	C
	D

	7:30-8:00
	
	Feedback to School Leaders
	Document Review
	Feedback to School Leaders

	8:00 – 8:30 
	Document Review
	Document Review
	Math

(Gr. 6—Grob)

Rm. 9(8:30-9:15)
	Document Review

	8:30 – 9:20
	Teacher interview

 Gr. 1 (Christensen & Weidman) Rm.6
	French-Malouf

Grade 7 

Rm. 16
	Parent Interview

9:15-10:00
	Parent Interview

9:15-10:00

	9:25—10:10
	Gr. 1—Christensen

Rm. 6
	Gr. 3—Dwyer

Rm. M2
	Parent Interview
	Parent Interview

	10:20—11:05
	Gr. 1—Weidman

Rm. 5
	Gr. 3—Olson

Rm. M1
	Gr. 4—Bergensen

Rm. M3
	Latin

Gr. 8—Ginnetty

Rm. 15

	11:10—11:55 
	Science 

Gr. 6—Grob

Rm. 9
	Gr. 2—Griffin

Rm. 3
	Teacher Interview

Gr. 4 (Davis)  
	Science

Gr. 7—Bower

Rm. 16

	12:00 – 1:00
	TEAM LUNCH DEBRIEF

	1:00 – 1:30   
	Student Interview 

(Gr. 2-5)
	Student Interview

(Gr. 2-5)
	Gr. 4—Davis

Rm. 1
	Math

Gr. 7—Bower

Rm. 16

	1:35—2:20
	French

Gr. K—Canning

Rm. 7
	Teacher Interview

Gr. 3—Dwyer
	Gr. 4-Bergensen

Rm. M3
	Science

Gr. 8—Clayton

Rm. 15

	2:25 – 3:10


	Humanities

Gr. 7-Powar

Rm. 14
	Art

(Gr. 2-Henderson)

Rm. 2
	Student Interview

(Gr.6-8)
	Teacher Interview

Gr. 4-Bergesen

Rm. M3

	3:10-3:30
	Note writing; evidence sorting, Team Work Room

	3:30-6:00
	Team Moderation Session 

	6:00
	Team Dinner


Day 4 Thursday, May 6 2004 

	
	A
	B
	C
	D

	7:30-8:00
	Feedback to School Leaders
	Document review
	Document review
	Feedback to School Leaders

	8:00 – 8:30


	Additional interviews, class visits 

	8:30-9:20
	Document review
	Teacher Interview

Gr. 8-Buckley

Library
	Document review
	Document review

	9:25-11:55
	Team moderation

	12:00 – 1:00 
	Team lunch, debrief

	1:00-4:30
	Team Moderation

	4:30 (APPROX)
	Oral Presentation of Findings to School Leaders

	5:00
	Team debrief, evaluations, departure
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