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MYSTIC VALLEY REGIONAL CHARTER SCHOOL
SITE REPORT -- JANUARY 28-30, 2002

EXECUTIVE SUMMARY

Mystic Valley Regional Charter School (MVRCS) is in its fourth year of operation
encompassing grades K-8 with an expansion plan adding one grade level each academic
year until it reaches Grade 12. The school has 847 students housed in two adjacent
buildings in Malden, MA. The students are drawn from a regional base including 12 school
districts.

The FOUNDATIONS TAC Assessment Team of five consultants visited the school from
January 28-30, 2002, observing all classes, reviewing 35 documents and interviewing over
45 teachers, parents, administrators, support staff, students and Board of Trustee
members.

The purpose of this report is to provide the Massachusetts Board of Education with
information that will help the Commonwealth decide whether to renew the school’s charter
at the conclusion of its 5" year. The visit and evaluation focused on gathering evidence to
answer the following three questions:

1. Is the academic program a success?
2. Is the school a viable organization?
3. Is the school faithful to the terms of its charter?

In addition, the Assessment Team looked at the MVRCS Renewal Application and
other supporting documentation to answer a fourth question:

4. If the school’s charter is renewed, what are the plans for the next five years?
The following represents a summary of our findings:

Is the academic program a success?

Based on observations, interviews and review of documents, we have found evidence to
support the findings that MVRCS has developed and implemented a well-structured,
individually-paced mastery learning approach for its students, consistent with the goals in
its application. The use of Direct Instruction (a mastery-based approach that provides a
sequential curriculum through which students move at a pace appropriate to their
academic and developmental level), Core Knowledge Curricula (content that defines the
essential concepts, facts and analytic skills across the grades, providing students with a
continuous and deepening exposure to the skills and knowledge needed for success) and
a value-based character education program produces a high level of quality teaching and
learning. Student performance based on the lowa Tests of Basic Skills (ITBS) and the
school’s internal assessment has shown consistent gains in most areas. MCAS results
are mixed, with some areas showing improvement and others showing some decline.
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Instruction is adjusted for individual students, based on achievement in the DI Program, to
ensure the appropriateness of each student’s instructional level. This fluidity enables the
staff to concentrate on student needs, and provide the support needed to ensure
continuous growth. There is a system of weekly internal review of student progress and
achievement that enables the MVRCS approach to be effective.

Is the school a viable organization?

Based on observations and interviews, there is evidence that staff, parents, students and
Trustees have a common understanding of the school’s purpose and goals. The basic
components of the school — Direct Instruction, Core Knowledge and Character
Development — are clearly understood and embraced by all constituent groups. The school
appeared safe and secure, and facilities have expanded to meet a growing population.
Plans are well underway to accommodate the increased number of students that will occur
with expansion to the high school grades.

The school has effective instructional leadership, a committed staff, significant support and
involvement of its Trustees, and the participation of many parents in the school’s life.
Through the use of a “team approach” to instruction, a merit pay compensation system and
extensive professional development the staff has become trained and proficient in all
aspects of the instructional approach. Professional development is coordinated by two
“Professional Development Coordinators” (PDCs). One PDC is responsible for grades K-4;
the other grades 5-8. They are responsible for supervision over all instructional staff,
monitoring student academic progress and the implementation and monitoring of the Direct
Instructional model.

Is the school faithful to the terms of its charter?

With one exception (the elimination of the originally proposed Workforce Program for High
School), the school has fulfilled the mission, vision and goals articulated in its original
application. There is evidence of flexibility in adjusting and fine-tuning their approach as a
result of the daily experiences they have in program implementation. These adjustments
have allowed the school to maintain fidelity to its mission and goals.

If the school’s charter is renewed, what are the plans for the next five years?

The renewal application includes a plan that enumerates several goals:

. Adding a high school component for Grades 9-12 based on participation in the
International Baccalaureate (IB) Programme;

. Modifying the middle school program to embrace the 1B Middle Years Programme;

. Modifying the mathematics program to better align with Massachusetts standards
and the MCAS testing program; and

. Securing increased facility space to accommodate the expansion to the high school
years



MYSTIC VALLEY REGIONAL CHARTER SCHOOL
SITE REPORT -- JANUARY 28-30, 2002

INTRODUCTION

The Mystic Valley Regional Charter School (MVRCS) opened in September 1998 as a
regional charter school drawing most of its students from the City of Malden and
surrounding towns that included Medford, Melrose, Everett, Stoneham and Wakefield.

The MVRCS started as a K-5 organization and has added one grade per year. The school
now serves grades K-8 and will continue its expansion until it reaches grade 12. The
current enroliment is 847 students. MVRCS is located in two adjacent buildings located in
Malden. One building is a former parochial school, the other a former Malden School
District building.

The student population is approximately 80% Caucasian, 10% African-American, 7%
Asian and 3% Hispanic. Additionally, 16% of the students are eligible for free or reduced
lunch and 8% receive some special education services.

The faculty consists of 38 teachers, 19 instructional assistants and 8 administrative and
other staff that includes a School Director, two Professional Development Coordinators
and a Budget Director.

In 2000-01 the school’s Board of Trustees replaced the Advantage Schools, Inc. with
Beacon Education Management of Westborough. The change was brought about because
there was disagreement regarding the level of policy decision-making between the

MVRCS Board and Advantage Schools, Inc. The Board’s desire to ensure continued
control over the decision-making process, setting policy and exerting final authority in the
school is reflected in the change to Beacon Education Management. Beacon manages the
school’s business administration, supports the academic program, helps recruit staff,
prepares the school’s budget and helps ensure compliance with all laws and regulations.

According to the school’s most recent annual report, its mission is based on the following
three principles: “that a first rate education is the birthright of every child, that all children
can learn, that every child can be challenged to reach his or her full potential.” MVRCS
curriculum goals are based on the following characteristics:

1. The use of a Direct Instruction approach to the teaching of skills in reading,
mathematics and writing.

2. The use of the “Core Knowledge” approach to teaching science and history
and the higher order thinking skills that are used as the building blocks for
the secondary curriculum.

3. Implementation of school culture and climate that benefits the full range of
development levels of students.
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The core curriculum for all students in the elementary grades for reading, language and
mathematics is the Direct Instruction (DI) model. DI is a mastery-based approach that
provides a sequential curriculum through which students move at a pace appropriate to
their academic and developmental level. Advancement to a higher level occurs only when
competence is reached in acquiring the skills taught at the preceding level. Students are
flexibly grouped in ways that permit movement between levels as they move forward or
need to repeat and review previous material. In classrooms, the DI approach involves
whole class instruction led by the teacher using scripted lessons developed by Sigfried
Engelmann at the University of Oregon for SRA. Textbooks and consumable workbooks
follow the mandated content. Students work individually to complete assignments. If
successful in demonstrating achievement, students advance to the next level. Students
not achieving mastery are either maintained at their current instructional level or placed a
level behind. This involves reassignment of children to other classrooms. Student
progress is reviewed weekly, and decisions made regarding placement as necessary. The
Beacon Education Management Company provides careful monitoring of classroom
instruction and student progress on a regular basis.

The DI program has an extensive monitoring component in which teachers turn in the
results of student work on a weekly basis to the two Professional Development
Coordinators (PDCs). The PDCs have three roles: supervising all instructional staff,
monitoring of student academic progress and implementation of the DI curriculum. The
PDCs’ responsibilities in instructional supervision include daily classroom observations,
instructional coaching and mentoring, annual performance evaluation and development
and implementation of the professional development plan for teachers. In their
responsibility of student progress, the PDCs provide for testing and placement of all
students, collection and evaluation of all student progress data and changes and
adjustments in student placement. They are involved in both short and long-term
curriculum planning and purchasing instructional materials.

The school’s curricula in science, history, foreign language, art, music and physical
education use the “Core Knowledge” curriculum. Core Knowledge defines the essential
concepts, facts and analytic skills across the grades, providing students with a continuous
and deepening exposure to the skills and knowledge needed for success. The curriculum
spirals, expanding the content as students advance through the grades. In science, for
example, students learn important concepts, facts and scientific principles in significant
topics in science including technical and analytic skills necessary for scientific
investigations. In every grade, starting with Grade 1, all students receive Spanish
instruction in spoken and written language, as well as Spanish culture. A character
education curriculum, tied to the school’s discipline approach, is also incorporated as part
of daily instruction in all grades.

The school’s renewal application included plans to expand to Grades 9-12, adopting the
International Baccalaureate (IB) Program as the framework for instruction. As the school
expands to Grade 9 in the next year, MVRCS is also considering the adoption of the
International Baccalaureate Middle Years Programme (MYP). The MYP is flexible enough
to meet Massachusetts’s requirements while defining a demanding program in language
arts, foreign language, humanities, mathematics, the sciences, the arts, physical education
and technology. The IB Diploma Programme is a comprehensive academic program
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consisting of a rigorous, challenging curriculum for which some college credit may be
obtained. The IB Programme does not begin until grades 11 and 12. Accordingly, the
school cannot submit a formal application at this time to participate. They are in regular
contact with IB Programme staff, and have taken the following steps to prepare for formal
application and acceptance:

¢  All but two new teachers who will be involved have been trained in the IB
Programme

¢ The person designated to run the program has IB experience

¢  An honors curriculum for grades 9-10 is being developed as a precursor to the
11th and 12" grade IB Programme

¢  Staff have visited IB Programmes in various locations including urban and rural
areas

¢ Ateam of teachers has been reviewing appropriate texts and instructional
materials for use in the program

The school library has a relatively small collection. Classroom libraries were evident, and
teachers and the librarian reported that the classroom collections were a significant part of
the library program. With the school seeking expansion to high school and acceptance
into the International Baccalaureate Programme, it will be important for this research and
technology center to be expanded and improved.

The original charter application included a non-academic “workforce skills” curriculum.
According to the original application, students in this program would be trained in national,
industrial skills' standards using technological skills required for success in the 21
century. After realizing the difficulty of maintaining two parallel high school programs, the
“‘workforce skills” curriculum has been deleted from the Renewal charter application. The
entire emphasis in the high school component will be on the IB program. MVRCS staff
indicated a commitment to assisting students in achieving the challenging goals of the IB
Programme. ITBS data from the 2001 administration in grades 5-7 indicates average
student performance at or above grade level, a factor that was in part responsible for the
change in emphasis. The Renewal Application recognizes that not all students will be able
to meet IB standards. “Our courses will follow published IB guidelines.” Sections which
closely follow the prescribed IB standard of achievement will be designated as Honors
courses. Those sections for students working at levels below the IB standard will not be so
designated, but will follow the general guidelines of the IB curricula.”



DESCRIPTION OF THE SITE TEAM

The FOUNDATIONS Technical Assistance Center (TAC) for Schools supports the
development of high-quality public schools. FOUNDATIONS has been providing hands-on
support to charter and other schools since 1997. FOUNDATIONS’ clients have extended
over five states, including Delaware, Pennsylvania, New Jersey, New York, Massachusetts
and Washington, D.C. FOUNDATIONS has a diverse clientele of charter school founders,
families, students, not-for-profit and for-profit entities, community-based organizations and
district schools in a variety of urban neighborhoods.

The Site Team consisted of:

Dr. Harold Kurtz, Team Leader — Dr. Kurtz’ 38 years of experience include service as a
secondary school program coordinator, elementary principal, and Superintendent of the
Clayton, NJ and Pennsauken, NJ school districts. He is currently the FOUNDATIONS TAC
Project Coordinator, and oversees all school evaluation activities in the organization.

Dr. Alan Barson — Dr. Barson has 43 years experience, as an elementary and middle
school principal, Director of K-12 Title One Services and Administrative Assistant to the
Assistant Superintendent for Curriculum and Instruction.

Spencer H. Davis — Mr. Davis has 36 years experience as a teacher, curriculum
coordinator, Director in Curriculum and Instruction, Director of Research and Evaluation,
and assistant to several Superintendents. He has consulted widely in planning, initiating,
assessing and improving charter schools.

Lionel Lauer — Mr. Lauer, has over 50 years experience as an educational leader. He
served as a school principal, Director of Staff and Leadership Development, Regional
Superintendent, Assistant Superintendent for Curriculum and Instruction, and President of
Educational Renewal Associate, a private consulting organization.

Rita Spelkomen — Mrs. Spelkomen was an elementary principal of an exemplary
elementary school for over 25 years. She serves as a Team Leader of a FOUNDATIONS
TAC Assessment Team.

THE SITE VISIT PROCESS

The Site Visit Team arrived in Malden on Sunday January 27, 2002 to review and organize
materials for the site visit that was conducted using the Massachusetts’ Public Charter
School Renewal Site Visit Protocol. During the next three days the Team interviewed over
45 teachers, parents, administrators, Trustees and students (see Appendix A for list of
those interviewed and schedule of interviews). The Team observed all instructional and
non-instructional areas, including classrooms, large group areas, and recreational areas.
The school provided the Team with a working space, samples of all documents needed,
access to a computer and anything else needed to complete the evaluation process.



MYSTIC VALLEY REGIONAL CHARTER SCHOOL
SITE REPORT -- JANUARY 28-30, 2002

FULL NARRATIVE REPORT

In response to each of the questions identified in the Massachusetts Public
Charter School Renewal Site Visit Protocol the Assessment Team focused on
several key areas of investigation. The following report uses these areas as the
means of presenting findings under each question.

QUESTION #1: IS THE ACADEMIC PROGRAM A SUCCESS?

How student achievement is measured and the results used

The Mystic Valley Regional Charter School (MVRCS) uses three distinct
measures of student performance:

¢  The Massachusetts Comprehensive Assessment System (MCAS) is
administered in grades 3, 4, 6 and 7.

¢ The lowa Test of Basic Skills (ITBS) is the school’s choice of a
standardized testing instrument because of its alignment with the
school’s curriculum and the availability of scoring as grade equivalency
marks. The ITBS is administered in all grades. The school began
operation in the fall of 1998 enrolling 520 students in Grades K-5.

¢ The school has developed a complex system of monitoring student
performance on its Direct Instruction and Core Knowledge Curricula
approaches. Each teacher records student progress and academic
success daily. On a weekly basis, student score results are given to the
Professional Development Coordinators (PDCs) for review. The PDCs
meet weekly with team leaders from each grade to review these data,
resulting in follow-up meetings with individual teachers, movement of
students to a more or less advanced instructional level, and modification
of professional development activities. A quarterly report of DI student
score results is generated and given to teachers. While these quarterly
reports summarize results of the internal assessment program, no
comprehensive annual report has been produced, and available data is
shared internally only. Staff indicated that a report of mathematics
program data is currently being compiled. Evidence of effective
implementation was found through classroom observation and
interviews with teachers and students. No program data analysis was
available.

The Accountability Plan in the school’s original application was adopted by the
Board of Trustees when the school opened in 1998. This plan has driven the



educational program and its goals for the school in its four years of operation.
However, when school management changed from Advantage, Inc. to the
Chancellor Beacon Management Company, the Board of Trustees under the
recommendation of the administrative team modified the plan in March, 2000.
This modified plan encompasses the period of 1998-2002. It is outlined in a five
page document entitled “Accountability Plan for Grades K-8.” In 2001 an
Accountability Plan entitled "Accountability Plan Grades 9-12” was approved by
the Board of Trustees to set the standards for performance in the high school
that is proposed to open in 2002-2003.

The MCAS was used as one measurement instrument, with an initial academic
goal established for fourth grade students: seventy-five percent of fourth grade
students tested on the MCAS would achieve scores that would place them in the
categories of advanced, proficient, and needs improvement. An additional goal
for educational achievement was that the class average core total scores for
Mathematics, Reading and Language on the ITBS from fall 1998 to spring 2000
will show a positive gain of 5 percentile points for the same group of students. A
second ITBS goal, for the period from spring 2000 to spring 2001, was the
attainment of one full year’s academic growth on the ITBS, when measured in
grade equivalent standards and averaged for the entire student body. The data
below, taken from the MVRCS Renewal Application, State MCAS results and
other documents and reports, indicate the degree to which MVRCS has met their
achievement goals.

MCAS results shown in Tables 1a and 1b show several areas needing attention.
While there has been a slight improvement in 4" Grade Mathematics in the
percentage of students in the Advanced category and a more substantial
decrease in the Needs Improvement category, these gains are more than
balanced by a decrease in the number of students who are Proficient, and a
significant increase in those falling in the Warning category. The goal of seventy-
five percent of fourth grade students tested in 2001 on the MCAS achieving
scores that would place them in the categories of advanced, proficient, and
needs improvement was not met in Mathematics, where only 59% met the
criteria. In Reading Language Arts, however, as indicated in Table 1b, the goal
was met, with over 80% meeting the criterion. MVRCS realized the need to align
its curriculum more closely with State standards and the MCAS assessment
(especially in Mathematics), and to add test-taking skills (particularly in
answering open-ended questions) to its instructional program. Efforts in this
regard are ongoing.

Scores in Tables 1a and 1b are based on data received from MCAS District
Reports.



Table 1a: MCAS Subject Area for Fourth Grade Mathematics 1998-1999,
1999-2000 and 2000-2001 — Percent in each Distribution Category

Mathematics 1998 — 1999 1999 -2000 2000-2001
Advanced 1 1 3
Proficient 16 19 8
Needs Improvement 58 57 48
Warning 25 23 41

Table 1b: MCAS Subject Area for Fourth Grade English Language Arts
1998-1999, 1999-2000 and 2000-2001 -- Percent of Students By Category

English Language Arts 1998 — 1999 1999 -2000 2000-2001
Advanced 0 0 6
Proficient 13 10 30
Needs Improvement 79 80 45
Warning 9 11 20

In 2000-2001 the MCAS was given in 6™ grade for the first time. The only area

tested was Mathematics. Table 2 shows the results of this testing. In 6" grade, only
58% of students were in Advanced, Proficient, or Needs Improvement. Accordingly,

the goal of 75% was not met.

Table 2a: MCAS Subject Area for Sixth Grade Mathematics 2000-2001
Percent in each Distribution Category

Mathematics 2000-2001
Advanced 4
Proficient 19
Needs Improvement 35
Warning 43

Table 2b: MCAS Subject Area for Seventh Grade English language Arts

2000-2001 Percent in each Distribution Category

English Language Arts 2000-2001
Advanced 2
Proficient 55
Needs Improvement 40
Warning 3




Ninety-seven percent of the students tested in grade 7 fell into the categories of
Advanced, Proficient, or Needs Improvement, thus meeting the 75% goal.

The only area in which scores can be compared for the same students is fourth
grade mathematics in 1998-1999 and sixth grade students in 2000-2001.

Table 3 shows group data for both years, but does not account for the movement
of individual students in or out of the school.

There were increases in the percentages of students in the Advanced and
Proficient categories, and a decrease of 23% in Needs Improvement. There was
a large increase of the percentage of students in the Warning category, indicating
that more students in Needs Improvement declined (18%) than improved (6%).

TABLE 3: MCAS Comparison in Mathematics for Same Students, Percent in
each Distribution Category -- Grade 4 1998-1999-Grade 6 2000-2001

Mathematics 1998 — 1999 2000 —2001 Difference
Grade 4 Grade 6

Advanced 1 4 +3

Proficient 16 19 +3

Needs Improvement 58 35 -23

Warning 25 43 +18

Tables 4a and 4b compare MVRCS with the State in Grades 4 and 6 in
Mathematics for 2000-2001. In general, the State has a higher percentage of
students in Grade 4 and 6 in Advanced and Proficient, and a smaller number in

Needs Improvement and Warning.

TABLE 4a: Comparison of 2000-2001 MCAS Results In Grade 4
Mathematics For MVRCS and the State -- Percent of Students By Category

Mathematics MVRCS STATE
Advanced 3 10
Proficient 8 24
Needs Improvement 48 46
Warning 41 19
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TABLE 4b: Comparison of 2000-2001 MCAS Results In Grade 6
Mathematics For MVRCS and the State -- Percent in each Distribution

Category
Mathematics MVRCS STATE
Advanced 4 13
Proficient 19 23
Needs Improvement 35 30
Warning 43 33

Tables 5a and 5b compare MVRCS with the State in Grades 4 and 7 in English
Language Arts for 2000-2001. The State has a higher percentage of students in
Grade 4 in Advanced and Proficient, and a smaller number in Needs
Improvement and Warning. In grade 7, however, MVRCS, slightly exceeds the
State percentages for students placing in Advanced and Proficient, and has
fewer students in the Warning category.

TABLE 5a: Comparison of 2000-2001 MCAS Results In Grade 4 English
Language Arts For MVRCS and the State -- Percent of Students By

Category
English Language Arts MVRCS STATE
Advanced 6 7
Proficient 30 44
Needs Improvement 45 38
Warning 20 11

TABLE 5b: Comparison of 2000-2001 MCAS Results In Grade 7 English
language Arts for MVRCS and the State Percent in each Distribution

Category
English Language Arts MVRCS STATE
Advanced 2 6
Proficient 55 49
Needs Improvement 40 32
Warning 3 12

Tables 6a, 6b and 6¢c compares MVRCS with the three local districts from which
it draws its greatest number of students: Malden (49% of MVRCS enroliment),
Medford (16% of MVRCS enroliment) and Everett (13% of MVRCS enroliment).
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Table 6a: Comparison of MCAS Results in Grade 4 for MVRCS, Malden,
Medford and Everett — Percent in each Distribution Category,
English Language Arts, 2001

NEEDS
ADVANCED | PROFICIENT IMPROVEMENT WARNING
MVRCS 6 30 45 20
MALDEN 4 38 47 11
MEDFORD 6 37 44 13
EVERETT 4 47 43 5

Table 6b: Comparison of MCAS Results in Grade 4 for MVRCS, Malden,
Medford and Everett — Percent in each Distribution Category,
Mathematics, 2001

NEEDS

ADVANCED | PROFICIENT IMPROVEMENT WARNING
MVRCS 3 8 48 41
MALDEN 5 17 52 26
MEDFORD 9 21 51 18
EVERETT 6 23 57 14

In English Language Arts the comparison between MVRCS and its neighboring
school districts shows similar results for students in Advanced and Needs
Improvement. MVRCS students in Proficient fall below that of the comparison
districts, and MVRCS has a greater number of students falling in the Warning
category than the comparison districts.

In Mathematics the comparison between MVRCS and its neighboring school
districts shows a weakness in mathematics when compared with the other
districts. Fewer MVRCS students fall in Advanced and Proficient While Needs
Improvement percentages are comparable, MVRCS has a significantly greater

number of its students in the Warning category.

Table 6¢: Comparison of MCAS Results in Grade 3 for MVRCS, Malden,
Medford, Everett and State — Percent in each Distribution Category,

Reading, 2001

NEEDS
PROFICIENT IMPROVEMENT WARNING
MVRCS 71 24 3
MALDEN 50 41 9
MEDFORD 60 33 7
EVERETT 57 38 4
STATE 62 31 7
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In Reading, the scores indicate that more third grade students at the Mystic
Valley Regional Charter School received scores in the Proficient division, on
average, than students in three sending districts (Malden, Medford, Everett), and
when considering the average scores for all third grade students in the State.
Fewer Mystic Valley students received scores in the Needs Improvement
category and the Warning category than the students from the same three
sending districts mentioned above as well as all the students in the State. It
should be noted that these scores were reported by the State in just three

categories.

lowa Tests of Basic Skills results, reported in Table 7 and Table 8, show a
consistent pattern of growth. Same groups of students were compared for two
one-year periods, to ascertain the degree to which the school has met its
objective of one year’s growth each year. In Table 7, grade equivalent scores
were used to compare the gains of same-class students over the period of
1999-2000. Groups A and B fell just short of attaining the school’s one-year
growth goal. Groups C, D, E and F all exceeded the one-year growth goal. The
total student average increase for all grades was 1.3, exceeding the desired one-
year grade equivalent increase.

Table 8 makes the same ITBS comparison for 2000-2001, and the same results

were apparent. Groups A and B fell just short of meeting the one-year

improvement goal; all other groups met or exceeded the goal.

Table 7: ITBS Core Total Scores for Same Group of

Students for Spring 1999 and Spring 2000

Group Description Spring 1999 Spring 2000 Score

Grade in Spring "99 ITBS Core Total ITBS Core Total Difference
grzggr%eﬁ\ten - Spring ‘99 1.5 2.4 9
?srtoGung — Spring ‘99 2.3 3.2 9
g:jogf)ac?e — Spring ‘99 3.1 4.4 1.2
?(:.;rcrio(grgdz — Spring ‘99 4.5 6.2 1.7
A?rzo(;jrgdi — Spring ‘99 54 7.0 1.6
grzo(.‘l:rgdz — Spring ‘99 6.4 8.3 1.8
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Table 8: ITBS Core Total Scores for Same Group of Students

for Spring 2000 and Spring 2001

Group Description Spring 2000 Spring 2001 Score

Grade in Spring ‘00 ITBS Core Total ITBS Core Total Difference
Srr\gg%eﬁ\ten - Spring ‘00 1.5 2.3 8
iﬁg‘;ﬁ — Spring ‘00 2.4 3.1 7
gzogfatg:e — Spring 00 3.2 4.6 1.4
ggoéjrgdz — Spring 00 4.4 5.7 1.3
ﬁr:oéjrgdi — Spring ‘00 6.2 7.2 1.0
g;oClSJerZ — Spring ‘00 7.0 8.5 1.5
grzo(grgdz — Spring ‘00 8.3 9.3 1.0

The effectiveness of the instructional model

The examination of the curriculum guides and the observation of classroom

instruction indicate a well-documented curriculum with three significant

components: Core Knowledge Curricula, Direct Instruction (DI) and Character
Development. The DI Model uses a mastery approach of structured, sequential

lessons, ensuring that student movement throughout the curriculum is

individually based. The observation team both examined copies of structured
lessons and observed their practice in the classroom. It was evident in the

observations and interviews of students and teachers that this model is

enthusiastically followed and clearly understood by all of the stakeholders.

Observing the character education program showed students are taught such
universal values as responsibility, kindness and perseverance. It was clear from
observations that the values are taught both within the curriculum content and as

a separate subject.

The Core Knowledge Program is a detailed outline of specific content to be
taught in language arts, history, geography, math, science and fine arts. The
guides describe sequential concepts and broad-based specific skills and content
taught throughout the grades.

The in-service schedule provides insight into the significant strides that the
school has made in implementing the curriculum and providing a knowledge
base for all stakeholders. The combined use of Team Leaders, small team
groups, weekly after-school meetings, in-service opportunities, Professional

Development Coordinators, adequate instructional materials and outside
curriculum specialists from Core Knowledge and Beacon Educational

14



Management provides a structure that provides a well designed support structure
for the teaching staff.

Teachers are an integral part of the instructional program. Their input is sought
and implemented. The Site Observation Team observed planning activities done
in a collaborative and collegial fashion with support from the administrative team.
One Site Observation Team member observed discussion by a grade level team
where an adjustment was made in the instructional program of an individual
student who was showing deficiencies in academic work as determined through
examination of the weekly monitoring schedules. In interviews with students,
parents and Trustees, this movement in instructional placement was both
understood and accepted by all who were questioned.

The MVRCS Annual Report, curriculum documents, instructional materials and
internal assessment procedures demonstrate that MVRCS’ program is highly
structured, organized and adopted by all constituent groups. All classes were
observed using the DI Model of structured teaching lessons and the Core
Knowledge Program in Social Studies and Science.

The school discipline system was clearly evident in each classroom as a part of
the character education program. Students enthusiastically explained the
colored card system of monitoring behavior and swelled with pride discussing the
“all green” days of successful behavior. Teachers reported that the system was
effective in both maintaining student behavior and reinforcing the character
education program.

Data in the most recent Annual Report (2000-2001) indicates that approximately
79% of the teachers and instructional assistants who started the year returned the
following year. Of those staff who did not return, four left for medical reasons,
three decided to leave the field of education, two left over differences with the
school’s philosophy, two were dismissed and one left to return to graduate school.
Accordingly, the staff has had some consistency and carryover from year-to-year.
Teachers and Instructional Assistants spoke of their willingness to continue
working at the school, in part because of their appreciation of the school’s
programs and structures. Some staff members’ children attend the school,
indicating their confidence in the program. All members of the Board of Trustees
with school age children send them to the school.

An examination of the staff development schedules for the prior school year
(2000-2001) revealed that each faculty member received one hundred hours of
professional development, including a three day conference on Core Knowledge
and two weeks of intensive engagement for the two weeks prior to school
opening. Teachers and Instructional aides reported satisfaction with the
professional development program, indicating that it was aligned with the
school’s programs and mission, supported their classroom activities and
strengthened the interactions among staff.
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The school’s Director is the primary evaluator of the MVRCS staff, assisted by
Beacon Educational Management and the school’s Professional Development
Coordinators. Formal evaluations are conducted in the spring based on
teachers’ performance in over eight categories, including student achievement,
parent and student satisfaction, classroom and behavior management and
improvement through professional development. Each category is weighted with
the greatest emphasis placed on student achievement. Points earned in each
category are combined for an overall score based on a 100-point scale. The
Board of Trustees has developed a merit pay incentive system using the results
of the evaluation.

The effectiveness of the instructional program is based on the nature of the
instructional models used, the amount of professional development offered, the
staff evaluation and accountability system and the acceptance of the school’s
mission and objectives by all who are involved.

The alignment of the curriculum

The school’s curriculum, as described in its Annual Reports, instructional
materials and curriculum guides, highlights a program of mastery learning that
bases advancement on demonstrated proficiency as previously reported.

Based on the careful, continuous and comprehensive internal assessment
program the school has analyzed the alignment between its curriculum and State
standards. They rapidly and comprehensively altered their instructional program
to better align their curriculum with these standards.

Several examples illustrate this accountability. In mathematics, where the
greatest discrepancy exists, a Mathematics Assessment Team was formed
consisting of teachers, Trustees, and school administrators. The Team was
responsible for examining the areas in which students’ scores showed
deficiencies, producing a plan for change to correct these deficiencies and to
create a timeline of implementation for recommended changes.

Another area that was examined was student writing. The amount of time
devoted to writing will be increased, having an impact not only on student writing,
but a carryover effect on other subjects given that assessments are now
dependent on writing as well as subject area content.

Other conclusions the school reached because of its systematic review of
assessment data, including an item analysis of the MCAS and the ITBS, indicate
an additional four components of their improvement plan:

¢  Grade three teachers must review the English/language arts
curriculum framework so that it better aligns with the State
assessment,
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¢  Grade four teachers must follow the same procedure in
English/language arts and mathematics,

¢  Grade five teachers must review the history, science and technology
curricula and correct the gaps that exist, and

¢  Teachers must include MCAS formatted questions in daily
classroom and homework assignments.

As evidence of the school’s desire to assist students and align its curriculum with
Massachusetts standards, the school has also added after school and Saturday
programs designed to provide individual support for students needing support in
areas of the curriculum that were not previously aligned with State standards and
assessments.

Although the K-6 curriculum is not fully aligned with the Massachusetts
curriculum frameworks, the interventions described above demonstrate the
school’s intent to eliminate the gap between its program and the State standards,
and ensure that students “catch-up” and exceed expectations in all areas.

How assessment data is communicated to all of the stakeholders

MVRCS communicates assessment results to all stakeholders. In the interview
process, parents, school staff, Trustees and students displayed a broad
knowledge and understanding of assessment data. Presentations are made at
meetings of the Board of Trustees, the parent organization, and faculty meetings.
The Board reviews assessment data in detail, and teachers are given class and
individual student data that can be used to modify their instructional programs.
Parents receive data about their own children, as well as schoolwide information
through newsletters and presentations. In focus groups, students were able to
identify changes that occurred and they attributed them to a need to improve
MCAS scores.

The school’s internal assessment program, and the resultant movement of
children to appropriate instructional levels, was identified consistently by staff,
parents, children and Trustees as an important component of the program. They
understood the relationship between specific achievement and placement
decisions, and that movement is made without any perceived stigma. Evidence
demonstrated that decision-making and instructional strategies are data driven,
and that MVRCS make sharing of data with all stakeholders a priority.
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QUESTION 2: IS THE SCHOOL A VIABLE ORGANIZATION?

The school is financially solvent and stable

In the budget analysis from the application for renewal, Mystic Valley Regional
Charter School has maintained a fiscally sound financial plan since the first year
of its operation.

Faculty and staff report that supplies and instructional materials are adequate,
and requests for additional materials are approved promptly. The fiscal prudence
of the Board of Trustees has not resulted in any lack of support for the
instructional program or for the maintenance of the physical facilities. The school
has maintained an almost full enroliment during its years of operation. In the last
school year (2000-2001) MVRCS has drawn students from over seven
communities

In the 2000-2001 school year there were 52 withdrawals. The School Director
and other members of the leadership team spoke with all parents who withdrew
students from the school. The Table below details the reasons for withdrawal.

TABLE 9: Student Withdrawals and
Reasons for Withdrawal, 2000 - 2001

NUMBER OF
REASON FOR WITHDRAWAL STUDENTS

WITHDRAWN
Curriculum Concerns 2
Discipline problem 25
Facilities 0
Family Issues 6
Return to former school 0
Moved from area 13
Special needs issue 1
Length of school day 5

Discipline problems and moving away represent 73% of the withdrawals.
Discipline alone accounts for almost half of the students who left the school. The
Business Manager gives parents of students who withdraw an exit interview.
Interviews with the School Director and Business Manager indicate that no
students were expelled, and that those withdrawing for discipline reasons did so
voluntarily. In most instances, withdrawal came as a result of a parents’
disagreement with aspects of the school’s policy (e.g., uniforms, dress and
grooming requirements) or with parents’ unwillingness to comply with the
school’s parental responsibilities aspect of the program (e.g., frequent meetings
with the School Director, sitting in class with their child).
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The effectiveness of the governance structure and the competency of the
professional staff

The Board of Trustees has been a stable and effective body since the school’s
inception. The Board has effectively handled all organizational challenges and
issues it has faced. All members participate regularly in BOT meetings and
school functions and clearly understand and support the components of the
instructional program. Board members play an active part in reformulating
school plans and policies. They frequently visit the school, observing classrooms
and talking with parents, students and school staff. Almost all Trustees send
their children to the school. The Board also conducts an annual survey to
determine satisfaction of staff and parents.

In the past year the Board budgeted for an additional Professional Development
Coordinator for grades 5-8, expanded the curriculum to include extracurricular
programs in drama, chorus, instrumental music, debate and expanded athletic
programs to include crew, track and golf. They have begun the process of
negotiation that will lead to a cooperative program with the local high school to
accommodate their proposed high school expansion.

MVRCS has an experienced School Director who came to the school with a
record of achievement and a commitment to the instructional model that MVRCS
adopted. He provides ongoing administrative oversight and leadership, and is
fully committed to the school’s program and renewal plans. In interviews with
teachers, parents and Trustees there was a uniform agreement that the
Director’s leadership and work effort is exemplary. Reasons cited for the
exemplary assessment were the Director's support for staff; innovation; respect
for staff, students and parents and accessibility. Parents commented that he
encourages their participation and provides excellent communication between
the school and its parents. The School Director, in collaboration with the
Trustees, has implemented hiring practices that have produced a talented and
hard-working staff.

The school also has two Professional Development Coordinators (PDC). One
new PDC position was added in the last year in anticipation of the secondary
level expansion. The PDCs work closely with the faculty and administration in
implementing the instructional program. A “Team Leader” structure is in place,
with experienced faculty selected as grade group leaders. These Team Leaders
meet regularly with their teams, and with the PDCs to review student data,
assess program implementation and to make recommendations to the School
Director and Trustees.

The school has both an informal and formal evaluation procedure for staff,
coupled with a merit pay plan. The School Director and Professional
Development Coordinators frequently visit classrooms and provide excellent
leadership in the instructional program while evaluating staff strengths and areas
of need. Formal faculty evaluations are conducted annually each spring. The
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Board of Trustees has also developed a series of benchmarks that they use to
evaluate the School Director’s effectiveness. The Board rewards the School
Director for his performance relative to these benchmarks.

The annual questionnaire was distributed to the parents at the school in 2001.
There was a 26% return. The information received demonstrates the over-all
satisfaction with the school. In issues that deal with the success and progress of
their children in the educational program the results were that at least 92% or
higher felt that the school was meeting the needs of their children; 86% or higher
felt that the school was a parent-friendly place and 89% or higher felt that the
school is effectively operated in the best interests of the children. These statistics
indicate a very high level of parent satisfaction with MVRCS.

In observations and interviews with the staff, it was clear that they display a
knowledge base, understanding and acceptance of the mission and program at
MVRCS. They enthusiastically endorse the components of the mastery-based
approach used in DI. There are sixty-nine instructional staff members (teachers,
instructional assistants and other professional staff). Only eight of the fifty-three
teaching staff are not certified. All of these teachers are in the process of
obtaining instructional certification in Massachusetts. The staff has between one
and four years teaching experience in Massachusetts, although several have

prior experience in other states. The relatively small turnover, merit pay plan and

emphasis on professional development provides evidence of commitment on the
part of the Board of Trustees, administration, and faculty.

In interviews with parents, satisfaction and enthusiasm was expressed regarding
the school, with particular emphasis on school uniforms, individual student
assessment and support and school discipline policies. Parents felt the faculty
provided needed help to students in a very caring manner. Students reflected
exactly the same sentiments in their focus groups, citing all of the above reasons.

The stakeholders understand the purpose and objectives of the school

Evidence indicated that all stakeholder groups understand the purpose and
objectives of the school. There was consistency between the comments of
teachers, parents, administrators, Trustees and students. All groups interviewed
understood the nature of the Direct Instruction approach, and were able to
articulate the process used in student placement in the DI process. Professional
development, clear and continuous communication about the program and the
school’s fidelity to the program all contribute to an understanding of the MVRCS
mission, objectives and purpose.
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QUESTION #3: IS THE SCHOOL FAITHFUL TO
THE TERMS OF ITS CHARTER?

The school’s efforts to meet the objectives indicated in its charter application

MVRCS has remained faithful to the mission and goals stated in its charter
application. The mission of MVRCS was to provide a world-class academic
education, based on proven curricula and instructional practices. Its objective
was to provide a comprehensive K-12 program to enable the area’s diverse
student body to achieve International Baccalaureate status or a technical skills
certification (later dropped, as noted below). The school proposed to provide this
challenging program using the Direct Instruction (DI) approach in elementary
English and mathematics and supplemented by a structured, orderly environment
shaped by a character education program.

The overarching goals of MVRCS were to:

¢ demonstrate the heights of academic achievement that public school
students can routinely attain when the advantages of charter school
governance are coupled with ambitious new academic standards,

. offer area families rich new choices in public education, and

¢ create a new professional setting for teachers that permits them to
succeed, free from debilitating work rules, financial constraints and
excess regulation.

As cited in Question 1, significant progress has been attained through the
implementation of the curriculum models adopted by MVRCS. In most cases,
student achievement goals have been attained and in some instances have been
exceeded.

Needed changes have been implemented to better improve students’ learning,
based on the academic results achieved. Two examples of these changes will be
cited. The first is the elimination of the program to provide technical skill
certification upon high school graduation. In the original application this was a
projected goal for the high school component, but has been omitted in the
renewal application. A second example deals with the mathematics program.
After careful review of MCAS scores, it was determined that the school’s
mathematics program was not completely meeting student needs. A committee
of administrators, teachers and Trustees met extensively to review the
deficiencies in student performance, and recommended changes in the
mathematics program.

It is also obvious, based on the large waiting list, that the school has, since its
inception, met the needs of area families to have a choice in public education.
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Information concerning the waiting list that demonstrates this point is cited in
Question 2.

Based on the review of the staff survey conducted by the Board of Trustees, it is
clear that the staff feels there is an open and collegial atmosphere at the school
that characterizes the presence of a professional climate. The staff felt that the
academic program is driven by high standards for student learning. Furthermore,
they reported that they were receiving the support and training necessary to
achieve the mission of the school.

The school’s program and operational consistency with its Charter Application

The original application indicates that the school will be using a mastery-based
approach to ensure student success. That approach is evidenced in the use of
the DI Model, which the Site Team determined has been successfully
implemented in all classrooms. It was also determined, through both document
review and classroom observations, that the school’s Code of Civility was
effectively realized through their “character education” program. With the
addition of the Core Knowledge Program, Mystic Valley Regional Charter School
truly focuses on a comprehensive program that imposes a high academic
standard and enables student success.

MVRCS’s original application and Accountability Plan and its modified Plan,
completed in the second year of operation, state several achievement goals.
Listed below are goals from both the original and modified Plans, and the
outcomes for each goal.

1. The school will report regularly to the Board of Trustees information on
its financial status and academic performance. These reports will
include the results of standardized tests and the school’s progress in
meeting the goals and objectives set forth in its contract with the
Board.

1a. The Mystic Valley Regional Charter School Board of Trustees
meets regularly, and staff presents data regarding the school’s
financial status and academic performance. Budget reports are
given at each meeting; academic progress is reported at each
meeting, with the emphasis varying as to the type of data
presented. There is periodic analysis of standardized test scores
(the ITBS), State tests (MCAS) and the weekly internal monitoring
of student performance that the school has established. BOT
members participate on Committees that also review both financial
and academic data between regular meetings. The minutes of
each meeting reflect all presentations, and copies of reports
submitted by the CAO and staff are on file.
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2. The school will conduct a longitudinal study of student performance. A
representative sample of students in each grade will be tracked over
the full course of their enroliment in the school.

2a. The school has tracked a group of randomly selected students
from 1998-2001. The ITBS has been used as the measure of
performance. Periodic reports are made to the BOT regarding this
effort.

3. The school will regularly consult with parents to ensure that they are
pleased with the progress of their children. Surveys of parents and
students will provide additional information on customer satisfaction.

3a. The school has conducted parent satisfaction surveys. Students
have been surveyed periodically to determine interest in optional
programs (such as extra-curricular activities or sports).

4. The school will attain, at a minimum, the following achievement
benchmarks:

o Average scores at or above the 70" percentile in reading
language and mathematics on the ITBS

The school analyzed spring ITBS data for 1998-1999 and
1999-2000. Results for 1998-1999 indicated that the 70%
goal was met in grades K and 1. Grades 2-5 did not meet
the target level. In 1999-2000 spring ITBS results showed
all grades, K-5, meeting the 70% target.

0 90 percent of students performing above the NAEP Basic
level in reading, writing, mathematics, science and
geography and 35 percent performing at least at or above
the NAEP’s Proficient level

The school has chosen to use ITBS scores, MCAS results
and its own internal weekly assessment and tracking system
as the ongoing measures of student performance. NAEP
data are not analyzed.

o0 Average school scores significantly above the
Commonwealth’s average of statewide assessments

The school has not yet met this goal, as indicated in
Tables 4a, 4b, 5a and 5b.

o The goals for staff competency and development, including
staff development sessions, Professional Development
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Coordinator visits and meetings and individual staff
evaluation meetings have been met. This Report cites
evidence gathered through interviews, observations and
document reviews.

o0 The goals relating to curriculum and instructional approach,
including Direct Instruction and Core Knowledge, have been
met. This Report cites evidence gathered through
interviews, observations and document reviews.

Dissemination

There have been numerous efforts made to meet the dissemination requirements
of the charter school regulations. Described below are examples of dissemination
efforts made and the future plans for dissemination made by the staff of MVRCS

Dr. Anthony Biegler, The Foundations of Direct Instruction Salem State
University Spring 1999, Fall 1999, Spring 2000, Fall 2000, Spring 2001, Fall
2001, Spring 2002 The basic philosophy, and thought behind the Direct
Instruction approach to the teaching of Reading, Math, Writing and Spelling as
created and authored by Sigfried Englemann and associates at the University of
Oregon.

Dr. Anthony Biegler, Mr. Chris Finn, The Mystic Valley Regional Charter School
Curriculum: Structure and Implementation, The Malden Community Chamber of
Commerce, Fall, 2001, Fall, 2002 Teaching strategies, assessments and the
general scope and sequence of the Core Knowledge and Direct Instruction
Curricula.

Dr. Anthony Biegler, Mr. Chris Finn, A Parents Guide to a Successful School
Year, The Malden Community Schools/The Malden School District, Fall, 2000
Information and communication strategies for parents to assist with academic
and social challenges children typically face in the elementary grades

Dr. Anthony Biegler, The Mystic Valley Regional Charter School Curriculum:
Structure and Implementation, Malden (Maplewood-St. Joseph) Fall, 1998
Teaching strategies, assessments and the general scope and sequence of the
Core Knowledge and Direct Instruction Curricula

Ms. Gina Nagy, Mr. Chris Finn, The Mystic Valley Regional Charter School
Curriculum: Structure and Implementation, Malden Community Center Fall, 2001
Teaching strategies, assessments and the general scope and sequence of the
Core Knowledge and Direct Instruction Curricula

Dr. Anthony Biegler, The Mystic Valley Regional Charter School Curriculum:

Structure and Implementation, Malden Public School District Title One Parent
Advisory Group Fall, 1998.
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Teaching strategies, assessments and the general scope and sequence of the
Core Knowledge and Direct Instruction Curricula

Dr. Anthony Biegler, The Mystic Valley Regional Charter School Curriculum:
Structure and Implementation, Malden (Maplewood-St. Joseph) Fall, 1998
Teaching strategies, assessments and the general scope and sequence of the
Core Knowledge and Direct Instruction Curricula.

Sharing of Best Practice Instructional and Behavior Modification Strategies
to Local School Districts and Schools Nation-Wide

Behavior Modification and Instructional Strategy Implementations for Students
With Special Needs, Dr. Anthony Biegler, Mrs. Kathy Kinnon, Malden School
District Special Education Department, Spring, 2001 Behavior and instructional
modification strategies that have been successful with special need students at
the Mystic Valley Regional Charter School.

Behavior Modification and Instructional Strategy Implementations for Students
With Special Needs, Dr. Anthony Biegler, Mrs. Jennifer Mullen, Mrs. Kathy
Kinnon, Medford School District Special Education Department, Spring, 2001
Behavior and instructional modification strategies that have been successful with
special need students at the Mystic Valley Regional Charter School.

Behavior Modification and Instructional Strategy Implementations for Students
With Special Needs, Dr. Anthony Biegler, Mrs. Jennifer Mullen, Mrs. Kathy
Kinnon, Melrose School District Special Education Department, Spring, 2001
Behavior and instructional modification strategies that have been successful with
special need students at the Mystic Valley Regional Charter School.

Behavior Modification and Instructional Strategy Implementations for Students
With Special Needs, Dr. Anthony Biegler, Mrs. Jennifer Mullen, Mrs. Kathy
Kinnon, Stoneham School District Special Education Department, Fall, 2001
Behavior and instructional modification strategies that have been successful with
special need students at the Mystic Valley Regional Charter School.

Behavior Modification and Instructional Strategy Implementations for Students
With Special Needs, Dr. Anthony Biegler, Mrs. Jennifer Mullen, Mrs. Kathy
Kinnon, Everett School District Special Education Department, Fall, 2001
Behavior and instructional modification strategies that have been successful with
special need students at the Mystic Valley Regional Charter School.

Behavior Modification and Instructional Strategy Implementations for Students
With Special Needs, Dr. Anthony Biegler, Mrs. Jennifer Mullen, Mrs. Kathy
Kinnon, Reading School District Special Education Department, Fall, 2001
Behavior and instructional modification strategies that have been successful with
special need students at the Mystic Valley Regional Charter School.
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Dr. Anthony Biegler, Mrs. Jennifer Mullen Direct Instruction: Structure and
Implementation, The Abbey Kelley Foster Charter School Worchester, MA.

Fall, 1998-Spring 2001 Teaching strategies, assessments and the general scope
and sequence of Direct

Instruction.

Dr. Anthony Biegler, Mrs. Jennifer Mullen Direct Instruction: Structure and
Implementation, Portland Charter School, Portland, Oregon, Fall 2001 Teaching
strategies, assessments and the general scope and sequence of Direct
Instruction.

Dr. Anthony Biegler, Mrs. Jennifer Mullen Direct Instruction: Structure and
Implementation, Baltimore School District, Spring, 2000 Teaching strategies,
assessments and the general scope and sequence of Direct

Instruction.

Future Plans for Dissemination

The administration of MVRCS has described its plan to also include the following
components to future dissemination efforts:

The development of more formally written documents that describe best practice
teaching techniques and the general philosophy scope and sequence of curricula
used.

To seek opportunities to invite teachers and administers from local school
districts to in-service training sessions conducted by the Mystic Valley Regional
Charter School.

Efforts will be made to seek opportunities to invite teachers and administers from

local school districts to observe classes and special academic events conducted
by the Mystic Valley Regional Charter School
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QUESTION #4: IF THE SCHOOL’S CHARTER IS RENEWED, WHAT ARE
IT’'S PLANS FOR THE NEXT FIVE YEARS?

The school’s proposed accountability plan

The Site Team has reviewed the school’s proposed accountability plan for a
renewed charter. The renewal plan deals with the implementation of the high
school component that emphasizes the preparation of students for post-
secondary education by building a consistent, high quality knowledge base. The
plan details the goals and objectives in securing the necessary resources and
facility needed to operate the high school program.

Also included in the renewal is a continuation and strengthening of the
performance objectives for Grades K-8 that were in the original application. ITBS
test scores provided evidence of deficiencies in the mathematics program for
grades one and two. There was also a lack of alignment with the MCAS
frameworks. In both cases, a new accountability plan was developed and
implemented to correct these problems. The accountability plan in the renewal
application incorporates these changes. The continued use of Core Knowledge,
Direct Instruction and character education, along with the program adjustments
made during the last three years, should permit MVRCS to achieve these
objectives.

The International Baccalaureate Programme

In its renewal application, MVRCS proposes to continue strengthening its basic
program of Core Knowledge and Direct instruction for the elementary years. As
stated in their original charter application, the school plans to expand to Grades
9-12, adopting the International Baccalaureate (IB) Programme as the framework
for instruction. As the school expands to Grade 9 in the next year, MVRCS is
discussing the possibility to also adopt the International Baccalaureate Middle
Years Programme (MYP). The MYP is flexible enough to meet Massachusetts’
requirements while defining a demanding program in language arts, foreign
language, humanities, mathematics, the sciences, the arts, physical education
and technology. The IB Diploma Programme is a comprehensive academic
program consisting of a rigorous, challenging curriculum for which some college
credit may be obtained. A new facility will be sought to accommodate the
expanded program.

The school’s capacity to achieve its plans

Interviews with Board of Trustees members, school administrators, teachers,
other staff and parents and review of various reports, documents, and budget
materials provide substantial evidence of a well-conceived plan for the school’s
next five years of operation. The Site Team examined five areas of capacity:
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governance, administration, faculty, budget and facilities. In each area, the
MVRCS has shown evidence of a capacity to succeed.

Governance — The Board of Trustees is a viable and active force in the
governance of the school. All Board members participate regularly in BOT
meetings and school functions. Board members were all highly knowledgeable
about the school’s mission, goals and ongoing operations. Board members
played an active part in reformulating school plans. They frequently visit the
school, observing classrooms and talking with parents, students and school staff.
They are a committed group almost all of whom send their children to the school.

Administration — MVRCS has an experienced School Director who provides
guidance and oversight. The school also has two Professional Development
Coordinators (one added in the last year in anticipation of the secondary level
expansion). They work closely with the faculty and administration in
implementing the instructional program. The Business Manager oversees
expenditures, coordinates budget adjustments, and is the primary source of
maintaining enrollment.

Faculty — In observations and interviews with the staff, it was clear that they
display a knowledge base, understanding and acceptance of the mission and
program of MVRCS. They enthusiastically endorse the components of the
mastery-based approach used in DI. The limited turnover, merit pay plan and
emphasis on professional development provides evidence of the Board of
Trustees and administration’s support for the faculty.

Budget — MVRCS has prepared for expansion. It has maintained an almost full
enrollment during its years of operation. It has been fiscally prudent and as a
result is prepared to go into the expansion requested in the renewal. The school
is well supplied, buildings well maintained and staff appropriately paid.

Facility — In the accountability plan for grades 9-12 there is a detailed description
of the budget, facility and instructional program needs up to the year 2006. The
Trustees have begun the site selection process and have identified a potential
site for the school’s expansion. The budget surplus will enable them to acquire
and maintain a facility suitable for program needs.
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MYSTIC VALLEY REGIONAL CHARTER SCHOOL
SITE REPORT -- JANUARY 28-30, 2002

SUMMARY OF EVIDENTIARY FINDINGS

QUESTION 1: IS THE ACADEMIC PROGRAM A SUCCESS?

Conclusion: Team observations, document reviews and interviews provided
considerable evidence to conclude that MVRCS has a successful academic program.
Test results show progress in most areas. In 31 of 32 categories measured on the lowa
Test students scored above respective grade levels. There was a goal of improvement
of one year’s grade equivalent that was met for both sets of comparison years in all but
the Kindergarten and first grades. MCAS results showed mixed results, with the
greatest weakness in the open-ended questions portion of the examination. Internal
assessment of student achievement is carefully monitored in a continuous, highly
structured manner. Teachers provide weekly reports to the Professional Development
Coordinators regarding student progress and achievement in the Direct Instruction
model. The curriculum is generally aligned with Massachusetts Standards, and efforts
are underway to alter the program in areas where alignment was not in place.
Realignment is the result of data obtained from the MCAS. Data is effectively
communicated to all stakeholders, including Trustees, teachers, and parents. The
Instructional models, Direct Instruction and Core Knowledge are implemented
effectively.

How student achievement is measured and the results used

The school has developed a complex system of monitoring performance externally and
internally. The lowa Tests of Basic Skills and the Massachusetts Comprehensive
Assessment System are administered annually. Direct Instruction tests are
administered daily and weekly. Results are shared with faculty for use in both
curriculum adjustment and daily instruction; with Board of Trustees and school
administrators as a performance monitoring system and for curriculum and program
revision; and with parents both as a measure of school progress and individual student
performance.

INTERVIEWS DOCUMENT REVIEW OBSERVATIONS
Trustees Standardized Test Results | Classroom Instruction
Administrative Team Annual Reports
Students ITBS, MCAS and Direct
Parents Instruction Assessment

Reports
Renewal Application
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The effectiveness of the instructional model

The MVRCS Annual Report, curriculum documents, instructional materials and internal
assessment procedures demonstrate that MVRCS’ program is highly structured,
organized and adopted by all constituent groups. All classes were observed using the
DI Model of structured teaching lessons and the Core Knowledge Program in Social
Studies and Science. The success of the instructional program is based on the
strengths of the instructional models used, extensive professional development, staff
evaluation and accountability and the acceptance of the school’s mission and objectives

by all who are involved.

INTERVIEWS

DOCUMENT REVIEW

OBSERVATIONS

Trustees

School Director
Professional Development
Coordinators

Team Leaders

Teachers

Students

Parents

Curriculum Guides

DI Manual

Core Knowledge
Instructional Guide
Student textbooks and
instructional materials;
Lesson plans

Internal Assessment
documents

Classroom instruction

The alignment of the curriculum

Based on the careful, continuous and comprehensive internal assessment program the
school has analyzed the alignment between its curriculum and State standards. There
was evidence of a rapid and comprehensive response in aligning their curriculum with
State standards. As evidence of the school’s desire to assist students and align its
curriculum with Massachusetts standards, the school has also added after-school and
Saturday programs designed to provide individual support for students needing support
in areas of the curriculum that were not previously aligned with State standards and

assessments.
INTERVIEWS DOCUMENT REVIEW OBSERVATIONS
Trustees MVRCS Instructional Classrooms

School Director
Professional Development
Coordinators

Team Leaders

Teachers

Students

Parents

Beacon Coordinator

Supervision Plan
Internal Assessment
Guidelines

Core Knowledge
Curriculum

Beacon DI Manual
Curriculum Guides
Mass State Standards
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How assessment data is communicated to all stakeholders

MVRCS communicates assessment results to all stakeholders. In the interview process
parents, school staff, Trustees and even students displayed a broad knowledge and
understanding of assessment data. Presentations are made at meetings of the Board of
Trustees, the parent organization, and faculty. The Board reviews assessment data in
detail, and teachers are given class and individual student data that can be used to
modify their instructional programs. Parents receive data about their own children, as
well as schoolwide information through newsletters and presentations. In focus groups,
students were able to identify changes that occurred and they attributed them to a need

to improve MCAS scores.

INTERVIEWS

DOCUMENT REVIEW

OBSERVATIONS

Trustees

School Director
Professional Development
Coordinators

Team Leaders

Teachers

Students

Parents

Beacon Coordinator

Board of Trustee Reports,
minutes, and meeting
handouts

Parent handbook
Standardized test score
reports to parents

PTO Reports
Assessment Reports
Annual Reports
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QUESTION 2: IS THE SCHOOL A VIABLE ORGANIZATION?

Conclusion: Team observations, document reviews and interviews provided
considerable evidence to conclude that MVRCS is a viable organization. The school’'s
purposes and objectives are clearly articulated by the administrative team and the
trustees. Teachers and parents are similarly aware of the purposes and goals of
MVRCS. Parents interviewed indicated a high degree of satisfaction with the school.
Enroliment is full, and the school annually has a significant waiting list. The facility
appears to be well maintained, safe and adequate to the population currently served. A
plan exists for expansion of both students and facilities. The school’s finances are
sound, and they have accumulated a significant surplus in anticipation of expansion to
the high school program. Teachers report adequate supplies and instructional materials.
It was evident to the team that the school has a stable staff that has undergone quality
training and professional development experiences in the components of the MVRCS
program. There is a highly involved and knowledgeable Board of Trustees who provide
substantial support and oversight. The Director provides strong leadership and is
supported by an effective administrative team. The internal structures of the school
(Professional Development Coordinators, Team Leaders, Teacher grade Teams) allow
ample opportunity for faculty participation in planning and decision-making.

The school’s financial solvency and stability

In the budget analysis from the application for renewal, it is clear that Mystic Valley
Regional Charter School has maintained a more than adequate financial plan since the
first year of its operation. There has always been an excess of revenue over
expenditures in each annual budget from the close of the 1999-2001 school years.
Faculty and staff report that supplies and instructional materials are adequate, and
requests for additional materials are approved promptly. The facility is well maintained.
The school has maintained an almost full enrollment during its years of operation.

INTERVIEWS

DOCUMENT REVIEW

OBSERVATIONS

Trustees
School Director
Budget Director
Teachers
Parents

Annual financial audits and
budgets

Enroliment records

Annual Reports
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The effectiveness of the governance structure and the competency of
the professional staff

The Board of Trustees has been a stable and effective body since the school’s
inception. The Board has effectively handled all organizational challenges and issues it
has faced. All members participate regularly in BOT meetings and school functions and
clearly understand and support the components of the instructional program. In
interviews with parents, satisfaction and enthusiasm were expressed regarding the
school, with particular support for school uniforms, individual student assessment and
school discipline policies.

INTERVIEWS DOCUMENT REVIEW OBSERVATIONS
Trustees School Bylaws
School Director Board of Trustee Meeting
Budget Director minutes and reports
Professional Development | Director’s Reports to Board
Coordinators of Trustees
Team Leaders PTO Reports
Teachers
Parents

Stakeholder understanding of the purpose
and objectives of the school

The Site Team found evidence that all stakeholders understand the purpose and
objectives of the school. There was consistency between the comments of teachers,
parents, administrators, Trustees and even students.

INTERVIEWS DOCUMENT REVIEW OBSERVATIONS
Trustees BOT Reports
School Director Parent Advisory Reports
Budget Director PTO Manual
Professional Development | Parent Survey
Coordinators Principal’s Perspective
Team Leaders Summary
Teachers Enrollment data
Parents
Students
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|  QUESTION 3: IS THE SCHOOL FAITHFUL TO THE TERMS OF ITS CHARTER? |

Team observations, document reviews and interviews provided evidence to conclude
that MVRCS is faithful to the terms of its charter. The school listed three overarching
goals: academic achievement, choices for parents and the creation of new professional
settings for teachers. In all cases, the school met or exceeded these goals. Educational
outcomes were also met including standardized test results and other measures of
student performance.

The school’s efforts to meet the objectives indicated in its charter application

MVRCS has remained faithful to the mission and goals stated in its Charter application.
The mission of MVRCS is to provide a world-class academic education, based on
proven curricula and instructional practices. Its objective is to provide a comprehensive
K-12 program to enable the area’s diverse student body to achieve International
Baccalaureate status.

INTERVIEWS DOCUMENT REVIEW OBSERVATIONS
Trustees Charter application.
School Director Renewal application
PDCs Assessment team report
Budget Director and action plan
Lead Teachers Instructional supervision
Teachers plan
Parents Faculty evaluation and
Students Training report

Faculty orientation report
Enroliment data
Annual Visit reports

The school’s program and operational consistency with the Charter application

It the opinion of the Site Team that the school has stayed true to its original design,
despite its decision in the second year to disengage from Advantage Schools, Inc. and
to establish a new relationship with Beacon Educational Management Company.
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INTERVIEWS

DOCUMENT REVIEW

OBSERVATIONS

Trustees

School Director
Professional Development
Coordinators

Budget Director

Lead teachers

Teachers

Parents

Students

Curriculum guides
Annual reports

Renewal application
Charter application
Instructional supervision
plan

Faculty evaluation and
Training report

Faculty orientation report
Enroliment data

Annual visit reports

Lead teacher supervision
plan
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QUESTION 4: IF THE SCHOOL'S CHARTER IS RENEWED,
WHAT ARE ITS PLANS FOR THE NEXT FIVE YEARS?

The school has prepared a renewal application that recognizes the activities of the past
several years, offers changes to strengthen and improve the school’s program, requests
an expansion to the high school years and presents a viable plan for finances and
facilities. The high school plan proposed is a departure from the original application.
The Workforce program has been eliminated and has been replaced with the
International Baccalaureate Programme. The middle years will convert to the
International Baccalaureate Middle Years Programme.

The school’s proposed accountability plan

The Site Team has reviewed the school’s proposed accountability plan for a renewed
charter. The renewal plan deals with the implementation of the high school component
that emphasizes the preparation of students for post-secondary education by building a
consistent, high quality knowledge base. The plan details the goals and objectives in
securing the necessary resources and facility needed to operate the high school
program.

INTERVIEWS DOCUMENT REVIEW OBSERVATIONS
Trustees Renewal application
Director Math Assessment Team
Professional Development | report and action plan
Coordinators High School plan
Budget Director Special education plan
Lead Teachers Extra-curricular and co-
Teachers curricular program
Parents Operations-lottery
Students admissions process

The school’s International Baccalaureate Programme

In its renewal application, MVRCS proposes to continue strengthening its basic program
of Core Knowledge and Direct instruction for the elementary years. The high school
plan proposed is the International Baccalaureate Programme. The middle years might
also adopt the International Baccalaureate Middle Years Programme. A new facility will
be sought to accommodate the expansion.
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INTERVIEWS DOCUMENT REVIEW OBSERVATIONS
Trustees School Floor Plans
Director MVRCS High School Plan

Professional Development
Coordinators

Budget Director

Lead teachers

Teachers

Parents

Students

(proposed)

School Profile

Master schedules and
rosters

Renewal application

The school’s capacity to achieve its plans

Interviews with Board of Trustees members, school administrators, teachers, other staff
and parents and review of various reports, documents, and budget materials provide

evidence of a comprehensive plan for the school’s next five years of operation. The Site
Team examined five areas of capacity: governance, administration, faculty, budget and

facilities. In each area, the MVRCS has shown evidence of a capacity to succeed.

INTERVIEWS

DOCUMENT REVIEW

OBSERVATIONS

Trustees

School Director
Professional Development
Coordinators

Budget Director

Lead teachers

School Floor Plans
MVRCS High School Plan
(proposed)

School Profile

Master schedules and
rosters

Teachers Renewal application
Parents Budget
Students
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	In 2000-2001 the MCAS was given in 6th grade for the first time.  The only area tested was Mathematics.  Table 2 shows the results of this testing.  In 6th grade, only 58% of students were in Advanced, Proficient, or Needs Improvement.  Accordingly, the
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