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I. Context and Purpose:
All students, including students with disabilities, “deserve a world-class education that prepares them for
postsecondary opportunities, career training options, economically viable careers, and healthy,
productive lives”. 1 However, without appropriate, individualized transition planning and services,
students with disabilities are falling behind their non-disabled peers in reaching that goal.
Too many students with disabilities are unprepared to live and work independently when they exit high
school. Currently, according to the US Department of Labor, only 25% of 20-24 year olds with
disabilities are employed, compared with 60% of their non-disabled peers. 2 Nearly half of all disabled
adults who are employed have an income of less than $15,000 per year. 3 In 2012, data shows only
68.6% of Massachusetts students with disabilities graduated on time with their peers, compared to
84.7% for non-disabled students 4 and the dropout rate for students with disabilities was almost twice as
high as the rate for non-disabled students. 5 The President’s Commission on Excellence in Special
Education acknowledged that, “One reason for these outcomes is that educators are inadequately
prepared to provide the transition services required under IDEA.” 6
As the Board of Elementary and Secondary Education’s Taskforce on Integrating College and Career
Readiness recognized, “every child deserves an education that nurtures their dreams and lays out a
navigable pathway to accomplish them. It is no longer viable for our businesses or our educators to
under invest in career readiness education; we have a responsibility to provide our children with a wellrounded education that prepares them not just to begin post-secondary education, but to access viable,
living-wage, family supporting careers, and lifelong prosperity.” 7 Further, research has found integrated
competitive employment during high school to be a strong predictor of integrated competitive
employment in adulthood. 8
Special education law 9 requires specific procedures to prepare youth with disabilities to transition to life
after high school. With the reauthorization of IDEA, Congress found that “improving educational
results for children with disabilities is an essential element of our national policy of ensuring equality of
opportunity, full participation, independent living, and economic self-sufficiency for individuals with
disabilities” 10, and emphasized that one of the purposes of IDEA has been “to ensure that all children
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with disabilities have available to them a free and appropriate public education that emphasizes special
education and related services designed to meet their unique needs and prepare them for further
education, employment, and independent living [emphasis added].” 11 Transition must address the needs
of all students with disabilities, include considerations specific to various disability types 12 and provide
a continuum of services that are responsive to varying degrees of disability. Additionally in
Massachusetts, state law and policy specifically requires school districts to address the complex
communication, social, and behavioral needs of students on the autism spectrum, and this requirement
extends to the transition process. 13
Acknowledging the critical role of educators to effectively address transition, the Massachusetts
legislature enacted An Act Relative to Students with Disabilities in Post-Secondary Education,
Employment and Independent Living to provide educators with the opportunity to acquire specific
knowledge and skills necessary to address the transition needs of youth with disabilities. The purpose
of the Massachusetts transition specialist guidelines is to strengthen the preparation of educators
working with youth with disabilities ages 14-22. The Department of Elementary and Secondary
Education (ESE) is issuing these guidelines to support implementation of the new Transition Specialist
Endorsement.

II. Guidelines to Develop a Transition Specialist Endorsement Course of Study:
The Transition Specialist Endorsement regulations, 603 CMR 7.14(4), set forth requirements including a
prerequisite license and experience, field-based experiences, and subject matter knowledge
competencies for Transition Specialists that include a thorough understanding of (a) the foundations and
implementation of transition education and transition services, (b) individual transition assessment and
system evaluation, (c) transition systems and supports, and (d) effective collaboration. These Guidelines
provide further detail on these subject matter competencies and required field-based experience and are
intended to represent the content of four or five master’s level courses, as one option for designing a
program.
Note: Sample field-based assignments are included in each substantive area of study as examples of
meaningful field-based experience but are not required as written.
Prerequisite license and experience
Transition Specialist Endorsement candidates must have a minimum of two years of experience under
one of the following licenses 603 CMR 7.14(4)(a)(1)&(2):
• An Initial or Professional license as a Teacher of Students with Moderate Disabilities, Teacher of
Students with Severe Disabilities, Teacher of the Visually Impaired, Teacher of the Deaf and
Hard of Hearing, School Guidance Counselor, or School Social Worker/School Adjustment
Counselor.
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A license as a Rehabilitation Counselor (as described in 262 CMR 4.00 Requirements for
Licensure as a Rehabilitation Counselor), or certification as a Rehabilitation Counselor as
determined by the Commission on Rehabilitation Counselor Certification (CRCC).
Field-based experience
• Completion of a 150 hour field-based experience that includes providing transition services for
transition-aged students with disabilities with IEPs, in collaboration with their families,
community members, and other relevant professionals. 603 CMR 7.14(4)(c)
The need for special education teachers and vocational rehabilitation counselors to gain practical
experience in working with transition-age students and to understand the transition process from school
to work and adult life is an integral component of the Transition Specialist Endorsement. Diverse and
varied field-based experiences build upon the knowledge and skills acquired in the coursework, and
provide the range of practical experience necessary to learn about local school/district college and career
readiness initiatives, other agencies and community-based systems critical to the transition planning
process.
Candidates for the Transition Specialist Endorsement are required to complete 150 hours of field-based
experience involving active participation with transition-aged students with disabilities, their families,
school faculty, community members and other relevant professionals. It must also involve active
participation with students at different phases of transition (14-18 & 18-22) and with varying degrees
and types of disability in order to gain practical experience working with a wide range of students.
A minimum of 100 hours of the field-based experience shall be completed within a Massachusetts
public school, approved private special education school, educational collaborative, or a in a school
setting that is supervised by a professional who holds one of the above prerequisite licenses and has
experience in secondary transition. At least 50 hours of the remaining field-based experience must be
completed in a community based setting working with transition age youth in order to gain experience
assisting youth transition from school to adult life.
Transition Specialist Endorsement field-based experiences should be organized, coordinated and
assessed by the Sponsoring Organization. A plan for providing candidates field-based experiences must
be included by the Sponsoring Organization in the program submission and approved by ESE. The 150
hours of field-based experience must include multiple experiences in the school and community, include
students with varying degrees and types of disability, and cover a range of time periods within the
school year. Each field-based experience must be of sufficient duration to provide for the development
of meaningful connections with school/district staff, human service agencies, community service
agencies, higher education, employers, and/or work force development organizations. These experiences
must be comprehensive, including a variety of classrooms, employment sites, and community-based
experiences. In the case of candidates who are currently employed in a MA school or district, the
Sponsoring Organization may accept equivalent field-based experiences at the school and/or district in
which the candidate is employed to satisfy the minimum 100 school-based field hours.
Subject Matter Knowledge requirements for the Transition Specialist Endorsement
1. The foundations and implementation of transition education and transition services
Foundations and implementation of transition education and transition services, including but
not limited to: state and federal legislation; inclusive models, research, best practice, community
*DESE does not endorse any of the vendors or websites listed and acknowledges this is not an exhaustive list. The vendors are included
as possible sources of information and potential resources to provide demonstrations of many different types of AAC devices for teacher
training programs.

based education and post-school options; and knowledge of transition planning and service
delivery for all students with Individualized Education Programs, including culturally and
linguistically diverse youth. 603 CMR 7.14(4)(d)(1)
In order to be effective in assisting students with disabilities to be prepared for adult life, candidates for
the Transition Specialist Endorsement must understand the foundations and implementation of transition
education by demonstrating a range of up-to-date, evidence-based transition practices, including
practices that support college career readiness standards, i.e. MA Curriculum Frameworks aligned with
the Common Core, and an understanding of complex adult services systems. Educators also need to
understand the unique challenges that students with disabilities from culturally and linguistically diverse
backgrounds face in attempting to pursue satisfactory postsecondary outcomes.
Transition Specialists who understand the foundations of transition education will demonstrate and
provide evidence of the following knowledge and skills:
Knowledge:
• The historical foundations of the transition movement
• State and Federal transition-related legislation and policies, and implications for providing
transition services at the local level, including but not limited to: policy issues related to Social
Security benefits and work incentives, workforce laws and regulations, and accommodations for
individuals with disabilities
• Knowledge of self-determination principles and self-advocacy skills
• Understand the skills necessary for postsecondary success, including but not limited to time
management, planning and prioritizing, study skills, social skills, healthcare skills, and safety in
school and community environments
• The Massachusetts definition of College and Career Readiness 14 and other state and national
college and career readiness initiatives
• Evidence-based transition practices (e.g. person-centered planning, collaborative teaming,
community-building, resource mapping) including whole school college and career readiness
practices
• Understanding of complex adult services systems (e.g., higher education, vocational
rehabilitation, SSI and Medicaid, developmental disability services, workforce development,
benefits specialists, and community rehabilitation providers)
• The rights and responsibilities of the student and family in the transition process
• Fundamental issues that influence secondary transition, including but not limited to: healthcare
or mental health challenges, foster care placement, involvement in the justice system, socioeconomic challenges, cultural and linguistic diversity, residency status, guardianship, and issues
faced by students who are at risk of dropping out of school
• Understanding of various models for the role of Transition Specialists, including nationally
accepted standards for experienced professionals in special education
Skills:
• Plan, develop, implement, evaluate and promote culturally responsive transition services for
youth with a wide range of abilities and disabilities
• Promote self-determination and self-advocacy skill building
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Facilitate resource mapping and program goal-setting to create district and community policies
and agreements that will support transition-aged youth
Facilitate training, professional development and technical assistance to colleagues and families
related to transition law and practices
Develop and disseminate transition information to transition-aged students and their families,
including those in out-of-district placements
Develop effective outreach strategies to reach underserved youth and families and coordinate the
translation of all transition materials into appropriate languages
Sample field-based assignments:
• Design/provide professional development and technical assistance to colleagues
regarding federal and state transition requirements
• Prepare culturally responsive student and family guides and checklists regarding
district transition procedures and services
• Conduct resource mapping of all available college and career readiness resources
for district’s students
• Disseminate transition guide or checklist and resource list to students in out-ofdistrict placements
• Prepare and deliver presentation for the district special education Parent Advisory
Council (PAC) meeting(s) to inform parents of transition rights and requirements, as
well as district transition policies and programs
• Facilitate person-centered planning with students and assist them to present their
postsecondary goals at IEP meetings

2. Individual transition assessment and system evaluation
Individual transition assessment and system evaluation, including conducting, interpreting, and
overseeing individualized formal and informal transition assessments to ascertain interests,
strengths, preferences, aptitudes and needs related to competitive employment, education,
training, and independent living; developing individualized appropriate measurable
postsecondary goals, and annual IEP goals based on the individualized transition assessment
results; and transition service delivery. 603 CMR 7.14(4)(d)(2)
Assessment of student interests, strengths, preferences and needs is essential in order to provide
appropriate, individualized and meaningful transition services to students. Candidates for the Transition
Specialist Endorsement must demonstrate, thorough knowledge of a range of up-to-date, robust, and
student-centered assessment methods as well as practical application of that knowledge in providing
individualized transition assessments that will lead to the inclusion of appropriate, measurable, annually
updated postsecondary goals, annual IEP goals related to the student’s transition service needs and
transition services that will reasonably enable the student to meet those postsecondary goals in the IEP.
Assessment data must address the skills, abilities and corresponding supports necessary to address
educational, employment, independent living needs, and the social, communication and functional skills
that can impact success for all students with disabilities.
Transition specialists will demonstrate and provide evidence of the following knowledge and skills
regarding assessment and system evaluation:
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Knowledge:
• Legal requirements and rationale for conducting comprehensive, individualized, ongoing formal
and informal secondary transition assessments
• Familiarity with a variety of culturally responsive formal and informal secondary transition
assessment instruments for students aged 14-22 to ascertain interests, strengths, preferences,
aptitudes and needs related to integrated competitive employment, postsecondary
education/training, independent living, and community participation
• Role of assistive technology and individualized accommodations in the assessment process
• Knowledge of self-determination and self-advocacy assessment tools
• Strategies for recruiting and engaging a team in individualized transition assessment, including
the student, family, school personnel, and community agencies
• Use of assessment data to determine the interests, skills, abilities and corresponding supports
necessary to address educational, competitive employment, independent living, and community
participation needs, including social, communication and functional skills (including work ethic
and professionalism, effective communication and interpersonal skills, and other employer
identified soft skills 15)
• Content and process to develop annually updated, individualized, appropriate, measurable
postsecondary goals and annual IEP goals, and transition services, based on the individualized
transition assessment results
Skills:
• Administer a variety of culturally responsive formal and informal tools, including assistive
technology where appropriate, to assess students’ individual strengths, preferences, interests and
needs directly related to: academic, vocational, independent living, and community participation,
including but not limited to social skills, functional behavior, and self-determination abilities
and self-advocacy skills
• Conduct and manage transition assessment activities across domains of self-determination,
academic, vocational, independent living, and community participation
• Include students in assessment planning, interpretation, and analysis activities to promote selfawareness, self-determination, and self-regulation
• Interpret results of assessments, provide educationally relevant recommendations and develop
individualized, measurable postsecondary goals and annual IEP goals based upon assessment
results
• Integrate information from transition assessments into students’ Transition Planning Form and
IEP, and also to the Summary of Performance
• Report results in appropriate language and terms to facilitate student and family understanding
• Create work-based learning plans and individual learning plans based on appropriate
assessments 16
Sample field-based assignments:
• Oversee person-centered planning process for transition-aged students.
• Assist special education teachers to coordinate/implement transition assessments
for students that include both formal and informal methods and culturally responsive
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practices
• Develop and offer training to team members on effective ways to interpret
transition assessment results to students and families using universal design
strategies
• Complete transition planning forms and develop IEPs that result from conducting
person-centered planning and transition assessment
• Oversee the use of the Massachusetts Work-Based Learning Plan (WBLP) for all
working students
• Conduct assessment of school/district transition practices using national transition
standards and evidence-based practices with interagency team. Analyze results,
develop goals to improve services for all students with disabilities ages 14-22
3. How to develop transition systems and supports
How to develop transition systems and supports which include best practices in postsecondary
education, competitive integrated employment (including supported employment), independent
living, and community participation including, but not limited to, implementation of social skills
training, positive behavioral supports, assistive technology as related to transition goals, and
development of self-determination skills across all settings. 603 CMR 7.14(4)(d)(3)
Transition systems and supports involve the provision of services to students in order to prepare them
for life after high school. Transition systems and supports must be comprehensive in order to effectively
address the unique needs, strengths, interests and preferences of a range of students with disabilities.
Candidates for the Transition Specialist Endorsement must demonstrate a solid understanding of the
following knowledge and skills related to the development of appropriate transition systems and
supports:
Knowledge:
• Understanding of the Massachusetts Definition of College and Career Readiness
• Understanding of best practices and methods to evaluate existing transition-related services and
systems including but not limited to disability specific considerations and vulnerable populations
e.g. students with autism, intellectual disabilities, and emotional disabilities; students involved in
the foster care or justice system; and students facing economic, cultural, and linguistic barriers.
• The rationale for and elements of self-determination as the foundation of successful
postsecondary outcomes including self-awareness, self-acceptance, self-monitoring, selfadvocacy and the philosophy of ‘dignity of risk’
• Methods to develop evidence-based transition-specific materials and curricula that promote selfdetermination and self-advocacy, are aligned with MA Curriculum Frameworks/Common Core
Standards and include soft skills development across secondary and postsecondary settings
• Awareness of the strengths and weaknesses of commercially available transition-specific
curriculum/training methods and materials
• Knowledge of postsecondary learning options, admission and disability documentation
requirements, the role of ADA, 504, and Disability Services in higher education and the range of
supports and accommodations available to all students with disabilities, including students with
autism and intellectual disabilities.
• Vocational education and career preparation methods, models, and curricula including career
development, job development, facilitating natural positive supports on the job, job placement
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and training, models of supported employment and awareness of social and interpersonal skills
identified by employers that promote job retention
The role of adult agencies and support personnel including but not limited to the MA
Rehabilitation Commission, independent living programs, and Personal Care Attendants, and
knowledge of community-based recreation and leisure opportunities
Knowledge of how to use positive behavioral supports in work, college and community settings
Augmentative and Alternative Communication (AAC) devices, the range of devices, and related
best practices
Awareness of age of majority options and family resources, including decision-making
alternatives and guardianship.

Skills:
• Develop a coordinated set of individualized activities aligned with students’ assessments,
postsecondary goals and annual IEP goals
• Apply techniques to help students develop a course of study related to their postsecondary
education and career interests and plan to build related necessary skills
• Implement a variety of methods and strategies to support the full participation of students with
disabilities in college and career awareness, exploration and immersion activities as identified in
the MA Career Development Education Guide and Glossary 16
• Perform job matching, job carving, and job placement including identifying supports in
community-based work training environments and facilitating students’ self-advocacy for
accommodations within work and community environments
• Connect students with adult service, community providers, and vocational rehabilitation services
as part of student career plans
• Use the Massachusetts Work-Based Learning Plan (WBLP) 17 to support competitive
employment
• Develop community-based independent living activities and provide community-based
instruction
• Connect students and families to community resources and provide assistance regarding
effectively hiring, supervising, and utilizing PCAs
• Implement culturally responsive social or soft skills training in a range of postsecondary settings
as they relate to students postsecondary goals in employment, education, independent living and
community participation.
• Train students on use of educational and assistive web-based tools and technology designed to
improve functional skills and independence in college, jobs, and community
• Assist students in understanding the relationship between their individual strengths and desires
and their future goals, identifying accommodations, and provide opportunities to make choices,
set goals, and self-advocate
• Manage transition services and activities across domains of self-determination, academic,
vocational, independent living, and community participation
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Sample field-based assignments:
• Conduct market analysis of community employment opportunities for youth
• Recruit business partners for interagency transition team
• Prepare school and transition staff to support students in community (college, jobs,
travel) using best practices in coaching, peer, and/or natural support
• Provide training and technical assistance to colleagues on the integration of self
determination and self advocacy strategies and opportunities into school and community
settings
• Oversee training and implementation of independent learning plans for all students to
ensure appropriate course of study in preparation for post-school goals
• Facilitate positive behavior assessment for students with disabilities as they relate to
transition goals and activities, and develop related action plans
• Coordinate professional development workshop on universal design and assistive
technology to support transition-age youth in education, employment, and community
settings
• Provide information to students and families about post-secondary education options
and guidance regarding appropriate course of studies during high school to meet their
postsecondary learning goals and support students through the process of applying for,
enrolling, and completing a post-secondary course
4. Effective collaboration with all stakeholders
Collaboration including strategies for active participation of students and families in IEP
development, transition education and services, and support networks; development of
partnerships with employers, institutes of higher education, public agencies, and community
service agencies; and provision of technical assistance and professional development to school
personnel. 603 CMR 7.14(4)(d)(4)
According to the national technical assistance and information center funded by the U.S. Department of
Education’s Office of Special Education Programs, “Today, the focused and committed efforts of a wide
range of agencies are essential to establishing and maintaining the quality programs and practices need
to help youth achieve positive school and post-school results…Formal service coordination among
collaborating entities is…now understood to be crucial to the transition success of many youth with
disabilities ...” 20 Organizations and agencies must work cooperatively and have clarity concerning their
own and each other’s responsibilities. Effective transition programs include a great deal of collaboration
with families, community resources, employers, institutes of higher education, adult service providers,
and amongst school personnel.
Candidates for the Transition Specialist Endorsement must demonstrate and provide evidence of the
following knowledge and skills regarding collaboration:
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Knowledge:
• Methods for increasing student leadership in transition planning, student and family knowledge
and engagement related to transition, including IEP development, transition education and
services, self-determination, support networks, referral to adult service agencies, benefits
planning, health benefits, and social security
• Techniques for identifying and linking appropriate learning environments to increase cooperative
transition service delivery through whole-school initiatives, interagency agreements, braided
funding, and partnerships with employers, institutes of higher education, public agencies, and
community service agencies
• Systems improvement, conflict management and consensus building methods, and recognition of
the impact of language, diversity, culture, and religion on transition
Skills:
• Initiate/participate in transition-focused interagency coordinating bodies
• Match community resources with student needs and help students and families establish a
support network
• Develop and manage collaborative partnerships with school/district college and career readiness
staff, human service agencies, community service agencies, higher education, employers, and
work force development organizations, making referrals as needed
• Build cooperative systems that promote student self-determination and self-advocacy skill
building
• Develop coordinated interagency strategies to collect, share, and use students’ information,
ensuring confidentiality and consent of students and families
• Facilitate trainings, professional development, technical assistance and information
dissemination related to transition laws, practices, and establishing support networks e.g. adult
services, post-school options, integrated employment options, self-determination, guardianship
and other transition related issues
• Initiate opportunities and learning experiences in employment and community settings, including
working with employers to negotiate job customization and accommodations to meet students’
individual needs
• Provide educators, guidance staff, community agency personnel, employers, and other
community partners with disability awareness training and information in collaboration with
students and family members e.g. universal access and design, auxiliary aids for youth with
disabilities, reasonable accommodations, assistive technology, funding streams, employer tax
incentives, and other pertinent topics
• Coordinate individualized student guidance regarding appropriate course of studies during high
school to meet postsecondary academic, vocational and community/adult living goals and match
local area college and career readiness initiatives, employment opportunities, and community
resources with student needs
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Sample field-based assignments:
• Establish an interagency transition team for the school or district that includes but is not
limited to representatives from school, workforce, higher education, adult service agencies,
community providers, independent living, student and family
• Oversee mapping of available college- and career-related resources for transition-aged
youth with disabilities
• Conduct an assessment of school or district transition practices and facilitate the
development of interagency team goals related to transition systems and supports for the
school or district, developing data collection systems to track progress
• Facilitate the team’s support of transition-aged youths’ postsecondary plans
• Present a summary of transition related improvement activities to the community (e.g.,
special education administration, Special Education Parent Advisory Council (PAC), school
committee, chamber of commerce) and solicit feedback/assistance
• Work collaboratively with students and families regarding transition education and
activities, adult services and post-school options, self-determination, guardianship and other
transition related issues
• Create career mentoring opportunities and a plan for effective collaboration
• Collaborate with all school staff to provide transition training to middle and high school
teachers
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