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The Next Generation ESL Glossary showcases definitions of frequently used English Second Language (ESL) terminology. Key terms included are connected to ESL instruction as defined in Massachusetts, related ESL instructional delivery approaches, the Massachusetts Vision for English Learner Education, and the Massachusetts Blueprint for EL Success. 

Educators can use this glossary to gain a better understanding of these concepts and as a starting place to learn more about relevant guidance and resources to support teaching and learning of English learners (ELs). Click on each term below to learn more.
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[bookmark: _Toc81409373][bookmark: _Toc81518588][bookmark: _Toc81519828][bookmark: _Toc81521589]Act Relative to Language Opportunity for Our Kids (LOOK Act)


A Massachusetts state law signed in 2017 providing districts with more flexibility regarding language acquisition programs that can be implemented to meet the needs of ELs, while maintaining accountability for timely and effective English language acquisition (G.L. c. 71A, § 11). Visit the Massachusetts Look Act webpage



[bookmark: _Toc81409374][bookmark: _Toc81518589][bookmark: _Toc81519829][bookmark: _Toc81521590]Academic Conversations


Conversations where students use their knowledge and language to build up valuable ideas in an academic setting. In practice this means educators help students go from simply choosing answers to posing questions, exploring different points of view, and building meanings with others (Source: Zwiers, 2019).Learn strategies for supporting ELs, guidelines, and best practices for providing meaningful oral language development opportunities
Learn about ways to promote academic conversations







Watch a video and explore scaffolds, supports, and strategies for rich classroom conversations 








[bookmark: _Toc81409375][bookmark: _Toc81518590][bookmark: _Toc81519830][bookmark: _Toc81521591]ACCESS for ELLs


[bookmark: AcadConvo][bookmark: _Hlk56678442][bookmark: _Hlk56680738]The annual statewide assessment of ELs’ English language development and growth. It assesses English language skills in the areas of reading, writing, speaking, and listening. Students are assessed until such time as they are no longer classified as an EL.Visit the Massachusetts ACCESS for ELLs website 





[bookmark: _Toc81409376][bookmark: _Toc81518591][bookmark: _Toc81519831][bookmark: _Toc81521592]Action Plan


A document with steps to achieve a specific goal, along with metrics for measuring progress and success. It clarifies what resources are required to reach the goal, formulates a timeline for when specific tasks need to be completed, specific roles and responsibilities for carrying out tasks, and other key considerations (Source: Strengthening Partnerships, 2020).Review an action planning template and example in the Blueprint Planning and Implementation webpage

[bookmark: assetbased][bookmark: _Hlk56679701][bookmark: Assets]


[bookmark: agency][bookmark: _Hlk56680067]
[bookmark: _Toc81409377][bookmark: _Toc81518592][bookmark: _Toc81519832][bookmark: _Toc81521593]Agency


An individual’s ability to make choices and take an active role in their life. It requires being able to set a course of action based on one’s identity, knowledge, skills, values, and being able to adjust this course as needed. Students who act with agency set goals based on their chosen course of action, initiate action toward those goals, and reflect on progress. These skills may be based on a student’s belief that they can act with agency or self-efficacy (Source: Nagaoka, Fargington, Ehrlrich et al, 2015). Listen to this EdCast about promoting engagement 
Review the  school framework and tips for ways to promote student agency

Learn strategies for incorporating student voice, including challenges and ways to address them. meaningful oral language development opportunities











[bookmark: _Toc81409378][bookmark: _Toc81518593][bookmark: _Toc81519833][bookmark: _Toc81521594]Antiracist


A person or policy that reflects the belief that racial groups are equals and none need developing. Antiracist policies are those that reduce racial inequity, or differences in access or treatment due to a person’s race or ethnicity. Antiracist people support racial equality by identifying and eliminating racist polices, and actively expressing and promoting racial equity in their words and actions (Source: Kendi, 2019 – How to be an Antiracist).Explore what anti-racism work means for educators and best practices to promote racial equity and social justice 
Review Massachusetts resources for identifying and addressing equity gaps





Watch for strategies a district implemented to improve outcomes for Black engagement 










[bookmark: _Asset-Based][bookmark: _Toc81409379][bookmark: _Toc81518594][bookmark: _Toc81519834][bookmark: _Toc81521595]Asset-Based


Approaches that intentionally build on the strengths and capacities that learners and educators bring to school, including their languages, cultures, and experiences, and leverages them for achievement and success. In contrast, deficit-based approaches highlight problems and inadequacies of students and educators.Review the Blueprint for EL Success Pillars 1 and 3, and learn about related  principles, practices, and strategies 


Explore the Massachusetts’ Culturally Relevant and Critical Consciousness frameworks 






Use these asset-based cards to incorporate relevant strategies into teaching practice









[bookmark: _Toc81409380][bookmark: _Toc81518595][bookmark: _Toc81519835][bookmark: _Toc81521596]Assets


Strengths or funds of knowledge students and their families that can contribute to students’ learning. These strengths come from cultural and linguistic backgrounds, previous academic and life experiences, etc. They include, among others: knowledge of different cultures and languages, daily routines (budgeting, childcare, maintenance/repairs, etc.), skills for developing social networks to gather and exchange resources, career-specific skills and knowledge (engineering, management, etc.), as well as traditions, moral knowledge, and ethics (Source: Moll et al, 1992).Watch Luis Moll describing funds of knowledge 
Learn strategies for integrating students’ funds of knowledge in this toolkit




[bookmark: _Toc81409381][bookmark: _Toc81518596][bookmark: _Toc81519836][bookmark: _Toc81521597]Authentic Interactions


Interactions characterized by consistency, accountability, responsibility, transparency, nurturance, sensitivity, and sincerity (Source: Strengthening Partnerships, 2020). Explore guidelines for providing ELs opportunities for meaningful talk


Learn about strategies for promoting authentic interactions for ELs 








[bookmark: _Toc81409382][bookmark: _Toc81518597][bookmark: _Toc81519837][bookmark: _Toc81521598]Bias 


A tendency to believe that some people, ideas, etc., are better than others that can result in treating some people unfairly. People may be aware or unaware of their biases. Implicit or unconscious biases refer to those biases a person has that they are not aware of, but that can influence their decisions and behavior. Learn more about what implicit bias is and strategies for promoting social justice and racial equity in education
Review Social Justice Standards for ways to support anti-bias education 








[bookmark: _Toc81409383][bookmark: _Toc81518598][bookmark: _Toc81519838][bookmark: _Toc81521599]Bilingual Education


An umbrella term for many types of English Language Education (ELE) programs in which all students, including ELs, receive instruction in two languages. In Massachusetts, bilingual programs focus on the development of proficiency in English along with a second language. Bilingual programs in Massachusetts include One-Way Immersion, Two-Way Immersion (TWI) or Dual Language Education (DLE) and Transitional Bilingual Education (TBE) programs.Review Massachusetts’ bilingual programs webpage for guidance and professional development 



[bookmark: _Toc81409384][bookmark: _Toc81518599][bookmark: _Toc81519839][bookmark: _Toc81521600]Bilingual Educator Endorsement

Review Massachusetts Bilingual Education Endorsement webpage 

A credential required by the LOOK Act for educators teaching within programs that use English and another language for instruction (such as dual language education, transitional bilingual education, etc.).



[bookmark: _Toc81409385][bookmark: _Toc81518600][bookmark: _Toc81519840][bookmark: _Toc81521601]Biliteracy


The ability to read, listen, write, and speak in two languages for a range of communication purposes. 


[bookmark: _Toc81409386][bookmark: _Toc81518601][bookmark: _Toc81519841][bookmark: _Toc81521602]Can Do Philosophy


An approach for teaching ELs that focuses on what they can do. It is based on the belief that everyone brings valuable resources to the education community and that linguistically and culturally diverse learners bring a unique set of assets that can enrich the experiences of all learners and educators. A can do philosophy focuses on these strengths and uses them to benefit all. (Source: WIDA, 2019).Explore WIDA CAN DO Descriptors for ELs at different proficiency levels 



[bookmark: _Toc81409387][bookmark: _Toc81518602][bookmark: _Toc81519842][bookmark: _Toc81521603]Castañeda Test 


A set of criteria for evaluating language programs set by the federal government. According to the test, language programs must meet three criteria to be evaluated as effective: a) be based on sound or research-based educational theory, b) be implemented effectively with the resources it requires for success, and c) demonstrate students are learning language.Explore ways to integrate the Castañeda test into language program development and review



[bookmark: _Toc81409388][bookmark: _Toc81518603][bookmark: _Toc81519843][bookmark: _Toc81521604]Collaboration


A systematic, sustained, and structured process for working interdependently to improve teaching practice. This joint work includes analyzing student progress towards learning goals, and other key instructional tasks such as planning instruction, evaluating effectiveness of lessons, etc. Educator collaboration can support inidvidual and group teaching practice improvements as well as better student outcomes. Effective collaboration provides spaces for open and honest conversations about student strengths and needs, and ways to support them. These conversations acknowledge and value the expertise each educator brings. Effective collaboration also has established roles, responsibilities, and expectations for each educator, as well as established co-constructed norms to guide the team’s work. It supports respect for one another’s professional expertise and leverages constructive conflict to facilitate teachers’ growth and ability to promote student learning. It includes working through setbacks and celebrating shared achievements (Sources: DuFour, DuFour, & Eaker, 2008; Dove & Honigsfeld, 2018; Wink 2013).Explore ways to establish school schedules with common planning time, guidelines for using it well, and best practices for  ESL and content/grade level educator collaboration 
Review tools for establishing productive educator collaboration teams



[bookmark: _Toc81409389][bookmark: _Toc81518604][bookmark: _Toc81519844][bookmark: _Toc81521605]Collaborative Learning 


Active learning group activities where students create new knowledge together. In these activities, students progress individually while working towards a common goal with other students. Success depends on students’ individual strengths (everyone doing their part) and the ability of the group to bring those parts together (Source: ResourceEd and WIDA, 2014). Learn ways educators can incorporate collaborative learning and strategies in hybrid and socially distanced classrooms 







[bookmark: _Toc81409390][bookmark: _Toc81518605][bookmark: _Toc81519845][bookmark: _Toc81521606]Contingent Pedagogy 


In-the-moment, responsive action (such as scaffolding or feedback) to support students’ learning. It requires educators understanding of formative assessment, content knowledge, and pedagogy (both in general and in relation to the area they teach). When employing contingent pedagogy, educators get feedback from formative assessments while learning is happening and use that information to make changes to teaching and to provide feedback to students about how they can move their own learning forward (Source: Heritage, Linquanti, & Walqui, 2013).Learn how contingent pedagogy can support students’ language development
Explore best practices for incorporating formative assessment

[bookmark: Castaneda][bookmark: Cooplearning]





[bookmark: _Toc81409391][bookmark: _Toc81518606][bookmark: _Toc81519846][bookmark: _Toc81521607]Cooperative Learning 


Group activities that involve 3-5 students working together to produce a quality piece of work. These activities focus on group performance: “If you win, I win!”, so group members help, assist, encourage, and support each other’s efforts to be accountable to one another. The teacher’s role is to observe and intervene when necessary (Source: Johnson et al., 2006; SEI Smart Card)Learn about cooperative learning strategies and structures for ELs, and adapted ones for ESL instruction

Explore effective cooperative practices in the SEI SMART Card









[bookmark: _Toc81409392][bookmark: _Toc81518607][bookmark: _Toc81519847][bookmark: _Toc81521608]Cultural and Language Brokers 


Individuals with access to the knowledge, skills, and language of school who can mediate and help students and families access it. Cultural and language brokers can help families by addressing language barriers through interpreting or translating, supporting them in navigating the U.S. school system, introducing families to the role parents are expected to play in the relationship between home and school, and informing families of their rights as parents (Source: WIDA, 2016).Explore the ABCs of EL family engagement, the Massachusetts family engagement framework and strategies for language-focused family engagement
Review Massachusetts culturally responsive teaching webpage for tips











[bookmark: _Toc81409393][bookmark: _Toc81518608][bookmark: _Toc81519848][bookmark: _Toc81521609]Cultural Proficiency 


Behaving in ways and enacting policies that lead to bias-free environments that are respectful of diverse backgrounds, strengths, and challenges.Explore 5 elements of cultural proficiency and strategies 


Investigate a cultural proficiency framework, related tools for school leaders and self-assessment tool











[bookmark: _Toc81409394][bookmark: _Toc81518609][bookmark: _Toc81519849][bookmark: _Toc81521610]Culturally Responsive


Practices, policies, policies, and systems that actively draw on individuals’ diverse backgrounds, strengths, and challenges to deepen learning. Culturally responsive educators adapt instruction to incorporate strategies that value, connect and build on students’ strenghts and what they know.Learn about essential characteristics of culturally responsive teaching, review Massachusetts culturally responsive webpage, and explore relevant resources



Watch for culturally responsive school practices for Hispanic learners (or review a PDF)






Explore general culturally responsive practices for all students and a rubric for evaluating lessons/ assignments  







Read the Massachusetts Culturally Relevant and Critical Consciousness frameworks  





[bookmark: CollabLearn7][bookmark: CollabLearn]



[bookmark: _Toc81409395][bookmark: _Toc81518610][bookmark: _Toc81519850][bookmark: _Toc81521611]Culturally Sustaining


Practices, actions, policies, and systems that build on and connect to individuals' diverse backgrounds, identities and strengths. For EL instruction, this means connecting learning to histories of racial, ethnic, and linguistic communities and to the histories of neighborhoods and cities students are a part of. This is the highest level of cultural responsiveness on the Massachusetts Cultural Responsiveness Continuum.Explore best practices to promote racial equity and social justice in education
Learn about culturally sustaining pedagogy and teaching practices for multilingual learners










[bookmark: _Toc81409396][bookmark: _Toc81518611][bookmark: _Toc81519851][bookmark: _Toc81521612]Curriculum and Curricular Materials


A sequence or progression of student learning experiences teachers facilitate using curricular materials as a foundation (not a script); also called enacted or taught curriculum. Curriculum can also refer to curricular materials, or resources teachers use to facilitate sequences of learning experiences (e.g., lesson and unit plans, texts); also called adopted or written curriculum.Review Massachusetts guidance for high-quality curriculum and instructional materials  




[bookmark: _Toc81409397][bookmark: _Toc81518612][bookmark: _Toc81519852][bookmark: _Toc81521613]Deep Learning 


Learning that happens when students are asked to engage with challenging, standards-aligned curricular materials and assignments, are supported by a strong learning community, and are engaged in tasks that promote mastery, identity development, and creativity. In this model, students learn content and identify themselves as participants within and contributors to learning (they are apprenticed to become historians, mathematicians, etc.). Deep learning is an “apprenticeship model” of teaching and learning that asks students to assume increasing levels of responsibility and prepares them to make their own authentic contributions to the field (Source: Riley, 2019; Mehta & Fine, 2019).Explore what anti-racism work means for educators and best practices to promote racial equity and social justice 
Review Massachusetts webpage for deeper learning






[bookmark: _Dual_Language_Education][bookmark: _Toc81409398][bookmark: _Toc81518613][bookmark: _Toc81519853][bookmark: _Toc81521614]Dual Language Education (DLE)


A program model in which instruction occurs in English and another language with the goal of ensuring students are bilingual/biliterate. Students receive the same core curriculum as all other students and the instruction is in two languages throughout the program. DLE may be provided through One-Way Immersion (OWI) or Two-Way Immersion (TWI) programs, depending on the student population served.Review Massachusetts DLE webpage for guidance and professional development resources





[bookmark: _Toc81432719][bookmark: _Toc81471108][bookmark: _Toc81519854][bookmark: _Toc81521615]Early Warning Signs for Dropout 


Indicators such as student attendance, behavioral records, and course failures that can be used to identify students who are at risk of dropping out from school. Early warning data also includes locally determined indicators and diagnostic data, such as local benchmark assessments and demographic information, that schools and districts use to identify and diagnose student needs, develop interventions and supports, and track progress (Source: Massachusetts Early Warning Implementation Guide).Review recommendations for addressing challenges that contribute to EL dropout
Explore the Massachusetts dropout reduction webpage, early warning indicator system (EWIS), and EL data dashboard




Review an EL dropout prevention planning tool for strategies



[bookmark: ELPAC][bookmark: earlywarningsigns]













[bookmark: _Toc81432720][bookmark: _Toc81471109][bookmark: _Toc81519855][bookmark: _Toc81521616]Effective Professional Development 


Professional learning that results in changes to educators’ instructional practices. This type of professional learning is sustained and intensive, collaborative and structured, aligned with educators’ roles and school initiatives. It provides educators opportunities to see practices modeled, apply what is learned, and receive feedback on what they tried to implement (Source: Darling-Hammond, Hyler & Gardner, 2017).Explore key features of effective professional development, practices to support educator growth, recommendations for designing learning opportunities for educators





[bookmark: _English_as_a][bookmark: _Toc81432721][bookmark: _Toc81471110][bookmark: _Toc81519856][bookmark: _Toc81521617]English as a Second Language (ESL) 


A school subject taught by ESL-licensed teachers who provide systematic, explicit, sustained focus on language and literacy to support EL success. In Massachusetts, ESL is aligned to the WIDA English Language Development Standards Framework and the Massachusetts Curriculum Frameworks. It occurs during a designated time each day or week, according to student need and as determined by the English Learner Education (ELE) program chosen by the school in collaboration with EL families.Review the Massachusetts definition of ESL and relevant terms



[bookmark: _English_Language_Development][bookmark: _Toc81432722][bookmark: _Toc81471111][bookmark: _Toc81519857][bookmark: _Toc81521618]English Language Development (ELD) 


The process through which ELs learn the social, instructional, and academic English they need to succeed in school and beyond. ELD describes the language development that takes place throughout the day in content, specialist, and non-core classes and during the time dedicated to English as a Second Language (ESL) instruction.


[bookmark: _Toc81432723][bookmark: _Toc81471112][bookmark: _Toc81519858][bookmark: _Toc81521619]English Language Proficiency


The ability to use English for grade-level appropriate social, instructional, and academic purposes across language domains (listening, speaking, reading, and writing). English Learners (ELs) are considered to have attained English language proficiency once they have demonstrated the ability to do regular schoolwork in English. In Massachusetts, the state sets annual English language proficiency benchmarks for ELs.Review the ACCESS for ELLs webpage for relevant information 
Explore the Massachusetts English language proficiency benchmarks 





[bookmark: _Toc81432724][bookmark: _Toc81471113][bookmark: _Toc81519859][bookmark: _Toc81521620]English Language Proficiency Assessment 


An assessment used to determine whether an EL can do regular schoolwork in English. Districts must annually assess ELs’ language proficiency and academic achievement to make this determination. ACCESS for ELLs is Massachusetts’ language proficiency assessment, and districts must first consider the results of ACCESS for ELLs when determining an ELs’ ability to perform schoolwork in English. School-based teams must also consider other relevant data to determine whether students can perform ordinary classroom work in English.Explore Massachusetts guidance on EL identification, assessment, placement, and reclassification









[bookmark: effectivePD]
[bookmark: _Toc81432725][bookmark: _Toc81471114][bookmark: _Toc81519860][bookmark: _Toc81521621]English Language Proficiency Level (ELP) 


Outline stages of English language development across a continuum as students acquire English as a second language. The WIDA English Language Development Standards Framework, adopted by Massachusetts, outlines and describes the following English language proficiency levels: Review the WIDA ELD Proficiency Level Descriptors to learn about what ELs at each level can do with scaffolding and support

Level 1: Entering 
Level 2: Emerging
Level 3: Developing
Level 4: Expanding
Level 5: Bridging
Level 6: Reaching





[bookmark: _Toc81432726][bookmark: _Toc81471115][bookmark: _Toc81519861][bookmark: _Toc81521622]English Learner (EL)


According to Massachusetts state law, an English Learner (EL) is “a student who does not speak English or whose native language is not English, and who is not currently able to perform ordinary classroom work in English” (G.L. c. 71A, § 2). Other terms used to refer to ELs include Limited English Proficient (LEP), English Language Learners (ELLs), and multilingual learners.





[bookmark: _English_Learner_Education][bookmark: _Toc81432727][bookmark: _Toc81471116][bookmark: _Toc81519862][bookmark: _Toc81521623]English Learner Education or English Language Education (ELE) Programs 


Educational programs developed at the district level to meet the academic and language development needs of ELs. ELE programs must ensure ELs receive meaningful instruction appropriate for their individual English language proficiency level that helps them master academic standards outlined in the Massachusetts Curriculum Frameworks and attain English language proficiency. All ELE programs must provide ELs with systematic, explicit, and sustained English as a Second Language (ESL) instruction, and meaningful participation in the district's general educational program. Massachusetts recognizes Sheltered English Immersion (SEI), Dual Language Education (DLE) (both One-Way and Two-Way), and Transitional Bilingual Education (TBE) as evidence-based ELE programs. When districts consider providing a program other than SEI, DLE or TBE, they should reference relevant research defining the new program as sound and appropriate for the EL population that it will serve.Watch for information about the Blueprint for EL Success, including criteria for effective EL educational systems and resources to support their implementation 
Explore the Castañeda Test for guidance on developing and evaluating ELE programs 
Review the Massachusetts ELE webpage to learn about evidenced-based programs


[bookmark: _Toc55820873]



[bookmark: _Toc81432728][bookmark: _Toc81471117][bookmark: _Toc81519863][bookmark: _Toc81521624]English Learner Parent Advisory Council (ELPAC) 


An organization composed of parents and legal guardians of ELs that advises the school district, school committee, and board of trustees on matters related to ELs. ELPACs meet regularly with school and/or district leaders to participate in strategic planning and program development and improvement to support effective educational opportunities for ELs.Explore the Massachusetts ELPAC webpage for resources, guidance, and related professional learning opportunities







[bookmark: _Toc81432729][bookmark: _Toc81471118][bookmark: _Toc81519864][bookmark: _Toc81521625]English Learner Success Template 


A tool developed by the Massachusetts Department of Elementary and Secondary Education that districts can use to document how they support ELs in making progress toward English proficiency and meeting established benchmarks. The template identifies the steps that schools and districts can take to help students meet their goals and benchmarks.Explore the Massachusetts EL Success Template and English proficiency benchmarks 



[bookmark: _Toc81432730][bookmark: _Toc81471119][bookmark: _Toc81519865][bookmark: _Toc81521626]English Learners with Disabilities (ELSWDs) 


Students designated as ELs who may have a disability. ELSWDs, like all other students who have a suspected disability, may require services under the Individuals with Disabilities Education Act (IDEA) or Section 504 of the Rehabilitation Act of 1973, and must be identified and evaluated for special education services in a timely manner. To avoid inappropriately identifying ELs as students with disabilities because of their limited English proficiency, ELs must be evaluated in an appropriate language based on the student’s needs and language skills. Once appropriately identified, ELSWDs must be provided both special education and English language development services. Explore best practices for teaching ELs with disabilities 
Review the Massachusetts ELSWD webpage for guidance and resources



[bookmark: _Toc81432731][bookmark: _Toc81471120][bookmark: _Toc81519866][bookmark: _Toc81521627]English Proficiency Benchmarks 


Individual targets that outline ELs’ expected annual progress towards English proficiency. Benchmarks are developed by the Massachusetts Department of Elementary and Secondary Education to support EL success and in keeping with state and federal law requirements. Each fall the Department defines individual English language proficiency benchmarks or targets for each EL and disseminates them to districts. Targets are determined based on a student’s current ACCESS for ELLs score, and outline the minimum score needed by the student to remain on track to attaining English proficiency (i.e., attaining a score of at least Level 4.2 on ACCESS) within six years. For students taking the Alternate ACCESS, the Department determines progress toward proficiency by comparing the prior year’s results and the current year’s results to see whether the scores for one or more subdomains of the test have increased by at least one proficiency level.Review the Massachusetts English Proficiency Benchmarks webpage for guidelines, tools, and resources



[bookmark: _Toc81432732][bookmark: _Toc81471121][bookmark: _Toc81519867][bookmark: _Toc81521628]Equity


Educational equity means that every student has access to the educational resources and rigor they need to succeed at the right moment in their education, regardless of racial, ethnic, cultural and linguistic background, sexual orientation, family income, or other personal or social circumstances (nationality, religious affiliation, etc.). Equity reflects current federal and state laws regarding ELs, as well as Massachusetts educational goals. It is also an area of growth, since students from traditionally marginalized racial, ethnic, linguistic, and cultural backgrounds (such as Black/African American, Latino/Hispanic, English Learners, students with disabilities, etc.) currently do not enjoy equal access to the same high-quality experiences as their peers (Source: Council of Chief State School Officers, 2017 - Leading for Equity).Explore the Massachusetts district equity templates and review best practices for promoting social justice and racial equity for ELs
Review the Vision for English Learner Education and Blueprint for EL Success to learn about essential conditions that support equity for ELs

Learn about tools and self-paced mini courses on equity, as well as resources for taking action to promote equity for ELs







Read a conversation about instructional equity  and  investigate curated writings, films and podcasts to support developing an equity lens






[bookmark: stakeholders][bookmark: _Hlk56712567]



[bookmark: _Family_Engagement][bookmark: _Toc81471122][bookmark: _Toc81519868][bookmark: _Toc81521629]Family Engagement


A process for building strong partnerships with student families to support their success. It involves a commitment to reaching out to engage families in meaningful ways. It also involves families committing to actively supporting their children's learning and development. Effective school-family partnerships are an essential condition for EL success (Source: National Association for Family, School and Community Engagement).Explore the Massachusetts family engagement framework, investigate the Blueprint for EL Success Pillar 1 Building Block 2 for guidance, and learn about relevant resources


Learn about family engagement basics, strategies for language-focused engagement, information for involving EL parents in education, and a dual-capacity building framework for strong partnerships












Learn about promising practices and specific ideas for partnering with newcomer families












[bookmark: _Toc81432733][bookmark: _Toc81471123][bookmark: _Toc81519869][bookmark: _Toc81521630]Flexible Scheduling 


[bookmark: _Hlk58319362]Schedules that allows English Learners to participate equitably in the course work they need, including in the content area classrooms, ESL instruction, and electives. These schedules capitalize on staffing resources as well as research-based practices such as common planning time for educators of ELs and inclusive practices.Explore flexible scheduling strategies and examples 



[bookmark: _Toc81432734][bookmark: _Toc81471124][bookmark: _Toc81519870][bookmark: _Toc81521631]Former English Learner (FEL)


A student who used to be designated as an EL but who has been determined to be proficient in English and able to do regular schoolwork in English without significant instructional support. According to Massachusetts guidance, this determination should be made by a school-based team after reviewing relevant student data such as ACCESS for ELLs scores, academic assessments and grades, classroom teacher recommendations, etc.). Review Massachusetts ELE program resources for guidance on reclassifying ELs


[bookmark: _Toc81432735][bookmark: _Toc81471125][bookmark: _Toc81519871][bookmark: _Toc81521632]Future Progress Target


The minimum ACCESS for ELLs proficiency level score a student needs to reach in the following year’s test to remain on track to reach English proficiency within a total of six years in a Massachusetts school. 



[bookmark: _Toc81432736][bookmark: _Toc81471126][bookmark: _Toc81519872][bookmark: _Toc81521633]Gifted and Talented English Learners 


ELs who have been evaluated and identified as candidates for Gifted and Talented Education (GATE) programs. ELs must have access and equal opportunity to meaningfully participate in all instructional programs and extracurricular activities available within the school for which they qualify, and therefore are expected to be identified, evaluated, and included in GATE programs at the same rate as their non-EL peers. Unless a particular GATE program or advanced course is demonstrated to require proficiency in English for meaningful participation, schools must ensure that evaluation and testing procedures for GATE or other specialized programs do not screen out ELs because of their English language proficiency.Review recommendations for addressing inequities in the identification of gifted students of color and other Massachusetts resources for gifted and talented education 
Explore identification guidance for gifted ELs, and relevant policies for supporting gifted students 







[bookmark: _Home_Language_Survey][bookmark: _Toc81432737][bookmark: _Toc81471127][bookmark: _Toc81519873][bookmark: _Toc81521634]Home Language Survey 


Survey used during a student’s initial enrollment period to identify whether the student should be assessed for English language proficiency. Students whose parents or guardians note that a language other than English is spoken at home should be assessed for English language proficiency to determine whether the student is an EL or not. The Home Language Survey also presents an opportunity to collect other useful information about the student that will help district personnel understand the student's personal and educational history to plan an appropriate educational program.Explore guidance on initial identification, assessment, and placement of ELs 
Access the Massachusetts Home Language Survey in multiple languages 




[bookmark: _Toc81432738][bookmark: _Toc81471128][bookmark: _Toc81519874][bookmark: _Toc81521635]Interim Assessment 


Periodic assessment of language growth and/or academic learning, typically at the unit level. For example, Curriculum-Embedded Performance Assessments (CEPA) are unit-level, interim performance assessments for students to demonstrate their attainment of the learning goals against specific evaluative criteria for a unit of instruction, and to apply their learning to new real-world contexts and scenarios.Explore criteria for selecting effective interim English language proficiency assessment 






[bookmark: _Toc81432739][bookmark: _Toc81471129][bookmark: _Toc81519875][bookmark: _Toc81521636]L1 


A student’s first language, also referred to as home language (the language/s spoken at home by members of the household and often referred to as “native language.”). An ELs’ first langauge is an asset that can be leveraged to promote second language development. Asset-based instructional approaches promote the development of EL’s language skills in all languages to maximize learning and opportunities for success.








[bookmark: _Toc81432740][bookmark: _Toc81471130][bookmark: _Toc81519876][bookmark: _Toc81521637]Language Proficiency Screening Test 


A test used to screen every newly enrolled student whose Home Language Survey indicates that there is a language other than English spoken at home to determine whether the student is or is not an EL.Review Massachusetts guidance on initial identification of ELs





[bookmark: _Toc81432741][bookmark: _Toc81471131][bookmark: _Toc81519877][bookmark: _Toc81521638]Long-Term English Learners (LTELs)


Students who have been identified as ELs for more than 5 years (Source: US Department of Education).Explore best practices for supporting students designated as LTELs







[bookmark: _Toc81432329][bookmark: _Toc81432585][bookmark: _Toc81518432][bookmark: _Toc81519878][bookmark: _Toc81521639]Making Progress towards Meeting Established Benchmarks 


An indicator of whether ELs are on track to attain English proficiency within six years of entering a Massachusetts school. This determination is based on research indicating ELs typically require between four to seven years to attain academic English proficiency. Since some ELs will attain English proficiency before year six, while others may take longer, students are not required to become proficient within a specific period. Districts are required to provide English Learner Education (ELE) services to ELs until they demonstrate English language proficiency, even in instances where a student needs such services for a period longer than six years.  Review the Massachusetts English language proficiency benchmarks webpage for additional information and guidance













[bookmark: _Toc81518433][bookmark: _Toc81519879][bookmark: _Toc81521640]Massachusetts Blueprint for English Learner Success


A framework and set of resources expanding upon the Massachusetts Vision for English Learner Education, which outlines expectations for PreK-12 EL experiences and outcomes. It is composed of four pillars representing broad goals that make up the Massachusetts Vision and pillar building blocks that further break down essential conditions for EL success. It also identifies specific building blocks with criteria or actions at the classroom, school, district, and state levels needed to achieve the goals represented by each pillar: Explore Blueprint resources: self-assessment tools, professional learning modules, a process and tools for initial implementation and quick reference guides
Read the Blueprint and learn about its pillars and building blocks

· Pillar 1: School Culture
· Pillar 2: Effective Educators
· Pillar 3: Opportunity and Support
· Pillar 4: A Plan for Future Success
Watch for information about the Blueprint and its interactive dashboard 











[bookmark: _Massachusetts_Vision_for][bookmark: _Toc81518434][bookmark: _Toc81519880][bookmark: _Toc81521641]Massachusetts Vision for English Learner Education  


A statement describing educational expectations for PreK-12 ELs’ experiences and outcomes in Massachusetts. It encompasses all key areas that impact EL success across the educational system, including school culture; educator preparation and effectiveness; resource allocation; instructional quality and asset-based approaches; access to meaningful and rigorous learning opportunities; appropriate academic, linguistics and social-emotional supports; family engagement; and secondary experiences leading to success in high school and beyond. The Massachusetts Blueprint for English Learner Success expands this vision and outlines criteria and actions needed to achieve it.Explore the Blueprint for English Learner Success for criteria and actions to bring the Vision to life
Review the Massachusetts Vision for ELE






[bookmark: _Toc81518435][bookmark: _Toc81519881][bookmark: _Toc81521642]Multilingual Learners


Students who regularly interact with and use several languages. The term encompasses a variety of student groups including dual-language learners, newcomers, students with interrupted formal schooling, long-term ELs, ELs with disabilities, gifted and talented ELs, heritage language learners, and students who speak non-dominant/non-standard and indigenous varieties of English (Source: WIDA English language development standards framework, 2020 edition).




[bookmark: _Toc81518436][bookmark: _Toc81519882][bookmark: _Toc81521643]Mutual Trust 


A shared belief that you can depend on each other, in equal measure, to achieve a common purpose. Mutual trust is an essential ingredient for effective family engagement and family, community and school partnerships (Source: Strengthening Partnerships, 2020).Explore the Massachusetts family engagement framework, review attributes and conditions that build trust, and learn about strategies for building trust with EL families 










[bookmark: _Toc81518437][bookmark: _Toc81519883][bookmark: _Toc81521644]Newcomers


Recently arrived immigrant ELs at the earliest levels of English language proficiency.Explore best practices for teaching newcomers


[bookmark: _Hlk56714710][bookmark: PLC]




[bookmark: _Toc81518438][bookmark: _Toc81519884][bookmark: _Toc81521645]Newcomer Programs


A temporary, transitional language programs for recently arrived immigrant English Learners (ELs) at the earliest levels of English language proficiency, often referred to as newcomers. They are designed to meet the unique needs of this population by providing instruction in core content areas in preparation for participation in general education classrooms and helping students develop basic English language skills, multicultural understanding and intercultural communication, and individual identities that successfully bridge their home and school cultures (Source: Friedlander, 1991; Short & Boyson, 2012).Review the Newcomer Tool Kit for legal requirements, guidance, and resources 




[bookmark: _Toc81518439][bookmark: _Toc81519885][bookmark: _Toc81521646]Office of Language Acquisition


A department within the Center for Instructional Support at the Massachusetts Department of Elementary and Secondary Education. OLA provides leadership and support designed to increase the capacity of educators in Massachusetts public schools to provide an excellent education to ELs and world language students. OLA also coordinates state EL initiatives and policy development.Explore the OLA webpage for EL education policies, guidance, tools, and resources 




[bookmark: _Toc81518440][bookmark: _Toc81519886][bookmark: _Toc81521647]One-Way Immersion (OWI)


A Dual Language Education (DLE) program enrolling students from only one language group as opposed to two language groups, as in the case of Two-Way Immersion (TWI) programs. OWI typically includes native English-speakers or native speakers of the second language as most of the students enrolled. In OWI classrooms, instruction takes place in two languages, English, and the partner language. Students in this program use both languages to learn content and language simultaneously. Explore Massachusetts dual language education webpage for guidance and resources





[bookmark: _Toc81518441][bookmark: _Toc81519887][bookmark: _Toc81521648]Opt-Out


An EL parent or guardian’s ability to request their child is not enrolled in an English Learner Education (ELE) program.Explore Massachusetts guidance on EL identification, assessment, placement, and reclassification and review a sample opt-out form










[bookmark: _Toc81518442][bookmark: _Toc81519888][bookmark: _Toc81521649]Professional Learning Community (PLC)


A structured, sustained collaborative process where groups of educators regularly meet to share expertise and work collaboratively to improve teaching skills and the academic performance of students (Source: Glossary of Education Reform).Learn about PLCs, and explore protocols and resources for developing PLCs focused on EL education



Watch for PLC resources to support ELs 







[bookmark: _Toc81518443][bookmark: _Toc81519889][bookmark: _Toc81521650]Protocol


An agreed upon set of guidelines and steps used to structure professional conversations or learning experiences. They help ensure meeting, planning or collaboration time is used more purposefully and productively. When everyone understands and agrees to using a protocol, participants can work more effectively individually and as a team. Protocols hold participants accountable and responsible for their learning and contribution (Source: Glossary of Education Reform and ELEducation).Watch for an example of how a PLC uses data protocols to support improvement 
Explore useful protocols for supporting educator growth and collaboration 

[bookmark: _Hlk81469514]

[bookmark: _Toc81518444][bookmark: _Toc81519890][bookmark: _Toc81521651]Racial Equity

Review best practices, strategies, and resources for social justice, racial equity, and anti-bias/anti-racist education of ELs 

Ensuring all students, regardless of racial background, personal or social circumstances, have meaningful access to high-quality educational experiences and opportunity to achieve at their fullest potential in all relevant areas (academic, social-emotional, linguistic, etc.). Racial equity reflects current federal and state laws regarding ELs, as well as Massachusetts educational goals.
Explore tools and resources for promoting racial equity in education 





Watch for discussions of how to jumpstart anti-bias/anti-racist education in schools and classrooms





[bookmark: reciprocalcomm]


[bookmark: _Toc81518445][bookmark: _Toc81519891][bookmark: _Toc81521652]Reclassification


The process through which a student’s EL classification or status is removed because the student has demonstrated the ability to regular schoolwork in English. Reclassified students are considered to be a Former English Learner (FEL). After a decision has been made to remove a student’s EL classification, districts must remove the student’s coding as LEP (Limited English Proficient) on the SIMS report to the Department (i.e., SIMS: DOE025 – record 00 under “LEP”), notify the parent/guardian of the change in the student’s classification, update all school/district records, and design and implement a process for routinely monitoring the students’ academic progress for four years.Review Massachusetts guidance on EL reclassification and explore trend data on the performance of FELs




[bookmark: _Toc81518446][bookmark: _Toc81519892][bookmark: _Toc81521653]Reciprocal Communication


Communication that includes sending one’s message clearly to the other while simultaneously taking other participants’ resources into consideration. In reciprocal communication the direction and sequence are not preset or predetermined. Reciprocal communication is an essential component of effective EL family engagement (Source: Strengthening Partnerships, 2020).Explore strategies for communicating with EL families 




[bookmark: _Toc81518447][bookmark: _Toc81519893][bookmark: _Toc81521654]Scaffold


A temporary support given to a student that enables the student to perform a task until such time that the student can perform this task independently. Scaffolding entails changing the quality and quantity of support provided to a student during a teaching cycle. The teacher adjusts the level of guidance to fit the student’s current level of performance. This ties closely to the skill of contingent pedagogy and formative assessment. When scaffolding for English Learners, educators must be able to monitor and understand, in the moment of teaching, the process by which students are making meaning of what is being taught, and their development and comprehension of language of learning in the moment.Explore a scaffolding model, toolkit, strategies, types of scaffolds, and sample scaffolds and supports for ELs


[bookmark: _Toc81518448][bookmark: _Toc81519894][bookmark: _Toc81521655]School Climate


The quality and character of school life, based on patterns of experience as reported by students, parents, educators, and staff. It reflects norms, goals, values, interpersonal relationships, teaching and learning practices, and organizational structures of a given school. Positive school climates promote student development and learning needed for a productive, contributing and satisfying life in a democratic society (Source: National School Climate Center).Explore the Massachusetts VOCAL Surveys as a tool for analyzing school climate 



[bookmark: _Sheltered_Content_Instruction][bookmark: _Toc81518449][bookmark: _Toc81519895][bookmark: _Toc81521656]Sheltered Content Instruction (SCI)


One of two program components of Sheltered English Immersion. SCI is taught by content-area licensed and SEI-endorsed teachers who provide English Learners (ELs) access to grade-level content and promote development of discipline-specific academic language. SCI occurs throughout the day and is designed for optimum EL engagement in content. It includes approaches, strategies, and methodology to make the content of lessons more comprehensible and to promote the development of conceptual understandings, analytical practices, and language competence students need to successfully master state standards. SCI is based on district-level content area curricula aligned to the Massachusetts Curriculum Frameworks and the WIDA English Language Development Standards Framework.Explore strategies for teaching ELs math, science, STEM, writing, reading, and social studies
Watch for examples of content area instruction strategies for ELs
Explore content area instruction strategies for ELs







[bookmark: _Sheltered_English_Immersion][bookmark: _Toc81518450][bookmark: _Toc81519896][bookmark: _Toc81521657]Sheltered English Immersion (SEI)


An English Language Education (ELE) program in which nearly all classroom instruction is in English but with the curriculum and presentation designed for children who are learning the language (G.L. c. 71A, §2). In Massachusetts, instruction for ELs in an SEI program is designed around two main building blocks: Sheltered Content Instruction (SCI) and English as a Second Language (ESL). Although each component of the program has a different driving instructional focus, both must incorporate language and content in different ways, informed by the different levels of expertise and qualifications of corresponding educators. As a result, both components of the SEI system in Massachusetts (ESL and SCI) contribute to ELs’ academic success despite having different primary purposes.Review the SEI Smart Card for effective SEI practices
Review the Massachusetts SEI program webpage for guidance and resources 

[bookmark: SLIFE][bookmark: supports]

[bookmark: _Toc81518451][bookmark: _Toc81519897][bookmark: _Toc81521658]Sheltered English Immersion (SEI) Endorsements


Requirements for initial educator and administrator licensure, license renewal, advancement, or extension in Massachusetts. They include an SEI Teacher Endorsement and an SEI Administrator Endorsement and are key parts of the Rethinking Equity and Teaching for English Language Learners (RETELL) state initiative. RETELL aims to close proficiency gaps for English Learners (ELs) throughout the state, based on the premise that addressing current inequities in access to meaningful opportunities and outcomes for ELs depends on teachers having the skills and knowledge necessary to effectively teach them and for administrators to support teachers in this endeavor. Therefore, to better serve ELs, core academic teachers, vocational teachers, and the administrators who supervise them are required to obtain the appropriate SEI Endorsement.Review the Massachusetts SEI Endorsements webpage 




[bookmark: _Toc81518452][bookmark: _Toc81519898][bookmark: _Toc81521659]Students with Limited or Interrupted Formal Education (SLIFE)


ELs who have experienced limited or interrupted prior formal education such as a) ELs who entered a United States school after grade 2 or exited the United States for six months or more and did not attend school during that time, b) ELs who did not have previous formal education, and/or c) who function 2 or more years below their expected grade level in numeracy and literacy. Review best practices for teaching SLIFE
Explore the Massachusetts SLIFE webpage 






[bookmark: _Toc81518453][bookmark: _Toc81519899][bookmark: _Toc81521660]Social and Emotional Learning (SEL)


Development of social and emotional competencies, or the knowledge, skills, attitudes, and behaviors that individuals need to make successful choices. Effective education systems require students and educators to develop SEL (Source: Collaborative for Academic, Social, and Emotional Learning - CASEL).Review the Massachusetts SEL webpage, and explore additional resources and tools for promoting SEL 

Learn about instructional practices and an educator coaching toolkit for SEL









[bookmark: _Toc81518454][bookmark: _Toc81519900][bookmark: _Toc81521661]State Seal of Biliteracy


A state award that recognizes high school graduates who attain high functional and academic levels of proficiency in English and a world language by the time they graduate from high school.Review the Massachusetts state seal of biliteracy webpage 






[bookmark: _Toc81518455][bookmark: _Toc81519901][bookmark: _Toc81521662]Student Growth Percentile for ACCESS (SGPA)


An indicator suggesting the amount of progress made by a student on the ACCESS for ELLs test from one year to the next, relative to other ELs in the same grade level cluster who earned similar ACCESS for ELL scores the prior year.Review the Massachusetts ACCESS for ELs webpage for information and guidance






[bookmark: _Toc81518456][bookmark: _Toc81519902][bookmark: _Toc81521663]Supports


Tools, services, or processes used to leverage the strengths ELs and their families bring and meet their needs to promote success. These may include instructional tools, services, and processes such as sketches, charts, and other visual aids, modeling, exemplars, sentence and paragraph frames, wait time, partners, etc. used to scaffold language and content learning. Supports also include tools, services and processes used to remove barriers to access and participation in schooling activities (transportation services, interpretation/translation services, childcare, etc.).Explore the Blueprint for English Learner Success Pillar 3 Quick Reference Guides for guidance and resources about EL supports 
Explore sample instructional supports for ELs 









[bookmark: _Toc81518457][bookmark: _Toc81519903][bookmark: _Toc81521664]Tiered Focused Monitoring (TFM)


One component of the Massachusetts education accountability system, which includes reviews of district data and practice connected to relevant legislation such as Title IV of the Civil Rights Act of 1964; The Equal Educational Opportunities Act of 1974 (EEOA); the Elementary and Secondary Education Act of 1965 (ESEA); Massachusetts General Laws c. 69, 71A, 71B, and 76; and Chapter 218 of the Massachusetts Acts of 2002. The TFM process allows the state to align district support based on the level of risk and specific risk factor(s) identified as part of the review and to focus support on districts with the greatest demonstrated need. TFM reports and corresponding technical assistance assists districts in directing time and resources improvement activities. Review the Massachusetts ELE Program Monitoring and Compliance webpage and TFM Toolkit for additional guidance, published reports, and relevant information 





[bookmark: _Toc81518458][bookmark: _Toc81519904][bookmark: _Toc81521665]Tiered Focusing Monitoring English Learner Education (ELE) Criteria


Indicators within the Tiered Focus Monitoring (TFM) process directly related to systems and programs serving English Learners. During TFM, districts complete a self-assessment in relation to ELE criteria prior to their onsite review. In addition to self-assessment data, the Office of Language Acquisition reviews documents and conducts onsite monitoring interviews. These inform TFM results, and when applicable, the related improvement plan. There are 12 ELE criteria that target implementation ELE program requirements under state and federal law and regulations:
Review Program Compliance Criteria to learn more about these requirements


· ELE 1: Annual English Language Proficiency Assessment
· ELE 2: State Accountability Assessment
· ELE 3: Initial Identification of ELs and FELs
· ELE 5: ELE Programs and Services
· ELE 6: Program Exit and Readiness
· ELE 7: Parent Involvement
· ELE 8: Declining Entry to a Program
· ELE 10: Parental Notification 
· ELE 13: Follow- Up Support
· ELE 14: Licensure Requirements
· ELE 15: Professional Development Requirements
· ELE 18: Records of ELs




 





[bookmark: _Transitional_Bilingual_Education][bookmark: _Toc81518459][bookmark: _Toc81519905][bookmark: _Toc81521666]Transitional Bilingual Education (TBE)


An education program designed to support ELs’ English language development and achievement of long-term academic success through English-medium instruction and home language use in general education classrooms. In TBE teachers use ELs’ home language for instructional purposes but do not support further development of the students' home language. Districts can initiate TBE programs at any level, including middle and high school.
Review the Massachusetts TBE program webpage for guidance and resources





[bookmark: _Toc81518460][bookmark: _Toc81519906][bookmark: _Toc81521667]Translanguaging


The process whereby multilingual speakers, such as ELs, naturally draw from all the languages they know to communicate and learn (Source: García, Ibarra Johnson & Seltzer, 2016).Explore strategies for incorporating translanguaging into instruction for ELs 













[bookmark: _Toc81518461][bookmark: _Toc81519907][bookmark: _Toc81521668]Two-Way Immersion (TWI)


[image: ]A Dual Language Education (DLE) program designed to promote bilingualism and biliteracy, cross-cultural competency, and high levels of academic achievement for both native English speakers and ELs from a single language background. TWI typically include approximately an equal number of students who are monolingual or dominant in English and students who are monolingual or dominant in the partner. In Massachusetts, instruction for ELs in TWI programs should be designed around two main program components: Two-Way Instruction and English as a Second Language (ESL). Review the Massachusetts TWI program webpage for guidance and resources






[bookmark: _Toc81518462][bookmark: _Toc81519908][bookmark: _Toc81521669]WIDA English Language Development Standards Framework


A standards framework representing the social, instructional, and academic language ELs need to engage with peers, educators, and the curriculum in schools. Massachusetts adopted these standards as the foundation for EL instruction in all English Learner Education programs in the state (Sheltered English Immersion, Transitional Bilingual Education etc.) and their components (ESL, sheltered content instruction, etc.).Explore the WIDA ELD Standards Framework, 2020 Edition and investigate ways to develop ESL curriculum aligned to it
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