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]This document outlines characteristics of instruction that is aligned to the Massachusetts definition of English as a Second Language (ESL). According to state guidance, ESL is its own subject matter and provides explicit, systematic, and sustained language instruction to promote English learners’ success at school and beyond. It is also a required component of all English Learner Education programs in Massachusetts. 

Grounded on this definition, the Features of High-Quality ESL reflect best practices for teaching students identified as English learners [endnoteRef:1] and the Next Generation ESL Curriculum Theory of Action. The sections below define each feature and sample ways educators can put them in practice in the ESL classroom. [1:  Resources highlighting most of the features: Chang, S. et. al. (2017). High-leverage Principles of Effective Instruction for English Learners. WestEd and National Center for Research on Evaluation, Standards, and Student Testing (CRESST); National Academies of Sciences, Engineering, and Medicine (2017). Promoting the Educational Success of Children and Youth Learning English: Promising Futures. Washington, DC: The National Academies Press; Understanding Language Initiative (2013). Key Principles for ELL Instruction. Stanford University School of Education; Gottlieb. M. (2013). Essential Actions: A Handbook for Implementing WIDA’s Framework for English Language Development Standards. 2013 Board of Regents of the University of Wisconsin System, on behalf of the WIDA Consortium; Walqui, A., and van Lier, L. (2010). Scaffolding the academic success of adolescent English language learners: A pedagogy of promise. San Francisco, CA: WestEd; WIDA. (2020). English Language Development Standards Framework. Madison, WI: Wisconsin Center for Education Research.] 


	
[image: Culturally sustaining]High-Quality ESL is Asset-Based and Culturally Sustaining. 


	It leverages students’ first languages, cultures, funds of knowledge, previous experiences and other assets or strengths and connects to students’ families, interests, individual abilities, goals, and future dreams[endnoteRef:2]. It builds on what English learners can do and strengthens their identity, voice, sense of self, and self-efficacy. It promotes equity and social justice by positioning students (regardless of race, ethnic, cultural, or linguistic background) as active learners, apprentices to academic communities of learning[endnoteRef:3], and capable of challenging inequities through critical reflection[endnoteRef:4] and social action. It affirms and fosters students’ multicultural and multilinguistic practices as valuable contributions to the classroom, school, local, and global communities.[endnoteRef:5]  [2:  Moll, L. C. et al. (1992). Funds of knowledge for teaching: Using a qualitative approach to connect homes and classrooms. Theory Into Practice, 31(2), 132-141; González, N., Moll, L., & Amanti, C. (Eds). (2005). Funds of knowledge: Theorizing practices in households, communities, and classrooms. Mahwah, NJ: Erlbaum; Yosso, T. (2005). Whose culture has capital? A critical race theory discussion of community cultural wealth, Race Ethnicity and Education, 8:1, 69-91.]  [3:  Van Lier, L. (2004). The ecology and semiotics of language learning: A sociocultural perspective. Dordrecht, NL: Kluwer Academic Press.]  [4:  Paris, D. & Alim, H. (2014). What Are We Seeking to Sustain Through Culturally Sustaining Pedagogy? A Loving Critique Forward. Harvard Educational Review, 84(1), 85-100.]  [5:  Paris, D. (2012). Culturally Sustaining Pedagogy: A Needed Change in Stance, Terminology, and Practice. Educational Researcher, 41(3), 93-97; Teemant, A. (2017). Six standards professional learning: Theory to practice instructional guide. Greenwood, Indiana: Teemant & Associates.] 

Supporting Asset-Based and Culturally Sustaining ESL Instruction

· Support students’ bi/multilingualism development (multilingual texts, connect to available bilingual opportunities, collaborate with parents, etc.)
· Connect lesson, texts, tasks and topics to students’ cultures, languages, race, ethnicity, and lives; ensure materials provide “windows and mirrors”: reflecting students’ experiences and backgrounds positively and allowing for connections to their lives
· Draw from students’ previous experiences, funds of knowledge, cultural and linguistic capital and wealth and support learning of language, academic concepts and practices, and identity (activate prior knowledge, highlight the value and usefulness of all linguistics and cultural practices students bring, teach when and how to use practices across social contexts and roles: at home, school, college/career, civic life, etc.)
· Share power and decision making with students (provide choice and multiple means of action and expression, co-create lessons with students, etc.)
· Leverage students’ full linguistic resources (first language and English) through strategies like translanguaging, code-switching, purposeful primary language supports, etc.
· Set high expectations for learning for all students, and provide supports by scaffolding up (rather than simplifying)
· Use respectful, inclusive language and promote classroom interactions that affirm and value students’ cultural, linguistic, racial and ethnic identities (respectful use of pronouns and labels, affirming classroom norms and routines, discussions about students’ identities, etc.) 
· Learn about individual students’ backgrounds and experience and avoid overgeneralizing (parent interviews, intake questionaries, assignments, etc.)
· Provide opportunities for students to develop critical perspectives about relevant issues they face (social justice, civic engagement, equity, civil rights, racism, discrimination, etc.) and take action to address inequities
· Learn and teach “below the surface” aspects of deep culture students need to make meaning and bridge home and school cultures (gestures, eye contact and other etiquette, conversation patterns, etc.) 

























	[image: A book with "A B C" written on the cover] High-Quality ESL is Language Driven.



	It promotes the development of English language proficiency, or students’ ability to use English for academic, social, and instructional purposes across modes of communication (listening, reading, viewing, writing, speaking, representing).[endnoteRef:6] It draws on sound theories of language learning and leverages all the linguistic resources students possess to support development of discourse practices, grammatical structures, and vocabulary in English students need to become successful knowers and doers in academic contexts.[endnoteRef:7] It also cultivates ways of being, interacting, negotiating, and using language based on cultural and social roles in and out of school so English learners can be equal participants in society.  [6:  WIDA. (2020). English Language Development Standards Framework. Madison, WI: Wisconsin Center for Education Research.]  [7:  Anstrom, K., et al. (2010). A Review of the Literature on Academic English: Implications for K-12 English Language Learners. The George Washington University Center for Equity and Excellence in Education; Schlepegrell, M. (2004). The Language of Schooling. Mahwah, NJ: Lawrence Earlbaum Associates, Inc.; Alvarez, L., Walqui, A., Sato, E. & Rabinowitz, S. (2014). Focusing Formative Assessment on the Needs of English Language Learners. San Francisco: WestEd.] 



	[image: A balanced scale] High-Quality ESL is Balanced, Focused on Both Meaning and Form.



	It makes language visible and explicit, helping students learn how language is action: a set of tools they can use in different roles and for different purposes, audiences, topics, text types and across dimensions of language (discourse, sentence, and word/phrase levels). It ensures language functions, forms, and features are taught within rich, contextualized, meaningful circumstances[endnoteRef:8] by connecting to the language demands of content areas, college, career, as well as personal and civic life. It helps students learn the language needed for conceptual understanding and mastery of analytical practices required for academic achievement.  [8:  WestEd. (2015). English Language Learners need new pedagogy to meet the latest standards. ] 


Supporting Language Driven & Balanced ESL Instruction

· Leverage knowledge of key language systems (phonology, morphology, syntax, semantics, pragmatics) to plan instruction
· Teach and provide opportunities to use academic, social, and instructional language (language to succeed in school subjects, language needed for social interactions at school and beyond, etc.)
· Explicitly teach English language resources (functions and features across dimensions of language - word/phrase, sentence, discourse) and how they are used to convey and make meaning
· Model and provide opportunities to use English language resources based on communication purpose, audience, task, audience, social roles and identities, topic, cultures (home, school, professional, etc.) to promote communicative and intercultural competence
· Identify academic language demands in grade-level standards, tasks, texts, and interactions with content area specialist teachers to prioritize key language uses, functions, and features to teach
· Integrate intentional opportunities for engaging with and producing language across modes of communication (reading, writing, viewing, speaking, listening, representing) to reflect real-life language use
· Expose students to different genres and text types (including multimodal texts), modeling and providing opportunities to produce them in ways that are appropriate to grade and developmental level
· Connect instruction about how English works with students’ first language to promote transfer
· Provide focused instructional time and use a variety of strategies to develop oral language and literacy
· Explicitly teach literacy skills and strategies 
· Provide opportunities for students to analyze and evaluate how language resources can be used for different social, instructional, and academic purposes in different contexts 
· Incorporate strategies that combine focus on meaning and form (deconstructing sentences in dense texts to identify sentence structures and how they contribute to meaning; unpacking expanded noun groups to help reading comprehension, etc.) 
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	It is aligned to the WIDA English Language Development Standards Framework and the Massachusetts Curriculum Frameworks. It integrates motivating and challenging instruction along with high levels of support.[endnoteRef:9] It includes purposeful tasks appropriate to students’ developmental/grade levels and content area standards[endnoteRef:10], promotes higher-order thinking[endnoteRef:11], and explicitly teaches students strategies for thinking (metacognitive) and for using language (metalinguistic) across the variety of academic, social, and instructional contexts and roles[endnoteRef:12] English learners navigate at school and beyond. [9:  Gibbons, P. (2009) English Learners, Academic Literacy, and Thinking: Learning in the Challenge Zone. Portsmouth, NH: Heinemann; Mariani, L. (1997). Teacher Support and Teacher Challenge in Promoting Learner Autonomy. Perspectives, a Journal of TESOL; 13 (2).]  [10:  Heritage, M., Walqui, A., and Linquanti, R. (2015). English Language Learners and the New Standards: Developing Language, Content Knowledge, and Analytical Practices in the Classroom. Cambridge, MA: Harvard Education Press; Walqui, A. & Heritage, M. Instruction for Diverse Groups of English Language Learners. Understanding Language. Stanford University School of Education.]  [11:  Teemant, A., Hausman, C.S. & Kigamwa, J. C.(2016). The effects of higher order thinking on student achievement and English proficiency. INTESOL Journal, 13(1).]  [12:  Bialystock, E., & Hakuta, K. (1994). In other words: The science and psychology of second language acquisition. New York: Basic Books.] 






Supporting Standards-Based, Rigorous, and Integrated ESL Instruction

· Demonstrate high expectations for all students (learning outcomes represent at all levels of cognitive demand regardless for all ELs; developmentally and grade-level appropriate instruction; all students engage in the same tasks and objectives with appropriate support, etc.)
· Develop unit goals and lesson objectives aligned to standards: WIDA English Language Development Standards Framework and Massachusetts Curriculum Frameworks
· Collaborate with content area and specialist teachers to ensure ESL instruction and curriculum provides an authentic context for meaningful and purposeful language use (connect to language demands in content and specialist instruction, integrate content topics, themes, and disciplinary practices, etc.) 
· Design learning activities that mirror the work of academic disciplines (explaining an article, interpreting historical artifacts, making a presentation, working a math problem, etc.) to help students produce, recognize and evaluate salient academic language features 
· Teach and model metacognitive and metalinguistic strategies to support rigor
· Structure classroom interactions and tasks to develop students’ cognitive skills alongside language learning (tasks at highest levels of Bloom’s Taxonomy, Webb’s Depth of Knowledge, opportunities to “think creatively, transform information, engage in inquiry-oriented activity, construct understandings” and connect to life outside school, etc.)
· Plan language teaching and learning around intellectually stimulating topics relevant to students’ lives, ages, backgrounds, and language development (school life in the US, academic content, civic engagement, college/career, social justice, interests and goals, etc.)
· Ensure tasks and interactions are intellectually challenging and purposeful to promote meaningful engagement with key academic and analytical practices, conceptual understanding, and language competence 







	[image: Speech bubbles]  ESL is designed for authentic language interactions, dialogue, and collaboration.



	It provides ample and extended opportunities for English learners to communicate in English and collaborate with other students and teachers in meaningful ways that reflect real-world language use. It promotes substantive conversations and sustained interactions around big ideas and topics that promote conceptual understanding[endnoteRef:13] connected to English learners’ interests, content areas, college and career preparation, social justice, equity, and civic life. It is carefully structured so English learners can discuss ideas, explore, and deepen their understanding of concepts, build on each other’s contributions, and make meaning together. [13:  Zwiers, J.; O’Hara, S. & Pritchard, R. (2014). Common Core Standards in Diverse Classrooms: Essential Practices for Developing Academic Language and Disciplinary Literacy. Portsmouth, NH: Stenhouse Publishers; Zwiers, J.; O’Hara, S. & Pritchard, R. Conversing to Fortify Literacy, Language, and Learning. MINETESOL Journal.] 

Supporting Authentic Language Interactions, Dialogue & Collaboration in ESL Instruction

· Teach, model and provide opportunities to apply strategies for understanding and using English in reciprocal interactions with others (leveraging prior knowledge, conversation moves, metacognitive strategies, norms and protocols for interactions, etc.)
· Ensure topics, questions, and ideas students explore are rich and relevant, drawing from their knowledge of the world and language skills
· Provide ample opportunities to participate in quality extended interactions where students use English purposefully (to gain and exchange information, to explore and refine ideas, to negotiate meaning, to persuade, to inform, etc.)
· Develop a class culture that positions students as active learners, knowers, and researchers who are comfortable building ideas together and who value each others’ contributions (establish a culture of respect for all classroom community members, co-develop ground rules for engagement, incorporate interaction patterns drawing from students’ cultures, set discussion norms that prioritize representation of all voices, etc.)
· Incorporate appropriate scaffolds and supports to ensure students at all English proficiency levels can meaningfully participate (formulaic expressions, appropriate wait time, comprehensible input, visual supports, effective teacher moves to promote accountable talk, etc.)
· Carefully structure interactions to maximize student talk and language production (tasks that require interaction, strategic student pairing/grouping, designated student roles, etc.)
· Use a variety of interactive learning strategies (cooperative learning, role plays, barrier games, inquiry and project-based learning, debates, academic conversations, etc.)
· Use a critical lens during dialogue and discussions to explore connections between topics and practices and promoting equity and social justice
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	It incorporates carefully planned units and lessons that strategically sequence instructional tasks, experiences, and assessments to develop English learners’ language proficiency and ability to engage with analytical practices coherently over time. It is also dynamic and responsive to students, flexibly incorporating original plans with just-in-time adjustments based on student progress.[endnoteRef:14] [14:  TESOL. The Six Principles for Exemplary Teaching of English Learners.] 
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	It builds on and is tailored to students’ background knowledge, first language, literacy and previous educational experiences, and English language proficiency. It provides multiple means of engagement, representation, and expression.[endnoteRef:15] It is scaffolded based on individual students’ differences, strengths, and needs.[endnoteRef:16] This scaffolding is both planned for ahead of time and provided when students need it. It is also temporary, promoting student independence and autonomy by helping students learn how to do something slightly beyond their current level of competence or “zone of proximal development” so they can complete similar tasks alone in the future.[endnoteRef:17]   [15:  CAST. Universal Design for Learning Guidelines. ]  [16:  WIDA (2012). Focus on Differentiation Part 1 and Part 2. Focus Bulletins.]  [17:  Gibbons, P. (2014). Scaffolding Language, Scaffolding Learning: Teaching English Language Learners in the Mainstream Classroom. Portsmouth, NH: Heinemann.] 

Supporting Planned and Dynamic & Differentiated and Scaffolded ESL Instruction 

· Provide multimodal materials and a variety of scaffolds (e.g., illustrations, diagrams, models, cooperative learning structures, home language) to support learning of concepts, analytical practices, and language 
· Use synonyms, paragraphing and multiple means of representation to create “abundancy and redundancy”
· Ensure texts and tasks are aligned to standards, differentiating instruction to ensure it is within students’ Zone of Proximal Development (high challenge/high support)
· Structure lessons to provide opportunities to engage in “productive struggle” (e.g., modeling, gradual release of responsibility, teaching and learning cycle)
· Present expectations for behavior, safety rules, and classroom procedures in multiple formats, using modeling, visuals and other scaffolds
· Plan and sequence units and lessons to strategically build language development and autonomy over time (macro-scaffolding)
· Adjust scaffolds in “real time” based on student progress and classroom interactions (micro scaffolding)
· Use a variety of scaffolds depending on the purpose of the lesson, students’ strengths and needs (modeling and exemplars of what students need to do, sensory experiences to contextualize learning, building background knowledge by pre-teaching vocabulary, unpacking texts, multimodal aids, glossaries, word walls, etc.)
· Adjust and amplify your speech (pace, gestures, visual aids, etc.) to ensure instruction in comprehensible
· Model complex language forms in supported ways to promote language development





	[image: A magnifying glass over a piece of paper]  ESL is grounded on effective assessment practices.



	It incorporates multiple forms of assessment to gather evidence and evaluate students’ language development across language dimensions and modes of communication (interpretive and expressive). It is based on information about student progress towards established language goals gathered through ongoing formative assessment practices[endnoteRef:18] and analysis of student writing, work samples, and oral language production.[endnoteRef:19] It provides opportunities for both teachers and students to use information from diagnostic, formative, benchmark/interim, and summative assessments to keep learning moving forward. [18:  Heritage. M., Walqui, A. & Linquanti, R. (2013). Formative Assessment As Contingent Teaching and Learning. Understanding Language Initiative. Stanford University School of Education. ]  [19:  Montalvo-Balbed, M. (2012). Using Formative Assessment to Help English Language Learners. In English Language Learners and the Common Core. VA: Alexandria: ASCD.
] 




Supporting Effective Assessment in ESL Instruction

· Collect language development data from multiple sources (needs assessment, formative assessment, standardized language tests, end-of-unit assessments, formal and informal, etc.) and modes of communication (speaking, listening, writing, etc.)
· Match assessment tasks to language being assessed, instructional practice, and established goals and success criteria; design tasks based on purpose (as, for, and of learning) 
· Ensure assessments provide opportunities for all learners to demonstrate what they know and can do (differentiated tasks, multiple means of representation and expression, etc.)
· Ensure assessment tasks measure intended goals (i.e., is reliable and valid, based on language development progressions), are fair and bias-free, and will provide useful data 

 

· Design rigorous assessment tasks responsive to students (calibrated to English language proficiency level, age, and English language proficiency level; considering prior knowledge and skills, comprehensible, with enough time to complete, etc.)
· Employ a variety of formative assessment strategies to gather and use data to adjust and/or plan future instruction
· Incorporate standardized test accommodations into classroom assessment so students learn how to use then effectively 
· Develop a growth mindset classroom culture that values gathering and using assessment data to advance learning (explain purpose and contexts of assessments, discuss/co-develop success criteria with students, give choices for demonstrated learning, provide opportunities for peer and self-assessment, etc.)
· Regularly share information about students’ language development progress with their parents/families in ways they understand and with ideas for home support; collaborate with parents/families to develop individual language development goals
· Provide effective corrective feedback (focused first on communication and meaning making, then on target language forms; actionable at a level students can understand and use; connected to goals and success criteria and including ideas for next steps to improve, in a timely way; not overcorrecting or embarrassing, etc.
· Include measures of discrete language skills (recognition of specific phonemes, etc.) when appropriate 



ESL teachers need systemic support at the school, district, and state levels to be able to bring these features to life in their classrooms. This type of support is also needed to ensure English learners to receive the type of learning experiences that lead to equitable outcomes. Systemic conditions that support English learner’s success and effective ESL instruction as outlined in the Massachusetts Vision for English Learner Education and Blueprint for English Learner Success include:
1. A culture of shared responsibility and collaboration on behalf of English learners’ success and English learner family engagement,
2. Ongoing support for teachers to grow in their practice as effective educators of English learners,
3. Structures and practices that provide English learners meaningful access to high-quality instruction and comprehensive supports throughout the day, and
4. Experiences that help English learners thrive in school and beyond (college, career, civic life, etc.). 
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