Massachusetts Sheltered English Instruction
Teacher Endorsement Course
Syllabus

Syllabus
Introduction
The purpose of this course is to prepare the Commonwealth’s teachers with the knowledge and skills to
effectively shelter their content instruction so that our growing population of English language learners
(ELLs) can access curriculum, achieve academic success, and contribute their multilingual and
multicultural resources as participants and future leaders in the 21st century global economy.
The course has three overarching goals:
1. To help teachers effectively carry out their responsibility for the teaching and learning of ELLs as
well as to understand the social and cultural issues that contribute to and impact the schooling of
ELLs.
2. To expand teachers’ knowledge of how language functions within academic content teaching and
learning, and how children and adolescents acquire a second language.
3. To provide teachers with practical, research-based protocols, methods, and strategies to
integrate subject-area content, language, and literacy development—per the expectations of the
World Class Instructional Design and Assessment (WIDA) English Language Development
Standards (ELDS)—and thus to support ELL students’ success with all state academic standards.

Background
This Full Sheltered English Instruction (SEI) Endorsement course, the Administrators’ SEI Endorsement
course, and the Bridge Endorsement courses for teachers who have taken two or more Category
trainings, 1 together comprise three key elements of the Commonwealth’s Rethinking Equity and Teaching
for English Language Learners (RETELL) initiative. RETELL also includes statewide implementation of the
WIDA standards, and the WIDA-ACCESS (Assessing Comprehension and Communication in English Stateto-State) assessment tools. Teachers will be introduced to WIDA standards and WIDA tools in this course.
More information about the RETELL initiative is available at http://www.doe.mass.edu/retell/.
All core academic teachers 2 responsible for the education of one or more ELLs are required to earn the SEI
Teacher Endorsement between 2012 and 2016, typically through completion of one of the SEI
Endorsement courses. Upon successful completion of the course, participating teachers will receive an SEI
endorsement. During the course, these teachers are expected to practice instructional strategies
grounded in SEI research both in the endorsement course and in their classrooms. Teachers will also be
encouraged to sustain and develop their SEI practices over time through a variety of professional growth
opportunities, including the following:

•

Participation in statewide, online professional learning networks comprised of colleagues in
similar roles (e.g., there may be one network group for kindergarten teachers and another for
high school biology teachers), facilitated by language acquisition specialists, through which

1

The Department of Elementary and Secondary Education developed the Category training model, which was presented in
four sections. Educators who participated in two of the trainings from Categories 1, 2, and 4 are eligible for the SEI
endorsement upon completion of a Bridge Course. The SEI Teacher Endorsement course replaces Category Training.
2
The following teachers are classified as “core academic teachers” under the regulations: early childhood and elementary
teachers; teachers of students with moderate disabilities; teachers of students with severe disabilities; subject-area teachers
in English, reading or language arts, mathematics, science, civics and government, economics, history, and geography. The
classification applies to teachers in all Massachusetts public schools, including charter schools and education collaboratives.
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teachers can share resources and strategies for helping ELLs access content standards while
developing English language competency.

•

Existing instructional coaching infrastructure, as part of literacy and mathematics instructional
coaching.

•

Whole-school mechanisms for sustaining focus on ELL needs including collaborative, jobembedded professional learning promoted in the SEI Administrators’ Endorsement course;

•

ESE-sponsored SEI conferences; and

•

Local SEI groups.

In many instances, it will also be important for teachers and their evaluators to extend the learning by
making SEI the focus of professional practice goals as part of the new educator evaluation process. To
support evaluators in this work, ESE is developing a tool, Resource for Evaluating Teachers of ELLs: Support
for Understanding the Teacher Rubrics.
All educators are also expected to earn at least 15 additional hours of professional development points
(PDPs) in SEI or ESL in each licensure renewal cycle beginning July 2016. These opportunities to extend and
sustain learning over time in a developmental way, with increasing experience, will provide an effective
way to meet the licensure renewal requirement.
The RETELL initiative and the introduction of this SEI Teachers’ Endorsement course come at a time when
teachers of all students, and teachers of ELLs in particular, must be equipped to address the needs and
build on the multilingual and multicultural assets of a diverse and ever- changing student population in
Massachusetts. The introduction of various educational reforms such as the 2011 Massachusetts
Curriculum Frameworks for English Language Arts and Literacy and Mathematics, WIDA standards, and
the Commonwealth’s new educator evaluation system require teachers to assume new roles and
responsibilities in their classrooms. This course will support the professional growth of educators and the
teaching and learning of all students in this time of change.

The Nature of the Course
The SEI Teacher Endorsement course focuses on current theories and evidence-based instructional
practices related to the teaching of ELLs. This course is designed to promote continuous improvement in
educator practice and to build teachers’ confidence and familiarity with research-proven practices for
working with ELLs. Throughout the course, effective research-based strategies will be modeled. Teachers
will have opportunities to practice the modeled strategies, to analyze their practice, to provide and receive
feedback, and to reflect on their experiences. Through this cycle of reflective practice, teachers will gain
new skills, knowledge, and dispositions for the education of English language learners.
Assignments are designed to reinforce key concepts and practices and will include a reflection drawing on
classroom data and information, classroom tryouts of modeled strategies that teachers will assess using a
tool provided for that purpose as well as the development, implementation, and presentation of a
culminating lesson. Throughout, participants will be asked to reflect upon the impact of the course
material and activities on their practice.
The SEI Endorsement course:

•

Systematically strengthens participants’ capacity to provide SEI through cycles of modeling,
practice, and feedback built upon current research on effective practice.
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•

Is integrated with and supported by three other major initiatives in the Commonwealth: the
implementation of the 2011 standards for ELA and math (incorporating the Common Core State
Standards), the implementation of WIDA standards for all educators, and the new Educator
Evaluation system.

•

Is built upon the concept that addressing the needs of ELLs, individual and collective ownership,
collaborative practice between educators, and a whole-school approach are critical. The new SEI
endorsement for teachers is connected to the SEI Administrator Endorsement, and supported by
policies that require continuous educator growth over time.

•

Is facilitated by approved instructors who have been vetted through a comprehensive application
and interview process, have participated in a rigorous training program, and will be subject to
ongoing performance evaluation.

•

Is delivered in cohorts across the state. The cohorts will provide opportunities for online and indistrict collaboration, peer support, and sharing of ideas and materials.

Module Descriptions
This SEI Endorsement course is made up of two modules: A) English Language Learners, Language
Acquisition, and Sheltered English Instruction (11 hours), and B) Academic Language and Literacy
Development in the SEI Classroom (35 hours). Module B will include portions of sessions, readings, and
online groupings that are grade span and subject specific.
A. English Language Learners, Language Acquisition, and Sheltered English Instruction is the first
module. It develops the participants’ knowledge of the context and academic landscape in which
ELLs learn in K–12 settings. The module begins with an exploration of demographic and
achievement data of ELLs across the Commonwealth. It builds participants’ understanding of the
need for all educators to be responsible for the education of ELLs and provides information about
the laws and regulations that are applicable to the education of ELLs. The module also addresses
the cultural and social aspects of ELL language acquisition and achievement. It also introduces
aspects of WIDA and characteristics of SEI. Throughout the module there will be a focus on
identifying and building on the backgrounds of ELLs—particularly prior schooling, literacy
experiences, and their familiarity with American school culture. Participants will be introduced to
the structural levels of language, principles, theories, processes of language acquisition, and will
begin to explore various pedagogical implications.
B. Academic Language and Literacy Development in the SEI Classroom is the second module.
Participants will learn about sheltering content in the SEI classroom to make content
comprehensible and have the opportunity to develop their SEI instructional skills. This module will
build off WIDA ELDS by demonstrating the relationship between oral language and students’
learning and development of academic language and literacy skills. Participants will focus on the
words and structure of academic language with special emphasis on the academic language in their
specific content area. To further support the Massachusetts frameworks, this portion of the SEI
Endorsement course will introduce key shifts in the frameworks and illustrate how curriculum and
lesson planning can be scaffolded for ELLs at different levels of English language proficiency and
literacy skill development. Educators will learn how to teach reading, writing, speaking, and
listening skills in the content area to enable ELLs and all students to participate in the rigors of
curriculum specified in the Common Core State Standards and other academic content standards.
Particular focus will be given to reading of complex informational and literary texts, text-based
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questions, writing from sources, using evidence to back up ideas, and building academic vocabulary
and background knowledge through discussion, reading, and writing.
Components and features of lesson plans for sheltered English instruction will be presented and
modeled. Teachers will develop and implement appropriate lesson plans for ELLs at various levels
of English language proficiency in their specific content areas.
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SEI Teacher Course Overview
Course Map
The following course map provides a graphics view of the course structure.
Module A
English Language Learners, Language Acquisition, and Sheltered English Instruction
Introduction:
Online A:
Overview of SEI
Online B: WIDA
Culture
Policy, Rationale, & Second Language
(F2F-2; 3 hours)
Connections
(F2F-3; 3 hours)
Data
Acquisition
(Approx. 1 hour)
(F2F-1; 3 hours)
(Approx. 1 hour)
Module B
Academic Language and Literacy Development

Online D:
Intro to Reading
(Approx. 1 hour)

Online F:
Introduction to
Writing
(Approx. 1 hour)

Vocabulary and Discourse Strategies and Connections
Online C:
Vocabulary and
Vocabulary and
Intro to Vocabulary
Discourse:
Discourse:
(Approx. 1 hour)
7 Steps
Mentor Text
(F2F-4; 3 hours)
Connections
(F2F-5; 3 hours)
Reading Comprehension Strategies and Connections
Bridging Language,
Online E:
Reading
Content, & Literacy:
Reading Strategies
Comprehension:
Vocabulary to
Think-Aloud and
for ELLs
Reading
Partner Reading
(Approx. 1 hour)
(F2F-6; 2 hours)
(F2F-7; 3 hours)
Writing Strategies and Connections
Bridging Language,
Online G:
The Writing
Content, & Literacy:
Writing with ELLs:
Process:
Reading to Writing Process and Product
Pre-writing and
Connections
(Approx. 1 hour)
Drafting
(F2F-9; 3 hours)
(F2F-10; 3 hours)
Putting It All Together

Reading
Comprehension:
Reciprocal Teaching
and Text Dependent
Questions
(F2F-8; 3 hours)
The Writing
Process:
Revision, Editing
and Publishing
(F2F-11; 3 hours)

Integration
Online H:
WIDA & Formative
Assessment
(Approx. 1 hour)

Integration and
Differentiation
(F2F-12; 3 hours)

Capstone Presentations
There are four two-hour Capstone Presentation times to choose from. Capstones will be presented in small
groups of similar content or grade levels and will be no more than 8 participants in a group. Your facilitator will
help arrange these times and dates. Participants are required to attend only one two-hour session.
Makeup Dates
Makeup sessions for F2F content occur before any Capstone Presentations. Please note that all sessions must
take place—facilitators are not at liberty to skip or exempt a participant or class from a session. Makeup sessions
have been scheduled as possible session dates. Participants will need to be aware of makeup sessions and plan
accordingly. Makeup dates are not for individuals who have been absent from a session, but rather for whole
class makeup due to a class cancellation.
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Within this structure, the topics of vocabulary and discourse, reading comprehension, and writing
instruction are each addressed in dedicated sessions that build upon one another and culminate in a final
instructional integration session. The online sessions provide critical knowledge, research, and theory to
explain why particular strategies have proven effective with ELLs. Beginning with Module B, the first Faceto-Face session of each component, Vocabulary, Reading and Writing for ELLs, provides models of
instructional practice and the opportunity for participants to develop their instructional skills by practicing
these modeled strategies, receiving feedback from colleagues and the instructor, and reflecting on the
activity. The second Face-to-Face session provides the same combination of modeling, practice, and
feedback, but introduces additional considerations: differentiation of strategies to meet the needs of
varied ELLs on the basis of assessment data and differentiation to provide access to content standards in
varied subject areas and grade levels. Throughout each of the topics, the lessons explicitly connect
strategies across vocabulary and discourse, reading, and writing. By developing these strategies across
topics it enables participants to better apply strategies appropriately and recognize the interconnected
nature of these different elements. During the instructional integration session, participants will bring
together the strategies learned in vocabulary, reading, and writing and apply this knowledge to the
development of an integrated lesson that prepares them for the final capstone presentation.

Course Requirements and Grading
Requirements for passing the course: Participants will receive a percentage upon completion of the
course. 70% or greater is required to pass.
Graduate credit: This course may be taken for three graduate credits. Participants are responsible for the
cost of the graduate credit and for requesting reimbursement from their district where possible. Various
institutions offer credits. During the first course session, participants will be directed to an ESE website
where they can review course credit options and find the various institutions’ particular procedures for
applying for credit. Each institution determines its own minimum course percentage for granting credits.
General description of in-class/online and homework assignments: SEI Endorsement course participants
will be expected to attend all classes and actively participate in both Face-to-Face and online sessions.
Participants will complete various assignments including implementation exercises in their classrooms,
short papers, online discussions, lesson reflections, and the capstone project. Each course assignment will
be turned in online per directions provided by the instructor. Participants may also be asked to bring
assignments into class for discussion. In addition, there are two professional learning network assignments
that are counted toward the course participation grade, which will involve two 45-minute meetings with
colleagues in the home school or district.
Attendance and participation: Because the course format depends heavily on class participation and
student interaction, it is crucial that participants arrive on time for face-to-face classes and come
prepared to discuss assigned course readings, having completed all preparation assignments due.
Attendance at all Face-to-Face sessions is required. If, however, a participant misses a face-to-face
session, it is his/her responsibility to work with the course instructor to arrange for making up the
session by either attending the same session in another nearby course if possible or through another
mutually agreed upon solution.
Hardship: If an educator has been assigned to the course and is unable to participate or complete the
course due to serious illness or injury, or other circumstances beyond the educator’s control, he or she
may ask the Department of Elementary and Secondary Education to grant a hardship exception to allow
additional time to meet the requirements for the SEI endorsement. See 603 CMR 14.07(2) (b). For further
information, contact registrar@doe.mass.edu.
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Online participation: As part of their class participation grade, participants will be expected to participate
in online discussion forums and respond thoughtfully to others’ posts. Additionally, homework readings,
assignments, and activities for the SEI Endorsement course will be loaded into designated online course
locations. At times, participants will be expected to post their homework online to share with other class
members. Instructors will let participants know when posting will be required.
Inclement weather days and instructor absences: In the event that class must be canceled, the instructor
will e-mail participants and post an announcement canceling the day’s class on the ESE Endorsement
Course page. It will be the participants’ responsibility to check their e-mail or the webpage. Any canceled
class will be made up using one of the extra course dates reserved for such purposes.
Homework assignments & grading weight: Participants will be responsible for various types of
assignments, in addition to participating in the class. The different types of assignments are designed to
provide participants with opportunities to prepare for classroom practice, engage in classroom practice,
reflect upon these experiences, participate in critical analysis, and articulate their own learning.

Categories of Graded Assignments in the Course
•

My English Language Learners Reflection (1 written assignment)
This one-page written assignment will capture participants’ attitudes, thinking, and knowledge
about the ELLs in their school or district. Weight: 10% of final grade.

• Strategy Implementation Reports (6 written assignments)
In their own classrooms, participants will implement strategies modeled and practiced in the
Endorsement course. Using a Strategy Implementation Report, participants will be expected to
reflect and report on how their implementation went, both from a practice and from a studentoutcome perspective. Throughout the course, participants will have opportunities to discuss
these implementation experiences collaboratively with their peers, to share ideas on variations,
and to receive feedback from colleagues. Weight: 40% of final grade.

• Capstone SEI Lesson Tool (1 written assignment)
The Capstone project will be assigned in the third course session and will be due during the last
two sessions of the course. Throughout the course the participants will be guided through the
elements of the Capstone project. The Capstone involves:
•

Creating a Sheltered English Instruction lesson that integrates participants’ knowledge
and understanding of the instructional strategies to support English language learners’
content learning and language development,

•

Delivering it to students in their classroom,

•

Writing a reflection on its planning and implementation, and

•

Teaching a component of their Capstone Lesson to course colleagues during one of the two
final sessions.
Weight: 25% of final grade

• Capstone Presentation and Reflection (1 oral presentation and written assignment)
The instructor and participants will arrange presentation times in small groups of 6-8 participants.
Weight: 5% of the final grade.
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• Participation and Collaboration
A grade will be given for participation in online sessions, face-to-face sessions, and Professional
Learning Network meetings. The participation grade includes in-class collaborative discussions of
readings, posting feedback in Blackboard as directed in assignments or course activities, provision
of feedback to colleagues during strategy practice in class, and active participation and
documentation of participation in the Professional Learning Network. Missed classes and/or
frequent tardiness will impact the final grade. Weight: 10% of final grade (5% in-class, 5%
online).

• Professional Learning Networks
Professional Learning Networks take place before Vocabulary and Discourse: 7 Steps (F2F-4) and
before the Instructional Integration (F2F-12) session and participants post reports. Weight: 10%
of final grade (5% each, 2 PLNs).
All assignments will be graded using rubrics. Final course grades will be determined through a
combination of grades on assignments and active participation.
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Course Readings

Note: Some readings may have changed. An updated list is included in the course materials on
Blackboard. All readings are provided to the participants on Blackboard, not in the manuals.

This is a list of all readings assigned, however, participants should reference the Session by Session Course Assignments
and Readings section of this manual for specific assignments based upon grade level and location in the course.
Participants should pay specific attention to page numbers when completing assigned readings as not all parts of a
chapter, book, or article may be assigned.
August, D. and T. Shanahan, eds. 2006. Executive summary from developing literacy in second-language learners: report
of the national literacy panel on language-minority children and youth, 3–8. Mahwah, NJ: Lawrence Erlbaum
Associates. Retrieved from http://www.cal.org/projects/archive/nlpreports/Executive_Summary.pdf.
Belin, C. and J. Blank. International Center for Gifted Education and Talent Development. (2008). Identifying gifted and
talented English language learners, grades K–12. Des Moines, IA: Iowa Department of Education. 9-13, 19-27.
Brisk, M., Horan D., E. MacDonald. (2007) A Scaffolded Approach to Learning to Write. Inclusive pedagogy of English
language learners: a handbook of informed practices. 15-31.
Calderon, M. 2007. Teaching reading to English language learners, grades 6-12. Chapter 5: Reading, Writing & Speaking
in Mathematics, 69-82. Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English language learners, grades 6-12. Chapter 6: Reading, Writing & Speaking
in Science, 83-92. Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English language learners, grades 6-12. Chapter 7: Teaching the Art in
Language Arts, 93-104. Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English language learners, grades 6-12. Chapter 8: A Vignette of Social Studies
Teachers Developing and Implementing a Lesson, 105-110. Thousand Oaks, CA: Corwin Press.
Calderón, M. 2007. Teaching reading to English language learners, grades 6–12: Vocabulary Development, the
foundation for reading in the content areas, 29–45. Thousand Oaks, CA: Corwin Press.
Calderón, M. 2007. Teaching reading to English language learners, grades 6–12. Chapter 4: Teaching Reading
Comprehension and Content, 47-67. Thousand Oaks, CA: Corwin Press.
Calderón, M. 2011. Teaching reading and comprehension to English learners, K–5: Chapter Six, Teaching Vocabulary,
67-83. Bloomington, IN: Solution Tree Press.
Calderón, M. 2011. Teaching reading and comprehension to English learners, K–5.Teaching Reading Comprehension
and Content, 85-103. Bloomington, IN: Solution Tree Press.
Coleman, R., & Goldenberg, C. (2010). What does research say about effective practices for ELLs? Kappa Delta Pi
Record 46(2): 60–65.
DeCapua, A., &. Marshall, H. W. (2011). Reaching ELLs at risk: Instruction for students with limited or interrupted
formal education. Preventing School Failure: Alternative Education for Children and Youth. New Rochelle, NY: Long
Island University. 55(1), 35–40.
Donnelly, W. S. and C. J. Roe. 2010. Using sentence frames to develop academic vocabulary for ELLs. Reading Teacher,
64 (2): 131–136.
Echevarria, J., & Graves, A. (2011). Sheltered instruction in the content areas. In Sheltered content instruction:
Teaching English learners with diverse abilities, (4th ed.), 44–54. Boston, MA: Pearson.
Gebhard, M., Harman, R., & Seger, W. (2007). Reclaiming recess in urban schools: The potential of systemic functional
linguistics for ELLs and their teachers. 419-429
Gillespie, A. and S. Graham. 2011. Evidence-based practices for teaching writing. Better Evidence-based Education.
Baltimore: Johns Hopkins University. 4-5
Menken, K., & Kleyn, T. (2009). The difficult road for long-term English learners. Supporting English Language Learners,
66(7). Association for Supervision and Curriculum Development, 1-8.
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Expectations Regarding Assignments
The Department of Elementary and Secondary Education has made the SEI Endorsement course available
to participants with the expectation that once enrolled educators will participate and submit the required
assignments on a timely basis. Depending on the course, educators will receive either the SEI Teacher
Endorsement or the SEI Administrator Endorsement upon successful completion of the course.
The Department expects that the assignments submitted by participants will represent their own work,
or, where the work is not their own, the work of sources that are appropriately credited. Any participant
who is found to have submitted work that is not his or her own, either in whole or in part, and that has
failed to credit the source, will be subject to one or more penalties. The Department expects penalties
may range from loss of credit for the assignment to failure of the course, depending on the nature and
severity of the omission.

Overview of Major Assignments
Component of Course Grade
1 My English Language My English Language Learners (written paper)
Learners and
(10% of final grade. See rubric)
Reflection (written
With two or three participants from your
paper)
school, gather information to answer specific
questions by interviewing relevant members
of your school and district community (e.g.,
ESL/WIDA specialists, ELL Coordinator,
Principal, ELL students or their parents) or
conducting research online (e.g., your school,
district, or state website). Then, summarize
the answers in a two-page paper. Each team
member must submit his or her own paper.
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Component of Course Grade
6 Strategy
Implementation
Reports (SIR)

2 Professional
Learning Network
(PLN) meetings

When Due

Strategy Implementation Report (SIR) (40% of
final grade. See rubric)

Post before these class sessions in
Blackboard and bring to class.

Apply practices and strategies that were
introduced in the session to your classroom
instruction. You should practice this strategy
multiple times and practice writing a Language
Objective for each attempt. The report must
be completed after trying out your strategy in
the classroom, and you should be ready to
discuss your experience with your colleagues
and provide feedback to them on the due
dates established. You must also post your
report online at the course Blackboard site
prior to the start time of the course session
when it is due.

1.

SIR#1 – 7 Steps due before
Vocabulary and Discourse: Mentor
Text Connections (F2F-5).

2.

SIR#2 due before Bridging Language,
Content & Literacy: Vocabulary to
Reading (F2F-6).

3.

SIR#3 due before Reading
Comprehension: Reciprocal Teaching
and Text Dependent Questions (F2F8).

4.

SIR#4 due before Bridging Language,
Content & Literacy: Reading to
Writing Connections (F2F-9).

5.

SIR#5 due before The Writing
Process: Revision, Editing and
Publishing (F2F-11).

6.

SIR#6 due before Integration and
Differentiation (F2F-12).

(10% of final grade. See rubric)
Participation in a PLN consists of attendance
and active contributions to 2 Professional
Learning Network Meetings; completion of
online posts and assignments given during
sessions; incorporation of knowledge and
information from assigned readings into class
discussion; collaborative discussion and
effective, consistent feedback to colleagues
during strategy sessions and lesson
presentations.

Professional Learning Networks take place
and post reports before Vocabulary and
Discourse: 7 Steps (F2F-4) and before the
Instructional Integration (F2F-12) session.

Each participant submits his/her own
reflection of the PLN process and discussion.
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Component of Course Grade
1 Capstone SEI Lesson Final Capstone Project (25% of final grade. See
Tool
rubric)
The Capstone Project is designed as an
opportunity to integrate your knowledge and
understandings of Sheltered Instruction
principles and strategies to support your
students’ content learning and language
development.

When Due
Post your Capstone Lesson at the course
Blackboard site, prior to the start time of
your Capstone Presentation session.
Post your Reflection on Blackboard no
more than a week after your Capstone
Presentation.

It involves designing, teaching, and reflecting
on an integrated SEI lesson that does all of the
following:
1) Addresses all four language domains –
speaking, listening, reading, and writing
2) Utilizes strategies introduced in the
Sheltered English Instruction course
3) Is consistent with the Massachusetts
curriculum and WIDA frameworks
Please note that depending on your context of
teaching, the length of your Capstone Lesson
may vary.
1 Capstone
Presentation and
Reflection

Final Capstone Presentation (5% of final grade.
See rubric)
Participants will need to select one specific
class as a focus for this assignment, design a
lesson plan utilizing the SEI Lesson Tool, teach
this lesson to students in their classroom, and
write a reflection on its planning and
implementation. Finally, each participant will
teach a component of his or her Capstone
Lesson to course colleagues during one of the
four Capstone Presentation sessions.
Participants might choose to focus either on
the most challenging or the most successful
aspect of the lesson implementation. Time
allocated for each individual presentation will
include a few minutes for peer feedback.

You will teach a component of your
individual Capstone Lesson to your course
colleagues during one of the four
Capstone Presentation sessions.
Post your Reflection on Blackboard no
more than a week after your Capstone
Presentation.

Participants will submit a reflection on the SEI
lesson process focusing on how this process
has changed their lesson planning,
implementation, and instruction.
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Session by Session Assignments and Readings
Module A: English Language Learners (ELLs), Language Acquisition, and Sheltered English Instruction
(11 hours)
Introduction: Policy, Rationale, and Data
Face-to-Face #1: 3 hours
This session serves as an introduction to the course and focuses on the shared responsibility of all
educators for the success of English language learners as determined by reviewing federal and state
statutes, analyzing demographic and assessment data, and conducting research about ELLs in
participants’ schools.
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Log on to Blackboard Course Management System

Read:
Coleman, R., & Goldenberg, C. (2010). What does
research say about effective practices for ELLs?
Kappa Delta Pi Record 46(2): 60–65.
Echevarria, J., & Graves, A. (2011). Sheltered
instruction in the content areas. In: Sheltered
content instruction: Teaching English learners
with diverse abilities, (4th ed.), 44–54. Boston,
MA: Pearson.

Online A: Second Language Acquisition
Online: 1 hour
The session connects the instructional implications of second language acquisition theory to Sheltered
English instructional practices.
Assignments and Readings
Assignments or Readings Due This Session

Log onto Blackboard and follow instructions in Online A.
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Overview of SEI
Face-to-Face #2: 3 hours
The session connects the instructional implications of second language acquisition theory to Sheltered
English instructional practices. The reasons for language objectives are explored, and participants practice
creating their own lesson objectives connected to their content and students.
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Read before attending session:

Research and write

Coleman, R., & Goldenberg, C. (2010). What does
research say about effective practices for ELLs?
Kappa Delta Pi Record 46(2): 60–65.

In a two-page paper, summarize the information
gathered by interviewing relevant members of your
school and district community. Each team member
must submit his or her own paper. See Guiding
Questions for My English Language Learners (written
paper) Assignment in this manual.

Echevarria, J., & Graves, A. (2011). Sheltered
instruction in the content areas. In Sheltered
content instruction: Teaching English learners
with diverse abilities, (4th ed.), 44–54. Boston,
MA: Pearson.

Schedule two 45-minute PLNs to take place before
Overview of SEI and again before Instructional
Integration. At the meeting each person will:
• Describe successes you have had in
implementing SEI strategies introduced in the
Endorsement course.
• Discuss either how you would refine or what
was the most successful aspect or aspects of
your strategy implementation.
• Discuss variations of the strategy for different
populations of ELLs or for different grade or
content classrooms.
st

1 PLN due before F2F-4.
nd

2 PLN due before F2F-11.
Read:
Belin, Connie and Blank, Jacqueline N. International
Center for Gifted Education and Talent
Development. (2008). Identifying gifted and
talented English language learners, grades K–12.
Des Moines, IA: Iowa Department of Education.
9-13, 19-27.
DeCapua, A., &. Marshall, H. W. (2011). Reaching ELLs
at risk: Instruction for students with limited or
interrupted formal education. Preventing School
Failure 55(1), 35–40.
Menken, K., & Kleyn, T. (2009). The difficult road for
long-term English learners. Supporting English
Language Learners, 66(7). Association for
Supervision and Curriculum Development, 1-8.
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Online B: WIDA Connections
Online: 1 hour
This session introduces participants to the WIDA English proficiency levels and Can Do Descriptors and
provides the opportunity to see school through the eyes of an English language learner.
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Log onto Blackboard and follow instructions in
Online B.

Bring completed Can Do Name Charts and WIDA Focus
on Language & Culture Bulletin to F2F-3. Download
from http://www.wida.us/get.aspx?id=214.

Culture
Face-to-Face #3: 3 hours
In this session, participants reflect on their assignments about their ELLs, learn about various
subpopulations of ELLs, and how understanding their cultural context can inform their teaching decisions.
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Bring the WIDA Focus on Language & Culture Bulletin
and completed Can Do Name Charts.

Professional Learning Network—Each person should
post his/her own reflection online at the conclusion of
the meeting.

Read before attending session:
Belin, Connie and Blank, Jacqueline N. International
Center for Gifted Education and Talent
Development. (2008). Identifying gifted and
talented English language learners, grades K–12.
Des Moines, IA: Iowa Department of Education. 913, 19-27.
DeCapua, A., &. Marshall, H. W. (2011). Reaching ELLs at
risk: Instruction for students with limited or
interrupted formal education. Preventing School
Failure 55(1), 35–40.
Menken, K., & Kleyn, T. (2009). The difficult road for
long-term English learners. Supporting English
Language Learners, 66(7). Association for
Supervision and Curriculum Development, 1-8.

Read
Elementary
Calderón, M. 2011. Teaching reading and
comprehension to English learners, K–5: Chapter
Six, Teaching Vocabulary, 67-83. Bloomington, IN:
Solution Tree Press.
Secondary:
Calderón, M. 2007. Teaching reading to English
language learners, grades 6–12: Vocabulary
Development, the foundation for reading in the
content areas, 29–45. Thousand Oaks, CA: Corwin
Press.
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Module B: Academic Language and Literacy Development (34 hours)
Vocabulary and Discourse Strategies and Connections
In Vocabulary and Discourse Strategies and Connections, participants are introduced to a relevant
foundational knowledge base for vocabulary and discourse instruction for English language learners.
Teachers observe core strategies for vocabulary instruction, practice them, and provide and receive
feedback on their instructional practice. Then they apply these strategies in their own classrooms and
reflect on their practice and the impact it has had on the English language learners in their classrooms.
Teachers also learn to differentiate strategies to meet the needs of varied ELLs on the basis of assessment
data and differentiate to provide access to content standards in subject areas and grade levels.
Online C: Intro to Vocabulary
Online: 1 hour
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Log onto Blackboard and follow instructions in Online
C.

To be completed before the next Face-to-Face session:
Complete PLN #1 and submit. Each person should post
his/her own reflection online at the conclusion of the
meeting.
Bring your completed Comparison of English Speakers
and English Learner Vocabulary Development to the
next session.
Readings for next face-to-face session:
Elementary:
Calderón, M. 2011. Teaching reading and
comprehension to English learners, K–5: Teaching
Reading Comprehension and Content, 67-83.
Bloomington, IN: Solution Tree Press.
Secondary:
Calderón, M. 2007. Teaching reading to English
language learners, grades 6–12: Vocabulary
Development, the foundation for reading in the
content areas, 29–45. Thousand Oaks, CA: Corwin
Press.
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Vocabulary and Discourse: 7 Steps
Face to Face #4: 3 hours
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Submitted before attending session:

Confirm date for second PLN session.

Two-page paper, “My English Language Learners,”
summarizing the information gathered through
interviews with relevant members of your school and
district community. Each team member must submit
his or her own paper.

In your classroom:

Professional Learning Network #1 - Each person
should post his/her own reflection online at the
conclusion of the meeting.
Read before attending session:
Elementary
Calderón, M. 2011. Teaching reading and
comprehension to English learners, K–5: Chapter
Six, Teaching Vocabulary, 67-83. Bloomington, IN:
Solution Tree Press.

Implement the 7 Step strategy in your classroom,
complete Strategy Implementation Report (SIR) #1,
and upload it to Blackboard in the assignment
dropbox.
Read:
Donnelly, W. S. and C. J. Roe. 2010. Using sentence
frames to develop academic vocabulary for ELLs.
Reading Teacher, 64 (2): 131–136.
Bring to the Next Session:
Completed Sentence Frames Quick-Write.

Secondary:
Calderón, M. 2007. Teaching reading to English
language learners, grades 6–12: Vocabulary
Development, the foundation for reading in the
content areas, 29–45. Thousand Oaks, CA: Corwin
Press.
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Vocabulary and Discourse: Mentor Text Connections
Face-to-Face #5: 3 hours
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Submitted before attending session:

In your classroom:

7 Step strategy, completed Strategy Implementation
Report (SIR) #1 uploaded to Blackboard in the
assignment dropbox.
Have Read:

Implement 7 steps or sentence frames strategy in
your classroom, complete SIR #2, and upload it to
Blackboard in the assignment dropbox.

Donnelly, W. S. and C. J. Roe. 2010. Using sentence
frames to develop academic vocabulary for ELLs.
Reading Teacher, 64 (2): 131–136.
Bring to the Session:
Completed Sentence Frames Quick-Write.

Read
Elementary
Calderón, M. 2011. Teaching reading and
comprehension to English learners, K–5.Teaching
Reading Comprehension and Content, 85-103.
Bloomington, IN: Solution Tree Press.
OR
Secondary
Calderón, M. 2007. Teaching reading to English
language learners, grades 6–12. Chapter 4:
Teaching Reading Comprehension and Content,
47-67. Thousand Oaks, CA: Corwin Press.
AND
Teachers of ALL grade levels, choose appropriate
content area chapter/s from:
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 5:
Reading, Writing & Speaking in Mathematics, 6982. Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 6:
Reading, Writing & Speaking in Science, 83-92.
Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 7:
Teaching the Art in Language Arts, 93-104.
Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 8: A
Vignette of Social Studies Teachers Developing and
Implementing a Lesson, 105-110. Thousand Oaks,
CA: Corwin Press.
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Reading Comprehension Strategies and Connections
The Reading Comprehension sessions make several explicit connections back to the Vocabulary and
Discourse sessions. In the two live sessions, the Tiers are revisited and participants are reminded that preteaching vocabulary is essential when considering reading comprehension strategies. Numerous
references to vocabulary gaps in ELLs are presented in the required readings and videos as well. It also
explains that reading skills build upon oral language development.
Online D: Intro to Reading
Online: 1 hour
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Log onto Blackboard and follow instructions in Online
D.

Readings
Elementary
Calderón, M. 2011. Teaching reading and
comprehension to English learners, K–5.Teaching
Reading Comprehension and Content, 85-103.
Bloomington, IN: Solution Tree Press.
OR
Secondary
Calderón, M. 2007. Teaching reading to English
language learners, grades 6–12. Chapter 4:
Teaching Reading Comprehension and Content,
47-67. Thousand Oaks, CA: Corwin Press.
AND
Teachers of ALL grade levels, choose appropriate
content area chapter/s from:
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 5:
Reading, Writing & Speaking in Mathematics, 6982. Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 6:
Reading, Writing & Speaking in Science, 83-92.
Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 7:
Teaching the Art in Language Arts, 93-104.
Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 8: A
Vignette of Social Studies Teachers Developing and
Implementing a Lesson, 105-110. Thousand Oaks,
CA: Corwin Press.
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Bridging Language, Content, & Literacy: Vocabulary to Reading
Face to Face #6: 2 hours
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Submitted before attending session:

Reading

7 steps or sentence frames strategy, completed SIR #2,
uploaded to Blackboard in the assignment dropbox.

Both Elementary & Secondary

Readings
Elementary
Calderón, M. 2011. Teaching reading and
comprehension to English learners, K–5.Teaching
Reading Comprehension and Content, 85-103.
Bloomington, IN: Solution Tree Press.

August, D. and T. Shanahan, eds. 2006. Executive
summary from developing literacy in secondlanguage learners: report of the national literacy
panel on language-minority children and youth, 3–
8. Mahwah, NJ: Lawrence Erlbaum Associates.
Retrieved from
http://www.cal.org/projects/archive/nlpreports/E
xecutive_Summary.pdf.

OR
Secondary
Calderón, M. 2007. Teaching reading to English
language learners, grades 6–12. Chapter 4:
Teaching Reading Comprehension and Content,
47-67. Thousand Oaks, CA: Corwin Press.
AND
Teachers of ALL grade levels, choose appropriate
content area chapter/s from:
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 5:
Reading, Writing & Speaking in Mathematics, 6982. Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 6:
Reading, Writing & Speaking in Science, 83-92.
Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 7:
Teaching the Art in Language Arts, 93-104.
Thousand Oaks, CA: Corwin Press.
Calderon, M. 2007. Teaching reading to English
language learners, grades 6-12. Chapter 8: A
Vignette of Social Studies Teachers Developing and
Implementing a Lesson, 105-110. Thousand Oaks,
CA: Corwin Press.
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Online E: Reading Strategies for ELLs
Online: 1 hour
Assignments and Readings
Assignments or Readings Due This Session

Log onto Blackboard and follow instructions in Online E.

Reading Comprehension: Think-Aloud and Partner Reading
Face to Face #7: 3 hours
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Read before attending session

In your classroom:

Both Elementary & Secondary

Implement partner reading or think aloud strategy in
your classroom, complete SIR #3, and upload it to
Blackboard in the assignment dropbox.

August, D. and T. Shanahan, eds. 2006. Executive
summary from developing literacy in secondlanguage learners: report of the national literacy
panel on language-minority children and youth,
3–8. Mahwah, NJ: Lawrence Erlbaum Associates.
Retrieved from
http://www.cal.org/projects/archive/nlpreports/
Executive_Summary.pdf.

Reading Comprehension: Reciprocal Teaching and Text Dependent Questions
Face to Face #8: 3 hours
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Submitted before attending session:

In your classroom:

Partner reading or think aloud strategy, completed SIR
#3 uploaded into Blackboard in the assignment
dropbox.

Implement reciprocal teaching or Text Dependent
Questions strategy in your classroom, complete SIR
#4, and upload it to Blackboard in the assignment
dropbox.
Bring to the next session:
Bring student writing samples to the next Face-toFace session.
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Writing Strategies and Connections
In the Writing Sessions, participants will have opportunities to make connections between the content
learned in both the Vocabulary and Discourse and Reading Comprehension sessions in several ways. First,
participants will learn the importance of connecting oracy and written discourse as they navigate the
complexities of writing, including the strategic planning necessary to include discipline specific vocabulary
words and text structure. Additionally, participants will make connections between the importance of
understanding text structure in reading comprehension of a text and the critical need for putting that
structure into place when writing specific genres in the content areas.
Online F: Introduction to Writing
Online: 1 hour
Assignments and Readings
Assignments or Readings Due This Session

Log onto Blackboard and follow instructions in Online F.

Bridging Language, Content, and Literacy: Reading and Writing Connections
Face-to-Face #9: 3 hours
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Submitted before attending session:

Read

Reciprocal teaching or Text Dependent Questions,
completed SIR #4 uploaded into Blackboard in the
assignment dropbox.

Elementary Teachers:

Brought to this session:
Student writing samples.

Gebhard, M., Harman, R., & Seger, W. (2007).
Reclaiming recess in urban schools: The potential
of systemic functional linguistics for ELLs and
their teachers. 419-429
Secondary Teachers:
Brisk, M., Horan D., & MacDonald, E. (2007) A
Scaffolded Approach to Learning to Write.
Inclusive pedagogy of English language learners:
a handbook of informed practices. 15-31.
AND
Both Elementary & Secondary:
Gillespie, A. and S. Graham. 2011. Evidence-based
practices for teaching writing. Better Evidencebased Education. Baltimore: Johns Hopkins
University. 4-5
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Online G: Writing with ELLS: Process and Product
Online: 1 hour
Assignments and Readings
Assignments or Readings Due This Session

Log onto Blackboard and follow instructions in Online G.

The Writing Process: Pre-writing and Drafting
Face-to-Face #10: 3 hours
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Read before attending session

In your classroom:

Elementary Teachers:

Implement RAFT or language experience approach
(LEA) strategy in your classroom, complete SIR #5, and
upload it to Blackboard in the assignment dropbox.

Gebhard, M., Harman, R., & Seger, W. (2007).
Reclaiming recess in urban schools: The potential
of systemic functional linguistics for ELLs and
their teachers. 419-429
Secondary Teachers:
Brisk, M., Horan D., & MacDonald, E. (2007) A
Scaffolded Approach to Learning to Write.
Inclusive pedagogy of English language learners:
a handbook of informed practices. 15-31.
AND
Both Elementary & Secondary:
Gillespie, A. and S. Graham. 2011. Evidence-based
practices for teaching writing. Better Evidencebased Education. Baltimore: Johns Hopkins
University. 4-5
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The Writing Process: Revision, Editing, and Publishing
Face-to-Face #11: 3 hours
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given This Session

Submitted before attending session:

In your classroom:

RAFT or Language Experience Approach (LEA),
completed SIR #5 uploaded into Blackboard in the
assignment dropbox.

Implement Write-Around, ratiocination, or cut and
grow strategy in your classroom, complete SIR #6, and
upload it to Blackboard in the assignment dropbox.
Outline a formative assessment aligned to the above
Strategy Implementation Report (#6).
Reminder:
PLN #2 due next session.

Online H: WIDA and Formative Assessment (1 hour)
Assignments and Readings
Assignments or Readings Due This Session
Log onto Blackboard and follow instructions in Online H.

Integration and Differentiation
Face-to-Face #12: 3 hours
Assignments and Readings
Assignments or Readings Due This Session

New Assignments Given at This Session

Submitted before attending session:
Write-Around, Ratiocination, or Cut and Grow
strategy, completed SIR #6 uploaded into Blackboard
in the assignment dropbox. Formative assessment
outline aligned to the above Strategy Implementation
Report (#6).
Professional Learning Network—Each person should
have posted an online reflection at the conclusion of
the meeting and responded to others in the class.

For Capstone Presentation session:
Review all course materials as necessary to prepare
for individual Capstone presentations.
Design an SEI lesson utilizing the SEI Lesson Tool
template and implement the lesson in your classroom.
This is the Capstone Lesson.
Upload your Capstone Lesson to Blackboard prior to
the next course session.

Capstone Presentations: Small Group Setting
Face-to-Face – Small groups of 6-8 participants: 2 hours
Each participant teaches a component of his or her Capstone Lesson to course colleagues during the session.
Participants may choose to focus either on the most challenging or the most successful aspect of their Capstone
Lesson implementation. During the presentation, colleagues will provide feedback and discuss the lesson.
Within two weeks of the presentation, course participants will complete a reflection paper using the prompts in the
Participant’s Manual and post it to Blackboard.
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