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The following information was presented by the Parent and Community Education and Involvement Advisory 
Council to the Massachusetts Board of Elementary and Secondary Education on September 26, 2011. 
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Introduction 

The Parent and Community Education and Involvement Advisory Council (PCEI) of the Massachusetts Board of 
Elementary and Secondary Education (Board) has developed over the past three years a set of six Family, School, 
and Community Partnership Fundamentals. These Fundamentals are based on the National PTA Family-School 
Partnership Standards now being adopted by many states and school districts across the country. This document 
briefly defines family and community engagement, explains why the Fundamentals were created, gives a short 
summary of their development, and offers recommendations for the Board’s consideration. The Fundamentals, 
with accompanying Indicators and Levels of Implementation, summarize supporting research and provide a list of 
references and resources. 

Definition of Family and Community Engagement 
Within the federal Elementary and Secondary Education Act, the Title I statute defines family engagement as: 

[T]he participation of parents in regular, two-way, and meaningful communication involving student 
academic learning and other school activities, including ensuring— 

• that parents play an integral role in assisting their child’s learning; 

• that parents are encouraged to be actively involved in their child’s education at school; and 

• that parents are full partners in their child’s education and are included, as appropriate, in 
decision-making and on advisory committees to assist in the education of their child [Section 
9101(32), ESEA.]1 

In support of this definition, the National Working Group for Family and Community Engagement outlines the 
conditions under which family engagement should be implemented. These conditions stress that family and 
community engagement is: 

• A shared responsibility where schools and community organizations commit to engaging families in 
meaningful and culturally respectful ways and where families actively support their children’s learning 
and development;  

• Continuous across a student’s life, beginning in infancy and extending through college and career 
preparation programs; and  

• Carried out everywhere that children learn, including homes, early childhood education programs, schools, 
after-school programs, faith-based institutions, playgrounds, and community settings.2   

The PCEI endorses this definition and acknowledges that family and community engagement constitutes 
everything family members do to support their children’s learning: providing a home environment conducive to 
learning, guiding children through a complex school system, advocating for them when problems arise, and 
collaborating with educators and community groups to achieve equitable and effective learning opportunities. 
Thus defined, family and community engagement supports the creation of pathways to partnerships that honor 
the dynamic, multiple and complementary ways that children learn and grow. As students become older and more 
mature, they must take increasing responsibility for their learning. Nevertheless, support from the adults in their 
lives dramatically increases the likelihood of success at every stage of their educational careers.  

Rationale for Family, School and Community Partnership Fundamentals  
Why is adoption and implementation of the Family, School and Community Partnership Fundamentals important in 
Massachusetts? First, an extensive body of research tells us that when school staff, families, and community 
members work together to create a system of supports for children, the result is better educational and 
developmental outcomes for children. Over the past several years, Massachusetts has recognized this in various 
ways, beginning with the Action Agenda put forth by Governor Patrick’s Readiness Project, which outlined the 
need for private and community partners to work together to prepare students for life and work in the 21st 

                                            
1 Department of Education, "Parent Involvement Title I, Part A, Non-regulatory Guidance," (Washington, DC, 2004). 
2 “National Family, School, and Community Engagement Working Group: Recommendations for Federal Policy June 2009,” 
accessed 2/23/11, http://www.hfrp.org/publications-resources/browse-our-publications/national-family-school-and-
community-engagement-working-group-recommendations-for-federal-policy. 

http://www.hfrp.org/publications-resources/browse-our-publications/national-family-school-and-community-engagement-working-group-recommendations-for-federal-policy
http://www.hfrp.org/publications-resources/browse-our-publications/national-family-school-and-community-engagement-working-group-recommendations-for-federal-policy
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century. The Board also recognized the importance of involving the community in educating students in its Task 
Force on 21st Century Skills. Currently, Massachusetts is focused on improving the academic achievement of all 
races and closing its persistent achievement gap. In order to meet these goals, the Proficiency Gap Committee 
called for the adoption of family and community engagement standards as well as sufficient staffing within the 
Department to implement these standards and tackle related issues. Further, the Board has included family-school 
engagement as one of the eleven “conditions for school effectiveness” in the Regulations on Accountability and 
Assistance for Schools and Districts, 603 CMR 2.03(4)(b).   

Similarly, the past decade has seen a noticeable increase in federal, state and district level discussion and policy 
development recognizing family and community engagement as an essential component of whole school reform. 
States across the nation are acknowledging the importance of ongoing and systemic family and community 
engagement by adopting standards and integrating them into their policies and practice. A leading example is the 
2007 report to the Kentucky Board of Education, The Missing Piece of the Proficiency Puzzle, in which Kentucky’s 
Parent Advisory Council recommended that the state adopt a set of standards to make it “the first [state] in the 
nation to rise to proficiency in the practice of family and community engagement”.   

Massachusetts already has high expectations for its students; we must now have the same high expectations of 
families and community partners so that through coordinated, comprehensive and systemic support, all students 
will have opportunities to achieve academic proficiency and beyond. 

Development of Family, School and Community Partnership Fundamentals 
In June of 2009, the PCEI presented to the Board for its consideration a first draft of six guidelines for family and 
community engagement in Massachusetts. Board members, the Commissioner, and the Secretary of Education all 
agreed that the PCEI should develop these guidelines further by creating documentation about supporting 
research, setting rubrics and/or indicators of what these guidelines look like as they are implemented in schools 
and districts, and finally, compiling examples of best practices in family and community engagement in action. The 
PCEI’s work during the 2009-2010 academic year refined the guidelines and developed a set of indicators or rubrics 
of successful implementation. In January 2011, the PCEI voted to rename these guidelines, the Massachusetts 
Family, School, and Community Partnership Fundamentals. From January to May, 2011, the PCEI sent the 
Fundamentals to other advisory councils of the Board, namely the Racial Imbalance, Special Education, 
Interdisciplinary Health Education and Human Services, and English Language Learners/Bilingual Education 
Advisory Councils. PCEI members met with these advisory councils to solicit feedback, comments and support for 
the Fundamentals. Their input was reviewed by the PCEI and subsequently incorporated into the Fundamentals. 

We believe the Fundamentals and Indicators give families, schools, districts and community partners a framework 
for their work together. They also provide a set of benchmarks that can be used for assessment of the quality of 
this work.   

For additional information or questions, please contact Margaret C. O’Hare, PCEI Chair, at (617) 399-8344 or 
mcohare@fcsn.org.  

 

mailto:mcohare@fcsn.org
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Fundamental 1:  Welcoming All Stakeholders34  

Schools create and ensure a welcoming culture and environment for all families, children and youth, school staff, and community 
members. Stakeholders are valued and connected to each other in support of high academic expectations, achievement, and healthy 
development. 

Indicators 

 
Level 1: Initiating 

Basic level of development 
and implementation 

 

Level 2: Progressing 
Functioning level of development and 

implementation 

Level 3: Mastering 
Highly functioning level of development and 

implementation embedded throughout school 
practice 

Current Status 
 

Date _______________ 

A. Creating a 
respectful 
atmosphere for 
stakeholders 

The school maintains clear 
signage that is welcoming 
to parents and visitors in 
the main languages used 
by families in the district. 

The school is a welcoming place with a 
designated space such as a family center where 
families can connect with each other and staff 
to address issues, share information, and plan 
family engagement activities. 

The school and district share responsibility with 
stakeholders from all neighborhoods and backgrounds 
to identify and break down barriers to family 
engagement related to race, ethnicity, family 
structure, religion, physical and mental abilities, 
educational background, and socioeconomic status of 
families. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

B. Developing 
personal 
relationships 

The school offers 
opportunities for families 
to connect with school 
staff and visit classrooms. 

Parents and community members volunteer to 
work in the school office to welcome visitors 
and provide information and support to families 
and students. 

Family volunteers from diverse neighborhoods and 
backgrounds are trained to serve as mentors to help 
other families become more engaged in the school. 
Families are greeted in their home language by 
friendly front office staff. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 
C. Providing 
opportunities 
for volunteering 

The school invites families 
to volunteer in field trips, 
fundraising activities, and 
varied learning 
opportunities.  

The school has a family engagement action 
team that organizes a formal volunteer 
program. Parent group members, other parents, 
and community members are welcome to 
volunteer their services in the school or 
individual classrooms. 

The school volunteer program reaches out to families 
and community members across all neighborhoods 
and backgrounds, acknowledging unique experiences 
and skills, and offering varied volunteer opportunities 
at home, at school, and in the community. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 
D. Ensuring 
accessible 
programming by 
removing 
economic 
obstacles to 
participation 

The school identifies 
external resources and 
after-school/ enrichment 
programs that are free or 
low cost, and refers 
families to them. 

Family and student activities and events are 
free. All stakeholders collaborate to cover the 
costs through the school budget, parent group 
fundraising, and contributions from community 
businesses and organizations. 

The school and district share responsibility with 
stakeholders to plan and implement high quality 
family programs to be held at the school and in 
community locations such as libraries, community 
centers, faith-based centers, homes in different 
neighborhoods, and/or work sites. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

 

                                            
3 Parents/guardians of English language learners (ELLs) have the right to be notified, in a language they can understand, that their child has been identified as having limited English 
proficiency, and to receive information about the program the school will provide and their right to apply for a waiver or to decline the ELL program. For more information about 
parent/guardian rights and involvement in ELL programs under state and federal law, see http://www.doe.mass.edu/ell/guidance_laws.html and 
http://www2.ed.gov/programs/sfgp/nrgcomp.html#parent. 
4 Involving parents/guardians in the education of their children to improve student academic achievement is a cornerstone of Title I of the federal No Child Left Behind Act. Detailed 
information about parent/guardian involvement and required policies in Title I districts and schools is available at http://www.doe.mass.edu/titlei/parents.html. 
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Fundamental 2:  Communicating Effectively5 

Families and school staff engage in regular, meaningful dialogue about learning, high academic expectations, achievement, and 
healthy development of students. Schools systematically share information and solicit input about school goals and initiatives with 
the broader community. 

Indicators Level 1: Initiating 
Basic level of development and 

implementation 

Level 2: Progressing 
Functioning level of development and 

implementation 

Level 3: Mastering 
Highly functioning level of development 

and implementation embedded throughout 
school practice 

Current Status 
 

Date _______________ 

A. Using multiple  
communication 
paths†  

School staff informs students and families of 
upcoming events using a variety of media and 
communication pathways, including regular 
print and electronic notices, person-to-person, 
phone messages, in the languages used by 
families and the community. As issues arise, a 
team of administrators, teachers, families, 
community members, and students, when 
appropriate, strategically look at developing 
trends, assessing the need for a school-wide, 
community supported response/solution. 

School staff collaborates with all families, 
the school council, parent groups, and family 
engagement staff/team to develop 
connections with families through multiple 
two-way communication tools in multiple 
languages. The school has a process for 
outreach to all school families and students, 
keeping them informed, when appropriate, 
of any pertinent changes, developing 
concerns and/or possible solutions in the 
school community. 

Families, students, communities, and 
school staff communicate in interactive 
ways, both formally and informally, in 
language that the families and students can 
understand, using a range of interpersonal 
and community strategies, technology and 
media. The principal meets regularly with 
the school council, parent, and student 
government/ leadership groups, and keeps 
them informed of current school issues, 
concerns, and solutions. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

B. Surveying  
families, students and 
community members 
to identify issues and 
concerns  

The school conducts a family and student 
school climate survey that is translated into 
multiple languages and is implemented in 
multiple ways. It has a high return rate and the 
survey results are shared and discussed with 
parents and students, posted at the school, 
and on the school and district websites.  

Survey data are collected annually and 
results are compared from year to year to 
assess progress. Results inform the 
development of family and student 
engagement programs and activities.  

Survey results are reflected in the School 
Improvement Plan and are used to guide 
the development of the student 
engagement plan, family engagement 
programs, and other school activities. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

C. Providing access  
to school 
administration  

The principal and other school administrators 
are welcoming and available for brief 
conversations regarding issues and concerns, 
and to meet with the school council or families 
by appointment at times that are convenient 
for families.  

The principal and other school 
administrators have an open-door policy for 
families and share information about school-
wide issues at school council meetings, with 
opportunities for individual follow-up 
discussion by appointment.  

The principal and other school 
administrators’ open-door policy extends 
equitably across the school community. 
They meet regularly with families in small 
groups, or one-on-one as needed, in 
school, and in different neighborhoods.  

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 
D. Facilitating  
connections  
among families and 
students and 
community 

The school and school council/parent groups 
provide opportunities for parents to get to 
know each other, i.e. social events for families, 
including other community members. 

The school and school council/parent groups 
jointly develop programs honoring the 
diversity that families bring and encourage 
cross-cultural understanding.  

The school and school council/parent 
groups take intentional steps to help 
parents build relationships and achieve 
greater cross-cultural understanding with 
those beyond their own neighborhood and 
culture. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

 

                                            
5 Special education state regulation at 603 CMR 28.07(8) requires districts to ensure communications and meetings with parents and students are in simple and commonly understood 
words in both English and the primary language of the home, if the primary language is not English. Where parents or students are unable to read in any language or are blind or deaf, 
communications shall be made orally in English or with the use of a foreign language interpreter, in Braille, in sign language, via TDD, or in writing. 
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Fundamental 3:  Supporting the Success of Children and Youth   

Families, schools, and community organizations focus their collaboration on supporting student learning and healthy development in 
all settings (including home, school, and community) and provide regular, meaningful opportunities for children and youth to 
strengthen the knowledge and skills needed to be effective 21st century citizens. 

Indicators 
Level 1: Initiating 

Basic level of development and 
implementation 

Level 2: Progressing 
Functioning level of development and 

implementation 

Level 3: Mastering 
Highly functioning level of development and 

implementation embedded throughout 
school practice 

Current Status 
 

Date _______________ 

A. Linking student 
work to learning 
standards which lead 
to college and career 
readiness for all 
students 

Student work is displayed throughout the 
school in a way that shows how academic 
and vocational standards are being met. 

The school explains to families what 
students are learning in the classroom 
throughout the year, and what 
proficient work looks like. 

Families, school, and community 
representatives collaborate to align school 
events and community resources to learning 
standards, and to ensure that families and 
students understand how to connect the 
standards to their learning.  

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

B. Using 
standardized test 
results and other 
data to inform 
decision-making 
about increasing 
student achievement 

The school and district recognize the 
importance of analyzing student 
performance data to identify achievement 
gaps amongst and between groups of 
students. The school informs families, in a 
language they understand, about the 
results of standardized tests, and how their 
children performed on the tests.6 

The school and district jointly analyze 
student performance data with 
constituent groups. The school, parent 
group, and community collaborate to 
disseminate information through 
various media and multiple venues to 
all families regarding how to interpret 
test data, how to help each child 
based on the child’s performance 
scores, and what the test results 
indicate about the school.  

The school and district jointly analyze student 
performance data with constituent groups 
and jointly develop strategies to identify and 
reduce achievement gaps amongst and 
between groups of students. Families, school 
personnel and community representatives 
participate in academic and curriculum 
committees to discuss how to raise 
expectations and achievement for every 
student on academic and vocational paths. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

C. Helping families 
support learning at 
home and at school 

To help families understand how they can 
reinforce learning at home, the school has 
a clear home-school partnership and 
homework policy. The school helps families 
support their children’s learning at home 
and provides resources for children to 
complete homework and other learning 
assignments. 

The school, parent group, and 
community collaborate to offer 
opportunities through various media 
and multiple venues for families to 
learn how they can support their 
children’s learning at home, at school 
and in the community.  

The school, parent group and community 
collaborate to develop and implement 
ongoing, systemic strategies based on 
academic performance data and needs 
identified by families, to assist families in 
supporting their children’s learning both at 
home and in school. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

                                            
6 The Parent and Student Participation principle of the Individuals with Disabilities Education Act (IDEA) reinforces the belief that the education of children with disabilities is made more 
effective by strengthening the role of parents in the special education process. IDEA requires that parents and legal guardians of children with disabilities and students, as appropriate, 
participate in every step of the process. Parent involvement includes but is not limited to: equal partnership in the decision-making process; the right to participate in all special education 
planning and decision-making activities about their child’s special education (e.g., the development of an individual education plan or IEP); the right to give consent for activities such as 
evaluations, placement, and changes in placement; the right to receive prior written notice each time the school proposes to take (or refuses to take) certain actions; and the release of 
information to others. Detailed information is available at www.doe.mass.edu/sped/parents.html and http://idea.ed.gov/explore/home. 
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Indicators 
Level 1: Initiating 

Basic level of development and 
implementation 

Level 2: Progressing 
Functioning level of development and 

implementation 

Level 3: Mastering 
Highly functioning level of development and 

implementation embedded throughout 
school practice 

Current Status 
 

Date _______________ 

D. Promoting out-of-
school-time learning 

The school informs all families and 
students, in a language they understand, of 
home, school, and community-based 
learning opportunities that are available 
outside school hours. 

The school, parent group, and 
community offer home, school, and 
community-based learning 
opportunities in order to improve 
student achievement. 

The school actively collaborates with diverse 
community organizations, local businesses, 
and families to provide learning 
opportunities. These programs are aligned 
with learning standards and contribute to 
measurable student achievement.  

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 
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Fundamental 4:  Advocating for Each Child and Youth  

Families, schools, and community respect and value the uniqueness of each child and youth and are empowered to advocate for all 
students to ensure that they are treated equitably and have access to high quality learning opportunities.  

Indicators 
Level 1: Initiating 

Basic level of development and 
implementation 

Level 2: Progressing 
Functioning level of development and 

implementation 

Level 3: Mastering 
Highly functioning level of development and 

implementation embedded throughout 
school practice 

Current Status 
 

Date ______________ 

A. Helping families 
understand how the 
school and district 
operates, as well as the 
rights and responsibilities 
of parents under federal 
and state laws7 

The school distributes information to 
all families, in a language they 
understand, about their children’s 
educational rights and how the 
school and district operates, 
including its mission, goals and 
organizational structure. 

The school, parent group, and community 
jointly develop and disseminate information 
through various interpersonal strategies, 
media and multiple venues, to all families 
about the school, its policies and procedures as 
well as children’s educational rights, parent 
involvement opportunities, and required 
mandates in state and federal programs. 

The school, parent group, and community 
work together to organize parents to help 
other parents understand how the school 
operates and how to exercise their rights 
under state and federal education laws in 
order to ensure student learning and 
achievement. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

B. Developing families’ 
capacity to be effective 
advocates for their 
children and to engage in 
civic advocacy for student 
achievement 

The school distributes information to 
all families, in a language they 
understand, about procedures for 
how families can get questions 
answered and concerns addressed 
regarding their children’s education. 

The school, parent group, and community 
collaborate to collect and disseminate 
information through interpersonal strategies, 
various media and multiple venues, to all 
families regarding advocacy strategies and 
techniques, political issues and local 
community concerns affecting education. 

The school, parent group, and community 
work together to establish school polices 
and procedures that support and promote 
parents as advocates and active partners in 
decision-making at the school. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

C. Learning about 
resources to support 
student achievement 
leading to college and 
career readiness 

The school distributes information to 
all families and students, in a 
language they understand, about 
academic, vocational, college and 
career readiness programs available 
in the school, such as tutoring 
programs, after school enrichment 
classes, Advanced Placement 
courses, summer programs, etc.  

The school, parent group, and community 
collaborate to develop and disseminate 
information through interpersonal strategies, 
various media and multiple venues, to all 
families about available programs and 
resources, both in the school and in the 
community, for academic, vocational, college 
and career readiness support and enrichment. 

The school, parent group, and community 
collaborate to create a family resource 
center that is accessible to all families and 
provides information about services that 
support achievement, makes referrals to 
academic, vocational, college and career 
readiness programs, and helps plan family, 
school, and community events and 
informational programs. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

D. Helping students and 
families make smooth 
transitions and ensure 
that students are college 
and career ready8 

The school offers information and 
resources to all families and students, 
in a language they understand, about 
transitions from one grade to the 
next and about educational options 
and post-secondary opportunities 
available in the school and 

The school and parent group provide 
orientation programs to help students and 
families prepare for the next grade level or 
school. The school and parent group provide 
programs to help students and families make 
informed decisions that connect college and 
career interests with academic programs. 

A comprehensive program is developed 
jointly by the school and parent group to 
help families stay connected and remain 
involved as their children progress through 
school. Partnerships are created between 
the school, local colleges and universities, 
and community businesses to expand 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

                                            
7 G.L. c. 71, s. 1C and special education state regulation 603 CMR 28.03(1)(a)(4) require districts to conduct, in cooperation with the special education parent advisory council, at least one 
workshop annually within the school district on the rights of students and their parents and guardians under state and federal special education laws. 
8 Federal special education regulations at 34 CFR sections 300.43 and 300.320(b) and state statute G.L. chapter 71B, section 2, require districts to provide transition planning and services to 
assist the student with disabilities to transition to community living, employment, and/or postsecondary education. Such planning in Massachusetts begins at age 14 or younger, if 
appropriate. 
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Indicators 
Level 1: Initiating 

Basic level of development and 
implementation 

Level 2: Progressing 
Functioning level of development and 

implementation 

Level 3: Mastering 
Highly functioning level of development and 

implementation embedded throughout 
school practice 

Current Status 
 

Date ______________ 

community. opportunities for career exploration and 
preparation. 
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Fundamental 5:  Sharing Power and Responsibility 

Families, school staff, and community partners have equal access, voice and value in informing, influencing, and creating policies, 
practices, and programs affecting children, youth and families. 

Indicators 

Level 1: Initiating 
Basic level of development and 

implementation 
 

Level 2: Progressing 
Functioning level of development and 

implementation 

Level 3: Mastering 
Highly functioning level of development and 

implementation embedded throughout 
school practice 

Current Status 
 

Date _______________ 

A. Developing 
effective parent 
engagement groups 
that represent all 
families9 

Existing parent organizations identify 
the current status of parent 
engagement and identify under-
represented, under-served, and/or 
isolated or disconnected students or 
families. 

Under-represented, under-served, 
and/or isolated or disconnected 
families are encouraged and trained to 
become partners in the improvement 
of school performance. 

 

Under-represented, under-served, and/or 
isolated or disconnected students and 
families are active participants in the 
improvement of school performance. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 
B. Developing parent 
leadership 

The school and district recognizes the 
need for informed and skilled parent 
leaders. The school utilizes the 
knowledge and skills of parent 
leaders. 

The school and district provide 
leadership opportunities and train 
parents to become effective leaders. 
 

Members of under-represented and under-
served families are actively solicited, trained 
and supported to become effective parent 
leaders. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 
C. Ensuring that all 
stakeholders have a 
voice in all decisions 
that affect children 

The school principal establishes and 
maintains an active school council, 
consisting of parents who are 
representative of all families, school 
staff, representatives from 
community  groups, and, in high 
schools, students, to share in decision 
making about school improvement 
plans and budgetary, curricular, and 
policy issues.  

The school council conducts a needs 
assessment to families, school staff, 
community representatives, and, in 
high schools, students and uses the 
results to inform school improvement 
plans and budgetary, curricular, and 
policy decisions. 
 

The school council continues to use and   
monitor the responses of the needs 
assessments conducted with families, school 
staff, community representatives, and in high 
schools, students to inform its decision-
making. The school council collaborates with 
the district’s school committee to  expand its 
responsibilities to include additional 
functions, such as hiring staff, educator 
evaluations, etc. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet  

D. Connecting 
families and schools 
to local officials 

Parent and community groups 
recognize the importance of 
developing close ties with local 
elected officials. 

School administrators are encouraged 
to respond to concerns generated by 
parent and community groups 
regarding improved school 
performance. 

Elected and appointed officials are personally 
invited to share their views and respond to 
concerns generated by parent and 
community groups regarding improved school 
performance. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 
 

                                            
9 G.L. c. 71B, s. 3, and special education state regulation 603 CMR 28.07(4), require districts to create a district-wide special education parent advisory council offering membership to all 
parents of eligible students and other interested parties. 
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Fundamental 6:  Partnering with the Community   

Families and school staff collaborate with community partners to connect students and families to expanded learning opportunities 
and community services in order to support achievement and civic participation. 

Indicators 

 
Level 1: Initiating 

Basic level of development and 
implementation 

Level 2: Progressing 
Functioning level of development and 

implementation 

Level 3: Mastering 
Highly functioning level of development and 

implementation embedded throughout school 
practice 

Current Status 
 

Date _______________ 

A. Linking to 
community 
resources 

School staff, organized parent 
group and/or school council 
collect and make available 
information for families about 
community resources. 

School staff determines families’ needs and 
work to identify community resources to 
match those needs. School staff share 
information with families. 

School staff and school volunteers (and a paid 
parent liaison, if one is in place) use the school’s 
family resource center as a place to inform 
families about services, make referrals to 
programs, and help with follow-up. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 
B. Partnering 
with community 
groups to 
strengthen 
families and 
support student 
success 

The organized parent group 
and/or school council is aware of 
local community agencies and 
posts notices of their events and 
services in the school.  

School staff and the parent group and/or 
the school council reach out to community 
organizations to explore service provision to 
some of the school’s children and families. 
School staff also reaches out to businesses 
to solicit donations (of services or human 
resources) and/or sponsorship of events. 

Community and business representatives work 
with school and parent leaders to assess the 
school community’s needs. Partnerships and 
programs are developed to support student 
success and align with school and district 
priorities. Together, the school and its partners 
find creative solutions to funding and staffing 
needs. These relationships are formalized with 
memoranda of understanding. 

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 

C. Turning the 
school into a hub 
of community life 

The school and district make 
buildings open and available for 
use by outside groups in the 
evenings and weekends.  

School facilities such as the computer lab, 
library/media center, classrooms, and gym 
are open year-round for broad community 
use. School families and the surrounding 
community members participate in the 
programming offered by outside agencies. 

The school and district offers resources and 
activities for the whole community, drawing on 
community agencies, organizations, and other 
educational institutions. The school is open 
extended hours for use by outside groups to 
provide services and educational opportunities to 
the school’s families and the community.  

□ Level 3: Mastering 

□ Level 2: Progressing 

□ Level 1: Initiating 

□ Not here yet 
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Appendix A: Case Studies of Exemplary Family, School, and Community Partnerships 

The Department of Elementary and Secondary Education, in partnership with the Board’s advisory councils, will identify 
and confirm case studies that represent exemplary implementation of these Fundamentals and post them to this 
appendix. 
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Appendix B: Glossary of Terms used in Fundamentals, Indicators and Levels of 
Implementation 

Families and parents are used interchangeably to refer to adults who are responsible for a student. 

Families from diverse neighborhoods and backgrounds and diverse families include families from all races, ethnicities, 
family structures, religions, and socioeconomic status, as well as families with varying physical and mental abilities and 
families without permanent homes. 

Parent group refers to an organization which represents families and parents of students who attend the school, such as 
the Parent Teacher Association or Parent Teacher Organization, Title I Parent Advisory Council, and Special Education 
Parent Advisory Council. 

School council is the advisory group at every public school required by Massachusetts education law (G.L. c. 71, s. 59C), 
consisting of the principal, who co-chairs the council, parents, school staff, representatives from community groups, and, 
in high schools, students. The school council assists the principal in adopting educational goals for the school, assessing 
needs, reviewing the annual budget, developing the school improvement plan, and reviewing student discipline policies. 
School committees may grant additional authority to the school council. Detailed information on school councils is 
available at: http://www.doe.mass.edu/lawsregs/advisory/schoolcouncils/. 

School staff includes all adults employed in a school, including educators, administrators, counselors, school nurses, 
administrative support personnel, cafeteria workers, and custodial staff. 

Stakeholders refers to groups of people interested in education, including but not limited to students, families, 
educators, school administrators, elected officials, community leaders, faith-based organizations, health care providers, 
businesses, and other community service providers. 

Supporting children’s learning at home and school refers to the ways families and educators can partner together to 
reinforce and enhance what children are learning. Multiple ways of learning and use of universal design (environments, 
activities and products accessible to all) are included in the strategies used by families and educators.  

http://www.doe.mass.edu/lawsregs/advisory/schoolcouncils/
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Appendix C: Evidence of the Impact of Family and Community Engagement on 
Student Outcomes 

At the Early Childhood level (Weiss, Caspe, Lopez, 2006): 

• Children whose parents read to them at home recognize letters of the alphabet and write their names sooner 
than those whose parents do not.  

• Children whose parents teach them how to write words are able to identify letters and connect then to speech 
sounds.  

• Children’s early cognitive development is enhanced by parent supportiveness in play and a supportive cognitive 
and literacy-oriented environment at home. These advantages often continue into the school years.  

At the Elementary level (Caspe, Lopez, & Wolos, 2007): 

• Children in grades K–3 whose parents participate in school activities have good work habits and stay on task.  

• Children whose parents provide support with homework perform better on math and reading tests. 

• Children whose parents explain educational tasks are more likely to participate in class, seek help from the 
teacher when needed, and monitor their own work. 

At the Middle and High School level (Kreider, Caspe, Kennedy, & Weiss, 2007): 

• Adolescents whose parents monitor their academic and social activities have lower rates of delinquency and 
higher rates of social competence and academic growth.  

• Youth whose parents are familiar with college preparation requirements and are engaged in the application 
process are most likely to graduate from high school and attend college.  

• Youth whose parents have high academic expectations and who offer consistent encouragement for college 
have higher math and reading test scores, more engagement in learning, and higher aspirational goals. 

Impact on Narrowing the Achievement Gap (Kreider, Caspe, Kennedy, & Weiss, 2007): 

• Low-income African American children whose families maintained high rates of parent participation in 
elementary school are more likely to complete high school.  

• Latino youth with parents who provide encouragement and emphasize the value of education as a way out of 
poverty have higher school completion rates.  

Research also shows that community engagement in schools also improves educational opportunities for children and 
adults: 

• Upgraded school facilities 

• Improved school leadership and staffing 

• Higher quality learning programs for students 

• New resources and programs to improve teaching and curriculum 

• Resources for after-school programs and family supports 

• Increased social and political capital of participants 
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