Worksheet 4-A: Possible causes of students’ lack of skills and knowledge

Guiding Question: Why haven’t students in the targeted group learned the skills and knowledge described in the student learning objectives?

	· Is the content given sufficient coverage in the approved curriculum?
	· Do teachers re-teach material or provide interventions for students who cannot adequately demonstrate the skill or knowledge?

	· Is the content taught to all students?
	· Do teachers sufficiently differentiate instruction in order to address the learning needs of all students?

	· Do teachers have and use appropriate materials to teach this skill or knowledge?
	· Do students have adequate opportunities for individualized assistance in class or in extended time?

	· Do teachers have sufficient pedagogical and content knowledge needed to effectively teach the skills and knowledge?
	· English language learners: Do teachers effectively shelter instruction for English language learners?

	· Do teachers understand what a demonstration of this skill or knowledge should look like in order to meet the rigor of grade-level expectations set in the State Curriculum Frameworks and MCAS test?
	· English language learners: Do teachers understand and use appropriate assessment data to plan and guide instruction for English language learners?

	· Do teachers know and use a variety of strategies for teaching the skill or knowledge?
	· English language learners: Are English Language Learners at varying levels of English proficiency and content areas skills placed appropriately?

	· Do teachers assess this specific skill or knowledge?  
	· English language learners: Do teachers use a standards-based English language development curriculum to plan and deliver instruction for English language learners?

	· Do students receive enough reinforcement of the skill or knowledge over time?
	· Students with disabilities: Is the content taught to all students with disabilities?  

	· Do students have adequate opportunities to ask questions and discuss ideas to clarify and deepen their understanding of this knowledge or skill?
	· Students with disabilities: Are students with disabilities asked to demonstrate the same level of competence as regular education students on this skill or knowledge?  

	· Is sufficient substantive feedback given to students?
	· Students with disabilities: Are appropriate and effective accommodations for helping students master this skill or knowledge included in students’ Individualized Education Plans?  


Worksheet 4-A: Possible causes of students’ lack of beginning reading skills

Guiding Question: Why haven’t students in the targeted group learned the skills and knowledge described in the student learning objectives?

	· Elementary learners: Does the core curriculum provide explicit instruction in the five components of reading – phonemic awareness, phonics, fluency, vocabulary, and comprehension?
	· Elementary learners: Is students’ progress on the major indicators of early literacy acquisition/reading skills (key indicators - phonemic awareness, phonics and fluency) regularly monitored?

	· Elementary learners: Is the core curriculum taught in a sequenced way with ample review and practice activities?
	· Elementary learners: Does the school provide additional time on reading for students who are not making adequate gains toward grade-level reading proficiency? 

	· Elementary learners: Are students taught using an evidence based program specific to their identified skill deficits?
	· Elementary learners: Does the school have a system in place where teachers and specialists regularly meet on grade level to: solve problems, look at data on student performance, make instructional decisions (e.g., grouping changes), and establish short-term goals for students?

	· Elementary learners: Does the school provide uninterrupted instruction in reading for an adequate length of time?
	· Elementary learners: Does the school have a sufficient library of decodable text, expository text, and leveled fiction and nonfiction text, and do teachers know how to select from these choices?

	· Elementary learners: Do teachers understand how to structure activities to effectively use a reading block?
	· Adolescent learners: Are struggling readers given additional time during the school day to focus on reading and writing with a trained reading teacher?

	· Elementary learners: Are teachers able to identify within the core curriculum the essential instructional activities that meet the needs of their students?
	· Adolescent learners: Are struggling readers provided with a variety of explicit comprehension strategies for understanding texts across content areas?

	· Elementary learners: Are students receiving flexible, small-group, or individual instruction in the classroom targeted toward remediating skill deficits?
	· Adolescent learners: Do content area teachers have access to ongoing training and support for working with struggling readers?

	· Elementary learners: Is adequate time provided for students in reading connected text at their instructional level?
	· Adolescent learners: Are students asked to read diverse texts at an appropriate reading level?

	· Elementary learners: Are teachers providing students with effective strategies for word identification, as opposed to strategies that encourage guessing?
	· Adolescent learners: Do teachers have access to formative and summative assessment data about students’ reading skills?

	· Elementary learners: Are teachers adequately trained in the use of core curriculum and program materials, including diagnostic assessments?
	· Adolescent learners: Are struggling readers provided with frequent opportunities to write?
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