Panel Report
Candidate Compass School Review
Glenwood Elementary School
Springfield Public Schools

INTRODUCTION
TheProgram

The Commonwedth Compass Schools Program is one part of the Massachusetts School and
Didrict Accountability System. The purpose of the Compass Schools Program is to recognize
and celebrate improvement in Massachusetts schools, and to disseminate information and
encourage networking and sharing of idess, effective practices, and models for success. The
program isintended to provide ameans for the schools to share their expertise with other schools
in the sate.

Based on the Cycle Il (2001-2002) School Performance and Improvement Ratingsissued in
December 2002, the Department identified 291 dementary, middle and high schools that showed
sgnificant improvement over their Cycle | MCAS test results. These schools were invited to
participate in the program by applying for consderation as candidates to serve as 2003
Commonwed th Compass Schools. One hundred and forty-four schools chose to apply by
submitting completed two- part applications. Part 1 of the application asked for written responses
to three questions on the initiatives they have undertaken to improve student performance that
they think have had the most positive impact on their students' performance. Part 2 of the
gpplication was an ontline survey asking for a more detailed profile of the school and

information on dgnificant changes in recent years. Five high schools and six dementary schools
were selected asfindlists. Those even schools were scheduled for closer review to learn more
about their highlighted programs and to determine willingness and capacity to servein the
program. Data and information gathered from the gpplications, surveys and review process of
these schools will be published in areport thisfdl.

The Commissioner will designate up to eleven schools to serve as 2003 Commonwedth
Compass Schools. Compass Schools receive specia recognition and a $10,000 grant to support
the participation of their adminigrators and gaff in information sharing and dissemination

activities over the next year.

The Report

This report summarizes the findings and andyses of asmal team of education professonas
during aone-day vist to the Glenwood Elementary School on April 16, 2003. The report will
asss the Commissioner in determining which schools from among those visited will be
designated to serve as 2003 Commonwealth Compass Schools.

The Pand evauated data and written information on the school’ s performance and improvement
efforts, including the schoal’ s two-part Compass School gpplication; and then visited the school
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to meet with school leaders, Saff, parents and students and visit classroomsin order to answer
the following two key questions:

1. Isthisschool usng effective improvement initiatives that could be replicated
in other smilarly profiled schools?

2. Arethe conditionsin place for this school to serve asamodd of effective
practices and successful improvement initiatives?

The Pand’ s responses to these two questions frame the report. In the process of answering these
questions, the report focuses primarily on the initiatives that the school identified in its
application as having had the most positive impact on student performance.

The findings and conclusions presented here are the product of analyss, discusson, and
observation, and are based on the evidence made available to the Panel before and during their
vigt. A lig of Pane members who participated in the school review is provided in Appendix A.
A detailed schedule of the Pandl’ s activitiesis provided in Appendix B.

Glenwood Elementary School Profile

Enrollment

Glenwood Elementary Schoal is one of 33 dementary schools in Springfidld. The didtrict
services 49 schoolsin total. Enrollment at the school between 1999 and 2002 averaged 380
sudents. During thistime, White students accounted for a third of the student body, Hispanics
50 percent and Blacks dightly more than 15 percent.

Between 1999 and 2002, the proportion of non-native English speskers at the Glenwood Schoal
Steadily rose from 19 percent in 1999 to 32 percent in 2002. The Size of the Limited English
Proficient population, on the other hand, remained constant—averaging just 19 percent for those
four years. Eighty percent of sudents at Glenwood were low-income. Asaresult, thereisa
school-wide Title | program in place at the schoal.

Between 1998 and 2001, attendance at the Glenwood averaged 95 percent, with students absent
for an average of 10 days on a 180-day schedule. The percentage of students retained during
these four years fluctuated from three to nine percent. There were no in-school suspensions
recorded during thistime; however, out-of-school suspensions averaged two percent. No
students were excluded during those four years.

Staffing

At the Glenwood Elementary School, there are 17 classroom teachers, 14 specidist teachers,
eight pargprofessonas, one adminigtrator and one School Adjustment Counsdor. All teachers a
this school are certified in the subjects they teach. Twenty-one teachers have more than 15 years
of experience, and only one has been teaching for fewer than five years.
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MCAS Overview

Students at the Glenwood Elementary School are tested in the MCAS in grade 3 in English
language arts (ELA) and in grade 4 in ELA and mathematics. In Cycle Il (2001-2002), the
school received positive Adequate Y early Progress (AY P) determinations in both ELA and
mathematics.

Sudent Performance in English Language Arts

In Cyclell, the Glenwood School recelved a performance rating of Very High for its Proficiency
Index (PI) of 90.0. The school’simprovement in Cycle Il compared to Cycle | (1999-2000) was
rated Above Target. Student participation ratesin Cycle Il were 84 percent in 2001 and 91
percent in 2002.

The performance of Regular Educeation studentsin ELA at the Glenwood School improved
greatly in Cyclell. The school saw grester percentages of its students scoring at the Advanced
leve of performance, and fewer at Needs Improvement. 1n 1999, 50 percent of Regular
Education students were Proficient, 43 percent scored at the Needs Improvement level and seven
percent at Warning. 1n 2000, three percent of students scored in the Advanced category, 81
percent in Proficient, and 16 percent in Needs Improvement. Inthefirst year of Cyclell, 11
percent of students were Advanced, 68 percent were Proficient, and 20 percent of al Regular
Education students were in Needs Improvement. 1n 2002, the percentage of Advanced students
rose again to 23 percent, 74 percent were Proficient, and the proportion of students at the Needs
Improvement level fell to just two percent.

The performance of Specia Education students at the Glenwood School does not display the
same pattern of improvement asthat of its regular education students. In 1999, 21 percent of
Specid Education students were Proficient, 64 percent scored at the Needs Improvement leve,
and 14 percent at Warning. In 2000, the proportion of Proficient students soared to 43 percent,
with 57 percent in Needs Improvement and none a the Warning level. In 2001, the percentage
of Specid Education students whose scores fdll into the Proficient range was 13 percent, with 75
percent performing at the Needs Improvement level, and 13 percent in Warning. 1n 2002, 31
percent of studentsin this subgroup were Proficient, 54 percent in Needs Improvement and 15
percent of scoresfel in the Warning category. In dl four years (1999-2002), sgnificantly fewer
gpecid education students at Glernwood scored in the Warning category as compared to district
and state averages for grade four.

Student Performance in Mathematics

Regular education student performance at the Glenwood School in mathematicsin Cycle |l was
notable in that it showed amovement of students out of the Needs Improvement category to
Advanced and Proficient. In 1999, 31 percent of Regular Education students were Proficient, 67
percent in Needs Improvement and three percent in Warning. In 2000, six percent of students
were Advanced, 50 percent scored at the Proficient level, and 44 percent at Needs Improvement.
In 2001, 14 percent of regular education students scored in the Advanced category, 34 percent
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were Proficient, and 52 percent in Needs Improvement. In the second year of Cyclell, 19
percent of dl students in this group were Advanced, 65 percent were found Proficient, 14 percent
in Needs Improvement and two percent in Warning.

In Cyclell, fewer Specid Education students were Proficient, and higher proportions scored at
the Warning level, as compared to Cyclel. 1n 1999, seven percent of Special Education students
were Proficient, 71 percent were in Needs Improvement and 21 percent scored at Warning. In
2000, 31 percent of students performed at the Proficient level, 50 percent at Needs |mprovement,
and 19 percent at Warning. Inthefirs year of Cyclell, the percentage of Proficient sudents fell
to just five percent. Forty-seven percent of students were found to be in Needs Improvement, and
another 47 percent scored in the Warning category. 1n 2002, eight percent of studentsin this
subgroup performed at the Proficient level, 69 percent were at Needs Improvement, and 23
percent at Warning. In al years except 2001, significantly fewer specid education students at
Glenwood scored in the Warning category in comparison to district and State averages for grade
four.

Inthe first year of Cyclell, 20 percent of al Limited English Proficient (LEP) students scored
within the Proficient category, and 80 percent were in Needs Improvement. In 2002, 25 percent
of dl LEP students performed at the Proficient level and 75 percent in Needs Improvement. The
number of LEP students tested in 1999 did not meet the minimum sample size In the three years
for which dataiis available (2000-2002), LEP students a Glenwood performed significantly
better than their counterparts at the district and state level

Panel Reponses To The Key Questions

KEY QUESTION 1: Is This School Using Effective | mprovement Initiatives
That Could Be Replicated In Other Similarly Profiled Schools?

The Pand found that the Glenwood Elementary School isusing avariety of improvement
initiatives that have led to sgnificant improvement in student achievement and that could
successfully be replicated in smilarly profiled schools. The initiatives include a school-wide
focus on literacy; district developed sequencing guides for the math curriculum; school-wide
grade level and student support “service’ teams; and the use of assessment data to inform
improvemert planning and decisions involving curriculum, ingruction and professond
development. The foundation for these efforts congsts of an inventive, forward-thinking
Principa, a ste council focused on providing teachers the tools and resources they need to
succeed with their students, and a collaborative staff and school culture that strongly supports
change and shares decison making processes. The Pand concluded that these initiatives have
positively impacted student performance at the school and that they can successfully be
replicated in other smilarly profiled schoals.
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A. Which improvement initiatives have had the greatest impact on student performance
results?

The school’ s balanced literacy initiative was found by the Pand to have improved student
achievement in both English language arts and mathematics. The components of balanced

literacy observed at the school include guided reading, shared reading, independent reading and
read aloud. The school has dso made modifications to the balanced literacy program by
extending the literacy block, implementing Reading Recovery and incorporating First Steps
writing. Teachers and the Principa point to improved student performance on the citywide
writing assessment as well asimproved open response MCAS scores in ELA and mathematics as
further evidence of the effectiveness of the programs.

Teachers were observed during the literacy block conducting read doud with studentsin small
groups and asking questions related to content and meaning to which studerts eagerly responded.
In one classroom, two teachers led two reading groups in the reading of different texts while
gpproximately 10 students worked independently. Although these activities (two teacher-led
groups and independent student work) were taking place in the same classroom, each was
conducted in aquiet and orderly fashion free of distraction and in which student focus on the

task at hand was clearly evident.

Panel members also noted continuity between the exploratory question and discussion activities
during the literacy block and the activitiesin math classrooms. In both cases, children were
cdled upon to verbdize their thinking and work in smal groups to solve common, practicd tasks
that require the making and explanation of meaning. Teachers who were observed by the Panel
confirmed, during individua interviews, that alignment of the content areasis due to the fact thet
al teachersfollow the same literacy program that focuses on writing skills, reading, Spesking

and pdling. It isthis consstency across grade levels, teachers maintain, that is largely
responsible for the gainsin student achievement across dl student groups at the school. When
asked whether achievement gains could be substantiated with assessment data, teachers referred
Paneligts to the results of the Developmenta Reading Assessment (DRA,; for grades K-2), the
lowatest, and the La Prueba (Spanish achievement) for grades 3-5.

Firg Stepswriting is the writing component of balanced literacy and has been fully implemented
indl gradesK-5 since 1999. The program provides a common means for measuring and
communicating the progress of children in the area of writing through awriting continuum and a
portfolio of writing samples. The Glenwood School aso uses the program to help teachers target
ingtruction that will facilitate progress towards achievement of the sandards. All teachers
interviewed during the visit were familiar with the First Steps writing program and spoke to its
benefits for sudents. One teacher indicated that “nothing | have seen has been as effective asthe
First Steps plant leaves 5th grade students with a repertoire of writing skills” Evidence for the
effectiveness of First Steps was observed through the strong support of teachers aswell as
teacher reports of student improvement through citywide and classroom assessments.
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In addition to the school-wide focus on literacy, the sheltered English modd of indructionisan
additiond initiative thet has reportedly been highly effective in improving student achievement
among English language learners. The modd was piloted at asingle grade leve in 1999, and by
2001 it was fully implemented a al K-5 grade levels. The program provides native language
support (but not instruction) through the use of amore limited vocabulary and makes the full
curriculum available to dl English language learning (ELL), Limited English Proficient (LEP)

and specia educeation (SPED) students. According to teachersinvolved in sheltered English, the
program has proven its effectivenessin two ways. (1) by making the regular education
curriculum availableto dl ELL, LEP and SPED students and (2) by measurably increasing the
language sKills of those students. As the Principa explained the philosophy behind the program,
the program dlows teechersto tailor ingruction to the individua needs and abilities of sudents.
Student readiness to move out of sheltered English, the Principd continued, is not determined by
amount of time in the program but rather by student achievement. It is not until Sudents are
deemed able to compete with students outside the program are they moved out of the sheltered
English program. Evidence demondirating improvement presented to the Pand included La
Prueba for grades 3 and 5, the lowa test, and monthly andysis of building-administered
assessments, and improvement in open response MCAS questions in both ELA and mathematics.

A third program-based initiative that has provided additiond achievement gains in mathematics
isthe digtrict’s creation of monthly *Planbooks’ to supplement math ingtruction. Created by the
digtrict math department for each grade from K-5, the Planbooks map out the curriculum on a
periodic basis (which in most casesis monthly) for teachers. Each year the Planbooks are revised
by the department as based on the analysis of assessment data. Both teachers and administrators
in interviews cited improvement in mathematics as measured by MCAS, lowa, end of unit
assessments and the city wide math assessment. Planbooks for each grade consst of the
following:
. arunning schedule that shows which units are to be taught and the sequence and
recommended date of the unit’s ddivery
agatement of the outcome of each math unit
a space for teacher-developed end of unit assessment questions
references to dl learning sandards in the unit
asection titled “literature connections’ that references materiads currently being read by
Sudentsin the literacy block
an gppendix containing a checklist, organized by math unit number, to monitor individud
student magtery of the knowledge and skills cross-referenced in the frameworks
an additiond gppendix containing an end-of-year test, teaching strategies for key foundation
kills, a* Content Focus’ calendar for each grade for magjor content areas (language arts,
math, science, socid studies) showing a cdendar of topics and skills to be taught throughout
year.

Supporting the programmatic improvement initiatives cited above are collaborative efforts that
have become part of the culture and daily schedule of the school. These effortsinclude the
formation of grade level teams, what the school calls“ Service Teams,” and the regular andlysis
of data across the school community. The focus of the grade level teams is on issues of
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curriculum and ingruction, and these teams meet once aweek to discuss ingtructiond strategies,
review student work, share best practices and coordinate instruction across content areas. The
Service Teams are made up of volunteers who form ateam that focuses on proactively
supporting the needs of at-risk students. As a problem-solving body, the Service Teams are the
first resource teachers and staff turn to when students' academic, emotional or health needs
require amore critical level of support than thet available in the classroom. The Service Teams
have immediate accessto “Levd 111" experts both within and outside the building and which can
include hedlth clinicians, family and adjustment counsdlors, and reading and other academic

ecidigts.

The collaborative efforts, as well as the program initiatives'enhancements cited above, are
broadly supported by multiple assessments and the school’ s integration of data andysisinto al
phases of the decision-making process. Teachers in interviews and focus groups made frequent
referencesto MCAS, lowa and citywide assessments as evidence of their sudents' academic
improvement. Furthermore, the grade level teams are adept not only at looking at student work
but aso in looking at assessment data to identify week areas in the curriculum, to improve
indruction, to identify students who need additiona regular school day ingtruction and to
identify students who would benefit from before and after school support resources. Students
identified and grouped by ability for supplemental school day instruction or academic support
are reassigned to higher level groups through a dynamic monitoring process (based on multiple
forms of assessment) that insures program rigor and chalenging ingtructiona content.

Data andysis dso guides improvement planning at the school, and the Principd is primarily
responsible for collecting, andlyzing and presenting data to the School Centered Decision

Making (SCDM) team. As evidence that data andyssinformsimprovement planning at the
school, the SCDM was able to cite multiple opportunities available to them throughout the

school year to review student performance data and provide examples in which data enabled the
SCDM team to make decisons related to curriculum and aso to monitor the school’s
improvement efforts. For example, evidence of the school’ s strategic use of data was provided to
the team in circumstances surrounding identification of ageometry “gap” within the Addison
Wedey math program. The team learned, through the Principa’ s presentation of assessment data
that students were consistently underperforming in geometry. After attempting to re-map the
meath curriculum to the frameworks, the Principa and grade level teamsin math identified the
geometry gap and subsequently acquired a supplementary unit that more adequately addressed
geometry. The resulting integration of these two components into the math program has resulted
in the delivery of a curriculum that is digned to the frameworks and that reflects the knowledge
and skillstested by MCAS.

B. How did the school plan their improvement initiatives and put them into practice?

After interviewing the Principa, SCDM team, teachers and digtrict facilitators, the Pandl reached
the concluson that the improvement initiatives are largely the product of a dynamic, proactive,
forward-thinking Principal who is both an indructiona leader and an excellent manager of
resources, both within and outside the building. Many of the initiatives reported on for the
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review are the result of the Principd’ s efforts to be the firdt to try new strategies and take
advantage of initiatives made available to schools on a“pilot” basis by the didrict. Thishas
resulted in a school culture that embraces change because they have seen first hand its benefits
on teaching and learning.

The decision-making process in place a the school facilitates the introduction of new program
initiatives becauseit is proactive, broadly collaborative and informed by the analyss of multiple
forms of assessment data. The SCDM team is made up of individuds that include the Principd,
four teachers (voted in for two year terms by the staff), four parents and a community partner
(the community partner was not available for the review team meeting). The Principa introduced
the SCDM team by saying that it has been invested with somewhat greater authority than the
Education Reform Act of 1993 requires: it isthe SCDM team, and not the Principd, that is
ultimately responsible for the decisons made at the school.

A subcommittee of the SCDM recruited by the Principa developed the school improvement
plan. With the Principal’ s guidance, this subcommittee analyzes assessment data (MCAS, lowa,
La Prueba, district math tests, city writing assessments, DRA) to identify areasin need of
improvement and to formulate the improvement plan. The SIP isthen presented to the entire
school community of parents, teachers, and building staff for comment. The findized verson is
then presented to the SCDM team for approval.

The fird mgor improvement initiative that reportedly improved student performance camein
1994 when the Glenwood school, ong with five other schools in the didtrict, piloted Reading
Recovery, areading program which targets a-risk first grade students. Despite the fact that the
district was not able to provide financia assstance, the school used its Title | funding to obtain

its Reading Recovery teacher. Two years after the successful implementation of Reading
Recovery a Glenwood and other schoals, the digtrict in 1996 adopted Reading Recovery system
wide. Thisinitiative has worked so well that in 2001 the Glenwood School became the only
school in the digtrict to add a second Reading Recovery teacher. The result isthat that every at-
risk first grade student is able to take advantage of the program.

In 1996, the First Steps Writing program was introduced to improve the writing skills of the
school’ s regular education, SPED and ELL students. The school did not begin to see significant
improvement until 1999 when the program was expanded to require writing every day and was
fully implemented across dl K-5 grade levels.

Two years later, in 1998, the first grade level teams were formed at the school. The structure of
this effort requires dl teachers to serve on the teams, which are responsible for monitoring the
quality of curriculum and learning, to coordinate instruction and to share best practices for their
respective content areas within grade levels. The extended day block has allowed the grade level
teamns to meet for 1hr and 15 minutes every week.

In 1999, saverd improvement initiatives were implemented smultaneoudy. Coincident to the
school’s being awarded Title | Distinguished School in 1999, the Principa attended the
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Internationd Reading Association Conference and learned about the benefits of an expanded
literacy block. Taking this idea back to obtain the gpprovd of the faculty and SCDM team, the
Principal obtained approva to extend the literacy block to two hours per day. Also in 1999, the
Glenwood Elementary Schoal trained teachersin and began implementing balanced literacy. The
program currently implemented at dl K-5 grade levels.

According to the Principd, the school’ s baanced literacy initiative required convincing the staff
and didtrict that literacy is the lynchpin of school improvement. Asthe Principa satesin the
Compass School application, “our primary focus has always been literacy.” Support for literacy
was established by the Principa, with the help of the SCDM team, who presented the faculty and
digtrict with data showing not only that students were not obtaining the necessary literacy kills
but that faculty needed additiond professona development in teaching those skills. Asadidrict
literacy coach commented in afocus group, “The school 1ooked at data and contacted the district
to request professiona development to address these weaknesses [in student performance].” The
Principa aso pointed out that the baanced literacy initiative did not require the hiring of

additiond gaff asthe school utilized existing staff to reduce student-teacher rates. Thiswas
confirmed by the Pandl’ s observation of two classes during the literacy block. During thistime
two teachers worked individudly with groups of five to Sx students while other students worked
quietly and independently on their own pre-assigned projects. Theresult isa student—teacher
ratio of 10to oneor less.

The Glenwood was dso one of 5 schoolsin the digtrict in 1999 to pilot the Service Teams
initigtive. Thisis abuilding-based teaming effort, initiated by the district, which established
interdisciplinary teams to develop a problem solving support group for students' academic and
emotiond needs. Theteams are al volunteer, and the school has successfully staffed themwith
experts from within and outside the building. Thisinitiative also paved the way for the schodl’s
implementation of comprehensve remediation and enrichment servicesto at-risk and specid
educetion students. The Service Teams alowed the school, aso in 1999, to assume the
respongbility from the digtrict for the clinics necessary to the administration of specia education
sarvices. Asaresult, Leve 11 experts (school or outside academic, counsdling, or hedth
specidist) are available for at-risk students, and all specia education support services now
originate a the building level. The Principa, who is certified in specid education, dong with the
SCDM team and four specia education teachers oversee the school’ s building-based special
education support initiative. As aresult, full incluson now supplements pullout and inclusion
(up to 502.4 classrooms), with gpproximately 95 percent of specia education student needs
serviced at the building. Thisinitiative has aso resulted in a dramatic decrease in the number of
gpecia education referrads. The success of the Glenwood and other schools that piloted this
initiative resulted in the digtrict-wide implementation of the service team model.

The year 2000 saw the piloting of sheltered English for asingle grade. After a successful trid,
the program was fully implemented two years later in the current (2002- 2003) school year. The
sheltered English program continues the theme, established in earlier initiaives, of providing
individudized indructiona and support servicesfor at-risk students. Also in 2000, after
demongtrating the success of the literacy block to the faculty and SCDM team, leadership at the

ATA-SPE M assachusetts Department of Education
Candidate Compass School Review Page 9 of 19
April 2003



school petitioned the digtrict to increase the literacy block from 2 to 2.5 hours per day. This hes
been accomplished and, according to teachers interviewed, has increased teachers ability to
deliver language ingruction and coordinate literacy efforts across the curriculum.

C. Does the school think these initiatives can be successfully usedin smilar schools? Why?

The Glenwood School staff and leadership stated in interviews and focus groups that the
implementation of baanced literacy, First Steps writing, sheltered English, service and grade
level teams, and the use of datato guide instruction and drive professiond development could
eadlly be replicated in other schools. Staff indicated that the initiatives have been achieved with
limited financid resources with the bulk of effort coming from a school schedule enhanced for
ingructional and common planning time, an organizationd sructure in which leedership and
accountability are shared, and clearly communicated goa's and expectations. The Principa aso
stressed that dl the initiatives are research based and have demongtrated their effectiveness a the
Glenwood School. Key to the success of these efforts appeared to the Panel to rest in the saff’s
positive attitude toward leadership, colleagues, students and a faculty empowered by evidence of
the effectiveness of their efforts. Statements from two teachers reflected what was found to be
the prevailing attitude at the school: “ Success breeds success” and “It'sdl in the
implementation.” Such statements, encountered in varying forms, indicated to the Pand thet the
initiatives are replicable because they are grounded in beliefs and processes that are indiceative of
apogtive schoal culture.

In addition to the efficacy of the school’ sinitiatives demongrated by the sustained increasein
student performance across multiple indicators, the faculty cited substantia digtrict support in
terms of coaching and professond development in insuring that the initiatives are properly
implemented and that implementation is carried through to the classroom. In focus groups, the
faculty indicated that the commitment of persona timeis not expected or required, but that staff
do make themsalves available when the need arises. However, staff aso stressed that the
increased meeting and planning time are built into the school’ s schedule and reflected in the
collective bargaining agreement. Teachers have the benefit of seven professona development
days per year, three of which are building based during the school year and four during the
summer months. The Panel thus concluded that the implementation of the cited initiatives could
be achieved without the reliance on uncompensated work time.

The embedded nature of professiona development is another indication that the practices and
processes in place at the Glenwood School could successfully be replicated in other schools.
Because of the frequent availability of common planning time, teechers are able to carry on
extended didogues, induding amdl-scale demonstration/workshops, based on best practices.
The professond development and training the staff received in implementing the literacy and
Ste-based teaming initiatives were acquired by asmall core group of teachers who brought back
and shared their knowledge a monthly faculty meetings or during the grade level team mestings.
The Principd indicated that embedded professiona development was the method of
disseminating knowledge of balanced literacy, guided reading, first steps writing, sheltered
English, the service team and other periodic content- specific opportunities offered by the didrict.
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All partiesinterviewed by the Panel agreed that the success of improvement initiativesis not
inherent in the programs themsdves but rather in their implementation. Teachers uniformly
praised resources within the building aswell as from the didtrict in providing the time,
professond development and ongoing support needed to integrate academic programs with
successful teaching practices. According to statements made by the Principd, the district
facilitators and teachers, successful implementation of the initiatives requires common mesting /
planning time, professona devel opment, the avallability of student performance dataand a
strongly supportive collegid atmosphere.

Because the same curriculum is used for regular education, specid education and the sheltered
English program, the implementation of the initiatives does not require duplication of human
resources to develop separate academic programs for different subgroups. Rather than
developing custom curriculafor each group, the school has focused on developing and
disseminating teaching strategies best suited for subgroups. For example, teachers cite job-
embedded professona development as key to learning to teach to different learning styles,
abilities and language groups. And because of the continuous availability of on-Site support in
the form of grade-level and service teams, teachers are able to collaborate on problem solving
techniques and Strategies that proactively maintain an effective environment for learning.

KEY QUESTION 2: Are The Conditions In Place For This School To Serve
As A Model Of Effective Practices And Successful |mprovement I nitiatives?

The Pand believes that the schoal is both capable and well positioned to showcase the successtul
practices they have highlighted and to substantiate to visitors the effects their efforts have had on
improving student performance. Throughout the Pand’ s visitation with |eadership, teaching
faculty and building saff, the Pand encountered a highly collegid school community esger to

talk about and share the successful strategies they have employed. Furthermore, they appeared
able to demondrate the effectiveness of their efforts in terms of student performance gains and
able to convey professonaism, high sandards and accountability for teaching and
correspondingly high expectations for student learning.

A. Do leader ship and staff have a shared under standing and use a common language to
describe the changes/initiativesthat have led to improvementsin teaching and learning?

L eadership and staff demonstrated a shared understanding and a common language for the
initiatives they have implemented and for the improvement that Glenwood Elementary students
have shown. When asked by the Pand, in individud interviews and focus groups, what teachers
believe are the causes of high student achievement at the school, teachers consistently responded
with alist of effortsin their areas of expertise that included: the school-wide focus on literacy
(and the expanded literacy block); staff collegidity, targeted support and coordinated ddlivery of
the curriculum resulting from frequent service and grade level team mestings; the ability of the
sheltered English program to make the curriculum available to dl ELL students; the inditution of
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speciad education services, including dinics, at the school level to reduce the number of referrds;
the frequent use of assessment data to monitor the effectiveness of the curriculum, teaching
practice and learning outcomes; and the mapping and monthly sequencing of the math
curriculum to the frameworks.

Pandlists found broad agreement between initiativesidentified in the Principd’ s Compass School
Application, the initiatives teechers identified in the narrative survey as having had “the most
positive impact on student performance,” and the corresponding strategies observed in
classrooms visted by the review team. For example, during math and literacy classes, Panelists
observed teachers requiring responses in complete sentence form; questioning students as the
lesson moves forward; the use of manipulatives to enhance understanding and differentiate
ingtruction; continuous reinforcement of vocabulary and content- specific terminology; the
presence of teacher aidesto assst struggling learners; the placement of grading rubrics on walls,
student explanations of how answers were found; math and literacy word walls. In literacy
classrooms, the Pandl dso observed the following baanced literacy activitiesin smal groups.
independent reading, read aoud, shared reading, interactive reading, and guided reading. Math
classrooms displayed a smilar focus on math literacy.

The vidting Pand aso found, throughout the day and across the visted community, a notable
confluence in language and ideas among staff surrounding the principles and methods supporting
the improvement efforts. The SCDM team was able to talk about the collection and andysis of
assessment data with the same familiarity and language used by teachers, and it became clear to
the Pand that these different groups were using the same datain different and highly effective
ways. For example, in its morning interview with the SCDM team, Pandists heard team
members describe a cyclica improvement planning process that occurs on a monthly bass.
Assessment data is gathered by the Principal and presented to the SCDM team for andysis and
prioritizetion of issues, datais then distributed to teachers a faculty meetings for further anadysis
and action planning, with key members of the grade level teams reporting back to the SCDM
team with the results of team meetings. Teachers, for their part, displayed equd facility in
describing how they use assessment data to identify struggling learners, monitor the
effectiveness of ingtruction, and zero in on “trouble spots’ that may crop up in the curriculum.
Overdl faculty support for the effectiveness of the curriculum is high, reflected in the
Ingructiona Staff Survey in which 100 percent of respondents “srongly agree”’ (the highest
rating) that the curriculum is* effective and appropriate.” The Pand aso noted that buy in for the
initiatives on the part of teachersis particularly strong. This gppeared to be aresult of the fact
that the grade level teams have the ability to set their own schedules and timelines for monitoring
and support, to develop individua remediation plans for students and to request professiona
development based faculty needs as reflected by assessment data. This has created, in the Pandl’s
view, a culture in which leadership and decison making are shared. The resulting organizationd
structure has resulted in a high degree of accountability on the part of the steff.

B. How effectively do leader ship and staff articulate the connections between the specific
changes and improvement initiatives they have implemented, and the gainsmadein
student achievement?
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The interviewed gtaff, as well as staff members who responded to the narrative survey, can
articulate connections between the improvement initiatives they have undertaken and the
subsequent improvements in teaching and student achievement. The Principd and teachers
characterize the improvements as ongoing over the last nine years (beginning in 1994), but the
most Sgnificant enhancements to teaching and learning, as well as measurable improvementsin
student achievement, have occurred over the last three years, since 1999. As confirmed by
teachers and the Principa,, the timeframe for improvements in achievement correspond to the
timeframe for implementation of improvement inititives

In another example of teachers adequately demongtrating the connections between initiatives and
improved student performance, teachers who were asked to make those connections spoke to the
components of theinitiative and why they believe it has been successful for their sudents,
including what forms those efforts take in the classroom, the professona development received,
and the ongoing support available. For example, teachers cited the implementation of reading
recovery a the first grade in improving reading scores as reflected by the DRA, which is
administered three times per year to first and second grade students. But teachers also pointed
out that the literacy block, adequate meeting time, high expectations for students, and adequate
professiona development are al supportive of the success of reading recovery. Improvementsin
writing, measured by the city writing assessment as well as open response performance on
MCAS, were characterized by teachers and the Principal as a direct result of the First Steps
writing program.

It appeared to the Panel members that the culture of collaboration and change at the Glenwood
School runs across the entire school community, and staff consstently referred to multiple
student assessment data, in addition to classroom assessments, as evidence of the connection
between improvement initiatives and improvements in student achievement. For example,
severd teachers drew pardlds between the implementation of initiativesin their areas of
ingtruction and students' improved performance on classroom and citywide reading and writing
asessments. Staff were careful to state that improvement does not occur in isolation or asa
result of any single improvement initiative; the Glenwood gaff consstently see improvement in
the larger context of district support, greater opportunities for shared meeting and planning time,
and the increasingly targeted support offered for at risk, specid needs and English language
learning students. Teachers are just as quick to point out that the success of their efforts are
supported by an effective behavior policy, involved parents, and dedicated colleagues that
function collaboratively. “It works,” one teacher said, “because we' re dl in it together.” Another
teacher confirmed this sentiment: “Y ou’ re never on your own. Help isadways available.”

Additiona evidence for the direct relationship between improvement initiatives and student
improvement was offered by the faculty responsible for literacy. In this focus group, teachers and
adigrict facilitator sated that student needs drive teachers assgnments at the administrative
level while those same needs drive indructiona decisons a the classroom leve. Further, the
smal group ingructiond setting that characterizes the balanced literacy program provides
increased opportunities for inclusion and alows teachers to monitor student needs and modify
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ingruction accordingly. “If you don’t use the assessments to guide ingtruction,” one teacher said,
“they are usdess”

C. Istherea school wide focus on, and sufficient staff investment in, continued
improvement of student performance?

The Glenwood School has devel oped school-wide improvement initiatives, improvement
planning processes and monitoring procedures that indicate to the Pand subgantid investment in
the continued improvement of student performance. Although the SCDM team has primary
responsibility for setting the course that the school takes toward improvement, the entire school
community participates in the andyss of data and the diagnosis of wesknesses in curriculum,
ingtruction and student learning. The broadly cooperative organizationd structure that isin place
indicated to the Pandligs that the school is well-positioned to continuoudy monitor the
effectiveness of current efforts and to identify any new areas of weakness that appear.

An indication that the Glenwood School is poised to sustain improved student performance is
present in the school improvement plan. The 2002-2003 S.1.P. is structured around five goals that
correspond to the five gods of the No Child Left Behind (N.C.L.B.) act of 2002. The five gods
of the Glenwood S.I.P. are:

1. Improve student achievement in reading/language arts and mathematics so that all
students reach the Proficient or Advanced levels on MCAS by 2013-2014.

2. Improve L.E.P. student performance so that al students become proficient in English
and reach high academic standards in core subjects.

3. Enaurethat dl sudents are taught by highly qudified teachers by 2005-2006.

4. Ensuretha dl students are educated in alearning environment thet is safe, drug-free,
and conducive to learning.

5. Engage parents and members of the broader community in collaborative efforts to
improve students' attendance and academic performance.

Each of the above godsis supported by the following: required activities and/or professond
development; responsible persons or resources, timedine for completion; and methods of
determining the degree of improvement gained. Improvement is continuoudy monitored at the
school through the following assessments. Harcourt and district assessment materias for math;
Developmenta Reading Assessment; Stanford tests; Aprenda Tests, MCAS; Citywide writing
asessments; First Steps Developmental Continuum; LAS tests; and teacher- made assessments.
Thefact that adl teachersinterviewed are familiar with assessmentsin their content arealed the
team to bdieve that the schodl isfully invested in usng assessment results for the identification
of student wesknesses and for continuous improvement planning.

Other processes that insure continued improvement of student performance include the use of
student peers with strong language skills for tutoring underachieving or a-risk students; the
school’ s comprehensive extended day and summer academic programs for students identified
and recommended for extra help by grade level teams; and the school’ s enrichment and support
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program that provides more chalenging materiasin language arts, mathematics and technology
for more advanced students who would benefit.

When asked about the prospects for continued improvement of student performance, one teacher
captured the aff’ s overdl atitude in this area with the statement, “ success breeds success.” That
sentiment was discovered by the review Pandl across the school and was expressed by the
Principa, teachers, counsdors, and support staff dike. The Pand judged student achievement
gans likely to continue because the initiatives that have produced improvement are gable and in
ardatively advanced stage of implementation. Reading Recovery, now in its ninth year,

continues to be a driving force behind the preparation of children to score highly on the state and
digtrict reading assessments. The addition of a second reading recovery teacher in 2001 is
evidence that the initiative will remain a prominent feature of indructiond support for first grade
sudents. Theingtitution of the two hour literacy block and First Steps writing in 1996 has been
strengthened over the last Six years by the adoption of balanced literacy in 1998, the introduction
of the sheltered English modd in 2000, and the increase in the literacy block to 2.5 hours per day
in 2000. The fact that ongoing review and evauation of improvement initiatives has become an
established practice with which dl interviewed stakeholders are familiar indicated to the Pandl

that improvement has become ingrained into the schoal’ s culture.

The Pand was persuaded that teachers view theinitiatives within their content areas as key to
sustaining student improvement gains. One teecher in the school’ s English language learners
program stated that the sheltered English program “is most important to sustain student
performance” while teachers in the math focus group indicated that continuous improvement isa
product of ingtruction targeted by the analysis of assessment data to identify wesknessesin
teaching and student learning. The conviction of this group was expressed by one team member
who in responding to the question of sustaining improvement gains, stated that “1f we don't do
well inaskill area, we nall it,” and another who followed up by saying, “We expect kidsto learn,
no matter what.” The fact that school’s grade level and service teaming initiatives are awell-
established festure of the weekly schedule, with common meeting and planning time built into
the school’ s schedule and the collective bargaining agreement, further supports the conditions
necessary to sustain improvement. A number of other key practices that have been proven
successtul are in place to insure broad emphass on learning, including: writing acrossthe
curriculum; afocus on higher order thinking; journaling in al subject areas; math problem of the
day; the continuing development of the didtrict pacing guidesin math; and professond
development that is driven by student assessments and the curriculum frameworks.

D. Doesthe school appear to have the capacity to host sitevisitsand to participatein
various activitiesto shar e effective strategies and practiceswith other schoolsin the state?

The staff’ s broad understanding of the process of school improvement as indicated in question
2C above, and their detailed sense of how initiatives are responsible for improvement in the
content aress, led the Pandl to conclude that the Glenwood School appears well well-positioned
to showcase its efforts and to host on-Ste vists to share effective srategies with other schools
and education adminigtrators in the sate.
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The Pand’ s interviews and focus groups with gpproximatdy 20 of the 31 full-time teachers
reveded a aff with specific knowledge of and enthusiastic buy-in for the efforts underway. The
affirmation and support came from across the visited school community and not solely from
leadership or from English language arts and mathematics staff. Thusit appearsthat a critica

meass of the school community understands, is currently implementing and strongly supports the
improvement efforts. Teachers described the changes that have occurred in terms of the
collaboration that was required of them and the high standards to which the Principad holds them.
As one teacher said of the Principal in afocus group, “He is demanding, exacting. He sets the bar
high and then gives us what we need to get the success he expects from us”

The schoal’ s capacity to successfully serve asamode of effective practice is reinforced by the
leadership qudities of the Principd. He is an effective communicator who combines the qualities
of an ingructiona leader with those of an expert manager of resources. The Principa
demondrates these qudities by keeping the entire Glenwood Elementary School community
informed through multiple channels of communication as to the current issues and objectives of
the school; by frequently visiting classrooms and providing informa feedback to teachers; by
being able to obtain Saff volunteers to serve on multiple sub-committees of the SCDM; by
making assessment data avallable to staff and guiding gaff initsandyss, by obtaining and
sudaning faculty buy-in to pilot new initiatives offered by the didtrict; by developing
relationships with parents to involve them in the education of their children; by obtaining
partnering rationships with community business leeders; and by sharing decisonmeking
authority in away that enables grade levdl teams to identify and communicate their needs to the
SCDM team. The Principa isdso apopular figure among students, as was made evident from
the number of children who greeted him and attempted to engage him in conversation when
passing in the halways.

The building staff demondtrated professondism and enthusasm for what they do and have
accomplished. All interviewed g&ff displayed awillingness to share what they have learned with
others, induding best practices, organizationa changes, uses of data and the professiona
development of which the staff have taken advantage.

The facility is clean, well lighted and in excdllent repair. There gppears to be sufficient space
within classrooms for teaching observations and in the centrally located library to conduct
workshops or host other activities.

E. Doesthe Panel recommend that this school be designated to serve asa Commonwealth
Compass School ?

The Pand recommends that the Glenwood Elementary School be designated to serve asa
Commonwealth Compass Schooal.

CONCLUSION
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The evidence gathered and cited above led the Pand to conclude that effective improvement
initiativesin literacy and mathematics are being employed and could be replicated in smilarly
profiled schools. Theinitiatives are particularly effective for the school’ s population in that they
focus resources on supporting students with specid needs, students with limited English
language ills, and in generd students who are identified as being at-risk. The initiatives have
been successful because they are grounded in the andysis of student assessment data and are
used to identify struggling students as well as drive professond development decisons. Multiple
opportunities dso exist for the saff to collaborate in deveoping and ddlivering school day and
after school services to meset the needs of al students.
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APPENDIX A
Pand Members

Erin Furey, Vice Principal, Rupert A. Nock Middle School, Newburyport Public Schools,
Newburyport, MA

Scott Kelley, Ph.D., Coordinator, MA Department of Education, Maden, MA

Maur een Wesolaski, D.Ed., Curriculum Coordinator, Spencer East Brookfield Regiona School
Digtrict, Spencer, MA

Ed Winter, Ingructiond Technology Specidigt, McKinley School, Revere Public Schoals,
Revere, MA

APPENDIX B
Compass School Candidate Panel Review Schedule

All activities take place at the school.

7:30—8:00 a.m. Panelists meet with the Principal
8:00—8:30 a.m. Pandlists meet with the School Council
8:30—9:00 a.m. Panelists meet with parents and students
Panelist A Panelist B Pandlist C Panelist D
Student Focus Student Focus Student Focus Parent Focus
Group Group Group Group
9:00—11:00 a.m. Classroom observations and teacher interviews*
Pandlist A Pandlist B Pandlist C Panelist D
9-10 am. Observe Observe Observe Observe
teacher 1 and teacher 3 and teacher 5 and teacher 7 and
teacher 2 teacher 4 teacher 6 teacher 8
10-11 am. Interview Interview Interview Interview
teacher 1 and teacher 3 and teacher 5 and teacher 7 and
teacher 2 teacher 4 teacher 6 teacher 8
individudly individudly individudly individudly

11 am.—12:30 p.m.  Panelists meet to discuss findings so far and to plan the remainder of the day
(working lunch)
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12:30—1:00 p.m. Pandlists use time as needed to analyze findings and to gather more information,;

Panelists are encouraged to roam the entire school and visit classrooms not yet
seen.

1:00—2:00 p.m. Panelists meet with teachers in groups*

Panelis A | PandistB Pandlis C | PandistD

1:00-1:30

Teacher Focus Group 1 Teacher Focus Group 3

1:30-2:.00

Teacher Focus Group 2 Teacher Focus Group 4

2:00—2:30 p.m. Closing meeting with the Principal to discuss next steps (all Panelists are present)

2:30—5:00 p.m. Panelists deliberate and form conclusions

*|nstructions for teacher observations, individud interviews, and focus groups

1

Classroom Observations Each Pandlist will observe at least two class lessons in order to obtain a

representative sample of the school’ s classrooms. The purpose of the classroom observationsin
candidate Compass Schools isto find evidence of the extent to which the improvement initiatives the
school has described as having the most positive impact on student achievement are in practice in the
classroom. Observers will aso gather additional information on those programs and practices.

Individual Teacher Interviews The purpose of the teacher interview that follows the Panelist’s

observation of that teacher’ s classroom is to:

Clarify the evaluator’ s impressions of the classroom dynamic and learning environment
Determine each teachers understanding of the initiatives cited in the application as having
had the most positive impact on student achievement; and the extent to which the
improvement initiatives are guiding their classroom practice (for instance, curriculum,
instruction and assessment).

Determine what has changed at the school over the past three years.

Determine each teacher’ s role in implementing the improvements made to student
performance at the school.

3. Teacher Focus Groups The purpose of the teacher focus groupsisto:

Determine each teachers' understanding of the initiatives cited in the application as having
had the most positive impact on student achievement; and the extent to which the
improvement initiatives are guiding their classroom practice (for instance, curriculum,
instruction and assessment).

Determine what has changed at the school over the past three years.

Determine each teacher’ s role in implementing the improvements made to student
performance at the school.

Taken together, the observations, individua teacher interviews, and teacher focus groups will provide a
comprehensive view of the staff’s understanding of, and participation and investment in, the programs
and strategies to improve student performance.
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