Panel Report
Candidate Compass School Review
Hyannis West Elementary School
Bar nstable Public Schools

INTRODUCTION
TheProgram

The Commonwedth Compass Schools Program is one part of the Massachusetts School and
Didrict Accountability System. The purpose of the Compass Schools Program is to recognize
and celebrate improvement in Massachusetts schools, and to disseminate information and
encourage networking and sharing of idess, effective practices, and modds for success. The
program isintended to provide a means for the schools to share their expertise with other schools
in the sate.

Based on the Cycle 11 (2001-2002) School Performance and Improvement Ratings issued in
December 2002, the Department identified 291 elementary, middle and high schools that showed
sgnificant improvement over their Cycle | MCAS test results. These schools were invited to
participate in the program by gpplying for consderation as candidates to serve as 2003
Commonwed th Compass Schools. One hundred and forty-four schools chose to apply by
submitting completed two- part applications. Part 1 of the application asked for written responses
to three questions on the initiatives they have undertaken to improve student performance that
they think have had the mogt positive impact on their sudents performance. Part 2 of the
gpplication was an ont-line survey asking for a more detailed profile of the school and

information on sgnificant changes in recent years. Five high schools and six eementary schools
were selected as findists. Those eleven schools were scheduled for closer review to learn more
about their highlighted programs and to determine willingness and capacity to servein the
program. Data and information gathered from the applications, surveys and review process of
these schools will be published in areport thisfal.

The Commissioner will designate up to eeven schools to serve as 2003 Commonwedth
Compass Schools. Compass Schools receive specia recognition and a $10,000 grant to support
the participation of their administrators and saff in information sharing and dissemination

activities over the next year.

The Report

This report summarizes the findings and andyses of asmal team of education professonas
during a one-day vigt to the Hyannis West Elemertary School on May 9, 2003. The report will
as3s the Commissioner in determining which schools from among those visited will be
designated to serve as 2003 Commonwealth Compass Schools.
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The Pand evauated data and written information on the school’ s performance and improvement
efforts, including the schoal’ s two-part Compass School gpplication; and then visited the school
to meet with school leaders, Saff, parents and students and visit classroomsin order to answer
the following two key questions:

1. Isthisschool usng effective improvement initiatives thet could be replicated
in other smilarly profiled schools?

2. Arethe conditionsin place for this school to serve asamodd of effective
practices and successful improvement initiatives?

The Pand’ s responses to these two questions frame the report. In the process of answering these
questions, the report focuses primarily on the initiatives that the school identified in its
gpplication as having had the most positive impact on student performance.

The findings and conclusions presented here are the product of andysis, discusson, and
observation, and are based on the evidence made available to the Panel before and during their
vigt. A lig of Pand members who participated in the school review is provided in Appendix A.
A detailed schedule of the Pand’ s activitiesis provided in Appendix B.

Hyannis West Elementary School Profile
Enrollment

Hyannis West Elementary Schoal is one of 12 schools in the Barngtable digtrict and nine
eementary schoolsin the digtrict. Between 1999 and 2002, Hyannis West Elementary
experienced a steady decline in the number of students enrolled. 1n 1999, there were 459
students enrolled at the school, but by 2002, enrollment had falen to 324 sudents. The
population of White students between 1999 and 2002 was 70 percent; Black students during this
time period averaged 18 percent, and Hispanic students, eight percent.

The percentage of students for whom English was not the native language steadily increased
during that time frame, from five percent in 1999 to 10 percent by 2002. Forty-four percent of
students at the Hyannis West Elementary School between 1999 and 2002 were designated as
low-income. Thereisaschool-wide Title | program in place at the schoal.

The attendance rate at the Hyannis West between 1998 and 2001 averaged 95 percent, with the
average number of days absent during that period being 10. Retentions during these years
averaged one percent, and there were no students excluded during that time,

Staffing

At the Hyannis West Elementary, there are 20 classroom teachers, 11 pargprofessionds, four
specidigt teachers, one adminigtrator, and one guidance counsdor. Eleven teachers at this school
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have 15 or more years of experience, while five have five have been teachersfor five or fewer
years. All teechers are certified in the subjects they teach.

M CAS Results

Students a the Hyannis West Elementary School are tested in the MCAS in grade 3 in English
Language Arts (ELA) and in grade 4 in ELA and mathematics. The school was found to have
made Adequate Y early Progress (AYP) in Cycle |l (2001-2002) in both ELA and mathematics.

Sudent Performance in English Language Arts

In Cyclell, the Hyannis West Elementary School received a performance rating of Very High
based on its proficiency index of 90.2 in ELA. For its 17-point improvement over its Cyclel
(1999-2000) performance, the school received an improvement rating of Above Target. Student
participation ratesin Cycle Il were 95 percent in 2001 and 93 percent in 2002.

In Cydlell, Hyannis West Elementary School saw greater proportions of its Regular Education
Sudents performing at the Advanced and Proficient levels of performancein ELA. 1n 1999, only
three percent of students were Advanced, 36 percent were Proficient, 52 percent in Needs
Improvement and nine percent scored at Warning. In 2000, 16 percent of students were
Advanced, 45 percent were Proficient, 31 percent scored at the Needs Improvement level, and
eight percent a Warning. Inthefirst year of Cyclell, 11 percent of Regular Education students
tested were Advanced, the proportion of students scoring Proficient jumped to 64 percent, 24
percent were at the Needs Improvement level, while only one percent scored at Warning. In

2002, the percentage of Advanced students rose to 24 percent, 58 percent were Proficient, and 16
percent were in Needs Improvement and two percent at Warning.

Student Performance in Mathematics

In Cycle I, the Hyannis West School received a performancerating of Moderate due to its
proficiency index of 76.9. In Cyclell the schoal’s proficiency improved by 9.3 points. For this
improvement, the school received arating of Above Target. Participation ratesin the
mathematics portion of thetest in Cycle Il were 96 percent in 2001 and 92 percent in 2002.

In Cycle 1, the performance of Regular Education students at Hyannis West Elementary was
focused on moving students into the Advanced category in mathematics. 1n 1999, eight percent
of Regular Education students tested were Advanced, 19 percent were Proficient, 54 percent
scored at the Needs Improvement level, and 19 percent at Warning. In 2000, 12 percent of
students were Advanced, 32 percent scored at the Proficient level, 46 percent were in Needs
Improvement, and 10 percent were at Warning. In 2001, 12 percent of Regular Education
students scored in the Advanced category, 31 percent in Proficient, 45 percent in Needs
Improvement and 12 percent in Warning. In the second year of Cyclell, the proportion of
students scoring at the Advanced level rose to 28 percent, 33 percent of students were Proficient,
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another 33 percent scored a the Needs Improvement leve, with only six percent scoring at
Warning.

Panel Reponses To The Key Questions

KEY QUESTION 1: Is This School Using Effective | mprovement Initiatives
That Could Be Replicated In Other Similarly Profiled Schools?

Yes. The Hyannis West Elementary School is using a number of inter-connected improvement
initiatives that could be replicated in other schools with smilar profiles. The Hyannis West
school community has effectively employed a Site- based Strategic planning process, founded on
dataandyss and review of educationd literature and practices, to develop and implement a
continuous improvement modd of shared decisontmaking. The Hyannis West Elementary
School has implemented school-wide dsrategies and programs that maintain high expectations for
sudents academic performance, writing across the curriculum, socid skills and behavior.

A. Which improvement initiatives have had the greatest impact on student performance
results?

A careful review of school documents, data provided by the Department of Education, classroom
observations, individua teacher interviews, and focus groups with teachers and parents
corroborated the Principd’ s prioritized outline of school improvement initiatives that have had

the greatest impact on student performance.

The Hyannis West Elementary School has implemented the following modds and practices.

o Indusivel Data Driven Approach to school governance and improvement planning.

o Co-Teaching Modd: The dedication of Title I school-wide project funds and other
school resources to provide each classroom in Grades 1 - 4 with a co-teacher for
ninety minutes per day.

o MCASIngructiond Plans crested by each classroom teacher, which contain learning
profiles of the class as awhole and each individua student. These classroom based
ingtructiond plans am to incorporate the recommendations of the school’s MCAS
Action Team and results of MCAS Item Analyses into each classroom.

o Aningructiond focus on writing across the curriculum supported by uniform
professond development in three writing programs, namdy LINKS, John Collins
Writing Process, and the Empowering Writers Program.

o Extensve parent involvement and parent volunteer programs.

o School-wide adoption of “The Responsive Classroom” and “ Cooperative Learning”
Modeds

o Budget dlocation priorities, which include low class Sze and adoption of an
inclusonary modd of ingtruction, wherein students recelve specia support services
primarily within the mainstream homeroom environmen.
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Throughout the on-site visit, school and ditrict leadership, teachers and parents credited
improvement initiatives which serve to structure the manner in which the adults within the
Hyannis-West School community interact and conduct their practice for student success. Al
stakeholders affirmed the relationship between the school’ s strategic planning process and
efficacy in implementing and sugtaining improvement efforts.

The Hyannis West School has successfully employed a continuous improvement model for
school governance and improvement planning. Indeed, the Principd characterized the
elementary school he leads as “an evolving school.” Nevertheless, firmly established guideposts
dructure this evolutionary process. These include goa setting over three to five year strategic
planning cycles as well as coming to consensus on student learning needs and targeted initiatives
to addressidentified needs. There was substantial evidence that faculty and parents have
embraced the inclusive planning process envisioned and established by the school’ s Principd.
The Pand was repeatedly told that the Principa vaues the input and professiond expertise of
faculty members, parents characterized the Principa as senditive and responsive to parent
concerns. The professiond culture that has evolved at the Hyannis West was described as
“collegid” and “collaborative’ aswell as* supportive of risk-taking.”

In addition to the professond and community interaction underlying this mode of school
leadership, teachers stressed key initiatives that have served to re-define and re-gtructure their
own classroom practice as contributing to advances in sudent performance. Inindividud
interviews, focus groups and the Ingtructiond Staff Survey conducted by the Department of
Education, faculty members cited the centrdity of the MCAS data andysis and the MCAS
ingructiond plans. In identifying student strengths and weaknesses in specific skills and content
area knowledge defined by the Frameworks, the MCAS Ingtructiona plansin essence provide
learning profiles at three different levels: the sudent population as awhole, each classroom of
students, and each individud student. The requisite narrative overviews of individua and
classroom learning objectives, ingtructiond strategies and assessment practices have served as
important mechanisms for teachersto reflect upon and refine their dlassroom practice. The Co-
Teaching and Inclusion models were lauded for providing collaborative teaching models to
differentiate ingruction and lower student-teacher ratios and, importantly, were regarded as a
pivota vehicle to reflect upon classroom practice.

B. How did the school plan their improvement initiatives and put them into practice?

The primary initiatives regarding school governance and school improvement planning have
evolved during the Principd’ s fourteen-year tenure a this school. Teachers, parents and School
Council members credited the Principa with bringing avison of research-based shared decision
making into redity. As gated in the Compass School application, the School Council’s* primary
mission isto establish aclear blueprint for learning a our school that is focused, coordinates
resources, clearly identifiesindividua respongbilities, assesses sudent progress, and is closely
monitored and adjusted.” The on-Steinterviews, in the Pand’ s judgement, provided substantia
evidence of the School Council’ s strong decision-making role and deliberative processes.
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Centra aspects of the council’ s strategic planning process included a reliance on the Comer
Mode of School Governance, establishing goals and mission statements over three to five year
cydes, and maintaining high expectations for sudent academic performance and socid
development. All stakeholders are either directly involved or are represented in decison
making. The School Council operates under a* no-fault problem-solving” modd and is
dedicated to utilizing data and research to inform practice and planning. All decisions are made
by consensus.

With the god of congtant improvement, the Hyannis West School Council and faculty has used a
smilar cycle of research and problem solving over the last ten years to identify core teaching
techniques and programs for school-wide implementation. The School Council in concert with
Faculty Sub-Committees goes through a process which begins with data andlysis to identify key
problems and establish mission satements, and which is followed by conducting research to
problem-solve and identify interventions that meet the needs of the school’ s diverse population.

Within the first cycles of srategic planning, data andysis focused on the school’ s demographics,
school discipline and student behavior, and specid education. In the past five years, data
andlysis has focused on MCAS and Stanford 9 testing results, the school’ s primary sources for
assessment. The school’ s research dtrategies commence with areview of relevant educationd
literature and the theoretica foundations, indeed the research-base, of nationa and sate
programs and models. A core group of teachers attend workshops and professional conferences
aswdl asvigt other schools as part of ther research into best practices. Designated members of
the council sub-committee present abstracts of the literature review and overviews of their
training experiencesin the programs under examination to the faculty asawhole. Then, the
school’ s faculty and leadership in turn must come to a collaborative judgment as to whether a
particular program should be adopted. In similar language, both teachers and the Principa
emphasized that once a collective commitment is made, there is the accompanying expectation
that adopted practices will be implemented in dl learning environments.

The school’ sinitid focus, ten years ago, was on disadvantaged student learning and student
behavior. The Hyannis West serves a socio-economicaly diverse student population of
approximately 340 students. However, approximately one-haf of the sudent body are from
low-income families. Other student demographics presenting chalenges are high rates for
student mohility and homeessness. The Principa reported that the average number of students
who transfer in and out of the school during each academic year has averaged over 200 students
for each of the last ten years. Each year between 8-10% of students at Hyannis West meet state
criteria to be classfied as homeless.

Theinitia goa was to implement “a systematic approach to reducing disruptions to ingtruction
due to student behavior.” Acknowledging that “children from families under stress display
serious behavior problems,” the school stressed the need to implement programs which would
provide socid skills that would enable students to monitor their own behavior and become aware
of consequences of their behavior for themsdaves and for others. Secondly, removing this
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roadblock to learning would alow greater opportunity and time to improve classroom ingtruction
and concomitantly focus on higher order learning goas. The school chose to adopt the
Responsive Classroom socid skills program. The emphasis on respons ble behavior was
reinforced by the adoption of a Cooperative Learning model that promotes socid skills and
academic respongibility within the context of the completion of common ingtructiond tasks.

For the last Six years, the school has been organized into multi-grade “family groupings’ in order
to maintain consstency of socid and behaviorad norms outside the classrooms and to create a
further sense of community within the school. Lunch and recess schedules are now organized
into family groups containing one class from each grade level. The expectations for sudent
interaction and behavior have thus been extended to more unstructured settings. Faculty
members and the Principa reported that the older students are expected to be role models for
younger sudents and that the number of behavior incidents has been reduced.

The intense focus on the andys's of student performance results and identification of student
learning strengths and weaknesses began four years ago. A team of teachers yearly reviews
MCAS results by question type, Learning Standard and Strand.  For two years, the MCAS
Action Plans congsted of recommendations regarding ingtructiond Strategies, curricular
adjustments, and assessment practices based on analyses of patternsin student performance
overdl. For thelast two years, each individual classroom teacher has been required to design an
MCAS Ingructiona Plan in reading, mathematics, and written and ora language.

The classroom ingtructiond plans contain alearning profile for the class as awhole and profiles
of each individua student derived from an andysis of MCAS and Stanford 9 testing. Narrative
overviews, which sat forth group and individua indructiona goals, teaching drategies,
curricular mapping and assessment practices, are submitted to the Principal by October 1% of
each year with written updates in December, March and afind summary in June.

The MCAS item andlyses reveded the significant need to improve vocabulary development and
writing skills to meet sandards for written communication inherent in the Frameworks and
MCAS. Subsequently, the school has adopted three different structured writing programs:
LINKS, John Collins Writing Process, and The Empowering Writers Program.

The dlocation of budget funds and assgnment of personnd were key dementsin the
implementation of improvement initiatives. The Principal and Assistant Superintendent
acknowledged the digtrict’ s role in providing additional funding in response to the Hyannis West
School Council’s articulated priority of maintaining sudent-teacher ratios of fifteen-to-onein
grades K — 4. The development of a Title | school-wide project funnded Title | resources and
other school resourcesin order to establish the co-teaching and inclusonary modes of
indruction, which provide each classroom in grades 1-4 with a co-teacher for ninety minutes
each day.

While the digtrict’ s professiond development program alocated funding to support training for
Hyannis West gaff in school-based initiatives, the Principd, in kegping with the schodl’s
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deliberative process for coming to consensus, was credited with insuring that “a critical mass’ of
teachers were trained in selected programs. A key dement in the sustainability of Hyannis West
improvement effortsis uniform professona development. All staff members have been trained
in the Responsive Classroom and Cooperative Learning Modds. The adoption of the different
writing programs was staggered, S0 some classroom teachers are now receiving training in the
Empowering Writing Program. Another indicator of the Principd’s efforts to ensure continued
commitment to and implementation of programsisthat granting of professond datusto teachers
a Hyannis West is contingent on the successful completion of professond development in these
selected programs.

Strong parenta involvement isacritica component of the school’ simprovement inititives.
Communication with parents and opportunities for parental involvement are key didtrict gods.
Despite serving amore diverse transent population, the Hyannis West School has shown
remarkable success in creating more structured programs to encourage parenta involvement and
volunteerism. The “Project Appleseed” parent involvement program is staffed by over 240
volunteers and is organized by the Parent Volunteer Coordinator, a part-time position. Parents a
the school are asked to sign a pledge dedicating 10 hours of service to the school. The PTO and
School Council have created over twenty job classfications for volunteer opportunities described
in flyers digtributed to parents and community members. Thewide array of projectsincludes
classroom support to teachersin smdl group ingtruction, one-on-one reading and review of math
facts, photocopying and other adminidirative tasks and, even, playground reconstruction. Over
thirty-one percent of families return the Appleseed pledges, and over 4000 hours of volunteer
sarvice was given to the school. A maingay of the parent volunteer program involves saffing

for the school’ s after-school extra-curricular enrichment and recreationd activities. The program
isorganized into five-week sessions held over the course of the school year.

C. Doesthe school think these initiatives can be successfully used in similar schools? Why?

The Hyannis West |eadership and faculty believe, and the Pand agrees, that the school’ s data
driven approach to shared decision-making and the continua examination of teaching and
learning that underlies classroom ingtructiond practice can be replicated successtully in other
schools. Firg, the strategies of working with MCAS and the cycle of problem solving, research
and coming to consensus on school-wide interventions and programs could be duplicated in
other schools. Teachers and the Principa are enthusiastic about sharing the classroom
ingructiond plans as well as the scheduling strategies and collaborative activities associated with
the co-teaching models with other educators.

In the words of both the staff and the Principa, Hyannis West teachers “had always worked
hard.” Yet when “MCAS raised the bar,” in requiring students to demondtrate critical thinking,
problem solving and written communication skills inherent in the Frameworks, they had to learn
ways “to plan together to work smarter.” At Hyannis West that “Working Smarter” has cometo
be defined as an indtitutionalized process of individua and collaborative reflection on assessment
results and classroom practices. Teachers acknowledged that the components of the MCAS
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Ingructiond Plans— ingructional materias and ingructiona strategiesto be used, time
alocations, remediation and enrichment Strategies, and assessment procedures — were aways
central agpects of their ingtructiona planning. However, they stressed that the cyclica process of
re-evauating individua and group performance profiles in collaboration with co-teachers has
aigned ingruction with the Framework Learning Standards. As one teacher put it, the
“continuum of reflecting” on classroom indructiond plans serves as an important mechanism for
teachers to be more accountable “to themselves and to the Principa” for using assessment data to
guide “multi-level” ingtruction. Teachers dso acknowledged that the Principd reads every
MCAS ingructiond plan with a careful and critica eye towards monitoring adopted practices.
Thus, in an very important sense, this cycle of identifying and addressing student needs within

the context of classroom ingtructiona practice embodies the strategic planning process evident in
the school’ s culture overdl.

Furthermore, the experience of the Hyannis West School, in the opinion of faculty members and
leadership, serves asamodd of effective implementation and sustaining of research-based
programs such as the various writing across the curriculum initiatives and the Responsive
Classsroom Modd. Findly, faculty, parents, school and digtrict leadership emphasize thet the
extensve parent volunteer and outreach programs could be replicated in schools showing awide
range of demographics.

KEY QUESTION 2: Are The Conditions In Place For This School To Serve
As A Model Of Effective Practices And Successful I mprovement I nitiatives?

Y es. The Hyannis West Elementary School demondtrates the willingness and capacity to serve as
amodd of effective practices and successful improvement initiatives. The faculty and school
leadership share a common vison and sense of purpose to continuoudy improve school-planning
efforts and raise student achievement. Teachers and the Principa used common termsto
describe established cycle of collective problem solving, research, refection and feedback to
meet the needs of abroad range of students. The Principd is afluent and effective
communicator, and teachers are comfortable with having their practices scrutinized.

A. Do leader ship and staff have a shared under standing and use a common language to
describe the changedinitiatives that have led to improvementsin teaching and lear ning?

Leadership and staff have a shared understanding and use a common language to describe the
initiatives that have led to improvementsin teaching and learning. The *inter-connectedness’ of
numerous programs and practices which serve to maintain high expectations for students
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academic performance, behavior and socia development surfaced as a primary theme. In
addition to employing an interwoven collection of strategies and high expectationsfor dl
children, common themes centered on the strong leadership of the building Principd, and the
notions of voice, empowerment, consstency and community.

The school review demonstrated the impact of establishing a culture of high expectations and
high achievement for al children. The gtaff, the Principa, and parents consstently emphasized
the importance of condstent expectations for academics and student behavior and the necessity
of providing a*“safe haven” where al students are respected and respectful. Descriptions of the
school’ s democratic planning process continualy made reference to how everyone s“voice’ —
parents, faculty and community — was listened to and taken into consderation. .” The Assgtant
Superintendent asserted that the Principa’ s leadership skills particularly lie in “empowering
teachers and parents to become leaders.” The uniform professonad development isviewed as
empowering al gaff members. The third writing program implemented at the school, the
Empowering Writers Program, was adopted to provide a vehicle for students writing to become
more expressive, i.e. to contain a*“persond voice.” In describing her fourth grade daughter’s
writing, one parent commented that, “ Expression and animation has now replaced frustration.”

The leadership skills of the building Principal were identified the catalyst for implementing and
sugtaining improvement initiatives. In termsthat were remarkably smilar, teechers, parents and
digtrict leadership credited the school’s Principa with giving key direction in nurturing the
collegid dimeate that exigts within the building and in directing the assgnment of financid and
human resources towards comprehensive and strategic planning. Faculty members repestedly
emphasized how the Principd “trusts the faculty to have input” and “trusts our professiona
judgment to accommodate students.” This professiond trust was then cited as the foundation of
the shared decision-making process adhered to by the school.

B. How effectively do leader ship and staff articulate the connections between the specific
changes and improvement initiatives they have implemented, and the gainsmadein
student achievement?

School leadership and faculty a the Hyannis West Elementary School clearly articulate
connections between established practices and improvements in teaching and learning.

Individua teacher and adminigtrator interviews as well as focus group discussions demongtrated
ashared understanding of student learning strengths and weeknesses. Teachers and the Principa
pointed to the MCAS data analysis and correlation of student performance results to Framework
Strands and Learning Standards as the foundation for meeting individua student needs and
student performance overdl.

The MCAS dataiis utilized to get a picture of individua student’ s strengths and weaknesses,
which is further refined and evduated in the quarterly written reflection required by the
classroom ingructiond plans. Faculty members emphasized that their indructiond practiceis
guided, not only by this reiterative process of updating classroom learning objectives, but
fundamentaly by the opportunity to collaborate daily with another teacher. Teachers
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emphasized that the co-teaching models have helped them broaden their skill set in providing
“multi-level ingtruction” and to address state Standards.

Continuity and congstency in the language of the writing and behaviora programs were aso
emphasized in meeting sudent learning and socid needs. The common professiond
development has led to a common language and common implementation of programs and
practices throughout classroom learning environments at every grade level. Classsooms are
utilizing the same management srategies and techniques, and throughout the school environment
lesstime is pent on behavior issues.

C. Isthere a school wide focus on, and sufficient staff investment in, continued
improvement of student performance?

The gtaff and leadership at the Hyannis West School provide an interesting, chalenging
educationa experience for their Sudents as a direct result of acommon belief in high
expectations and have collectively directed their efforts towards the god of continuous
improvement planning for students' academic and socid success.

Thereis substantia evidence of a school-wide commitment and focus on improvement gods.
Indeed, throughout the on-gte vist, dl stakeholders credited the schodl’ sinclusive decison
making process and collaborative culture for establishing a sense of shared ownership and
collective investment in improvement initiatives. The school’s commitment to the continuous
god of improvement serves to focus decision-making aswell as professond development and
collaboration on student achievement and socid success.

All of the improvement initiatives cited in school documents and described during on-Site
interviews were clearly visble in classroom observations and displays of student writing.

Student writing samples and classroom lessons revea ed the school-wide focus on writing across
the curriculum. The adoption of the different writing programs, in itsdf, demongrates the
evolving, progressive nature of school planning a the Hyannis West. Classroom lessons and
student work reflected the use of graphic organizers emphasized in the LINKS program, the
methodology and types of writing associated with the John Callins program, and the emphasison
descriptive, expressive language tied to the Empowering Writers program.

Classroom observetions provided clear evidence of an established focus on multi-leve
ingruction, co-teaching and incluson. Examples of co-teaching activitiesincluded: working

with smal groups, parald lessons, whole group discussion and child observation, and one-to-
one conferencing. Classroom lessons observed were uniformly well planned, well structured and
well implemented. Math lessons emphasized the use of word walls and manipulatives to support
student problem-solving and writing in mathematics. Language Arts lessons across grade levels
involved shared and guided reading, brainstorming activities on parts of speech and the elements
of short stories, and reading comprehension skills such as identifying the main idea or key
concepts in sample passages or texts. Effective questioning techniques provided students with
varied opportunities to review previous lessons, apply new skills and vocabulary, and to think
creatively in response to open-ended questions.  The effective incorporation of cooperative
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learning Strategies was evident a number of lessons observed. Students overal were attentive
and fully engaged in lessons, an indication that classroom objectives coordinated with awide
range of abilitiesand learning styles. Findly, without exception, sudents behaved responsibly
asindividuals and as members of agroup, and they showed respect for their teachers and for
each other.

Parental feedback is an additiona source for ng the effectiveness of improvement
initiatives and efforts to build a strong parent-school relaionship. In focus groups with parents
and the School Council, the school’ s priority on home-school communication and seeking
parenta input in improvement planning was evident to Pane members. Parents lauded the
Principa’s “open-door” policy and spoke in detail about the vaue of weekly newdetters, which
were jointly written by the Principal, classroom teachers, and PTO officids. Parents
characterized the school’ s faculty as*working hard for every child to succeed.” 1n a school
whose demographic profile includes increasing numbers of transent and homeless children,
parents smilarly articulated their own roles, as parents and as parent volunteersin classrooms, in
supporting the school’s mission to support “dl of our children.”

D. Doesthe school appear to have the capacity to host site visitsand to participatein
various activitiesto shar e effective strategies and practiceswith other schoolsin the state?

The Hyannis West Elementary School is proud of its accomplishments and has the capacity to
host visitors from other schools and digtricts. The school has successfully served as a Vanguard
Schoal thisyear, so it is confident and enthusiastic about presenting school-wide and classroont
basad improvement initiatives. In terms that echoed the Principd’ s characterization of Hyannis
West as an “evolving school, more than one teacher told Pand membersthat, “We are not
content where we are now. We are dways looking for waysto improve.” One member of a
faculty focus group vividly summarized the staff’ s commitment and enthusiasm to become an
exemplar of best practices. “For ten years, we have worked to make inroadsin improving
indruction and creeting multi-level, responsive classrooms. We have made some progress
because of our own research. Now, we would like the opportunity to become a part of other
schools' research.”

E. Doesthe Panel recommend that this school be designated to serve asa Commonwealth
Compass School ?

The Pand agreed without exception that there are no reasons why the Hyannis West Elementary
School should not be designated as a Commonwealth Compass School.

CONCLUSION
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The Hyannis West school community has effectively employed a Ste-based Strategic planning
process, founded on data anadysis and review of educationd literature and practices, to develop
and implement a continuous improvement mode of shared decison-making. The Hyannis West
Elementary School has implemented school-wide strategies and programs that maintain high
expectaions for sudents academic performance, writing across the curriculum, socid skills and
behavior. . Teachers and the Principal used common terms to describe established cycle of

collective problem solving, research, refection and feedback to meet the needs of a broad range
of students.
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APPENDIX A
TEAM MEMBERS

Geri Lyn Ajemian, Ed.D., MA Department of Education, Maden, MA

Patricia Creighton, Director of Curriculum, Uxbridge Public Schools

Brian Abdallah, Principal, Roosevelt Middle School, New Bedford Public Schools

Maur een Scala-Freeman, Adminidrative Intern and Teacher, Medford Public schools
APPENDIX B

COMPASS SCHOOL PANEL REVIEW VISIT SCHEDULE
All activitiestake place at the school.

7:30—8:00 a.m. Panelists meet with the Principal
8:00—8:30 a.m. Pandlists meet with the School Council
8:30—9:00 a.m. Panelists meet with parents and students
Pandlist A Panelist B Pandlist C Panelist D
Student Focus Student Focus Student Focus Parent Focus
Group Group Group Group
9:00—11:00 a.m. Classroom observations and teacher interviews*
Pandlist A Pandlist B Pandlist C Panelist D
9-10 am. Observe Observe Observe Observe
teacher 1 and teacher 3 and teacher 5 and teacher 7 and
teacher 2 teacher 4 teacher 6 teacher 8
10-11 am. Interview Interview Interview Interview
teacher 1 and teacher 3 and teacher 5 and teacher 7 and
teacher 2 teacher 4 teacher 6 teacher 8
individudly individudly individudly individudly

11 am.—12:30 p.m.  Pandlists meet to discuss findings so far and to plan the remainder of the day
(working lunch)

12:30—1:00 p.m. Pandlists use time as needed to analyze findings and to gather more information;
Panelists are encouraged to roam the entire school and visit classrooms not yet
seen.
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1:00—2:00 p.m. Panelists meet with teachers in groups*

Panelis A | PandistB Pandlis C | PanelistD
1:00-1:30 Teacher Focus Group 1 Teacher Focus Group 3
1:30-2:.00 Teacher Focus Group 2 Teacher Focus Group 4
2:00—2:30 p.m. Closing meeting with the Principal to discuss next steps (all Panelists are present)
2:30—5:00 p.m. Panelists deliberate and form conclusions

*nstructions for teacher observations, individua interviews, and focus groups

1

Classroom Observations Each Pandlist will observe at least two class lessons in order to obtain a

representative sample of the school’ s classrooms. The purpose of the classroom observationsin
candidate Compass Schoolsis to find evidence of the extent to which the improvement initiatives the
school has described as having the most positive impact on student achievement are in practice in the
classroom. Observers will aso gather additiona information on those programs and practices.

Individual Teacher Interviews The purpose of the teacher interview that follows the Panelist’s
observation of that teacher’s classroom is to:

Clarify the evaluator’ s impressions of the classroom dynamic and learning environment

Determine each teachers’ understanding of the initiatives cited in the application as having had the
most positive impact on student achievement; and the extent to which the improvement initiatives are
guiding their classroom practice (for instance, curriculum, instruction and assessmern).

Determine what has changed at the school over the past three years.

Determine each teacher’ s role in implementing the improvements made to student performance at the
schoal.

Teacher Focus Groups The purpose of the teacher focus groupsisto:

Determine each teachers understanding of the initiatives cited in the gpplication as having had the
most positive impact on student achievement; and the extent to which the improvement initiatives are
guiding their classroom practice (for instance, curriculum, instruction and assessment).

Determine what has changed at the school over the past three years.

Determine each teacher’ s role in implementing the improvements made to student performance at the
schoal.

Taken together, the observations, individual teacher interviews, and teacher focus groups will provide a
comprehensive view of the staff’ s understanding of, and participation and investment in, the programs
and strategies to improve student performance.

ATA-SPE M assachusetts Department of Education
Candidate Compass School Review Page 15 of 15
May 2003



