Panel Report
Candidate Compass School Review
| pswich High School
| pswich Public Schools

I ntroduction

TheProgram

The Commonwedth Compass Schools Program is one part of the Massachusetts School and
Didtrict Accountability System. The purpose of the Compass Schools Program is to recognize
and celebrate improvement in Massachusetts schools, and to disseminate information and
encourage networking and sharing of idess, effective practices, and modds for success. The
program is intended to provide ameans for the schools to share their expertise with other schools
in the date.

Based on the Cycle Il (2001-2002) School Performance and Improvement Ratingsissued in
December 2002, the Department identified 291 dementary, middle and high schools that showed
sgnificant improvement over their Cycle | MCAS test results. These schools were invited to
participate in the program by applying for consderation as candidates to serve as 2003
Commonweal th Compass Schools. One hundred and forty-four schools chose to apply by
submitting completed two- part applications. Part 1 of the application asked for written responses
to three questions on the initiatives they have undertaken to improve student performance that
they think have had the most positive impact on their sudents performance. Part 2 of the
gpplication was an ont-line survey asking for a more detailed profile of the school and

information on dgnificant changes in recent years. Five high schools and six dementary schools
were selected asfindists. Those eleven schools were scheduled for closer review to learn more
about their highlighted programs and to determine willingness and capacity to servein the
program. Data and information gathered from the gpplications, surveys and review process of
these schools will be published in areport thisfdl.

The Commissioner will designate up to eeven schools to serve as 2003 Commonwedth
Compass Schools. Compass Schools receive specia recognition and a $10,000 grant to support
the participation of their administrators and saff in information sharing and dissemination

activities over the next year.

TheReport

This report summarizes the findings and andyses of asmal team of education professonas
during a one-day visit to the Ipswich High School on May 3 2003. The report will assist the
Commissioner in determining which schools from among those visited will be designated to
serve as 2003 Commonwed th Compass Schools.

ATA-SPE M assachusetts Department of Education
Candidate Compass School Review Page 1 of 10
May 2003



The Pandl evauated data and written information on the school’ s performance and improvement
efforts, including the schoal’ s two- part Compass School gpplication; and then visited the school
to meet with school leaders, Saff, parents and students and visit classroomsin order to answer
the following two key questions:

1. Isthisschool using effective improvement initiatives that could be replicated
in other amilarly profiled schools?

2. Arethe conditionsin place for this school to serve asamodd of effective
practices and successful improvement initiatives?

The Pandl’ s responses to these two questions frame the report. In the process of answering these
questions, the report focuses primarily on theinitiatives that the school identified in its
gpplication as having had the most positive impact on student performance.

The findings and conclusions presented here are the product of anays's, discussion, and
observation, and are based on the evidence made available to the Panel before and during their
vigt. A list of Pand members who participated in the school review is provided in Appendix A.
A detailed schedule of the Pand’s activitiesis provided in Appendix B.

I pswich High School Profile
Enrollment

Ipswich High Schooal is one of four schoolsin Ipswich and it isthe district’s only high school. It
serves studentsin grades 9 through 12. Between 1999 and 2002, enrollment at the school
increased by 90 students, from 453 in 1999 to 540 in 2002. During thistime period, White
students represented 97 percent of the school’ s population. During this time seven percent of the
students reported were low-income.

Attendance at Ipswich High School averaged 94 percent between 1998 and 2001. The average
number of days absent per student was ten. Except for 2001 when the rate was four percent, there
were no in-school suspensions between 1998 and 2000. Out-of-school suspensions fluctuated
between 4 and 11.5. Dropout rates averaged two percent during that time.

Staffing

At Ipswich High School there are 42 classroom teachers, 11 paraprofessionds, two
adminigtrators and two guidance counsdors. All teachers a this school are certified in the
subjects they teach. Twenty-three teachers have five or fewer years of experience, while 19 have
15 or more years of experience.
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MCAS Overview

Students at Ipswich high School are tested in the MCAS in grade 10 in English language arts
(ELA) and mathematics. In Cycle Il (2000-2001), the school was found to have made Adequate
Y early Progress (AYP) in both ELA and mathematics.

Sudent Performance in English Language Arts

In Cyclell, Ipswich High School received a performance rating of High, based on its proficiency
index of 88.6in ELA. The school’simprovement was rated Above Target for itsincrease of 11.2
points over Cycle | (1999-2001). Participation ratesin Cycle Il were 97 percent in 2001 and 93
percent in 2002.

For Regular Education students' performance the trend over the last four years at Ipswich has
been an increase in the proportions of Advanced and Proficient students and a decrease in the
percentage of Failing sudentsin ELA. 1n 1999, only six percent of Regular Education students
at the school scored at the Advanced level of performance, 48 percent were Proficient, 35
percent at Needs Improvement, and 12 percent failed. In 2000, eight percent of students scored
Advanced, 45 percent Proficient, 39 percent were in Needs Improvement and seven percent
faled. Inthefirs year of Cyclell, the percentage of students at Advanced doubled to 17
percent, while those at Proficient also increased to 52 percent. The proportion of students at the
Needs Improvement fell to 28 percent, and three percent failed. In 2002, 32 percent of scores
fdl in the Advanced category, while 58 percent were Proficient, only 10 percent were in Needs
Improvement and none failed the ELA test.

In Cycdlel, the school’s number of Specia Education students was below the minimum sample
sze. In 2001, 17 percent of Specia Education students tested were Proficient, 33 percent in
Needs Improvement, and 50 percent failed. 1n 2002, seven percent of students in this subgroup
were Advanced, 27 percent Proficient, 47 percent at the Needs Improvement level, and 20
percent failed.

Student Performance in Mathematics

In Cycle 1, the schoal received a performance rating of High in mathematics for its proficiency
index of 84.0. Due to an 11.6-point increase from Cycle I, improvement was rated Above
Target. Participation ratesin Cycle 11 were 98 percent in 2001 and 95 percent in 2002.

Regular student performance a |pswich in mathematics over the last two cycles has been
characterized by increasing percentages of students scoring at the Advanced and Proficient levels
of performance. Inthefirst year of Cyclel, 15 percent of Regular Education students were
Advanced, 25 percent Proficient, 34 percent at the Needs Improvement level, and 26 percent
falled. In 2000, 34 percent of students scored at the Advanced level, 29 percent at Proficient, 24
percent at Needs Improvement and 13 percent failed. In 2001, 30 percent of scoresfell inthe
Advanced category, 34 percent in Proficient, 33 percent of students werein Needs Improvement,
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and three percent failed. In the second year of Cycle 1, 46 percent of Regular Education
students were Advanced, 31 percent Proficient, 20 percent scored at the Needs Improvement
level, and three percent failed.

In Cycle |, the number of Specia Education students was below the required minimum sample
gze. In 2001, five percent of specia Education students were Proficient in mathematics, 47
percent were in Needs Improvement, and another 47 percent failed. 1n 2002, seven percent of
sudentsin this subgroup were Proficient, 53 percent of scores fdl in the Needs Improvement
category and 40 percent failed.

Panel Reponses To The Key Questions

KEY QUESTION 1: Is This School Using Effective Improvement Initiatives
That Could Be Replicated In Other Similarly Profiled Schools?

Yes. On aste specidly designed and built for the purpose in 1999, Ipswich High School has
implemented a block schedule and integrated information technology to create an indusive
school culture. With the extensive opportunities for peer learning this provides, MCAS scores
have increased markedly over the last four years.

A. Which improvement initiatives have had the greatest impact on student performance
results?

Ipswich High School uses the following strategies to maintain high achievement:

In abuilding specialy designed for student centered learning with pentagond classrooms and
eadly accessible group meeting bays ("kivas') fully integrated information technology has been
systematicdly introduced over the last eight years to support peer learning. Thisincludes
wirdess stations and workbook computersin afully networked media center and library, a
minimum of five computersin every classoom and Stete of the art hardware and software for al
curriculum areas including music and technology. All teechers are equipped with lgptops that
they use extensvely for planning, assessment and professond communication. These initiatives
have impacted pogtively on the professona culture and students aspirations to achieve at the
highest levels. For example, specid education program support is accessed by teachers using
their networked computers. Students regularly make presentations using Microsoft Power Point
usng drop-down screens available in eech kiva. In technology classes sudents learn the very
latest 3-D CAD software dongside their teacher. This whole scale incorporation of technology in
learning increases the qudity of both ingtruction and learning and isimpacting positively on
rasing student achievement.
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Professond development is closdly linked to the school's underlying philosophy of student
centered, technology supported learning. For example: al teachers new to the school are
assigned amentor within their subject area; classroom vidts are arranged between teachersto
enable professona development and a summer academy keeps teachers up to date with
technology developments. The emphasis on Ste based professond development contributes to
high professond morde as wdl as continuing learning (one teacher commented "you never stop
learning here"); this 'learning focused' culture to which the vast mgority, if not al the faculty
subscribe impacts very favorably on raisng sudent achievemert.

Thereis an emphasis throughout the system on building leaders. Thisis particularly the case for
teechersin the areaof curriculum development. Adminigtrators from the middle and high school
grade levels take respongbility to see that development groups within each curriculum area meet
regularly, but these are chaired by faculty members. At the end of the school year al teachers are
paid a$100 daily stipend to work for 3 - 5 daysin faculty groups to review curriculum and
indruction asthe result of item analysis of MCAS results and other data. Thisissaidtobea
critical factor in the school's success in sustaining a curriculum closdy digned to Sate
frameworks and meeting student needs.

Students aso have extensive opportunities to develop leadership skills through atimetable of
over fifteen extracurricular programs that include a music program in which nearly 50% of the
school population participates, math and science leagues, a theatre company and avery wide
range of sporting activities and cultura exchange vidts. Most importantly the school places
heavy emphasis on school to work trangtion programs. The college entry figure for the school
has increased from 75% to 85% over the last three years.

B. How did the school plan their improvement initiatives and put them into practice?

Seven years ago the school council, which remains the driving force for strategic change,
decided to consider the adoption of block scheduling. Prior to itsintroduction building
adminigrators and faculty members visited block scheduled sites in Massachusetts and other
dates. Experts came to the school to discuss the ramifications of block scheduling and teachers
were required to read about ingtructiona objectives within a blocked schedule both from a
theoretica stance and by reference to case studies. Block scheduling was successfully
introduced in 1998 and since then teachers have continued to recelve training in the appropriate
dlocation of time within blocks, so that faculty, parents and students fully support the system.
The review team received no negative comments, for instance, about lack of sufficient pace or
difficulty sustaining interest within the blocks.

The School Improvement Plan has typically identified a smal number of gods each year and the
focus has been to move the school closer to the overal am of afully integrated student centered
learning environment, fully supported by teachers, parents and sudents. Maintaining confidence
in change Strategies has been a critical bal ance between maintaining resolve and strong
communications. Key to this has been awillingness to change directions based on the scientific
andysis of data and stakeholder response. For example, despite initid enthusiasm from the
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faculty, an integrated science program was abandoned after two years of unfavorable results and
alack of student enthusiasm for the program.

Decison making at Ipswich High School is driven by professond didogue at subject committee
level. Such aculture ensures the faculty isfully and intringcdly involved in change inititives

C. Doesthe schoal think these initiatives can be successfully used in similar schools? Why?

Four reasons were given as to why the student centered/integrated technology block schedule can
be successtully introduced in smilar schools. Of prime importance to the success of the initiative
is the school’ s focus on creeting a learning culture that incorporates teachers and parents as well
as students. Secondly, it islow cost (total school spending is approx. $5,000 per student a year).
Thirdly it has depended for its success on regular and systematic professiona development and,
finaly, decisons have been driven by andyss of sudent needs within subject committees

chaired by faculty. Each of these dements necessary to make such an gpproach successful is
within the reach of most Smilar schools and didtricts.

Ipswich High School has enjoyed high staff stability and increasing student success (as measured
by increasing college entry and MCAS achievement and decreasing suspension and drop out
rates). The school adminigrators link this success squardly with the cregtion of alearning
culture that permeates al aspects of their work. They beieve this can be replicated and that al
teachers can espouse such a culture, even if this requires changing their attitude and philosophy,
s0 long asthisis supported by srategic, Ste-based professiona development.

KEY QUESTION 2: Are The Conditions In Place For This School To Serve AsA Mode Of
Effective Practices And Successful mprovement Initiatives?

Yes. Theconditionsarein place at Ipswich High Schoal for the school to serve asamodd of
effective practices and successful improvement initiatives. Ipswich High School is pleased with
the success of their innovative srategies that have resulted in increasingly high student
performance. They are aso aware of specia features (for example, the very fine Ste and the
digtrict's thoughtful organization of its schooling) that may not be so easy to replicate
everywhere. They do not presume to have answers for amulti-variety of high school settings. It
would therefore seem important for interested schools to discuss the purpose and vaue of any
potentia visit before committing to such avist.

A. Do leader ship and staff have a shared under standing and use a common language to
describe the changed/initiatives that have led to improvementsin teaching and lear ning?

All members of Ipswich High School agree that the introduction of student-centered classrooms
with carefully planned block scheduling and the resourceful use of technology have significantly
improved student achievement. The leadership articulate this clearly through their leadership
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report and in the student- parent handbook, which positively reinforces from the outset the active
role students are expected to play in their own learning.

B. How effectively do leader ship and staff articulate the connections between the specific
changes and improvement initiatives they have implemented, and the gainsmade in
student achievement?

The involvement of the whole faculty in decison making—particularly at curriculum

development level—forces teachers and administrators to make the connection between planned
initiatives, changed indructiond objectives and student learning goals. Teachersrefer positively
to the block schedule and are reflective in articulating how they teach differently in longer lesson
periods, requiring active learning on the part of students. Students refer postively to the support
they receive and to the accessibility of learning technology. Perents are enthusiagtic about the
block scheduling, and in particular about the way in which the school communicates curriculum
and systemic changes and involves them in these processes.

C. Istherea school wide focus on, and sufficient staff investment in, continued
improvement of student performance?

The effective use of smdl group learning facilitated by the block schedule and utilizing cutting
edge IT wasin evidencein dl areas of the schoal, in areas as diverse as English Literature and
Engineering technology. Financidly the school has benefited hitoricaly from technology
grants and a strong community commitment to redlizing the vision.

Investment in the "learning culture’ has paid off not only in student successbut dsoinacam

and orderly building where there is a high degree of mutua respect. Efforts are made to include
students with specid educationa needs or learning disabilities (such as a severely autistic boy
who appeared to be fully integrated) and the smal number of ethnic minority students (3%). For
instance, some trouble was taken last year to ensure the success of two young Afghanistan
nationals who joined the school community.

D. Does the school appear to have the capacity to host sitevisitsand to participatein
various activities to shar e effective strategies and practices with other schoolsin the state?

Ipswich High School gaff and administration communicate well ordly about their initiatives,

and written presentations - such as a Power Point (Microsoft ©) presentation or a hard copy
explanatory package would be well within their reach. Teachers are excited about the difference
these initiatives have made to their success and to the qudity of their professond lives. They

are keen to share with others their experiences and the instructional methods they have

deve oped, particularly those utilizing smdl groups and technology. Communication about what
has been achieved is coherent and consstent amongst the various stakeholders, including the
Students
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E. Doesthe Pand recommend that this school be designated to serve asa Commonwealth
Compass School ?

Y es, within the guiddines set for sdlection. Ipswich High School has implemented a block
schedule and integrated information technology to create an inclusive school culture. With the
extengve opportunities for peer learning thus provided, MCAS scores have increased markedly
over the last four years. Teachers are excited about the difference these initiatives have made to
their success and to the qudity of their professond lives. They are keen to share with others
their experience of implementing and sustaining the new student- centered culture and they have
the capacity to do so.

CONCLUSION

The success of this school and the sound basis for improving achievement through the initiatives
identified as sgnificant goes without question. However, much that is good happens at the
Ipswich High School because of afaculty carefully selected by competitive interview. Teachers
demonstrate a marked degree of professond respect for each other, for the administration and
for the wider school community including the sudents. 1t seemsimportant to Sate that only
schools with a cohesive and committed faculty are likely to be successful in adopting the Ipswich
culture and to reinforce that it should serve asamode only those high schools that are
demographicaly smilar. The mgority of Ipswich High School students come form families
who are very supportive of education. The prevailing culture of the school is Caucasan, and the
development of amulti-culturd response to learning within the curriculum is limited. Some

school policies noted would not be appropriate in settings where the socid and mord enrichment
of the studentsis more exclusvely the task of the school. (For example the policy of withholding
sudents from extra curricular activities as a sanction againg tardiness). With these provisos the
initiatives developed at Ipswich High School could serve as ussful modd s to other smilar
schoals in the Commonwedth.

APPENDIX A

Pand Members
Peter Davies, Chair, Consultant, Class Measures
June Saba, Assessment/Adminigrative Intern, Brockton Public Schools
LesBernal, PALMS, Northeast Region

Pat DiPillo, Teacher, ActonBoxborough High School

APPENDIX B
Candidate Compass School Panel Review Schedule
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All activitiestake place at the school.

7:30—8:00 a.m. Panel meets to prepare for day
8:00—8:30 a.m. Panelists meet with the Principal
8:30—9:00 a.m. Pandlists meet with focus groups
Pandlist A Pandlist B Pandlist C Panelist D
Chair
Student Focus Group Parent Focus Focus Group School Council Focus
Group TBD Group
9:00—11:00 a.m. Classroom observations and teacher interviews*
Pandlist A Pandlist B Pandlist C Panelist D
9-10 am. Observe Observe Observe Observe
teacher 1 and teacher 3 and teacher 5 and teacher 7 and
teacher 2 teacher 4 teacher 6 teacher 8
10-11 am. Interview Interview Interview Interview
teacher 1 and teacher 3 and teacher 5 and teacher 7 and
teacher 2 teacher 4 teacher 6 teacher 8
individudly individudly individudly individudly

11 am.—12:30 p.m.  Panelists meet to discuss findings so far and to plan the remainder of the day

(working lunch)

12:30—1:00 p.m. Pandlists use time as needed to analyze findings and to gather more information;
including follow-up questions for the Principal or other staff members.

1:00—2:00 p.m. Panelists meet with teachers in focus groups*

Pandis A | PandistB PanditC | PandistD

1:00-1:30 Teacher Focus Group 1 Teacher Focus Group 3

1:30-2.00 Teacher Focus Group 2 Teacher Focus Group 4

2:00—2:15 p.m. Brief exit meeting with the Principal to outline next steps (all Pandlists are
present)

2:15—5 p.m.. Panelists deliberate, document evidence form conclusions

*|nstructions for teacher observations, individud interviews, and focus groups
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1. Classroom Observations .Panelists will observe two classes each, followed by individud interviews
with the teachers dbserved. The purpose of the classroom observations in candidate Compass
Schoolsis to learn the extent to which the improvement initiatives the school has described as having
the most positive impact on student achievement are in evidence in the classroom and throughout the
school. Observers will also gather additional detail/information on those specific programs and
practices.

2. Individua Teacher Interviews The purpose of the teacher interview that follows the Pandlist’s
observation of that teacher’s classroom is to:

- Clarify the evauator’ s impressions of the classroom dynamic and learning environment
Determine each teachers understanding of the initiatives cited in the application as having
had the most positive impact on student achievement; and the extent to which the
improvement initiatives are guiding their classroom practice (for instance, curriculum,
instruction and assessment).

Determine what has changed at the school over the past three years.
Determine each teacher’ s role in implementing the improvements made to student
performance at the school.

3. Teacher Focus Groups The purpose of the teacher focus groupsis to:

- Determine each teachers understanding of the initiatives cited in the gpplication as having
had the most positive impact on student achievement; and the extent to which the
improvement initiatives are guiding their classroom practice (for instance, curriculum,
instruction and assessment).

Determine what has changed at the school over the past three years.
Determine each teacher’ s role in implementing the improvements made to student
performance at the school.

Taken together, the observations, individua teacher interviews, and teacher focus groups will provide a
comprehensive view of the staff’ s understanding of, and participation and investment in, the programs
and strategies to improve student performance that could be shared by the schoal, if designated.
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