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[bookmark: _Hlk40937737][bookmark: _Toc104552856]In accordance with Massachusetts state law, the Massachusetts Department of Elementary and Secondary Education (DESE) contracted with the American Institutes for Research® (AIR®) to conduct a comprehensive review of Barnstable Public Schools (hereafter, Barnstable) in April 2025. Data collection activities associated with the review included interviews, focus groups, and document reviews and were designed to understand how districts operate in support of continuous improvement efforts. The review focused on the six standards (and related indicators) that DESE has identified as being important components of district effectiveness. The resulting report provides an in-depth look at district systems, policies, and practices and includes recommendations to promote systemic improvements and advance equitable student outcomes and experiences.
In addition, to collect data on instructional practices, three observers, who focused primarily on instruction in the classroom, visited Barnstable during the week of April 28, 2025. The observers conducted 91 observations in a sample of classrooms across grade levels, focused primarily on literacy, English language arts (ELA), and mathematics. The Teachstone Classroom Assessment Scoring System (CLASS) protocol, developed by the Center for Advanced Study of Teaching and Learning at the University of Virginia,[footnoteRef:2] guided all classroom observations in the district. These observations used the three grade-band levels of the CLASS protocols: K-3, Upper Elementary (4-5), and Secondary (6‑12).  [2:  For more information on the Teachstone CLASS protocol, visit https://teachstone.com/class/.] 

Leadership and Governance
Barnstable is led by a superintendent, an assistant superintendent, and nine primary directors. Those leaders join with curriculum leaders and school leaders to form three different district leadership teams that together oversee the functioning of the district. Barnstable has a five-member school committee that rewrote its policy handbook starting in 2020, fulfills its budget responsibilities, and evaluates the superintendent consistent with the Massachusetts Model for Educator Growth. 
Barnstable has established multiple effective governance structures: the school committee revises policy in a systematic and collaborative manner, while school councils advise school leaders with a similar level of thoughtfulness and comprehensiveness. In contrast, in many cases, most district and school leaders did not report consistently engaging with district-level parent councils. 
The efforts of leaders are supported by a clear vision that is manifest in its portrait of a graduate, the measurable and actionable district improvement plan, and the tailored equity imperatives of its school improvement plans. The school improvement plans, though, are less measurable or actionable when compared with the district improvement plan. 
The district has developed a positive working culture that is led by a highly regarded superintendent. However, staff expressed distrust in the reliability of leadership due to turnover, and despite opportunities for a rotating group of students to present at school committee meetings, the committee’s student representatives are not selected in accordance with state statute. 
Curriculum and Instruction
Barnstable has an assistant superintendent, curriculum coordinators, and department heads who oversee curriculum and instruction for the district. Currently, the district is still lacking an instructional leadership team (ILT) at each school, but they have identified this as an area for growth and are planning to establish expectations for ILTs in the coming years. In elementary literacy and at the middle school, there are consistent instructional models used that align with the DIP and strategic priorities. However, while the district has an instructional vision articulated at the district leadership level, this vision is not widely shared, and the district does not currently have systems to implement the instructional vision. The district has developed and implemented a structured process for curricular review and selection that involves multiple participants, although high-quality instructional materials (HQIM) are not selected and implemented uniformly across grades and departments yet. All schools across the district have academic interventions and all have dedicated time during the school day to provide students with interventions and supports, but at the high school level, there is a need for more Tier 2 and Tier 3 interventions. A review of the district’s course catalogue and reports from teachers indicated that Barnstable provides students with equitable access to a range of rigorous coursework in most grades. Last, teachers across all grade levels agreed that the district provides supports for developing a safe and supportive learning environment in which most students can engage in academic content.
Assessment
In Barnstable, the assistant superintendent and PK-5 director of teaching and learning oversee most assessments. In addition, the district has a data and accountability analyst. Barnstable uses a variety of data, including both academic and nonacademic information, for each student. Data is disaggregated to inform district planning, decision-making, policies, and practice. Assessments are strategically selected and implemented to align with instructional content. In addition, district, school, and classroom leaders agreed that they have a shared understanding of how data use informs strategic priorities. However, staff reported that there is no guidance concerning reviewing student data and facilitation of regular cycles of data review. Barnstable has established systems and processes for communicating student achievement with families. Both district leaders and teachers share updates with families. In Barnstable, both district and school-level staff identified that there are not consistent grading policies across schools, which district leaders highlighted as a critical need. Additionally, teachers and students reported that there are no expectations for engaging all students in goal setting and data review
Human Resources and Professional Development
The Town of Barnstable maintains a consolidated human resources department. It comprises 10 staff who support all town departments. These staff facilitate a variety of functions for the school district, such as recruitment, hiring, personnel issues, leave, compensation, certification, and personnel records. Payroll is managed by the treasury department. Substantive decisions regarding topics such as hiring and retention are managed by school and district leaders, and professional development is managed by the assistant superintendent and content leaders (e.g., department heads and other district-level directors). 
The district faces issues with hiring and retention, particularly of demographically representative staff. The efforts of Barnstable to recruit, retain, and advance within the local community have positively addressed this challenge. However, difficulties with timely processing of new hires have impeded staffing efforts. Furthermore, current staff described a lack of support in receiving timely and accurate pay and payroll information, growth-based feedback through observations, and protocols for collaboration time. 
Student Support
In Barnstable, the co-directors of special education, the director of Multilingual Learning, and the executive director of social-emotional learning and student services are responsible for overseeing student support in the district. Barnstable has created a safe and supportive climate for elementary and middle school students and their families. The district is actively implementing strategies to mitigate the effects of chronic absenteeism and also offers supports for students’ mental and emotional well-being.
Furthermore, Barnstable also has community partnerships that allow for a range of wraparound services to both families and students. While these supports exist, student support staff and educators highlighted a lack of consistent policies and resources to respond to behavioral concerns across classrooms. Finally, the district does not provide clear guidance for school leaders on implementing components of the multitiered systems of support (MTSS) at the school level. 
Financial and Asset Management
Barnstable maintains a consolidated finance department. Barnstable has strong systems in place to divide responsibilities across the town and district, monitor and implement a transparent budget process, save funds to insulate the district from significant risk, and monitor capital assets. However, some of the day-to-day operations of the district lack sufficient support from the district, particularly building maintenance. Some interviewees thought feedback on the capital plan is only considered when problems arise, but other district leaders stated that the district and town hold public hearings regarding the plan, principals discuss it in meetings each fall, and it is discussed in public Financial Advisory Committees. 
[bookmark: _Toc207794771]Barnstable Public Schools: District Review Overview
[bookmark: _Toc273777149][bookmark: _Toc277066412][bookmark: _Toc338665638]Purpose
Conducted under Chapter 15, Section 55A of the Massachusetts General Laws, comprehensive district reviews support local school districts in establishing or strengthening a cycle of continuous improvement. Reviews carefully consider the effectiveness of systemwide functions, referring to the six district standards used by DESE: Leadership and Governance, Curriculum and Instruction, Assessment, Human Resources and Professional Development, Student Support, and Financial and Asset Management.[footnoteRef:3] Reviews provide the state, district leaders, and the public with an in-depth look into the systems, structures, and practices of a district and how they affect student experiences and opportunities. District reviews provide information and recommendations to support districts in implementing systemic improvements and advance equitable student outcomes and experiences.  [3:  DESE’s District Standards and Indicators are available at https://www.doe.mass.edu/accountability/district-review/district-standards-indicators.docx. ] 

[bookmark: _Toc273777151][bookmark: _Toc277066413][bookmark: _Toc338665639]Methodology
A district review team consisting of AIR staff members and subcontractors, with expertise in each district standard, reviews documentation and extant data prior to conducting an on-site visit. On-site data collection includes team members conducting interviews and focus group sessions with a wide range of stakeholders, including municipal staff, school committee members, teachers’ association representatives, district and school administrators, teachers, students, and students’ families. Reviewers also conduct focus groups and virtual interviews as needed. Information about review activities and the site visit schedule is in Appendix A. Team members also observe classroom instruction and collect data using the CLASS protocol. The Districtwide Instructional Observation Report resulting from these classroom observations is in Appendix B. 
Following the site visit, all interview and focus group data are transcribed using automated transcription. The transcripts are then coded using both deterministic coding, based on the protocol questions, and natural language processing models. Team members analyze the coded data to develop a set of objective findings. The team lead and multiple quality assurance reviewers, including DESE staff, then review the initial draft of the report. DESE staff provide recommendations for the district, based on the findings of strengths and areas for growth identified, before AIR finalizes and submits the report to DESE. DESE previews and then sends the report to the district for factual review before publishing it on the DESE website. DESE also provides additional resources to support implementation of DESE’s District Standards and Indicators, summarized in Appendix C.
Site Visit
The site visit to Barnstable was conducted during the week of April 28, 2025. The site visit included 26 hours of interviews and focus groups with approximately 84 stakeholders, including school committee members, district administrators, school staff, students, students’ families, and teachers’ association representatives. The review team conducted three teacher focus groups with seven elementary school teachers, six middle school teachers, and six high school teachers; two focus groups with eight middle school and five high school students; and two family focus groups with six parents. Data collection also included distributing a questionnaire to district leaders, as well as to each principal, to gather information about district and school processes and operations; respondents in Barnstable completed the district questionnaire in full and eight of eight principal questionnaires.
The site team also conducted 91 observations of classroom instruction in eight schools serving Grades K-12. Certified team members conducted instructional observations using the Teachstone CLASS protocol. 
District Profile 
The Town of Barnstable is located southeast of Boston and borders the towns of Sandwich, Mashpee, and Yarmouth. According to census data, Barnstable’s median income from 2019 to 2023 was $97,348, which is below the state median income of $101,341. In 2023, Barnstable had an estimated 49,709 residents. 
The superintendent of Barnstable is Dr. Sara Ahern, who was appointed in 2022. Additionally, the district is governed by a school committee composed of five members who are elected for four-year terms. 
In the 2024-2025 school year, the district served 4,680 students across its nine schools. Since the 2020-2021 school year, total enrollment has decreased by 33 students. Table 1 provides an overview of student enrollment by school for the 2024-2025 school year. 
Table 1. Schools, Type, Grades Served, and Enrollment, 2024-2025 
	School
	Type
	Grades served
	Enrollment

	Enoch Cobb Early Learning Center 
	Prekindergarten
	PK
	150

	Centerville Elementary 
	Elementary
	K-3
	267

	Hyannis West Elementary 
	Elementary
	K-3
	309

	West Barnstable Elementary 
	Elementary
	K-3
	237

	West Villages Elementary 
	Elementary
	K-3
	416

	Barnstable Community Innovation School 
	Elementary
	K-3
	293

	Barnstable United Elementary School 
	Elementary
	4-5
	714

	Barnstable Intermediate School 
	Middle
	6-7
	642

	Barnstable High 
	High
	8-12
	1,652

	 
	
	Total
	4,680


Figure 1 shows the distribution of Barnstable’s students by race/ethnicity. Figure 2 shows student makeup for selected populations compared to state averages. Full enrollment figures compared with the state are in Tables D1 and D2 in Appendix D. Appendix D also provides additional information about district enrollment, student attendance, and expenditures. 
Figure 1. Distribution of Students, by Race/Ethnicity (2024-2025) 

Figure 2. Distribution of Students, by Selected Populations (2024-2025) 

Figure 3 shows the percentage of Barnstable’s students meeting or exceeding expectations on the Massachusetts Comprehensive Assessment System (MCAS), compared to the statewide percentage of students meeting or exceeding expectations on MCAS. In 2024, the percentage of students meeting or exceeding expectations was lower for Barnstable than for the state in Grades 3-8 (ELA and math), 5 and 8 (science), and 10 (ELA, math, science). 
Figure 3. Percentage of Students Meeting or Exceeding Expectations, MCAS, 2024 

Barnstable’s High Needs students, who comprised 67.4 percent of the district in 2024, met or exceeded expectations on the 2024 MCAS assessments at rates 3 percentage points to 11 percentage points below High Needs students across the state (see Figure 4). 
Figure 4. Percentage of High Needs Students Meeting or Exceeding Expectations, MCAS, 2024 

In 2023-2024, approximately half (48.7 percent) of Barnstable students in Grades 11 and 12 completed at least one advanced course, almost 20 percent less than the statewide rate (67.2 percent), with most student groups also differing by about 20 percentage points from their statewide peers. The only exceptions were for Asian (81.3 percent) and White (60.6 percent) students, who participated at a rate 5 percentage points and 11 percentage points below their statewide peers, respectively. Among those at Barnstable High School (BHS) who completed an Advanced Placement (AP) test in 2024, 51 percent achieved a 3 or higher, which is 19 percentage points lower than the state rate (70 percent).
Barnstable‘s 2024 four-year cohort graduation rate (84.1 percent) was 4 percentage points lower than the state rate (88.4 percent). For that cohort, 7.4 percent of students dropped out, compared to 5.3 percent of students statewide. While Barnstable’s 2024 four-year cohort’s dropout rate for English Learners (12.8 percent) was lower than the state rate (16.2 percent), the dropout rates for Black or African American students (11.4 percent) and Students with Disabilities (14.5 percent) were nearly double the state rate. 
Of students who graduated from the district in 2022-2023, 58 percent went on to attend a college or university by March 2023, which is slightly less than the state rate of 63.2 percent. Additionally, 11.8 percent of 2023-2024 graduates planned on entering the workforce or an apprenticeship after high school, compared to 14.6 percent of students across the state. 
In the 2024 statewide accountability results, the district was classified as “not requiring assistance or intervention” and made “moderate progress” toward achieving its accountability targets, as set by DESE. No schools in the district were identified as requiring assistance or intervention. 
In fiscal year 2023, the total in-district per-pupil expenditure for Barnstable was $21,017, which is $913 more than the average in-district per-pupil expenditure in districts with similar demographics ($20,104) and $1,038 less than the average in-district per-pupil expenditure in districts of similar wealth ($22,055).[footnoteRef:4] In-district per-pupil expenditures for Barnstable were $239 less than the average state spending per pupil ($21,256). Actual net school spending was greater than what is required by the Chapter 70 state education aid program, as shown in Table D5 in Appendix D.  [4:  Districts with similar demographics and similar wealth are based on Resource Allocation and District Action Reports (RADAR) (retrieved February 2025).] 

Classroom Observations 
Three observers, who focused primarily on instruction in the classroom, visited Barnstable during the week of April 28, 2025. The observers conducted 91 observations in a sample of classrooms across grade levels, focused on literacy, ELA, and mathematics. The CLASS protocol guided all classroom observations in the district. These observations used the three CLASS protocols: PK-3 protocol for Grades K-3, Upper Elementary protocol for Grades 4 and 5, and Secondary protocol for Grades 6 through 12.
The PK-3 protocol includes 10 classroom dimensions related to three domains: Emotional Support, Classroom Organization, and Instructional Support. The Upper Elementary and Secondary protocols include 11 classroom dimensions related to three domains: Emotional Support, Classroom Organization, and Instructional Support, in addition to Student Engagement. The three domains observed at all levels are broadly defined as follows: 
· Emotional Support. Describes the social-emotional functioning of the classroom, including teacher-student relationships and responsiveness to social-emotional needs. 
· Classroom Organization. Describes the management of students’ behavior, time, and attention in the classroom. 
· Instructional Support. Describes the efforts to support cognitive and language development, including cognitive demand of the assigned tasks, the focus on higher-order thinking skills, and the use of process-oriented feedback. 
When conducting a classroom visit, the observer rates each dimension (including Student Engagement) on a scale of 1 to 7. A rating of 1 or 2 (low range) indicates that the dimension was never or rarely evident during the visit. A rating of 3, 4, or 5 (middle range) indicates that the dimension was evident but not exhibited consistently or in a way that included all students. A rating of 6 or 7 (high range) indicates that the dimension was reflected in all or most classroom activities and in a way that included all or most students. 
In Barnstable, ratings are provided across three grade bands: K-5, 6-8, and 9-12. For each grade band, ratings are provided across the overarching domains as well as at individual dimensions within those domains. Figure 5 shows average ratings, by domain, for each grade band. The full report of findings from observations conducted in Barnstable is in Appendix B, and summary results are in Tables 17, 18, and 19 in this appendix. 
Figure 5. Barnstable CLASS Domain Averages by Grade Band 

Overall, in the K-5 grade band, instructional observations suggest generally strong emotional support, high classroom organization and student engagement (Grades 4-5), and mixed evidence of consistently rigorous instructional support. In the 6-8 grade band, instructional observations provide mixed evidence of consistently strong emotional support, strong classroom organization and student engagement, and mixed evidence of consistently rigorous instructional support. In the 9-12 grade band, instructional observations provide mixed evidence of strong emotional support, strong evidence of classroom organization, and mixed evidence of student engagement or consistently rigorous instructional support. 
[bookmark: _Leadership_and_Governance][bookmark: _Toc101446227][bookmark: _Toc207794772][bookmark: _Toc350870261]Leadership and Governance
This section examines the extent to which school committees, district leaders, school leaders, and advisory council members work collaboratively and strategically to promote high-quality teaching and learning that is antiracist, inclusive, multilingual, and multicultural; that values and affirms each student and their families; and that creates equitable opportunities and experiences for all students, particularly those who have been historically underserved. It also focuses on the extent to which districts establish, implement, and evaluate policies, plans, procedures, systems, and budgets with a primary focus on achieving districtwide strategic objectives, in part through equitable and effective use of resources, that ultimately lead to high-quality teaching and learning for all students.
Table 2 summarizes key strengths and areas for growth in leadership and governance in Barnstable.
Table 2. Summary of Key Strengths and Areas for Growth: Leadership and Governance Standard
	Indicator
	Strengths
	Areas for growth

	Leadership and Governing Structures
	The school committee has a systematic and collaborative approach to creating and updating its policy manual that is consistent with collective bargaining agreements, state law, and district priorities.
School councils play an active and comprehensive role in school-level decision-making.
	Consistently engaging with parent councils that align with district initiatives


	Strategic Planning, Implementation, and Monitoring
	The district’s strong vision is widely shared and referenced, a strength of the district.
The district has clear processes for monitoring progress toward the goals stated in its district improvement plan.
Most SIPs have an equity imperative tailored to their school.  
	Consistently using SMART goals across school improvement plans 

	District Culture
	The superintendent has developed strong relationships with the school community and is widely held in positive regard. 
	Promoting leadership stability
Increasing student voice and participation in decision-making


[bookmark: _School_Committee_Governance][bookmark: _Leadership_and_Governing]Leadership and Governing Structures
Barnstable is led by Superintendent Sara Ahern, who was appointed in 2022. The superintendent is supported by an assistant superintendent who primarily oversees teaching and learning.  Other district leaders include an executive director of social-emotional learning and student services, a director of health services, a director of transportation, a director of facilities, a director of food services, a director of technology, a director of English Learners, a director of special education for kindergarten through Grade 5, and a director of special education for Grades 6 through 12. Barnstable’s school committee comprises five elected members: a chair, a vice chair, and three other school committee members. There are two school committee subcommittees: one for school committee policies and another for facilities. The district shares its human resources and finance departments with the Town of Barnstable.
.
A review of the district’s website and interviews with school committee members indicated that the committee has a working governance structure that fulfills its statutory responsibilities. This was further supported by committee members who highlighted their responsibilities in conducting policy reviews, weighing in on resource allocations, and conducting the superintendent’s evaluation. 
To fulfill their policy-making responsibilities, the school committee created a policy subcommittee in 2020 to comprehensively review the district’s policy manual. In the beginning, the subcommittee reviewed entire sections of the policy manual at each monthly meeting. One respondent noted that the subcommittee invited staff with relevant expertise to certain subcommittee meetings when their input was needed to inform policy development. For example, the subcommittee invited the food service director to attend the subcommittee’s meeting on policy related to food service. School committee meeting minutes show that the subcommittee also regularly invites outside experts to provide input. Present at many of the initial meetings was Jim Hardy, the Field Director for the Massachusetts Association of School Committees.[footnoteRef:5] Before the subcommittee met to vote on changing policies, Hardy reviewed each section of the previous policy manual to look for a) “gaps where law regulation suggests there should be a policy” and b) the collective bargaining agreements to ensure they did not contradict the policy manual. As evidenced in the meeting minutes, the subcommittee revised policy sections with an explicit focus on promoting accuracy, equity, and consistency. Among other things, the committee revised broken links, updated contact information, respectfully debated and voted on the implications of phrases and word choices, added explicit expectations of considering equity and diversity across multiple policies, removed policies that were out of date or redundant, and refined policies to better align with what staff identified as best practice. Having completed the full review of the policy manual, the subcommittee’s focus has shifted toward review of individual policies as needed, such as when a question or issue is raised about a policy. For example, the district recently reviewed its bullying prevention policy in direct response to concerns raised by a parent. Although the frequency of subcommittee meetings has decreased since completing the full review of the policy manual, they continue to meet regularly, approximately seven times throughout the year. A review of recent policy subcommittee minutes suggests that the committee maintains its original priorities (accuracy, equity, and consistency) but has deepened its efforts to spend more time on substantively revising individual policies. Methods of decision making include collecting qualitative and quantitative evidence, inviting a larger variety of perspectives into debates that now extend across several meetings, making more substantive attempts to consider the equity implications of policies, investigating the policies of other school districts, and attending educational webinars relevant to certain policies. The school committee’s systematic and collaborative approach to creating and updating a policy manual that is consistent with collective bargaining agreements, state law, and district priorities is a strength of the district. [5:  Meeting minutes suggest that Jim Hardy, alongside other outside experts, continues to provide consultation for the school committee at the time of this review. ] 

To fulfill their budget responsibilities, school committee members described how they are involved with its annual development and implementation. The superintendent presents the budget to the school committee in February after meeting with school leaders to learn about schools’ needs. The superintendent and school committee then meet twice before the committee votes on the budget in April. School committee respondents shared that, given the district’s need for budget cuts, school committee members meet with school staff to hear about each school’s budget requests. School committee members and the superintendent reported engaging in a collaborative “budget workshop” where the school committee and school leaders can openly ask questions about the budget, and where multiple school committee members stated they focus on how the proposed budget would allow the schools to best support students. Committee members also reported that they receive quarterly updates on the district’s spending.  
To fulfill their responsibility to oversee the work of the district, the Barnstable school committee evaluates the superintendent annually and in alignment with the Massachusetts Model for Educator Evaluation. Documents outlining the evaluation process show that the superintendent selects four to six indicators that fall under the four standards (instructional leadership, management and operations, family and community engagement, and professional culture) of the superintendent’s rubric. The superintendent then selects her goals, presents them at a school committee meeting, and then gives the school committee an opportunity to give feedback before voting to approve them. For example, for the 2024-2025 goals, across focus groups, multiple people noted that a key goal for the superintendent was to raise MCAS scores, and they described how this priority supported collective urgency around improvements for the district. During the year, each school committee member meets individually with the superintendent twice: (a) during an informal midyear evaluation to determine “whether or not she’s on track to meet her goals” and (b) during the summative evaluation, which respondents noted is productive for discussing the district’s focus going forward. The evaluations from these individual meetings are compiled to inform the superintendent’s overall rating. In her 2023-2024 summative evaluation, Superintendent Ahern received an overall rating of proficient, which the committee approved.
Barnstable’s district leadership team is organized into three teams that meet regularly throughout the year. The superintendent’s cabinet meets weekly and includes the superintendent, the assistant superintendent, the executive director of social-emotional learning and student support, the two co-directors of special education, the human resources director and deputy director, the deputy director of school finance, the director of English Learners, and a data analyst. This team discusses the week-to-week functions of the district. It also sets the agendas for biweekly central office (principals and directors) and monthly district leadership team meetings. The central office team meetings focus on district personnel and ongoing discussions about school operations,  school and district initiatives, budget development, collective bargaining, performance management, including focus indicators for leaders’ and staff members’ evaluations. A third district leadership team expands further to include assistant principals, curriculum coordinators, department heads, and special education coordinators. This team meets monthly and focuses on teaching and learning, which includes curriculum review, observations, providing feedback, and discipline policies. 
In addition to collaborating in the “central office” team and large district leadership meetings, school leaders reported being supported by the district. Principals said that there has been an “open dialogue” with the superintendent when principals presented their budgets and the district needed to make cuts. Principals agreed that the district leaders listened to principals’ reports on their schools’ current status, including the data that inform budget decisions. The superintendent has also supported school leaders to share schools’ programs and successes, in an effort to build a good reputation for the district. She has connected school leaders with media resources and met with local newspapers, according to a principal respondent. 
Focus groups and district-provided documents suggest that the school councils play an active and meaningful role in school-level decision-making, which is a strength of the district. Two school leaders reported involving school councils—including parents, community members, and teachers—in the review process of the SIPs. Teachers discussed how the school council plays a role in reviewing school-specific policies, such as grading. Parents noted that they are made aware of the school council’s agendas and feel that the school council is the avenue to participate in school-level decision-making. Consistent with these statements, school council meeting notes across schools indicate that all school councils meet regularly, fulfill their duties as provided by Massachusetts law and Barnstable district policy, actively consider ways to promote a more inclusive school community, and serve as an avenue for wider parent and community participation. 
District leaders articulated that a current priority is improving engagement and collaboration with district-level parent councils (e.g., Special Education Parent Advisory Council [SEPAC], English Learner Parent Advisory Council [ELPAC]). The district has an active SEPAC, but district leaders described relations with the SEPAC as strained, with both the district and SEPAC claiming the other has not been fulfilling its duties. For example, district leaders claim that the SEPAC has not been open to having a Spanish and Portuguese interpreter at the meetings to allow more parents to engage, while the SEPAC website claims that the district has been “missing services” and providing “inaccurate information.” In an attempt to improve the relationship, the district and SEPAC participated in the Advancing Parent-Professional Leadership in Education (APPLE) Project through the Federation for Children with Special Needs; however, according to district leaders, the SEPAC decided to drop out of the project. 
Barnstable’s SEPAC publicly advertises its meeting schedule, email address, leadership, and goals on the district’s website. They also state that they used Zoom’s translator function at each meeting. While the SEPAC has a website and Facebook page, both sites were at least one year out of date for all materials at the time of the review, the most recent meeting minutes available on the SEPAC’s website were from February 2020, and the comment form was no longer accepting new comments. 
The district technically has an ELPAC, but a district leader described the council as “dormant,” saying that they have not been able to encourage parent participation, and parents have been unwilling to take on leadership roles. The superintendent described the establishment of the ELPAC as “a very, very big effort over the past couple of years” when asked about priorities and concerns that the district faces regarding equity. District-provided documents suggest that between 2021 and 2024, the district did take several steps to convene an ELPAC: the district presented to parents the purpose of the ELPAC, collected post-meeting feedback, gathered ideas about what to include in the Vision of a Graduate (described below), and presented on topics relevant to parents of English Learners. However, these documents were primarily concentrated in the 2022-2023 school year and did not display evidence of building cumulatively upon previous work. For example, meeting notes from a 2024 ELPAC meeting indicate that the district was still presenting on what an ELPAC does and deciding how the group will operate. In other words, only a small minority of the materials provided indicate that the ELPAC was engaged in providing input and making decisions about district policy, rather than about the ELPAC itself. Furthermore, there are a few indications that the district has not completed its ELPAC engagement efforts. For example, a 2024 ELPAC meeting was postponed for a week when the members realized they had contacted the community about the meeting only once, and only via email. Similarly, at the time of the review, the Barnstable school website included a link to the 2023-2024 ELPAC schedule and materials, but the links within the document mostly did not work, and the document was mostly empty. 
Put together, when asked about parent input, most district and school leaders did not report consistently engaging with district-level parent councils. Furthering efforts to convene collaborative and effective parent councils is an area for growth. 
[bookmark: _District_and_School][bookmark: _Strategic_Planning,_Implementation,]Strategic Planning, Implementation, and Monitoring
According to their public website, the district has the following vision statement: 
Barnstable Public Schools educates the whole child by creating a student-centered school culture that addresses students’ physical, social, emotional, and academic needs by creating a safe and healthy learning environment in which students are challenged, supported, and engaged.
The district also lists its three core values: commitment, collaboration, and community. The district adopted its current “Vision of a Graduate” in 2023 after developing a draft based on input from a faculty professional development day, a school committee workshop, family focus groups, student surveys and focus groups, school meetings, and an ELPAC meeting. Focus group responses suggest that this vision is widely shared across the district, as respondents both identified the vision and agreed that it meaningfully guides the day-to-day work of the district. The district’s vision statement and core values also appear at the start of the DIP, all SIPs, and all regular school committee meeting minutes. The district’s strong vision is widely shared and referenced and is a strength of the district.  
Barnstable has a three-year DIP that governs the improvement efforts of the district. To develop the DIP, the superintendent collected multiple forms of data. The superintendent reported reviewing documents such as past improvement plans and the district’s policy manual as well as extant data (student achievement, hiring, retention, and enrollment). Multiple data sources were disaggregated, including student achievement data (by Students with Disabilities and English Learners) and data on faculty and staff (by demographics). The superintendent also said she held focus groups with staff across the district, community leaders, students, and families, including leaders from “diversity, equity, and inclusion community groups” and the “business community.” School leaders confirmed that the superintendent gathered feedback from staff and students. Discussions with these groups focused on successes in the district and changes that needed to be made to “identify what themes and patterns were emerging,” the superintendent said. For example, the need for a focus on literacy arose in these meetings, which led Barnstable to apply for the Growing Literacy Equity Across Massachusetts (GLEAM) grant. With the support of GLEAM professional development, the district has created a curriculum review process. The superintendent also conducted observations across schools. The superintendent then combined these sources of information to generate goals that she then brought to school leaders and staff.
The process for finalizing the DIP went as follows: the superintendent presented her findings in March 2023, school principals and leaders met for a retreat in June and created a first draft, and then the district leadership team made changes during their Summer Leadereship Institute. The superintendent proceeded to share the draft with faculty and staff for feedback in fall 2023. To finalize the DIP, the superintendent shared the final version with the school committee to comment on and then vote on. 
Barnstable’s DIP includes four strategic objectives related to school climate, academics, staffing, and facilities:
· A culture of belonging, a safe and inclusive climate, and a shared vision of student success
· Rigorous curricula and effective, engaging instruction that align with the vision of a Barnstable graduate
· Talent development: Recruit, retain, and develop a skilled, engaged, and diverse workforce to meet contemporary student learning needs
· Facilities development: Equitable school facilities that enable each student’s development of the skills of Barnstable’s Vision of a Graduate
Each strategic objective lists multiple initiatives, such as “reinforce and enhance school safety practices with school partners.” Initiatives are then detailed further in a table that covers who is leading the initiative, what resources are available, what data will be used, what metrics indicate progress, and the timing of implementation. Of note, most initiatives in the DIP are specific, measurable, achievable, realistic, and timely (SMART). Some initiatives aim to produce a deliverable, such as a “5-year capital plan,” while others aim to demonstrate improvement on a metric, such as “improved literacy scores on district assessments.” Occasionally, initiatives lacked clear indicators of progress: for example, the initiative “Continue to communicate the Vision of a Barnstable Graduate” listed “visibility” of the Vision of a Graduate as its metric, and it did not cite any data sources that would measure visibility. 
According to school leaders and the superintendent, the district and school leaders implement existing improvement plans and have established processes to assess their effectiveness. Implementation efforts are discussed in the weekly superintendent’s cabinet meetings. The superintendent also meets with the individuals who lead each of the initiatives in the DIP. At those meetings, the superintendent “check[s] in” on “their responsibilities towards the district improvement plan” and “on their goals for the year,” the superintendent said. A similar check-in process occurs at monthly visits to each school; during conversations with individual principals, the superintendent asks about how the DIP is being implemented at that school and reminds principals how they should align their SIP (and efforts towards meeting the SIP) with the DIP. The district communicates progress on the DIP to the public through updates in the superintendent’s regular newsletter and principals’ communications with parents and staff, according to the superintendent. Overall, between the structure of the DIP and how leaders use it, the district has clear processes for monitoring progress towards identified district goals, which is a strength.
According to the priorities outlined in the DIP, all schools have developed SIPs. Alignment with the first two DIP objectives is explicitly shown in each SIP document. For example, Centerville Elementary School outlined that it is addressing the district objective of creating a culture of belonging with an initiative to address chronic absenteeism through analyzing Aspen data, holding weekly attendance meetings, developing “attendance plans” with families, and more. In focus groups, school leaders explained how they collaborate with the district to align their plans with broader district goals, stating that a districtwide mini-leadership retreat in June 2023 allowed school leaders to meet to “brainstorm and talk things out.” School principals reported having the opportunity to collaborate on creating their SIPs as well as engaging with their staff to provide input on the SIP. One school principal noted that their educator evaluation goals consistently tie back to their school’s SIP. School leaders also reported getting feedback from school councils, staff, parents, and community members as they developed their SIPs. To assess progress, one school leader reported using school council meetings to check in on goals. 
In contrast to the district plan, SIPs vary in the degree to which they are driven by SMART goals with clear action steps, which is an area for growth. Some initiatives follow the model set by the DIP with fidelity. For example, West Villages Elementary School assigned school counselors to oversee the “Zones of Regulation training for all staff,” which will be considered successful if there is a decrease in behavior referrals. Some schools set specific numerical targets for many of their initiatives. However, other initiatives across SIPS lack clearly defined goals, metrics of progress, or timelines; this is particularly true for schools that did not utilize the initiatives table found in the DIP. For example, the following is an initiative for BHS:
Enhance the various ways in which we enable students and families to explore the opportunities provided here at BHS, some of which are: having a student showcase during the school day, better marketing of programs to reach all students, and enhancing the BHS website to make information more accessible.
While a student showcase is concrete enough to measure its presence or absence, “better marketing” and “enhancing” accessibility are not further defined in a way that can be measured. 
Most Barnstable SIPs have an Equity Imperative that is tailored to their school, which is a strength of the district. For Barnstable Community Innovation School (BCIS), the SIP states, “The BCIS school community will continue to ensure equity through our unified actions. We will create a school climate where students’ race, culture, identity, and ways of learning are valued, recognized and celebrated.” To meet their Equity Imperative, Barnstable SIPs select common and tailored strategies to achieve equity goals. For example, Hyannis West Elementary School and West Villages Elementary School use Responsive Classroom (RC) materials. Hyannis West is implementing RC to foster a culture of belonging at Hyannis West for all students, while West Villages is implementing RC to support their MTSS team. Multiple schools listed that staff will engage with GLEAM professional development materials to make progress on having a rigorous literacy curriculum and effective, engaging instruction for all students. 
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Elected, district, and school leaders frequently described their working relationships in a positive manner, as shared in interviews. Of particular note, across many focus groups, respondents expressed unprompted appreciation for the superintendent’s relationship-building efforts and suggested that the superintendent is held in high esteem by the school community at large. School leaders appreciated that the superintendent’s office is “very forthcoming” and open to ideas when it comes to addressing budget challenges together. Teachers described the superintendent as “pretty easy to work with” and claimed that the superintendent’s efforts are the “main thing” that made the most recent contract negotiations less “combative” than in the past. School committee members described the superintendent as someone who “made connections and bridges and listened” when she assumed the position and met with “hundreds and hundreds of people,” which “set her up for success.” In December of 2024, 2.5 years into her four-year contract, the committee unanimously voted to extend Superintendent Ahern’s contract by four years. The relationship-building efforts of the superintendent are a strength of the district. 
The superintendent also described the relationship with the school committee as favorable, noting that the school committee effectively serves as “a liaison between [the superintendent] and the community.” As an example, the superintendent referred to the summer of 2024, when the district dealt with mold found in Barnstable United Elementary School (BUES). During this time, the school committee “played a huge role in terms of communicating, providing a forum to learn and understand, interacting with the staff and showing support of the staff.”
Although teachers and instructional leaders shared positive regard for the current superintendent, respondents also noted that the turnover in both the superintendent, department head, and school committee positions has meant that there is some lack of institutional knowledge and teachers have grown accustomed to changing leadership. School leaders’ responses suggest that the current superintendent is working to create some stability and cohesion in the district, saying that she is “working hard to streamline practices” and her “forward vision has been refreshing.” The superintendent and the school committee stated that the school committee’s role is in part to conduct long-term strategic planning to address the ongoing challenges the district is facing, such as facilities. Teachers shared mixed perceptions of the working relationship between the district and the “shifts within the school committee” over the past decade, with one opining that over time, there have been some members who “have their own agendas and some who are really there to work with the schools.” Combined with the fact that the district has had turnover for 6 of its 9 principals in the last 3 years, promoting leadership stability is an area for growth. 
According to meeting minutes and interviews, the school committee includes the larger community in decision-making to varying degrees. School committee meeting minutes show that there is dedicated time at each regular meeting for public comment, during which school community members (parents, staff, and even students, on occasion) can share their concerns, ideas, and thoughts. On an ad hoc basis, there are also opportunities for extended public comment or questions and answers. Of recent note, the school committee and superintendent jointly held a special questions and answers session about the mold problem at BUES with a “third party expert” on air quality. Meeting minutes also show that several parents and staff members shared their opinions and questions and engaged in dialogue with the experts.
Students are somewhat less frequently involved in district decision-making, compared to parent and staff engagement. Two high school students are selected by high school leaders to attend each monthly school committee meeting. There is also a continually rotating group of students who attend. These students share updates and highlights. Examples include celebrating the winner of a spelling bee or announcing an upcoming art fair. For the younger grades, students typically present on something they directly participated in, while older grades share highlights on behalf of their school. A review of school committee minutes indicates that the role of students is fairly limited beyond these updates and that students usually do not act as representatives of student voice. However, there are occasional exceptions: in December 2024, the student representatives shared students’ feelings on multiple topics, including the lack of a more specific homework policy. Meeting minutes also suggest that students are included in decision-making in other venues. For example, in winter 2025, the superintendent and high school principal met with 10 students to discuss potential changes to the district’s cell phone policy. However, increasing student voice, especially through the inclusion of the elected chair of the high school’s elected student advisory council as a non-voting school committee member as statutorily required, is an area of growth for the district.
Recommendations
The district should identify opportunities to rehabilitate its imbalanced relationships with its parent councils (SEPAC and ELPAC). Once trust is established, the district should shift its efforts toward ensuring that these bodies meet regularly and fulfill their statutory duties.
The district should review school improvement plans for alignment with the district improvement plan, and ensure that all include goals, measures of progress, and timelines.
The district should continue its efforts to promote stability and continuity in leadership roles.
The district should promote student voice and participation by including a student on the school committee as a non-voting member.
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This section examines the extent to which district leaders have established a shared instructional vision, anchored in culturally and linguistically sustaining practices, that guides all curricular and instructional decisions toward equitable outcomes for all students. It also focuses on the extent to which the district pairs high-quality curricula and instructional materials and high expectations for all students with individualized supports so that every student can engage in deeper learning and develop the knowledge and skills that will prepare them to succeed in college and/or the workplace.
Table 3 summarizes key strengths and areas for growth in curriculum and instruction.
Table 3. Summary of Key Strengths and Areas for Growth: Curriculum and Instruction Standard
	Indicator
	Strengths
	Areas for growth

	Instructional Leadership
	The instructional models used in elementary literacy and at the middle school level align with the district improvement plan and strategic priorities.
	Ensuring the instructional vision is widely shared and consistently applied
Supporting the creation of an instructional leadership team at each school

	Curriculum and Instructional Materials
	Barnstable has a structured process for curricular selection and review that involves multiple school participants. 
	Selecting, and implementing uniform high quality instructional materials 

	Equitable Practices and Access
	There is dedicated time during the school day at the elementary and middle schools to provide students with interventions and supports. 
Barnstable provides students with equitable access to a range of rigorous coursework at the middle and high school levels. 
	Implementing Tier 2 and Tier 3 interventions at the high school

	Effective Instruction and Curricular Implementation
	The district provides supports for developing a safe and supportive learning environment in which most students can engage in academic content.
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In Barnstable, the assistant superintendent, curriculum coordinators, and department heads are responsible for overseeing decisions about curriculum and instruction for the district. According to the superintendent and other district leaders, each department designs its own instructional vision for its content area. For example, district leaders explained that the middle section gets adjusted based on the content area, but that the beginning and the end of the instructional vision statement are consistent across departments. District leaders reported that they conduct learning walkthroughs and progress monitoring classroom visits to monitor the implementation of the instructional vision. The specific tools used during the walkthroughs and visits differ based on the content area, district leaders explained. In interviews, the superintendent described the current Vision of a Graduate as the guiding instructional vision for the district. For instance, the Barnstable “Vision of a Graduate” refers to the five most essential skills for all students to be practicing and developing, across all grade levels and subject areas, in order to thrive individually upon graduation: 
1. Inner Explorer
2. Knowledge Seeker
3. Adaptive Thinker
4. Thoughtful Communicator
5. Action Taker
Yet, according to school leaders, teachers, and other school staff, the district does not have a clear districtwide instructional vision. While district leadership could clearly define the process for developing an instructional vision, school-based staff noted that the instructional vision is not clear or always articulated. For instance, according to the assistant superintendent and a review of curriculum documents, instructional visions are developed for each content area during the curricular review process. In focus groups, school principals disagreed that there is a clear instructional vision that guides instruction throughout the district and that there has been a lack of clarity in communicating that vision. Elementary school teachers reported being aware of the use of the Vision of a Graduate as the district’s instructional vision yet noted that this vision has not been fully implemented across schools. Middle school teachers described collaborating with one another to develop a standards-based instructional approach yet did not mention the Vision of a Graduate as an instructional vision. High school teachers highlighted sharing the instructional vision as an area for growth for the district and explained feeling that their school also does not refer to the Vision of a Graduate often enough. 
Staff noted that instructional priorities are clearer in some departments and grades and less so in others. Through interviews, school-based staff described instructional models that vary based on grade level and content. Elementary teachers highlighted a co-teaching model that will be implemented at the beginning of the next school year and explained that they currently use a tiered literacy model. District leaders and elementary school teachers described significant efforts in recent years to define a cohesive vision for elementary literacy, including acquiring materials, undergoing professional development, and acquiring the GLEAM grant. 
At the middle school level, school leaders and department heads reported that support for English Learners is guiding instruction across all subjects. Middle school leaders and teachers described the work they have done in the past year to support English Learners, including investing in professional development, identifying curricula that have embedded differentiated learning opportunities, and increasing rigor for students. Furthermore, middle school teachers explained that their department heads have helped to integrate more rigor into their text selection and that teachers have focused on unifying their scopes and sequences across the ELA, history, and science departments. Teachers also identified some instructional connections with the high school math and ELA departments, but noted that there may be some differences in texts due to the types of classes available at the high school. In all, the instructional models used in elementary literacy and at the middle school level align with the DIP and strategic priorities and are a strength of the district.
At the high school, teachers reported inconsistencies in the implementation of instructional models across classrooms. For example, high school teachers explained that the ELA, math, and history departments have adopted different instructional approaches for each classroom, making it harder for them to support struggling learners. One teacher shared, “[If] I had three kids in three different English classes, they were learning three different processes for writing a paragraph.” Ensuring that a consistent instructional vision is widely shared and consistently applied is an area of growth for the district.
School leaders and other officials within the district reported that Barnstable does not have an ILT at each school. In focus groups, district and school leaders reported that there have been literacy leadership teams established at schools through the GLEAM grant. Teachers in focus groups also agreed that there are no ILTs at the school, but it has been a recommendation from the GLEAM team to establish ILTs that cover all content areas. Establishing expectations for an ILT at each school in the district is an area for growth for Barnstable. 
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In Barnstable, district leadership reported using CURATE[footnoteRef:6] and EdReports to evaluate curricular decisions. The district establishes curriculum councils to select and implement new curricula. These curriculum councils are overseen by the assistant superintendent and the director of teaching and learning; however, teachers lead the curricular review process. A curriculum council comprises curriculum coordinators, department heads, general education teachers, special education teachers, English language teachers, and administrators. Curriculum coordinators and department heads provide consulting to the curriculum councils throughout the entire curricular review process. The curriculum councils select and pilot curricular materials and establish expectations for implementation and planning. Barnstable has a 2.5-year curriculum review cycle, which began in school year 2022-2023. A review of the curriculum review process documents revealed that Barnstable uses a four-phase approach:  [6:  CURATE: CUrriculum RAtings by TEachers. See https://www.doe.mass.edu/instruction/curate.] 

1. The Learn and Prepare phase establishes the curriculum council, sets goals, reviews “non-negotiables,” and gathers resources.
2. The Investigate and Select phase (Review, Selection, and Pilot) reviews curricula samples, conducts research, reviews EdReports and CURATE reports, pilots curricula, solicits feedback from stakeholders, and makes a final selection.
3. The Launch phase sets implementation goals, creates an assessment plan, and creates expectations for grading, decision-making, coaching, and professional development.
4. The Implement and Monitor phase (Implementation) implements the instructional practices within the curriculum, adapting the materials and monitoring its effectiveness.
As of the review in April 2025, secondary math curricula and K-12 health curricula were in the investigate/select phase; elementary math curricula  and secondary history curricula were in the learn and prepare phase;  and elementary ELA curricula and secondary English Learner curricula were in the launch phase. . Teachers noted that the curricular review process was “an eye opening experience.” For example, teachers in focus groups shared that the math department’s curricular review process was “done diligently and with clear focus,” with teachers participating in focus groups and deciding their curricular non-negotiables. Students were also able to give feedback on piloted math curricula through surveys. The process is also responsive to school and district needs. For example, after identifying elementary math as a content area needing support based on MCAS mathematics scores and, district leaders decided to accelerate the mathematics curricular review cycle. Barnstable’s structured and responsive process for reviewing and selecting new curricula involves multiple school participants, which is a strength of the district. 
According to district leaders and elementary school teachers, BCIS reviews and selects its own curricula. BCIS elementary school teachers also explained that they review products that are similar to those reviewed by the district and they share their products with the district.
Table 4 summarizes the status of all districtwide curricula being used. A star (*) indicates the curricula used by BCIS. 
Table 4. Summary of Districtwide Curricula Being Used 
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	Subject
	Curriculum
	Type
	CURATE rating
	EdReports rating

	K-3
	ELA
	Wonders*
	Comprehensive
	ME
	ME

	K-3
	ELA
	Amplify Core Knowledge Language Arts (CKLA)
	Comprehensive
	ME
	ME

	K-3
	Math
	Reveal Math*
	Comprehensive
	ME
	ME

	K-5
	Math
	Context for Learning Math
	Comprehensive
	NR
	NR

	K-5
	History/social science
	Into Social Studies (HMH)
	Comprehensive
	PM
	NR

	6-8
	Math
	Big Ideas (2019)
	Comprehensive
	DM
	DM

	9-12
	Math
	Project Lead the Way (PLTW) Computer Science Essentials; PLTW Computer Science A; PLTW Computer Science Principles; PLTW Cybersecurity
	Comprehensive 
	NR
	NR

	10-12
	Math
	Pre-Calculus (Larson/Hostetler)
	Comprehensive
	NR
	NR

	10-12 
	Math
	Calculus (Larson/Hostetler)
	Comprehensive
	NR
	NR

	9-12
	Science
	PLTW IED
	Comprehensive
	NR
	NR

	10-12
	Science
	PLTW POE; PLTW CIM
	Comprehensive
	NR
	NR


Note. CURATE = CUrriculum RAtings by TEachers; ME = meets expectations; NR = not rated; PM = partially meets expectations; DM = does not meet expectations; PLTW = Project Lead The Way. 
School leaders reported using additional curricula and curriculum materials for English Learners or Students with Disabilities, including Imagine Learning ESL in Grades K-3, teacher-created materials for Grades 6 and 7, TeachTown for Grades 6-7, AimsWeb, STAR Reading, Reading A-Z, Amplify CKLA Language Studio for Grades K-5, Wilson Reading for Grades K-3, the University of Florida Foundations Toolbox for Grades K-3, and teacher pull ins.
As described by district leaders and teachers, the district is improving its processes for identifying, selecting, and implementing HQIM. The assistant superintendent explained that Barnstable’s curriculum review cycle was established two years ago to ensure they are implementing HQIM. The district was also awarded the GLEAM grant in 2023, which provides support to Barnstable in evaluating and selecting HQIM. Following DESE’s IMplement MA process and by using CURATE and EdReports, GLEAM literacy teams selected two programs (Amplify CKLA and EL Education) to put forth for educators to pilot, review, and provide feedback. However, some school staff noted a need for consistent implementation guidance across departments—for instance, the way content is taught and how materials are used across departments. One high school teacher explained, “If I had kids in three different history classes, one teacher is giving outlines, one teacher is giving graphic organizers, one teacher is making note cards.” Additionally, as shown in Table 4 and according to comments from teachers, there is a lack of HQIM available at the high school level. One teacher added, “We’re using different materials. . . . Every single teacher uses whatever they have because, right now, we don’t have anything.” Selecting and implementing uniformed HQIM is an area for growth for the district.
The district is also implementing the Atlas system to complement the curricular review processes. This new tool allows teachers to share their curriculum maps and upload their curriculum materials and can support the district’s vision for consistent implementation of HQIM. Furthermore, district staff added that Barnstable provides formal districtwide professional learning opportunities to support effective curriculum implementation for ELA, math, and health. The assistant superintendent explained how professional development is provided to educators through sessions facilitated by curriculum vendors and sessions facilitated by school principals. According to the Barnstable GLEAM team job description document and a school staff member comment, Barnstable provides stipends for educators to collaborate on writing curricular materials for students in Grades K-5.  
Equitable Practices and Access
Staff at all levels agreed that the district is intentionally focused on serving marginalized students, particularly English Learners. Additionally, the district is working to improve its MTSS utilizing the GLEAM grant to support all learners. Still, staff agreed that there is room for improvement in ensuring equitable practices for all students. 
The availability and provision of academic interventions vary by school and grade level, as reported by staff. In particular, district and school leaders reported that the following academic interventions are available in ELA and mathematics: 
· Staff at Barnstable United Elementary reported Tier 2 and Tier 3 interventions in ELA and mathematics, including Lexia: Science of Reading, intervention services, push-ins, small groups, and special education services.
· At Centerville Elementary, staff reported Tier 2 interventions including mixed materials with content specialists.
· Leaders at Hyannis West Elementary reported Tier 2 and Tier 3 interventions in ELA and mathematics, including the University of Florida Foundations Toolbox, Amplify CKLA Language Studio, Lexia, pull-outs, teacher-developed resources, Heggerty Phonemic Awareness Curriculum, Lively Letters, teacher-developed resources, and Lending Library games.
· At West Barnstable Elementary, Lively Letters was reported as a Tier 2 ELA intervention.
· Staff at West Villages Elementary reported Tier 2 interventions in ELA and mathematics, including Read Naturally ELA and The Learning Framework in Number math curriculum.
· BCIS leaders reported that the school uses small groups with Title 1 staff as a Tier 2 intervention for ELA and mathematics.
· At Barnstable Intermediate School, leaders reported Tier 2 and Tier 3 interventions in ELA and mathematics, including Lexia: Science of Reading and IXL Learning. They also offer four unspecified ELA and math interventions for Grades 6 and 7.
· At BHS, leaders reported that IXL Learning is used as a Tier 2 math intervention. The leaders did not report any ELA interventions.
· District leaders reported several additional Tier 2 mathematics interventions, including IXL Learning at the middle and high school levels, DreamBox across all grades, and Bridges at the elementary level. 
Barnstable has a District Curriculum Accommodation Plan that details how the district applies an adaptable MTSS to implement academic interventions for students. Principals and other staff reported that they use disaggregated, student-centered data from STAR Math and Reading assessments to select academic intervention materials that align with the common curriculum, and they leverage student support teams to match students to Tier 2 and Tier 3 interventions to meet students’ needs. However, district and school-based staff agreed that there were particular challenges to implementing Tier 2 and Tier 3 level supports at the high school. Across focus groups, multiple people highlighted the lack of interventions available to high school students as a primary challenge. Additionally, some high school teachers and the principal noted a tension between what they perceived as a district priority of improving Tier 1 instruction and reducing special education referrals, without a similar urgency around Tier 2 and Tier 3 supports (following the review, the superintendent confirmed it is not a district priority). High school teachers expressed concerns that a college preparatory course for historically underserved student populations had been eliminated. They also shared that the district is aware that although they may have created time in the schedule for targeted interventions, the high school is lacking appropriate interventions for ELA and that the district is working toward developing systems to assist students in accessing the general curriculum. High school students shared that there are opportunities for them to receive individualized support from teachers and that some teachers stay after school to offer support and conduct reviews. Additionally, principals within the district reported that the district is providing students with equitable access to Tier 1 instruction and is reducing the number of special education referrals offered to students. The implementation of Tier 2 and Tier 3 interventions to equitably support all students at the high school is an area for growth for Barnstable. 
A review of school schedules revealed that all schools have time dedicated to implementing and adapting Tier 2 and Tier 3 interventions to meet students’ needs, though there are some barriers to using this time effectively at the high school level. Elementary and middle school teachers agreed that the district provided teachers with sufficient time to support students who benefit from Tier 2 and Tier 3 interventions. One elementary school teacher explained that their half-hour intervention block is “a great time for kids to get extra services, especially CKLA.” A middle school teacher specialist shared that students have built-in intervention blocks in their schedules. At the high school, district documents described how students receive individualized support during class time through three separate supports: a 25-minute Teacher Support Time, where students get extra support before or after a lesson for missed concepts and skills; a 25-minute Hawktime Advisory period, where students can work on assignments or complete screenings; and a 60-minute STABLE block, where students participate in assemblies and other grade-level activities. According to district leaders, teachers, and parents, elementary students also receive individualized and small-group support during Teacher Support Time blocks. Students in Grades K-7 can also participate in the Gifted and Talented Education with All Youth (Gateway) program, which supports students through talent development and identifies, challenges, and encourages academically advanced and creative learners. Students explained that the Gateway program is helpful and offers a lot of activities. One middle school student shared, “[In] a gateway class, you can go in there during lunch too. . . . They’re really helpful and they know good stuff.” The dedicated time during the school day to provide students with interventions and supports in the elementary and middle schools is a strength of the district.
The district provides English Learners and Students with Disabilities with access to a continuum of settings and services by providing services for English Learners and Students with Disabilities through Tier 1 instruction, actively monitoring the quality of instruction materials and content delivered as part of specially designed instruction and English as a second language (ESL) instruction, and continuously evaluating the effectiveness of its ESL and special education programs. District leaders described actions taken to address a finding from the 2024 Barnstable Targeted and Focused Monitoring Report that indicated insufficient growth among English Learners in English language acquisition and needed improvement for the English Learner Education program to promote and support the rapid acquisition of English language proficiency by English Learners. They noted developing an ELPAC, offering professional development to staff on supporting English Learners, and adjusting the high school’s program offerings to address the educational needs of Students with Limited or Interrupted Formal Education (SLIFE) and English Learners. Additionally, the district’s participation in GLEAM supports this work as well. 
Additionally, principals and other officials within the district reported reviewing MCAS, STAR assessment data, and DESE report data to continuously monitor the experiences and outcomes of all students, particularly historically underserved students. According to the assistant superintendent, school principals are expected to review data after each benchmark. School principals echoed this and reported reviewing data three times a year. The district also uses disaggregated data and student feedback to adjust coursework offerings, enrichment opportunities, and school-level systems. For example, school and district leaders explained that after they reviewed MCAS mathematics scores and identified elementary math as a content area needing support, they decided to accelerate the mathematics curricular review cycle.
A review of the district’s course catalogue indicated that Barnstable provides students with equitable access to a range of rigorous coursework at the middle and high school levels, which is a strength of the district. Elementary school teachers explained that students can choose from a range of project-based learning pathways to participate in, including cooking, ice skating, Legos, fire academy, police academy, board games, and chess. Middle school students and teachers reported that the Gateway program helps students access rigorous coursework. Students also noted that they use their advisory period and their “Directed Study” period to connect with teachers about their work. According to the Barnstable High School Program of Studies, the district offers rigorous career pathways that connect classroom instruction to real-life career choices. This coursework includes content areas such as business, law, computer science, culinary arts, education, engineering, nursing, fashion design, studio arts, art education, graphic design, environmental science and technology, and cartooning and animation. High school students commented that they “can choose any path that [they] want to choose” and that they appreciated having various pathways to take. Additionally, as described in Table E21, the advanced coursework completion rates of African American/Black, Asian, Hispanic/Latino, high needs, and low income students have increased since 2023. 
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Teachers across all grade levels agreed that the district provides supports for developing a safe and supportive learning environment in which most students can engage in academic content, which is a strength of the district. Elementary school teachers noted that supports include learning walkthroughs, professional development from external facilitators, a schoolwide behavior matrix, and Responsive Classroom (RC) strategies. Middle school teachers explained that their professional development has focused on creating modification scaffolds and that the school is streamlining its MTSS to be easier for teachers to work with. High school teachers shared that their school has revised their behavioral standards to be clearer and that community mentors engage in Tier 2 and Tier 3 intervention support with students. Students shared examples of these supports, with one student noting that they participated in small groups in their English class to develop a thesis prompt and another student explaining that their teacher made sure to include academic content that relates to students’ lives. Another student reported that in their forensics class, they compared blood samples with their classmates and were able to share their thinking with one another. Instructional observation ratings for Positive Climate in the high end of the middle range for all grade bands (ranging between 5.1 and 5.6) suggest that students share warm and positive relationships with their teachers. 

The district has set expectations for and supports educators in implementing lessons that reflect grade-level standards and WIDA English Language Development Standards. Teachers and other officials agreed that the district requires that teachers identify both content and language objectives for all lessons, and the district upholds the expectation that teachers identify strategies for providing supports that enable students to engage in grade-level content. Moreover, instructional observation ratings for Content Development and Content Understanding in the lower- to upper-middle range for all grade bands (ranging between 3.4 and 5.7) suggest that teachers use discussions and activities to encourage students to analyze and reason. Additionally, the focus of the class is sometimes on meaningful discussion and explanation of broad, organizing ideas. According to teachers, the district supports them in implementing evidence-based instructional practices by purchasing new curricula and providing professional development from external facilitators.  
Recommendations
The district should develop a plan for sharing its instructional vision with all stakeholders and should work directly with principals and other instructional leaders to integrate the instructional vision across schools, grade levels, and academic departments.
The district should work with school leaders to establish an ILT comprised of educators and administrators with varied expertise at each school. 
The district should prioritize selecting high quality instructional materials, with strong consideration of those rated “meets expectations” on CURATE and/or EdReports, across all grades and subject areas.
The district should examine student needs at the high school level, select Tier 2 and 3 interventions across each subject, and implement them with students who need additional support accessing the general curricula.
[bookmark: _Assessment][bookmark: _Toc101446229][bookmark: _Toc207794774]Assessment
This section examines the extent to which, through the establishment of strategic data and assessment systems, the district supports a robust, data-centered culture that advances equitable student experiences and outcomes. It also addresses how the district collects an array of data to inform decisions at the classroom, school, and district levels. By analyzing assessment results and other data, educators can develop an understanding of the whole student, examine trends across student groups, and adjust their instruction accordingly. 
Table 5 summarizes key strengths and areas for growth in assessment in Barnstable.
Table 5. Summary of Key Strengths and Areas for Growth: Assessment Standard
	Indicator
	Strengths
	Areas for growth

	Data Collection
	Barnstable collects multiple data points and disaggregates student-group data to inform district planning, decision-making, policies, and practice.
	

	Data Use and Culture
	District, school, and classroom leaders agreed that they have a shared understanding of how data use informs strategic priorities and is connected to the district’s broader instructional vision.
	Providing guidance for reviewing student data and facilitating regular cycles of data review 

	Sharing Data
	The district has systems and processes for communicating student achievement with families.
	Implementing consistent grading policies across schools


[bookmark: _Data_and_Assessment][bookmark: _Data_Collection]Data Collection
The PK-5 director of teaching and learning, the assistant superintendent, the director of multilingual learners, and the data accountability specialist oversee assessments in Barnstable. District leaders reported that district staff regularly use grades, attendance, MCAS data, ACCESS data, AP scores, STAR benchmark assessment data, Devereux Student Strengths Assessment (DESSA), and The Learning Framework in Number data to evaluate students’ academic, social-emotional, and behavioral needs. For instance, the assistant superintendent shared that the district reviewed MCAS mathematics scores, identified elementary math as a content area needing support, and decided to accelerate the mathematics curricular review cycle. The district disaggregates all data by specific categories including race/ethnicity, English Learner status, and disability status. Furthermore, the superintendent explained that in addition to using student achievement data, she conducted focus groups with faculty, staff, town council members, school committee members, students, families, and community leaders to inform the DIP. This collection of multiple data points and the disaggregation of student group data to inform district planning, decision-making, policies, and practices is a strength of the district.
Table 6 outlines the standardized assessments used districtwide. 
Table 6. Summary of Districtwide Assessments
	Assessment
	Grades
	Time of administration

	STAR Math
	1-8
	Fall, Winter (grades 1-5) spring

	STAR Early Literacy
	K-1
	Fall, winter, spring

	STAR CBM
	K-3
	Fall, winter, spring

	STAR Reading
	2-9
	Fall, Winter (grades 2-5), spring

	Core Knowledge Language Arts (CKLA)
	K-5
	Multiple times of administration

	The Learning Framework in Number
	K-5
	Multiple times of administration

	ACCESS for ELLs
	K-12
	Spring

	MCAS
	3-8 and 10
	Spring

	Devereux Student Strengths Assessment (DESSA)
	3-12
	Fall, spring

	Lexia
	K-7
	Not specified

	PSAT
	10
	Fall

	Youth Truth Survey
	3-12
	Not specified


According to district leaders and the district’s assessment calendars, Barnstable strategically selects and implements assessments that align with instructional content; however, Barnstable does not publicly share the assessment plan or schedule. District staff explained that the STAR assessment was strategically selected through a previous district effort to develop a standardized assessment system for math and ELA in Grades K-8. Additionally, district staff explained that the Youth Truth Survey was selected to gather perspectives on student culture and school climate. This effort is also described in the DIP where Barnstable highlights that it will use baseline data from the Youth Truth Survey to continue working toward positive school cultures among students, families, and staff. Elementary school teachers and student support staff also described gathering DESSA data to spot signs that students might be feeling anxious, withdrawn, or sad.
Teachers described utilizing curriculum-provided assessments (e.g., unit and benchmark assessments), in addition to standardized assessments, to monitor student learning. Elementary school teachers explained that they use the built-in unit and benchmark assessments with fidelity and that they do have some flexibility in giving grade-level unit assessments. Further, teachers and department heads agreed that the district collects feedback from school staff and uses the input to refine its assessment strategy. For instance, high school department heads reported that they revised their common assessments to align with state standards and that they collaborate with teachers during their common planning time (CPT) to ensure that they are horizontally and vertically aligned across grade levels. Middle school teachers echoed this statement and explained that they collaborated with their department heads, who have implemented more rigor into common assessments, to ensure that their curriculum scopes and sequences are aligned. 
[bookmark: _Data_Use][bookmark: _Data_Use_and]Data Use and Culture
District and school leaders and teachers agreed that they have a shared understanding of how data informs strategic priorities and is connected to the district’s broader instructional vision, which is a strength of the district. District staff shared that the superintendent “is very big on utilizing data and incorporating data into district improvement plans [and] school improvement plans” and noted that data use is embedded in district culture. District staff also explained that Barnstable supports teacher understanding and use of data through school-based professional development, professional development with external facilitators including CKLA and The New Teacher Project (TNTP), and dedicated collaboration time. For instance, one district leader explained that there are professional learning opportunities for teachers on assessments and data usage to inform their instructional practices and that district leadership (e.g., the superintendent, assistant superintendent, special education co-directors, principals) is involved in the review and analysis of student data at the school level, when requested. Elementary school teachers described participating in professional development taught by CKLA, while middle school teachers described administrators as “data driven.” Another district leader reported that data was used to inform the curriculum selection process for the health content area and that the district prioritized selecting a curriculum that had assessments embedded within it. 
According to district and school leaders, teachers, and student support staff, the district provides educators with access to relevant data. The assistant superintendent commented that principals are expected to be reviewing data with school staff after each benchmark and that principals are also expected to lead data review meetings with district leadership. The assistant superintendent also shared that the district is improving its MTSS framework to create data review structures. Despite having access to relevant data, school leaders reported that district expectations and support for data use are inconsistent. 
Principals explained that although the district is in the process of developing new data protocols for use in its MTSS, there is room for improvement in how cycles of data review are facilitated. For example, middle and high school principals explained that they review data with teachers during department meetings and professional development meetings but noted that providing planning and collaborative time—and support for using the data provided—is not a consistent practice within the district. One principal shared that the district does not have an expectation for how schools should conduct their cycles of data review but that it is expected for principals to dissect the data. Additionally, another principal reported that it was difficult for them to attend these professional development meetings on data because they took place during dismissal time. 
Teachers and student support staff noted that they use a variety of data, academic and nonacademic, to get comprehensive pictures of their students but echoed the sentiment that expectations for data use across schools within the district are inconsistent. Teachers have access to data dashboards for some assessments, including MCAS and STAR for reading and mathematics, but teacher specialists noted that some nonacademic data from summary analysis reports are inconsistent. Further, according to teachers, the district provides resources necessary to understand and analyze the data but not consistent and formal opportunities to collaborate. For example, according to the Title 1 Protocols at BUES document, benchmark data are expected to be reviewed during fall, winter, and spring in collaboration with special education coordinators and ESL teachers. However, elementary school teachers shared that they are reviewing data individually. Middle school teachers stated that they collaborated with one another to review student work and develop an equitable grading policy; however, there was no guidance from the district on how this process should be completed. In focus groups, teachers noted using their professional learning community (PLC) time to review data from district-mandated assessments (e.g., STAR, CKLA, The Learning Framework in Number, MCAS). However, some teachers noted that their PLC times are often interrupted by individualized education program (IEP) meetings. Some general education teachers and teacher specialists stated that although professional development was helpful, they could still use more collaborative time with their department teams. Student support staff explained that although they are expected to use data review tools provided by the district, Barnstable is still in the process of revising its MTSS and there is currently no districtwide model for reviewing data. Providing guidance for reviewing student data and facilitating regular cycles of data review are areas for growth for the district. 
[bookmark: _Sharing_Results][bookmark: _Sharing_Data]Sharing Data
Barnstable has systems and processes for communicating student achievement with families, which is a strength of the district. District leaders expect teachers to communicate with families about student performance and provide guidance for teachers to communicate with families through annual DESE School and District Report Cards and student report cards. These report cards are also translated into English, Portuguese, and Spanish. Thus, teachers and families noted that the district regularly communicates evidence of student, school, and district performance. Additionally, district leaders and teachers noted that STAR, literacy screeners, and DESSA data are shared with families. Parents also reported that elementary school teachers send weekly classroom updates. Parents did note that it would be helpful to receive some training on understanding report cards, especially when transitioning between schools, and on Aspen. 
Across focus groups, multiple district and school-level staff identified inconsistent grading policies as an area for growth for the district. The district has a transparent system, Aspen and Google Classroom, that enables families to monitor student academic data, including grades on assignments and overall course grades. However, district leaders highlighted a critical need for equitable grading practices across schools and courses, to support their instructional vision. Currently, each school has a grading policy, yet school leaders and teachers noted inconsistencies in grading, even within schools using the same overall grading policies. At the elementary level, teachers described using standards-based rubrics but noted that interpreting report cards with families can be difficult because the report cards do not clearly explain the timing of when standards are taught. At the middle school level, teachers described inconsistencies across departments and discussed disagreements over whether or how homework is incorporated into student grades. One department head noted that “a grade in one department is going to mean something totally different in a different department.” Teacher and student focus group participants also reported that the district does not set expectations related to engaging all students in goal setting and data review. High school students reported that the data shared with students and timing of sharing it vary among teachers. Additionally, middle school students did not explain a consistent way in which teachers share students’ progress. Teachers did not report any expectations for engaging all students in goal setting.
According to district staff, Barnstable regularly reviews and monitors digital platforms that collect, store, and share student data to ensure ongoing compliance with student data privacy laws and regulations. In addition, district staff reported that the district does offer professional learning regarding student data privacy law, policies, and best practices for safeguarding student information. According to district staff, the district offers a program at the beginning of the school year that gives an overview of best practices for safeguarding confidential student data. For staff who oversee student data more closely (i.e., administrative staff), the district provides additional privacy training at least once a year. Barnstable also has a role-generated security safeguard that controls staff access to particular student and staff information. 
Recommendations
The district should establish expectations for data review and develop structures to facilitate regular data review at the school and classroom levels.
The district should engage teachers and instructional leaders in establishing and implementing clear grading policies to reduce variability across classrooms and subject areas.
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This section examines the extent to which the district has established systems, policies, and practices that allow administrators to effectively recruit, hire, onboard, and support a highly effective, diverse, and culturally responsive workforce. It also focuses on the systems and structures that the district uses to provide all educators with ongoing access to high-quality professional learning and actionable feedback and establishes a culture that fosters collaboration, retention, recognition, and advancement.
Table 7 summarizes key strengths and areas for growth in human resources and professional development in Barnstable.
Table 7. Summary of Key Strengths and Areas for Growth: Human Resources and Professional Development Standard
	Indicator
	Strengths
	Areas for growth

	Human Resources Infrastructure, Policies, and Practices
	The district has formal procedures for addressing staff grievances that are based on clear, coherent policy. 
	Establishing and implementing systems for payroll oversight 
Providing timely and accurate payroll information to staff

	Staffing
	Barnstable implements several recruitment, retention, and advancement efforts within the local community. 
	Ensuring that new staff are hired in a timely manner

	Professional Learning
	Barnstable systematically incorporates participation feedback to inform professional development opportunities.
	Promoting individual educator growth based on walkthroughs, observations, and feedback 
Establishing clear protocols for CPT that encourage effective collaboration
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Barnstable Public Schools does not employ any staff member who is primarily responsible for human resources matters. Instead, the district is supported by the municipal human resources department, which consists of 10 employees (one part-time) who support all town departments. Staff positions include a human resources director, a deputy human resources director (who also serves as the Americans with Disabilities Act coordinator), and a human resources coordinator. One human resources staff member devotes all her time to supporting the schools, while others balance school and town matters. Staff from the human resources department join the superintendent’s and town manager’s weekly meetings. 
Municipal human resources staff described ways in which they collaborate to support district needs. They highlighted how a consolidated structure of the department streamlines communication between the school and the town, providing a recent example of effectively addressing an air quality issue at Barnstable United Elementary that raised safety concerns among staff and families. Human resources staff served as the intermediary channel through which the school and town communicated. The town’s human resources staff acknowledged, when asked about staffing levels, that they have experienced an increased workload since the COVID-19 pandemic but generally felt that they had sufficient staff to support all district human resources needs. 
However, multiple district staff members highlighted a desire for more district-specific capacity to support human resources. As stated by one school leader,
I just don’t see how we are capable of supporting all the public municipalities with one centralized human resource department office. . . . I see at times that maybe we as a district are overstretching ourselves and things are not being done. I don’t think it’s a lack of research or knowledge; I think it’s just a lack of personnel.
Specifically, school leaders reported that they have lost candidates when human resources is not able to process paperwork in a timely manner (see Staffing section). Teachers’ responses were similar to those of school leaders, stating that the district would benefit from having its own payroll department because, between other town offices and the school district’s large number of employees, “there’s just too many issues, too many people for one person to handle.”[footnoteRef:7] In particular, multiple staff members shared that the district has had issues with incorrect payroll information. The superintendent voluntarily noted the uniqueness of having payroll operated by the town and shared that the district is starting to put “systems of oversight in place.” Currently, the town payroll department is distinct from the overall human resources department, but it oversees payroll for all municipal employees, not just the school system. Establishing and implementing systems for payroll oversight, especially given the large number of district employees who comprise the town’s overall payroll, is an area of growth for the district.  [7:  For context, according to the 2024 School and Town Wage Reports, Barnstable had an estimated 1,100 people on the school’s payroll; that constitutes slightly more than half of the town’s overall payroll for that year. However, the town’s payroll report includes individuals who are partially, seasonally, or temporarily employed. ] 

Sources shared conflicting information about payroll responsibilities. According to the superintendent, payroll is “pretty distributed” and includes schools’ administrative assistants. In contrast, teachers attributed payroll inaccuracies to human resources staff turnover and wondered who in human resources they should contact about payroll. Human resources staff repeatedly suggested that they are not involved with payroll and that they invite the payroll staff to attend the orientation for new hires. While human resources staff said in focus groups that their website includes contact information for payroll, AIR was unable to find this information at the time of the review. The treasury department lists payroll as its responsibility; AIR found the names of payroll staff listed as treasury department staff on the town payroll, but could not find their contact information. Human resources staff reported that district staff can access their compensation and other employment information electronically through Tyler Enterprise ERP (formerly Munis) or request paper copies from the human resources office, which are “housed confidentially” and kept “under lock and key.” However, teachers reported that there is inconsistent responsiveness from the human resources department when district staff reach out with inquiries about salary, benefits, leave, and insurance. Providing timely and accurate information about payroll to staff is an area for growth for the district. 
According to district and school-based staff, the policy manual works alongside the union contracts to set expectations and provide support. The district’s policy manual and union contracts are publicly available on the Barnstable district website. The personnel section of the manual covers a variety of staff conduct expectations and rights, such as consistent attendance at work, family and medical leave, and personnel use of technology. Each school also has a teacher-facing dashboard that includes links to a wide array of resources that teachers might need to refer to. These dashboards have school schedules, documents showing schoolwide expectations and discipline policies, incident referral forms, and links to relevant curricular resources. The dashboard also includes links to staff contracts and a link to the state’s Office of Educator Licensure webpage. 
[bookmark: _Staffing]Barnstable has policies and procedures in place to address staff conflicts and grievances, a strength of the district. All staff have information about staff grievances laid out in their contracts, and there is a dedicated section of the policy manual for grievances; together, the documents create a coherent, comprehensive grievances policy. Two members of the human resources staff work on all personnel-related issues. When an employee or administrator comes to them with any issues, they meet with appropriate individuals to find a solution and identify further resources or supports that an employee might need. Human resources staff shared that they try to “have it resolved at the lowest possible level,” a phrase that is underscored in both the union contracts and the policy manual. The district prepares administrators to handle conflicts during the human resources office’s new administrators training, where the assistant human resources director presents on “the need for difficult conversations and how to facilitate personnel conflicts successfully,” according to human resources staff. For example, items on the training agenda include workers’ compensation, successfully managing personnel matters, and performance management. When issues cannot be resolved at the school level or the nature of the conflict requires employees to bring the issue to the human resources office, then human resources staff work with the superintendent to address the issue according to procedures laid out in staff contracts. The teachers’ association reported that when grievances come up, they attempt to help their members address an issue. When a conflict is elevated to human resources, teachers agreed that the district has formal processes in place to resolve staff conflicts and grievances. 
According to human resources staff, the district has adequate resources for posting job openings and verifying educators’ credentials. Human resources staff reported that they use PowerSchool’s talent management (TalentEd) and job board (SchoolSpring) services and that these tools facilitate posting jobs “according to . . . the union contracts”—in particular, a contract requirement that positions are posted internally. For jobs that “aren’t specific to education, like facilities,” the district also uses other platforms such as Indeed. When it comes to verifying the credentials of newly hired staff, this is built into the human resources office’s process: A staff member has created a database in Tyler Enterprise ERP that allows them to easily identify and find a teacher’s subject area, grade level, date that their license was issued, and when their license expires. The human resources staff member noted that they monitor the database throughout the year to ensure the information is up to date. 
Staffing
According to district leaders, the district primarily uses Tyler Enterprise ERP to assess staffing needs across schools. School leaders did not recall human resources or the district providing employment data to schools when making staffing decisions; however, some noted that they dive into employment and retention data through the school’s report card on DESE’s website. Human resources staff agreed that they have procedures in place to recruit and hire staff. First, a requisition from the school to post a job opening is sent through the town’s finance office and then to the superintendent. Next, the human resources coordinator will post the job on the appropriate job boards (see Human Resources Infrastructure, Policies, and Practices section). As outlined in district documents, schools then oversee hiring: School leaders establish an interview team, applicants are screened for interviews, and then interviews are conducted. Finalists deliver demonstration lessons, the interview team recommends multiple finalists, and then the principal or superintendent makes the final decision. 
Demographic data indicates that students’ racial/ethnic identities are not reflected in the district’s teacher demographics. In 2025, according to DESE data, approximately 32.8 percent of Barnstable students identified as Hispanic or Latino, while 4.7 percent of teachers identified as Hispanic or Latino. Also in 2025, while 19.4 percent of Barnstable students identified as Asian, Black, or multiracial, 3.6 percent of teachers identified as Asian, Black, or multiracial. 
Staff reported that the district has had trouble recruiting and retaining staff in general, and particularly non-White staff. Participants across several focus groups underscored that “the Cape real estate market is a huge impediment for drawing anyone.” According to staff, Cape Cod lacks affordable housing, lacks housing in general, is a “predominantly White community,” and is relatively older than other areas of Massachusetts; therefore, the location itself detracts young educators and educators of color from applying for positions. According to school leaders, a frequent reason that staff leave district positions is to relocate for affordability reasons, with one school leader claiming that it is the “number one reason” for the “majority” of staff who leave. Real estate (from Zillow) and demographic data (from the U.S. Census) suggest that Barnstable County has more expensive housing, few rental units, and an older and Whiter population compared to Massachusetts as a whole. For example, in Massachusetts as a whole, the ratio of median home value to household income is 6.25. In contrast, in Barnstable County, the ratio is 8.16. 
When asked about recruiting and retaining an educator workforce that is representative of the student population, human resources staff said that the district attends job fairs that provide access to diverse candidates, posts job openings on the Mass Partnership for Diversity in Education’s job board, and has participated for multiple years in DESE’s Teacher Diversity Professional Learning Community (TDPLC). The district’s participation in TDPLC has supported district leadership in developing and utilizing multiple training sessions for district staff on hiring and retention strategies related to the recruitment of a diverse workforce.
Across these trainings, the district communicates the importance of attenuating bias, hiring diverse and representative staff, and listening to staff of color. In addition to empirical data from peer-reviewed articles, the districts’ trainings also provide district-specific examples. They describe how district leaders have disaggregated TNTP data by race and ethnicity to examine staff retention and morale. The district puts forward some strategies to promote a representative workforce. One hiring strategy is to remove the names and addresses of candidates before the initial résumé screening, according to a district presentation on hiring best practices. One retention strategy from a district presentation is to hold “stay conversations” that communicate how staff are valued. 
Barnstable has also focused on encouraging members of the local community—especially Barnstable students and staff—to become paraprofessionals and licensed teachers in the district. The superintendent has emphasized a “grow your own” approach that includes developing both a formal educator pathway program and, in collaboration with union leadership, pipelines for paraprofessionals and administrative assistants to obtain their licenses. The superintendent added that they have seen initial success using this approach, as evidenced by the increase in the number of bilingual educators employed in the district—some of whom advanced from being a paraprofessional to obtaining teaching licenses. Teachers also described programs for high school students to gain teaching experience by assisting teachers in intermediate and elementary schools. Through a teacher diversity grant program, the school ran a workshop for staff looking to advance their licensure and is currently collaborating with Falmouth Public Schools, Sturgis Charter Public School, and local community colleges to recruit students and community members who are interested in becoming educators. In the past year, human resources staff reported that they submitted 20 waivers for educators’ licensure in the past year, indicating the extent of the district’s struggle to hire and place licensed educators across the schools. Human resources staff also noted that they track teacher licensure in Tyler Enterprise ERP and send multiple reminders to teachers before their license expires, emphasizing that on Cape Cod, it is “hard to get licensed teachers so we want to support who we have.” Barnstable’s recruitment, retention, and advancement efforts within the local community are a strength of the district.
Post-COVID-19-pandemic data from DESE suggests small indications of successful recruitment and retention efforts, both overall and of representative staff about 10 percent of newly hired teachers in school years 2021-2022 and 2022-2023 were non-White, resulting in a 36 percent increase in the representativeness of non-White teachers in Barnstable (from 3.6 percent to 4.9 percent of teachers). 
When the district initiates the hiring of new staff, human resources staff reported having processes for onboarding staff, such as requesting paperwork, informing new hires of their benefits, and introducing the new hires to human resources staff. Human resources staff said that their office confirms staff members’ licensure and Criminal Offender Record Information status; overall, human resources staff characterized their role as “facilitat[ing] as opposed to . . . initiating” staff changing positions or starting new positions. Teachers and school leaders reported that this process sometimes works smoothly in the summer months, but during the school year, human resources does not generally process paperwork in a timely fashion. Due to these delays, candidates accept job offers from other districts rather than continue to wait, according to teachers and school leaders. One school leader believes they have “lost some great educators just because the process is a little bit slower than other schools and districts.” Ensuring that new staff are hired in a timely manner is an area for growth for Barnstable. 
When teachers are hired in the summer, they attend a three-day new teacher orientation event for the whole district. The training days cover an overview of district operations (e.g., educator evaluations, technology), academic content (e.g., English language education, special education, and social-emotional learning), and orientations at individual schools (see Professional Learning section). Human resources staff and teachers both said that the overall onboarding process works effectively when teachers are joining at the beginning of the school year, but when there is a midyear hire, there is often a rush to get new hires through the paperwork and trainings.
Barnstable educators and their evaluators use a five-stage evaluation process that is consistent with the Massachusetts Model for Educator Evaluation, according to district documents detailing the process. Educators complete a self-assessment that involves analyzing evidence on student learning, growth, and achievement. Then, educators set goals—one related to improving their own practice and one for improving student learning—and develop a plan to achieve these goals, using established benchmarks to assess progress. The district encourages educators to self-assess and set goals that prioritize seven focus indicators that are of “highest priority” to meet the DIP goals, and the educator plan explicitly asks educators if they can connect their goals to the focus indicators. Observations and the collection of evidence are formally ongoing. Developing educators—those in their first three years of teaching—must be observed at least five times in their first year and at least three times in the second and third years. Educators who are not considered a “developing educator” follow a self-directed, two-year plan that requires at least one observation. 
District records suggest that teacher evaluations are consistently completed using EducationAdvanced. AIR used simple random sampling to select a sample of 10 percent of 367 teachers (37 teachers) due for summative evaluations for the 2023-2024 school year. Nearly all (36) of the teacher evaluations selected for review had a summative evaluation available for review. Nearly all (35) of the 36 teacher evaluations available for review were complete and included required components, including a rating for each standard or an overall rating. All evaluation documents reviewed included a student learning SMART goal and a professional practice SMART goal. All the teachers’ progress toward their student learning and professional SMART goals were evaluated. Nearly all evaluations reviewed (94 percent) included multiple sources of evidence, such as observations, student work samples, or other evidence to support progress toward student learning goals, professional learning goals, standards, and indicators. Nearly all summative evaluations (97 percent) included feedback for each standard and overall feedback related to the teacher’s overall rating. All feedback provided to teachers named strengths or practices the teacher should continue; however, only a small majority (62 percent) included feedback indicating areas for improvement.
District records suggest that administration evaluations are also completed using EducationAdvanced. Of the 25 administrative district staff who were due for a summative evaluation for the 2023-2024 school year, nearly all (96 percent) evaluations were available for review. However, of the 24 evaluations reviewed, only 17 (71 percent) were complete with performance ratings and assessment of progress toward goals. Of the 24 summative evaluations reviewed, all included student learning and professional practice SMART goals. Only two of the summative evaluations included a school improvement SMART goal. All evaluations included multiple sources of evidence used to support their progress toward SMART goals and standards. Of the 17 evaluations reviewed, all included feedback for each standard, including evaluator feedback naming each administrator’s strengths. However, only 12 (71 percent) included areas for improvement for administrative district staff. 
The teacher evaluations demonstrated several positive aspects, including the consistent inclusion of summative evaluations for nearly all teachers, comprehensive feedback naming their strengths, and the use of multiple evidence sources such as observations and student work to evaluate progress toward goals. Similarly, administrative staff evaluations effectively incorporated SMART goals and multiple evidence sources to assess performance. 
Across focus groups, both school and district staff agreed that the evaluation process generally complies with the state’s requirements. However, staff at both levels also frequently pointed to a discrepancy between the district’s evaluation ratings and the students’ performance, suggesting that refinements to the evaluation process may better support the district’s priority of improving academic outcomes for all students. Statewide MCAS data from school year 2021-2022 show that Barnstable students meet or exceed expectations at much lower rates than their peers across the state, and that trend has remained true through 2024 (see District Profile section). In focus groups, school committee members and school leaders emphasized how the district needs to “work toward formative change in the culture of our schools.” One school leader noted that, to encourage this progress, the district has provided some professional development to school leaders on promoting educator growth through evaluations because the district “need[s] to push the educators for more rigor.” 
When it comes to advancement in their careers, teachers opined that their district has the resources to support their professional learning or pathways to advancement. The district provides stipends or reimbursements to cover the cost of professional development opportunities for staff. In general, teachers agreed that leaders “want you to like your job and be successful.” Some teachers said that school leaders are open to teachers’ ideas for their advancement and encourage them to pursue next steps—highlighting that multiple administrators and department heads were formerly teachers in the district. However, some teachers raised that there are limited opportunities for advancement beyond moving into administrative roles. For example, the district eliminated instructional coach positions at the elementary level and ILTs do not exist (see Curriculum and Instruction), removing leadership opportunities for teachers who want to advance but remain in classroom roles. 

Barnstable offers an “in-district mentored internship” for educators seeking their professional licensure for administrative leadership. The internship involves receiving an assigned mentor, developing a learning plan, and collecting evidence of meeting standards of practice. The superintendent also emails additional opportunities for advancement programs to staff, such as an opportunity for aspiring school leaders to participate in a Leadership Licensure Program through the Massachusetts School Administrators’ Association and a leadership licensure program through William James College. District documents show that staff are recognized for their work through videos on the district’s website and spotlights in a district staff newsletter. In meetings at the beginning of the school year, the district celebrates staff anniversaries.
[bookmark: _Professional_Learning]Professional Learning 
A district-provided rubric gives school leadership guidelines for formal observations and contains opportunities for feedback as part of the educator evaluation cycle, but evidence suggests these opportunities are limited in frequency and depth. When asked why observations to promote educator growth are limited, both school leaders and teachers pointed to the contractual rules. However, teachers and school leaders expressed differing accounts of how the rules impact the process, suggesting that collaboration to change the rules has yet to occur. 
One rule that governs observations is the ten-minute threshold: any observation that is longer than ten minutes is formally evaluative, and therefore can only be conducted by the principal or main evaluator of that teacher. Principals expressed a strong desire for department heads, curriculum coordinators, and assistant principals to observe for more than 10 minutes and offer non-evaluative feedback. Principals shared that this would allow them to provide more feedback without it feeling like a “threat” to teachers, and ensure that all teachers received feedback from observers with similar content area expertise. In contrast, teachers described the ten-minute rule as protective, ensuring that a formal evaluation is at least 10 minutes long. Teachers would prefer that formal evaluations would be even longer, and that they would have more opportunities to be formally observed by someone with expertise in their content area. 
Another rule that governs observations is the bare minimum threshold: for any teacher on a two-year self-directed plan, only one unannounced observation is necessary to formally evaluate the teacher’s performance. Teachers noted that they often receive the bare minimum number of formal observations and few informal observations with feedback, which they believe is because evaluators and principals are too busy “trying to keep their head above water” to meet the “cumbersome” demands of the evaluation system. According to teachers, during the recent contract negotiations for paraprofessionals, school leaders claimed they were too busy to observe paraprofessionals. While principals acknowledged observing only the minimum number of times, they generally expressed the desire to observe more frequently and fears of pushback from teachers if they did so. One principal implied that staff may be overwhelmed by the number of walkthroughs, while another principal cited fears of pushback from the union if they increased the number of observations:
We collectively would have to, as an administrative team, a leadership team, say, all right, we know we’re hitting the minimums, but let’s up it all to two or three consistently across the leadership team in all schools so you wouldn’t get the response from the union of saying, “Well, I feel like they’re always in my room and targeting me.”
A third aspect of the observation system that both school leaders and teachers expressed dissatisfaction with was the lack of objective procedures for observations (and the evaluation system in general). Both principals and school staff expressed concern that observers cannot receive lesson plans from tenured teachers and there “isn't an agreement on what the lesson plan components should be,” according to one staff member. Both principals and educators also expressed concern with how few established criteria there are for whether an observation is evidence of exemplary teaching, rather than just proficient. 
The district uses walkthrough tools for math and ELA that evaluate how teachers’ instruction addresses standards for all students. The tools use a scale that rates how well their practices reflect standards: not yet, somewhat, mostly, or yes. The walkthrough rubrics also rate teachers on the culture of learning in their classroom, focusing on high-quality texts in ELA classes, use of high-quality questions and tasks in ELA, high-quality mathematical content, high-quality instructional practices in math, and opportunities for student ownership. While the contractual constraints mentioned previously limit the scope of feedback that can be provided during a walkthrough, multiple school leaders discussed coming up with workarounds to provide at least brief individualized feedback, either through the open-ended sections of the walkthrough tools or on made-for-purpose Google forms.
Some school leaders agreed that the district has provided guidance for observing instruction and have many tools available, such as from DESE and TNTP. However, those school leaders also noted that tools and processes need to be “streamlined because there’s just a lot. And it changes all the time.” In addition, the district has eliminated all coaching positions across the district in recent years; that said, the reading specialists continue to dedicate about 40 percent of their time to coaching based on what they observe during push-in intervention, according to district leaders. Another district leader noted that Barnstable does not have a “coaching model that…other districts have.” Some focus group respondents shared that the monitoring of instruction can sometimes vary by department.
When discussing professional development opportunities, teachers mentioned that the schools are introducing new literacy practices through the GLEAM grant and this professional development has involved observing literacy instruction. However, school leaders characterized the feedback from the GLEAM and TNTP walkthroughs as primarily schoolwide and only occasionally teacher specific. One school leader, commenting on these walkthroughs, went a bit further and claimed that “teachers really are looking for something more they can chew on than just ‘thank you for letting us in your room.’” District leaders mentioned that teachers voluntarily peer observe one another, particularly in Barnstable Intermediate School where they have a protocol and time to observe quarterly. However, examples like these were rare and limited in scope. Therefore, promoting individual educator growth based on walkthroughs, observations, and feedback is an area for growth for the district. 
The district does provide ongoing professional development opportunities for all grades. For Grades K-5, the district is focusing their school year professional development time on implementing the CKLA. The publishing company for CKLA ran some professional development sessions for elementary staff focused on introducing the curriculum to Barnstable staff. The company also ran professional development sessions on curriculum implementation for school leaders, who then provided their own professional development sessions for staff. Grades 4-5 also received school-year professional development sessions on Context for Learning Math. For Grades 6-12, the district is currently focused on supporting English Learners in Tier 1 instruction during in-service half days throughout the school year. Over the summer, the district offers additional professional development sessions that support staff in obtaining licensure, learning about mastering social-emotional learning strategies, and learning about special education supports and differentiation. School leaders also have autonomy to create professional development that meets the specific needs of their school. For example, professional development at Hyannis West has focused on co-teaching strategies, as the school plans to fully implement this beginning in the 2025-2026 school year.
According to teacher focus group participants, some professional development opportunities are high quality and aligned to their district’s instructional vision. Secondary teacher focus group participants said that professional development on “modification scaffolds” for English Learners was helpful and gave teachers time to work with staff in other grade levels. Respondents reflected that the professional development focused on supporting the needs of English Learners is “focused” and seen as key by staff to help them best serve English Learners. 
In focus groups, staff expressed mixed feedback on the quality of district-provided professional development opportunities, the amount of choice teachers have to tailor their professional development, and the opportunities to provide feedback to inform which professional development the district runs. However, district leader responses and district-provided documents suggest that teachers are generally satisfied with their professional development and have consistent opportunities to provide feedback. The district collects teacher feedback on professional development using surveys, a strength. According to district leaders, the focus on supporting English Learners was selected because of staff survey feedback in previous years, and elementary teachers will focus on English Learners based on feedback from this year. For the 2024-2025 school year, of the three surveys provided to AIR, 80 percent of teachers who responded agreed or strongly agreed that professional development was relevant to their role and responsive to the needs of the school or district.[footnoteRef:8] The district also has a professional development board that includes teachers, and all staff who completed the September survey were asked if they wanted to join the board. Lastly, the district shares teacher feedback with TNTP, who then makes explicit during each session they facilitate how they have changed their trainings in response.  [8:  41% strongly agreed, and 39% agreed. Three surveys were provided by the district and corresponded to three of the first four in-service half days of the 2024-2025 school year. On average around 75% of Barnstable’s licensed educators responded to each survey. All nine schools were represented in the survey, and the distribution of responses from licensed educators was close to each school’s share of district educators, with BHS slightly underrepresented.] 

Teachers’ contracts outline the number of CPT periods that teachers are required to have, and most teachers can access additional collaboration time as well. Elementary teachers shared that they do have time to collaborate during PLCs for math, ELA, social-emotional learning, and ESL. Reading specialists and curriculum coordinators also meet weekly to discuss GLEAM activities. Intermediate teachers reported having CPT with teachers in their grade levels as well as scheduled department meetings. When asked about the sufficiency of the amount of time to collaborate, intermediate teachers gave mixed responses, with some saying that their departments have sufficient time for collaboration, while others felt they did not have sufficient planning time.  At the high school, teachers noted that while they technically have time, the scheduling prevents the time from being used well: some staff are not paired with any other staff member during their CPT time, while others are paired with staff who do not teach classes in common, sometimes in completely different subjects. Monthly department meetings at the high school give teachers in the same department additional time to collaborate. 
However, the effectiveness and efficiency of collaboration time remain unclear. According to district staff, “CPTs are contractually teacher-led. Additionally, across focus group responses there is no evidence that the district provides guidance on how teachers should use CPT. Establishing clear expectations and protocols for CPT that ensure effective collaboration is an area for growth in the district. 
For recently hired educators, the district provides a three-day orientation, which school leaders described as “a high-level overview” of the district and the resources available to staff. For new educators, the district holds a “new educator luncheon” on half days that gives new teachers an opportunity to connect. Teacher focus group participants indicated that the district also has a mentoring program in addition to the in-district mentored internship (see Staffing section). Current staff can apply to be a mentor or are recommended by their department head, but “there’s no guarantee that you’re going to have a mentor who is in your grade level or discipline,” according to teacher respondents. The program used to be over the course of two years and mentors received a stipend to meet with their mentees consistently, but teachers shared that the program has been pared back from a two-year program to just a year and a half for financial reasons. District documents show that for the 2024-2025 school year, the district set meetings for mentors and their “protégé” in the beginning of the year at orientation and for an educator evaluation, as well as one scheduled for the end of the year. At other times, there are scheduled “protégé only” meetings (i.e., without mentors) on suggested topics, such as special education and licensure. Mentors must submit monthly meeting logs, and at least twice during the year, the mentor and protégé must observe each other teaching on suggested topics, such as special education and licensure.
Paraprofessionals have dedicated PD sessions at in-service half days that are tailored to their role, such as “targeted intervention strategies and resources aligned to tier 1 instruction” and “support students in math.” Consistent with the paraprofessional contract, one district leader mentioned that the district provides advanced notice of session topics, remuneration for participation, and that attendance at these sessions is optional.  In addition, according to a different district leader, board-certified behavior analysts (BCBAs) have been training elementary paraprofessionals, but it is unclear how widespread or frequent that is. 
Similarly, administrative assistants have dedicated PD sessions at in-service half days, although one district leader noted that “some PD days we don't have much for them district-wide.” Consistent with that assessment, district-provided PD calendars suggest that sometimes the topic is designated as “TBD,” which suggests that some sessions are not planned much in advance of the session, if at all. Examples of administrative assistant PD topics include ethics, student threat assessment, and human resources.    
Based on the town wage report (which includes temporary, seasonal, part-time staff), on average around 30% of paraprofessionals and 40% of administrative assistants filled out the professional development feedback survey for the September, December, and January half-day sessions of the 2024-25 school year. Of those who completed the survey, 67% of paraprofessionals and 86% of administrative assistants agreed or strongly agreed that the professional development they received was "relevant to my role and responsive to the needs of the school and/or district."  
According to staff contracts, both administrative assistants and paraprofessionals receive reimbursement for out-of-district graduate coursework, education credits, and similar educational opportunities. One teacher noted this support, in response to which another teacher reported that this support was “very helpful” in the process of moving from a paraprofessional to a licensed educator.  
Recommendations
The district should work with the town’s human resources and payroll departments to identify the correct process for staff to obtain payroll information and address payroll issues. 
The district should diagnose and address its obstacles in providing educators with timely and accurate payroll information. 
The district should work with the town’s human resources and payroll departments and school sites to pinpoint the root causes behind slow paperwork processing for new hires and devise solutions that streamline and speed up the hiring process. 
The district should work with its school leaders and unions (where appropriate) to promote greater use of walkthroughs, observation, and feedback for improvement in a non-evaluative setting.
The district should develop protocols for common planning time to support teachers in using this time effectively. 


[bookmark: _Student_Support][bookmark: _Toc101446231][bookmark: _Toc207794776]Student Support
[bookmark: _Toc101446232]This section focuses on the extent to which the district supports the whole student by creating safe and supportive environments, meeting students’ health and well-being needs, and engaging all families. It also focuses on the extent to which these supports are built on robust MTSS that flexibly assess and address each student’s academic, social-emotional, and behavioral strengths and needs.
Table 10 summarizes key strengths and areas for growth in student support in Barnstable.
Table 10. Summary of Key Strengths and Areas for Growth: Student Support Standard
	Indicator
	Strengths
	Areas for growth

	Safe and Supportive School Climate and Culture
	Barnstable creates safe and supportive learning environments in which elementary and middle school students and their families develop a sense of safety, connection, and belonging to the school and district community.
The district implements strategies to increase attendance and mitigate the effects of chronic absenteeism.
	Providing more consistent policies and resources to address intensive behavioral issues for educators

	Health and Well-Being
	Barnstable offers both shared district supports and differentiated school-based supports that support students’ mental and emotional well-being.
	

	Family and Community Partnerships
	The district’s community partnerships allow it to provide strong wraparound services to students and families.
	

	Multitiered Systems of Support
	
	Providing clear guidance for school leaders regarding how to implement each component of the MTSS at the school level
Improving high school students’ access to academic interventions, particularly for English Learners


[bookmark: _Safe_and_Supportive]Safe and Supportive School Climate and Culture
According to district leaders, school staff, and the Barnstable website, the co-directors of special education and the executive director of social-emotional learning and director of multilingual learners and student support services are responsible for overseeing student supports in the district. The directors of special education and social-emotional learning are supported by school-level staff, including principals, assistant principals, special education coordinators, family liaisons, guidance counselors, school psychologists, Board-Certified Behavioral Analysts, and school adjustment counselors assigned to each school. Because BHS is so much larger than the other schools in the district, support staff are further organized into “department hubs” and each student is assigned to one hub. This support allows each team to be more consistent in implementing policies, supports, and referrals. The district has substantially separate programs for students with social-emotional disabilities (Crossroads) and moderate to intensive special needs (Foundations). The Crossroads program is available for K-12 students, and the Foundations program is only at BHS. While Crossroads is focused on students with emotional impairments, Foundations provides academic and real-life skill supports. Students with moderate to intensive special needs also receive academic and real-life skill services in substantially sub-separate programs, according to their IEPs, in grades K-7.
Barnstable creates safe and supportive learning environments in which elementary and middle school students and their families develop a sense of safety, connection, and belonging to the school and district community, a strength of the district. According to middle school students and their families, students generally feel welcome, respected, and safe in their schools. Middle school students reported that, at school, they feel welcome and relate to the other students. For example, one middle school student explained that they befriend English Learners to help acclimate them to a new school and that they “know how hard it is to come to a new country.” Families noted that they feel as though the district does work to incorporate students’ identities in the schools and classrooms, especially with having events such as family nights, culture presentations integrated in the curriculum, and inclusive reading assignments. In contrast, a majority of students in the high school focus group agreed that bullying, cliques, and disrespect between students is a concern at Barnstable High School. However, they also stated that they have generally felt comfortable reporting instances of disrespect to a trusted adult. One student reported, “I feel like grades are just, especially my grade, is very cliquey, is very just not accepting of other people. It's hard to connect with my peers,” which others agreed with. Students described that they could report school safety concerns using the Say Something Anonymous Reporting System app, but it is not frequently used.
A review of district documents and information provided by the executive director of student services and social-emotional learning indicated that the district has a multi-hazard evacuation plan, an emergency response plan, and a bullying prevention plan. 
Additionally, all schools within the district conduct a school climate survey. District leaders and school student support staff shared that the district collects and uses multiple assessments to regularly monitor school and district culture, including the Youth Truth Survey, the DESSA, the Substance Use Survey (SURF), and the Signs of Suicide survey. Results from the 2023-2024 Youth Truth Survey show positive impressions by the Barnstable community. For example,  a majority of BHS families feel “different backgrounds are represented in artwork, posters, publications, textbooks, and school events”; many middle school students and parents “view the school as holding students to high expectations”; elementary parents feel that they “have strong relationships with their child’s school”; and elementary staff feel that “students treat them with respect.” Middle and high school students shared that they are asked to provide feedback via surveys and hub meetings. Middle school students reported that they complete daily surveys about the difficulty of their work and that guidance counselors reach out to them afterward to offer support. Students from BHS described the department hub arrangements and indicated that these supports allow them to develop strong relationships with staff who can directly support them throughout the year. 
As described by the district’s student support staff, the district provides some resources to address intensive behavioral support needs. For example, across all grade levels, support staff offer Tier 2 and Tier 3 small group counseling sessions focused on skill building, grief, and social skills. Similarly, across all grade levels, staff provide Tier 2 and Tier 3 individual daily check-ins and check-outs with school counselors. Middle and high school students are also provided with Tier 2 and Tier 3 weekly mentoring sessions with community mentors. Additionally, district and school-level student support staff explained that although they do help support educators in fostering social-emotional development among students through various trainings for teachers, educators are still struggling to identify, understand, and respond to the underlying causes of student behavior. Elementary and high school teachers agreed with this sentiment, stating that students with more severe behavioral needs take precedent over those with less severe behavioral needs and that there are inconsistencies in how teachers respond to behavioral concerns across classrooms. Providing more consistent policies and resources to address intensive behavioral issues for educators is an area for growth for the district. 
A strength of the district is its strategic use of initiatives to increase attendance and mitigate the effects of chronic absenteeism. Student support staff noted that chronic student absenteeism is something that they are currently working on, and the district is rolling out a mentoring program to connect with students who are chronically absent. In the 2024-2025 school year, Barnstable’s chronic absenteeism rate is 2.5 percentage points higher than the state rate, and students miss an average of 7.8 more days than the state average each year, according to DESE data. District and school leaders reported that they review student attendance data in district leadership meetings to identify trends. District student support staff noted that they identified English Learners at the middle school as having attendance concerns and that the mentoring program was developed using Elementary and Secondary School Emergency Relief (ESSER) funds. At the middle school and the high school, the community mentor program serves as an attendance intervention, particularly for English Learners, and students meet weekly with their mentor and engage in extracurricular activities (i.e., jiu-jitsu, soccer, music) during the school day. The district has an attendance policy manual, and district leaders explained that community mentors conduct home visits and check-ins with families of students who are chronically absent. Parents shared that the district notifies them about attendance concerns through personal phone calls and letters and that letters have been sent from school leaders to all parents with encouragement to improve schoolwide attendance. 
[bookmark: _Tiered_Systems_of][bookmark: _Health_and_Wellbeing]Health and Well-Being
The district offers health and physical education aligned with the Massachusetts Comprehensive Health and Physical Education Framework. A review of the district school schedules indicated that the district provides students with multiple opportunities to engage in physical activity and strengthen their bodies while attending school. However, according to school leaders, the district’s offering of health and physical education is inconsistent across grades and schools. BCIS (Grades K-3), West Villages Elementary (K-3), Centerville Elementary (K-3), Barnstable United Elementary (4-5), and Barnstable Intermediate School (6-7) all offer a full year of physical education and health education. BHS offers less than a semester of physical education for students in Grades 8-12 and a semester of health education for students in Grade 8. Hyannis West Elementary and West Barnstable Elementary both offer a full year of physical education and a semester of health education for students in Grades K-3. 
The district maintains a local wellness policy, as required by law. The policy provides a protocol that establishes an environment that prioritizes student health, well-being, and the ability to learn. Different district staff members are responsible for ensuring compliance with the McKinney-Vento Homeless Assistance Act, overseeing special education needs and supports, managing the needs of English Learners across schools, and overseeing health and wellness programs in the district.
District leaders, student support staff, and principals reported that the district has tiered mental and behavioral health services that support most students’ mental and emotional wellness. District leaders reported that there is small group counseling, the Crossroads program, and individual counseling sessions available for students in Grades K-12. There are also mental health services that support students’ mental and emotional wellness that differ by school and/or grade level: 
· Grades K-5 across all schools use Second Step and are in the process of beginning implementing Zones of Regulation and Social Thinking;
· Grades K-7 across all schools use Responsive Classroom, and the PBIS/Expectations Matrix;
· Grades K-12 across all schools use Collaborative Problem Solving;
· Hyannis West Elementary also has PATHS (Promoting Alternative Thinking Strategies); and
· BHS has bilingual guidance counselors, full-time school adjustment counselors, clinicians who support the Bridge program for students who have been hospitalized and are coming back to school, the community mentoring program, and alternative education programs.
Barnstable offers both shared district supports and differentiated school-based supports that support students’ mental and emotional well-being, which is a strength of the district.
[bookmark: _Family_and_Community]Family and Community Partnerships
District leaders reported several strategies to engage parents, including school councils, parent-teacher organizations, a SEPAC, an ELPAC, Boosters (a sports council), family liaisons, family game nights and cultural events, and letters sent to families. The district employs family liaisons who serve to connect families with the district, schools, and additional community resources; all these staff are multilingual, which facilitates communication with more members of the community. The district and its schools also provide guidance to staff regarding family communication. This guidance emphasizes culturally responsive and multilingual communication. District leaders reported using Smore and other apps, such as Whatsapp, to communicate with families, in English and other languages. 
District staff and school leaders reported that the district maintains relationships with organizations in its community to provide services and enriching experiences to students and families during and outside of the school day. According to district student support staff, Barnstable supports student connections to wraparound services through the Family and Community Engagement Center, which is a registration center that provides a variety of support services. The Family and Community Engagement Center, cited on their website as the first stop for families new to the district, has helped to create organizational connections between schools and community organizations. In interviews, staff explained how the district partnered with the city and multiple community partners, including Big Brothers Big Sisters of America, Pariva Health, the Cape Cod Cooperative Extension, Polished Dental, and the Massachusetts Department of Children and Families, to support the nonacademic needs of children in Barnstable. The Family and Community Engagement Center also coordinates districtwide volunteering, a clothing closet, and a food pantry. The district’s community partnerships allow Barnstable to provide a range of wraparound services to students and families, which is a strength of the district.
Regarding mental and behavioral health, the district engages in several community partnerships with local organizations, including the Bay Cove Behavioral Health & Wellness Center on Cape Cod, the New England Center for Children, the Samaritans on Cape Cod and the Islands, Sharing Kindness, the Barnstable County Department of Human Resources, the Behavioral Health Network, and the Cape Cod Family Resource Center. Additionally, principals stated that Barnstable has an adequate number of tiered mental and behavioral health services that support most students’ mental and emotional wellness. For example, district schools use screeners, the student support team process, and other sources of data to connect students to community resources. School support staff reported that they help identify what students need and connect them with the necessary resources through school counselors. The following section outlines the process for connecting students with supports.
[bookmark: _Multi-Tiered_Systems_of]Multitiered Systems of Support
Barnstable has a broad vision for school-level support teams. This vision reinforces personalized support for students and includes families in decisions about the selection and delivery of tiered supports. However, the district does not have an MTSS guidebook that details how the district applies adaptable MTSS to implement interventions for students across schools, which has allowed for variation in supports available to students. School staff described an emphasis on parent communication throughout the process, but families frequently highlighted a desire for a better understanding of what support is actually available. 
Principals and student support staff reported that they use disaggregated, student-centered data from STAR assessments, MCAS, and other progress monitoring to select academic intervention materials that align with the common curricula. Depending on the school, staff review data and match students with appropriate Tier 2 or Tier 3 supports during grade-level meetings, department meetings, and/or student support team meetings. Some teachers agreed that schools have sufficient staff and time allocated to implement and adapt Tier 2 and Tier 3 interventions to meet students’ needs, but others disagreed with this sentiment. Student support staff explained that families are invited to attend student support team meetings at least once a year and that the district conducts virtual and in-person presentations on individualized education programs. According to student support staff, these presentations also include interpretation in Spanish and Portuguese. District student support staff also shared that Barnstable is working to increase the level of family engagement in decision-making and the delivery of tiered supports by having family community liaisons who speak Spanish and Portuguese more readily available throughout school buildings and by promoting the family engagement center as a “welcoming center” rather than a registration hub. Parents commented on the student support team meetings, explaining that they felt as though teachers heard their concerns; however, they would appreciate more regular communication about when students may need to be transitioned out of supports. 
Although Barnstable provides some broad guidance on facilitating student support teams, the district does not provide clear guidance for school leaders regarding how to implement each component of the MTSS at the school level, an area for growth for the district. District leaders described how robust MTSS systems are critical to ensuring their instructional vision. They generally agreed that all schools have examples of supports occurring across the three tiers but also identified inconsistencies across schools in terms of supports, services, and procedures. Teachers agreed with this variation in approach and noted that the MTSS process is being streamlined and that it has improved from previous years. For example, elementary school teachers noted that through increased collaboration with ESL teachers and due to an increased number of observations, their schools have been able to increase the number of English Learners who are recommended for supports. Furthermore, middle school teachers explained that the new MTSS process is much easier for teachers to access and that the district offers professional development on creating modification scaffolds, which proved to be helpful during teacher collaboration times. School leaders added that the district is working on making interventions more systematic, but this effort, led by the assistant superintendent, is still in progress throughout the district. According to the assistant superintendent, the district has partnered with TNTP to refine its MTSS process. By the time of the onsite visit, TNTP had facilitated professional development sessions for middle and high school teachers about Tier 1 supports for English Learners.
Despite the plans and progress toward consistency, when students are accessing interventions, they vary by school. Elementary teachers explained that schools have an intervention period to offer ELA and mathematics interventions. School schedules, district documents, and comments from focus groups indicate that the middle school and most elementary schools do have designated intervention time. Middle school teachers described the substantially separate programs, the co-teaching model, and intervention blocks at their school. Middle school students agreed with school leaders and teachers, reporting tutoring supports and blocks during the day for ELA and mathematics support. High school students reported supports that were similar to those at the middle school, including tutoring after school and advisory blocks during the day; however, some students explained that “there [are] a lot of afterschool opportunities, but [they] feel like it depends on the teacher and . . . when they can stay after.” 
In addition, high school educators explained that their time and resources are not sufficient to provide the necessary academic interventions for English Learners because their scheduled intervention times often clash with students’ required special education and English Learner courses. Student support staff noted a similar concern and agreed that they also struggle to provide interventions to English Learners due to the limited amount of time available during students’ schedules. Additionally, they reported an over referral of English Learners to special education because of a lack of culturally responsive training and having the correct classroom supports for that population of students. Improving high school students’, particularly English Learners’, access to academic interventions, is an area for growth for the district.
Recommendations
The district should engage its school leaders and use walkthroughs to better understand the current level of inconsistency in addressing intensive behavioral issues, and then use that information to set districtwide policies, establish systems, or generally support educators.
The district should continue to refine its MTSS by developing clear guidance around how to implement each component of the system. 
The district should critically examine its high school schedule and make adjustments that allow English Learners to receive tiered interventions in addition to their required ESL and/or special education classes. 
[bookmark: _Financial_and_Asset][bookmark: _Toc207794777]Financial and Asset Management
This section focuses on the extent to which, through its policies, systems, and procedures, the district strategically allocates and utilizes funding and other resources in alignment with applicable laws to improve all students’ performance, opportunities, and outcomes. It also focuses on the ways in which the district collaborates with its partners to run daily operations, manage its assets, and develop long-term plans for sustainability.
Table 11 summarizes key strengths and areas for growth in financial and asset management in Barnstable.
Table 11. Summary of Key Strengths and Areas for Growth: Financial and Asset Management Standard
	Indicator
	Strengths
	Areas for growth

	Business Office Staffing and Infrastructure
	District and town officials maintain a strong working relationship when attending to the business needs of the district. 
	

	Budgeting and Budget Process
	The budget process is transparent and meaningfully incorporates input from several stakeholders.
The district maintains a savings account of over 10 percent of the district budget.

	

	Operations
	
	Providing comprehensive, timely, and transparent maintenance services 

	Managing Capital Assets and Capital Planning
	The district uses a tracking system to ensure appropriate replacement and/or disposal of goods.
	


[bookmark: _Budget_Documentation_and][bookmark: _Business_Office_Staffing]Business Office Staffing and Infrastructure
The district does not have a business office. Rather, Barnstable town employees provide most of the financial services for the district, and only a few services (e.g., grants management) are provided by school district employees. Town employees provide the following direct services for Barnstable: budget operations, accounting, procurement, and payroll. While most town employees provide these services townwide, a few town employees focus exclusively on managing and analyzing the school district’s finances. District and town staff explained that if additional staff were needed to support the business needs of the district, and sufficient justification for this existed, the district would make the request of the town “with statistics to back it up.” Town and district staff reported that staffing was adequate. One town employee said that the decentralization of business services across multiple town departments “lends itself to a pretty decent staffing level.” Multiple district leaders agreed, arguing that decentralization is most beneficial during budget shortfalls, as each town department (including the school district) lacks sufficient incentive to focus its budget cuts on staff who provide financial services. 
The school committee has a comprehensive policy manual and district handbook that, together, outline ongoing work and ensure compliance with state and federal requirements. Specifically, the policy manual has a comprehensive fiscal management section that details policies covering 24 areas including budget planning, fiscal accounting and reporting, inventory, audits, purchasing authority, procurement requirements, and payment procedures. The Formulation of Proposed Budget policy, for example, provides guidance on the budget preparation calendar and requires that the superintendent of schools and the town manager develop an annual policy agreement on the allocation of projected revenue, subject to review by both the school committee and the town council. School committee members discussed reviewing each line of the budget and, through their oversight, providing an internal system of checks and balances.
The district uses Tyler Enterprise ERP to monitor and control resources. District staff explained that an advantage of the system is that it allows for limits on spending “so that public cost centers can’t overspend their budget.” Another advantage of Tyler Enterprise ERP is that it provides access to administrative assistants working with principals and cost center directors, allowing for easy tracking to keep spending within the budget.
According to district staff and town officials, the district and town have a clear process and timeline for incorporating the school committee’s budgeting process into the municipality’s budgeting process, as well as the roles, responsibilities, and costs assumed by each party. The district has regular weekly meetings between the town manager, the superintendent, the finance director, and others, as needed, to address issues collaboratively. This allows for proactive problem solving and a unified approach between the town and schools. Also, the town’s comprehensive financial advisory committee provides financial advice to the town council on the yearly operating and capital budgets for all town departments, including the school department budget adopted by the school committee.
[bookmark: _Adequate_Budget][bookmark: _Budgeting_and_Budget]District leaders acknowledged the importance of understanding the need for open lines of communication to address school and town needs effectively. Both district leaders and town officials highlighted the good communication and cooperation between the district and the town, particularly related to shared financial responsibilities. Town officials and district leaders cited the weekly meetings between the town manager, the superintendent, and, if needed, the finance director as one way the town and district ensures clarity regarding roles and responsibilities.. When asked during separate focus groups, town officials and district leaders presented a shared understanding of how the town and district collaborate on budgeting and other financial decision-making. Of particular note, town officials and district leaders described the superintendent as the head of a town department who interfaces with town-wide procedures for budgeting, procurement, and other financial responsibilities. Procedural documents on the town of Barnstable’s website, such as the Budget Action Calendar, unambiguously detail how the school participates in town-wide financial processes. The Budget Action Calendar is color coded by who is responsible for what, and the text of each action step provides further detail, often listing specific town or school officials/departments. For example, on October 28th the listed action is: “Town Manager & School Superintendent develop annual policy agreement on allocation of projected FY26 General Fund revenue growth.” The strong working relationship between the district and the town on financial matters is a strength.
Budgeting and Budget Process
As evidenced in documents on the district and town websites, and confirmed by district and town officials, the budgeting process is transparent. The town publishes an annual budget calendar that incorporates critical meeting dates and milestones for the budget and highlights school committee actions. 
District leaders, school-based staff, and school committee members described the budget process as follows: in the fall, the superintendent meets with the town manager and the finance director to go over anticipated revenues for the year. They collectively determine, on the basis of that conversation, how to allocate revenue between the school and the town. For decades, the town manager and superintendent have consistently renewed a few set procedures for budgeting: the school district receives 60 percent of growth revenue, and any money not spent by the district is reserved for the Town. One leader stated that these procedures have endured to insulate the district from political pressure to spend money on other town services.
A leader went on to say,
From there, we put together [an internal] budgeting calendar that lays out when we want departmental submissions, when conversations on budget requests occur with departments, when the first school committee hearings are . . . all the way to when the budget is finally adopted by the town council.

And, with the revenue number in hand, district leaders put together budget guidance for the school leaders and department heads (e.g., transportation, maintenance), informed by the previous year’s unused revenue and areas for reducing spending and likely growth.
Finance division staff went on to explain that once school leaders and department heads put their budgets together, district leaders go through their requests to help each of them complete a budget submission. Principals described attending informal workshops and having to provide a school profile in their budget requests, detailing needs like staffing to support Students with Disabilities or English Learners. Principals agreed that they had an opportunity to present the needs of their schools—“the asks and the wants.” One principal shared,

As a first-year principal, I felt very well supported in just kind of the vision that I have for the school and [what I can present] to at least the superintendent level and have open conversations on finances and why.

Providing detail, a town employee shared, 
So, we had to have the departments, or the cost centers, really focus on what their core needs were. And when we received their budget submissions, they were right in line. They weren’t asking for a handful of new positions or millions of dollars in new requests. I attribute that, I think, to the good guidance that goes out to the cost center.
In addition to school leader input, district-provided school council meeting notes suggest that school council plays a large role in determining school-level budget requests across schools. 
The school leaders’ and department heads’ budgets are added to the budget projection models after initial completion, and finance staff and department heads finalize the requests. The next step is for the district to go before the school committee. There are essentially three public meetings with one formal budget hearing on the budget and, once adopted, it goes to the town council in June for final adoption. Town officials play a supportive role in reviewing school budgets, focusing on infrastructure and athletics. 
District leaders and school committee members agreed that the review and approval process is timely and culminates in an easily accessible, publicly available budget. A school committee member explained that the budget is communicated to the public through a transparent website where line-by-line details for all town departments, including schools, can be accessed. This transparent process that meaningfully incorporates input from several stakeholders is a strength of the district.
According to DESE data, the district received 29 percent of its foundation budget from Chapter 70 funds and exceeded net school spending requirements for fiscal year 2024 ($84,542,110) by $16,257,094, or 19.2 percent. In the previous year, fiscal year 2023, per-pupil funding for the district was $20,762, which is $1,123 less than the state average of $21,885. The average teacher salary in fiscal year 2023 was $90,501, slightly higher than the state average of $89,576.
According to school leaders, the district’s budget does not provide appropriate levels of funding for key instructional resources. School leaders discussed their desires to hire additional staff such as counselors, social workers, coaches, instructional coaches, assistant principals, and interventionists but said they did not have the funds to do so. Teachers shared different feedback, reporting on inequities among schools due to the district’s site-based management in which school principals have different requests, thus creating inequities. Teachers provided examples, such as students having different access to art supplies and musical instruments based on the elementary schools they attend. Students also acknowledged inequities. A student shared a class project in which she and her classmates identified the uneven distribution of funds between boys’ sports and girls’ sports, and they brought that to the school’s administration.
A district leader described how the superintendent has an equity lens that influences budget decisions such as position cuts and supply budgets. This is moving the district to address inequities. A district leader explained, “We [now] look at the supply budgets on a per-pupil basis across our K-3 schools to make sure that we were spending equitably across the board there.” The same district leader discussed how staffing assignment is a primary method the district uses to address budgeting inequities; the leader provided examples, such as reassigning special education staff to new buildings based on the number of students receiving special education services. They also mentioned efforts to reallocate resources to address disparities. While teachers acknowledged the leaders’ shift toward a more equitable budget, students noticed inequities. A student shared a class project in which she and her classmates identified the uneven distribution of funds between boys’ sports and girls’ sports, and they brought that to the school’s administration. 
District leaders, town officials, and school committee members implied that efforts to address all school budget requests and address all inequities are limited by financial and operational constraints. Focus group participants noted that sustainability has been a recent goal of the town and district, both in response to the loss of ESSER funds, and because Barnstable anticipates a budget deficit for the next two years in addition to deficits the last two years. One town official tied the focus on sustainability to a history of poor fiscal management in the district. For example, according to that official, decades ago the district ran such a large budget deficit that it had to close five schools. To address the financial constraints, the district decided to eliminate positions that the district was having difficulty staffing, thereby minimizing layoffs. And while initially the district covered ESSER and other funds using savings, several focus group participants stated the district’s goal is to reduce its reliance on savings accounts to fund school operations. That said, the superintendent stated the priority was to ensure that the district was “meeting students’ mandated needs” and suggested a willingness to continue drawing from savings if necessary. 
As a result of focusing on sustainability, Barnstable has “a healthy savings account. It’s $11 million—a little over 10 percent of the school’s operating budget,” according to town staff. Beyond the savings account, the district indicated that they would “look for a supplemental appropriation from the town or grant opportunities” to meet necessary costs. Having a significant savings account is a strength of the district.
Grants support staffing positions and programs, with private donors funding extra activities. The Cobb Trust awards approximately $500,000 annually in supplemental funding. Grant funding is evaluated for continuation by the finance division with input from school leaders and other grant managers, to ensure compliance with procurement rules. Adjustments are made as needed.
Budget documents show that the district applies for state and federal grants that are aligned with the DIP. For example, Barnstable’s fiscal year 2024 grant revenues include the Student Support and Academic Enrichment Grant, Summer Acceleration Academies, Math Acceleration Academies, and the state’s GLEAM grant. These grants all support Objective 2 of the DIP, “Rigorous Curriculum and Effective, Engaging Instruction.” District leaders explained that grants “don’t cover what the budget’s not able to. They help support it. They support with various staffing positions and various programs. We try to make sure everything is supplemental and nothing’s supplanted.” As an example, they said that they use private money for field trips and summer programs; federal entitlement grants; and state grants for career and technical type programs, which are mostly for the high school. 
The district has multiple systems in place to ensure that they follow grant terms and requirements in a timely manner. District leaders explained how compliance with grant terms is ensured through the use of an application process in which those pursuing grants get an approved budget that is then tracked by the finance division to ensure compliance with grant requirements and procurement rules. Also, independent auditors have typically heavily vetted end-of-year reports to support meeting all grant requirements. 
The Town of Barnstable has a five-year financial forecast that includes district spending. The forecast incorporates projected enrollment and required staffing, cost-of-living adjustments set in its collective bargaining agreements, facility maintenance, and anticipated increases in its service contracts (e.g., technology). 
A district leader added that the district budgets anticipated out-of-district special education placements and related transportation costs. Specifically, special education out-of-district costs are covered within the operating budget, offset by circuit breaker reimbursements. According to a finance division official, this requires “working with the transportation director for special education needs and maintaining regular communication with cost center managers and principals.” The district also “anticipates likely needs and sets aside money at the end of the year if funds are available, planning for uncertainty in advance.”
There is evidence, from school committee meeting minutes and feedback from school committee members, that the district provides budget updates to the school committee on a regular basis and works with budget managers to track and adjust current year spending. District leaders corroborated this, stating that funds are monitored daily, weekly, and monthly to ensure alignment with budgets, and reconciliation processes are conducted regularly. 
A finance official provided examples of the checks in place to ensure there is no overspending: 
We encumber payroll at the beginning of the year so that really helps us with our salary costs so, with 100 percent of our salary costs, which is 88 percent of our total budget, is already taken care of. 
The official also shared,
We have caps within [Tyler Enterprise ERP] so that public cost centers can’t overspend their budget. If they went in to enter a requisition to buy something and they didn’t have the funds available, the system wouldn’t let them move that forward.
[bookmark: _Operations]The town gets audited as a whole, which covers the school district. Historically, the district’s end-of-year reporting also gets audited (by the same company that audits the town). But, according to town staff, the company that usually does this audit had been sold, and as a result, they have not fulfilled their previously agreed upon work. While the town procured another firm to audit its 2024 Annual Comprehensive Financial Report, the town suggested that it is still awaiting an audit from the previous firm for the 2024 end-of-year report. Another town staff member shared that, in recent years, the auditor has not found anything that required any adjustments, which the 2022 and 2023 end-of-year compliance supplements corroborate.  
Operations
The work of operations, in contrast to financial services, is primarily managed by district employees. The district has a director of facilities, a director of technology, and a food service director; procurement is managed by the town though.
Families register new students online, with guidance available on Barnstable Public School’s website. Elementary schools are assigned by location, and a list of zones with street names is provided. There are also applications available on the website for school choice and for BCIS. BCIS (Grades K-3), as an Innovation School, is open to children from all seven villages in Barnstable to preregister. If more students preregister than there is room, the district holds a public lottery.
According to school and district leaders, the district has a formal process in place for requesting and responding to maintenance services and other assistance and regularly reviews its preventative maintenance plan. Principals and teachers explained that to request maintenance services, educators fill out an electronic form that goes into a database for review and assignment to staff. Although there is a system in place, both school leaders and teachers mentioned issues with plumbing, HVAC, and outdated infrastructure that result in delays and discomfort for staff and students. School leaders reported, “It puts us in a difficult spot because you know they’re frustrated [and we’re] in charge of these buildings, and we don’t necessarily have the answer to the timelines that we can provide them.” School leaders and teachers also expressed frustration with the lack of responsiveness of maintenance staff, likely due to understaffing and difficulties retaining maintenance and custodial staff. A teacher shared, “Our building, the custodial staff is never fully staffed and it’s dirty. It’s pretty disgusting in places. And it has gone downhill. . . It’s being cleaned less.” 
According to school committee minutes, inspection reports, and a variety of publicly accessible websites such as local newspapers, Barnstable has had ongoing issues with mold in schools, especially occurring in but not limited to BUES. These issues include a Massachusetts Department of Public Health report identifying mold at BUES in 2019, a workers compensation settlement due to mold exposure at BUES in 2022, the identification of airborne mold at BUES and BHS the summer of 2024, concern from the community about the recurrence of visible mold in the fall and winter of the 2024-2025 school year, and Enviromed’s recent identification of 82 areas of surface mold across all 9 schools. Notably, however, Enviromed indicated excellent indoor air quality and absence of airborne mold, despite the presence of visible surface mold.[footnoteRef:9] [9:  Enviromed’s March 2025 inspection found no airborne mold in any of the 9 schools, however it cost $500,000 to remediate the mold found in BUES and BHS, and remediation delayed the opening of BUES by two school days.] 

Barnstable’s coastal climate makes it especially prone to mold issues, and aging infrastructure is cited in inspection reports as contributing to the issue by, for example, making it difficult to control humidity levels. However, there is a notable documented recurrence of several issues such as (but not limited to) leaky pipes, water damaged ceiling tiles, obstructed ventilation systems, exhaust ventilations turned off or containing accumulated dust and debris, and poorly functioning air conditioning units. Some of these unaddressed maintenance needs have contributed to other air quality concerns, such as those cited by the Massachusetts Bureau of Climate and Environmental Health. The concerns of focus group respondents, in conjunction with negative building outcomes, suggest that maintaining school grounds in a comprehensive, timely, and transparent manner is an area for growth for the district.
According to the district website, all students in Grades K-6 who live over two miles from their school are eligible for free transportation. Other students must pay a fee for a bus pass. Applications for a bus pass, bus routes, and safety information are available on the district website, and documents are available in English, Portuguese, and Spanish.
The district has a food service management contract with The Abbey Group. Through the district website, The Abbey Group shares monthly breakfast and lunch menus, lists local food suppliers, and provides nutrition education content for students, teachers, and parents. Nutrition education content includes information on nutrition and healthy eating for health and well-being, key food groups, resources for teachers, interactive menus with nutritional facts, ingredients, and allergens. According to the district website, The Abbey Group “meets with the appointed Food Service Advisory Committee quarterly at each school to discuss the food service program and meals served. These meetings result in actual menu changes for students.” The district handbook states that all Barnstable students are eligible for a free breakfast, a free lunch, and a free snack, and they may pay for an additional meal at the regular rate approved by the school committee. Students may also purchase a la carte items, including but not limited to snacks, ice cream, or an additional beverage. The handbook also specifies that the district has a wellness policy that ensures that all food sold in school will meet federal nutritional standards and guidelines, such as the Smart Snacks in School nutrition standards. 
Barnstable is a one-to-one district where each student is assigned either an iPad or a Chromebook, depending on grade level. According to the district handbook, the district provides its students and staff with not only the hardware but the software and related licenses and support for everyday learning and daily operations as well. However, teachers expressed frustration with inconsistent access to technology tools like Lexia due to changing platforms. They also raised concerns about the lack of a cohesive technology policy on topics such as student cell phone use, and claimed that decisions had been made without sufficient input from teachers and parents. Teachers specifically cited the “fracturing” between “facilities and educational technology,” as well as the use of too many platforms for different grades and departments, as creating a “patchwork” set of solutions. The superintendent noted that the district is currently discussing with the school committee the possibility of creating a unified role who oversees all technology – both infrastructural and educational. 
District and town officials in the finance division explained that the district has an established process for purchasing supplies and services in alignment with state laws and effectively manages those contracts with vendors. During focus groups, a town official provided the following details by memory:
· For any purchases less than $10,000, two purchasing agents approve requisitions to make sure that the description matches the actual budget line.
· All appropriations for items/projects that are over $10,000 go through the Chief Procurement Officer (CPO). The CPO works with departments, whether it’s a request for a quote, an invitation for a bid, or a request for a proposal. Everything is dictated to us by state law, Chapter 30B, Chapter 3039M, Chapter 149.
· For anything between $10,000 and $25,000, the procurement office uses a purchase order agreement so it can add terms and conditions for a vendor to sign and submit.
· Anything over the $25,000 threshold is, for the most part, a written form contract that is approved by the district and town officials.
· The standard timeline for renewal or re-bidding of contracts for core district services such as transportation is three years. There can be an extension request, [but that must be] approved by the school committee and the town council.
Town officials described the procurement processes as involving requisition approvals, audits, and compliance with state laws. And, while project managers manage contracts, procurement steps in for conflict resolution or guidance as needed. The district and town members providing financial services expressed confidence in the established financial controls and procurement procedures.
[bookmark: _Capital_Planning_and][bookmark: _Managing_Capital_Assets]Managing Capital Assets and Capital Planning
District facilities staff and district leaders discussed that their district has an efficient system to manage and track its inventory of capital assets and critical supplies. The facilities department maintains an inventory of core assets, such as vehicles and custodial supplies. They use this information to create a replacement schedule, which is included in their capital requests. On occasion, facilities conducts a walkthrough of all nine schools with the school committee to update them on the state of the district’s assets and where improvements are and will need to take place. Also, occasionally, they hire consultants to conduct a detailed review of the facilities for asset replacement needs. An official shared, “We just did that two, three years ago—a district facilities review of all of our school buildings.” While these reviews were unable to prevent the emergence of mold at BUES, the district has since partnered with EnviroMed, who will regularly evaluate the environmental conditions of the buildings and provide “reports, best practices, training, communications, and they’re going to be 24-7 on call.” That information will inform future capital planning and the prioritization of capital projects. A strength of the district is the use of a tracking system to ensure appropriate replacement and/or disposal of goods.
The district works closely with the project manager, usually the facilities director or school principal, to manage capital improvement projects. District leaders explained that progress on capital projects is monitored regularly, monthly reports track expenditures and completion percentages, and emergency funds and procurement policies are in place to address unexpected expenses.
The town has a five-year capital plan that describes future capital needs for all the departments of the town, including the district. The district’s part of the capital plan includes a comprehensive list of items based upon future enrollment projections and facility assessments. A finance division member shared that the capital plan incorporates input from the town manager and finance director and goes before the school committee multiple times before being submitted to the town for approval. They also stated, “From a community standpoint, I think that, more often than not, when something goes wrong, you’ll hear from them.” This ad hoc input from district and community stakeholders informs the budget. A finance division member said,

Those enrollment projections . . . allow you to update or change your capital plan and say, ‘Hey, look, we need to do this at this location.’ We’ll accommodate these students. So, we look at it every year. It’s part of what drives [our plan].
District leaders described the process, stating that capital requests are reviewed annually beginning in August or September by a group of department heads, including school representatives, to prioritize funding based on need and availability. The leaders also explained that the school’s capital planning process involves collaboration with the facilities director and principals to finalize requests for the next five years. In addition to having more formal conversations, school leaders and teachers “reach out to the facilities director with issues as they arise.” 
In the fall, the town manager puts together a group of department heads to meet to review all the capital requests townwide, including the district’s requests. According to a district leader,
The department heads go through the capital requests that have been submitted by each department and rank those in terms of need and priority and funding availability. And then from that is a set of recommendations that then goes to the town manager who goes through the process of having conversations with the town council.
School committee interviewees shared that long-term capital planning is the most significant area of disagreement among its members. They agree that the building needs are significant and that there is limited possibility of raising funds to meaningfully improve upon them. With the funds that could be available, some members believe the school district should aim to replace the two school buildings with the most issues, arguing that the savings in maintenance costs can eventually be applied to maintaining the schools that were not replaced. Other members believe that the district should apply capital improvement funds equally across the schools, saying that it is inequitable to focus efforts on two schools and that the probability of districtwide payoff is uncertain. 
District leaders also explained that the district’s long-term capital plan incorporates input from the school committee, town council, town manager, and finance director. In interviews, members of the teachers’ association and district leaders said that community feedback is often received only when problems arise, such as mold or faulty HVAC systems, and this can prompt adjustments to the capital plan. However, the superintendent stated that the district and town hold public hearings regarding the plan, principals discuss it in meetings each fall, and it is discussed in public Financial Advisory Committees. 
Recommendations
The district should examine the root causes behind delays in addressing maintenance concerns and work with its maintenance director to ensure that issues are addressed in a timely fashion.
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[bookmark: _Toc207794778]Appendix A. Summary of Site Visit Activities
The AIR team completed the following activities as part of the district review activities in Barnstable. The team conducted 91 classroom observations during the week of April 28, 2025, and held interviews and focus groups between April 29 and April 30, 2025. The site visit team conducted interviews and focus groups with the following representatives from the school and the district: 
Superintendent 
Other district leaders 
School committee members 
Teachers’ association members 
Principals 
Teachers 
Support specialists 
Parents 
Students 
Town representative 
The review team analyzed multiple datasets and reviewed numerous documents before and during the site visit, including the following: 
Student and school performance data, including achievement and growth, enrollment, graduation, dropout, retention, suspension, and attendance rates
Data on the district’s staffing and finances 
Curricular review process and timeline
Barnstable curriculum unit template
Published educational reports on the district by DESE, the New England Association of Schools and Colleges, and the former Office of Educational Quality and Accountability
District documents such as district and school improvement plans, school committee policies, curriculum documents, summaries of student assessments, job descriptions, collective bargaining agreements, evaluation tools for staff, handbooks, school schedules, and the district’s end-of-year financial reports
All completed program and administrator evaluations and a random selection of completed teacher evaluations

· 
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[bookmark: _Toc411329825][bookmark: _Toc430114874][bookmark: _Toc496109989][bookmark: _Toc92194253]Introduction
The Districtwide Instructional Observation Report presents ratings for the classroom observations that were conducted by certified observers at American Institutes for Research (AIR) as part of the Massachusetts District Reviews. 
[bookmark: N_Observers1][bookmark: District2][bookmark: Obs_Dates1][bookmark: N_Observations1][bookmark: N_SchoolsObserved1]Three observers visited Barnstable Public Schools during the week of April 29, 2025. Observers conducted 91 observations in a sample of classrooms across eight schools. Observations were conducted in grades K-12 and focused primarily on literacy, English language arts, and mathematics instruction. 
The classroom observations were guided by the Classroom Assessment Scoring System (CLASS), developed by the Center for Advanced Study of Teaching and Learning (CASTL) at the University of Virginia. Three levels of CLASS Manuals were used: K–3, Upper Elementary, and Secondary. The K–3 tool was used to observe grades K–3, the Upper Elementary tool was used to observe grades 4–5, and the Secondary tool was used to observe grades 6–12.
The K–3 protocol includes 10 classroom dimensions related to three domains: Emotional Support, Classroom Organization, and Instructional Support (listed in Table 1).
Table 1. CLASS K–3 Domains and Dimensions
	Emotional Support
	Classroom Organization
	Instructional Support

	· Positive Climate
· Negative Climate
· Teacher Sensitivity
· Regard for Student Perspectives
	· Behavior Management
· Productivity
· Instructional Learning Formats
	· Concept Development
· Quality of Feedback
· Language Modeling


The Upper Elementary and Secondary protocols include 11 classroom dimensions related to three domains: Emotional Support, Classroom Organization, and Instructional Support (listed in Table 2), in addition to Student Engagement. 
Table 2. CLASS Upper Elementary and Secondary Domains and Dimensions
	Emotional Support
	Classroom Organization
	Instructional Support

	· Positive Climate
· Teacher Sensitivity
· Regard for Student Perspectives
	· Behavior Management
· Productivity
· Negative Climate
	· Instructional Learning Formats 
· Content Understanding
· Analysis and Inquiry
· Quality of Feedback
· Instructional Dialogue

	
	Student Engagement
	


[bookmark: _Toc411329826][bookmark: _Toc430114875][bookmark: _Toc496109990]When conducting a visit to a classroom, the observer rates each dimension (including Student Engagement) on a scale of 1 to 7. A rating of 1 or 2 indicates that the dimension was never or rarely evident during the visit. For example, a rating of 1 or 2 on Teacher Sensitivity indicates that, at the time of the visit, the teacher was not aware of students who needed extra support or attention, was unresponsive to or dismissive of students, or was ineffective at addressing students’ problems; as a result, students rarely sought support from the teacher or communicated openly with the teacher. A rating of 3, 4, or 5 indicates that the dimension was evident but not exhibited consistently or in a way that included all students. A rating of 6 or 7 indicates that the dimension was reflected in all or most classroom activities and in a way that included all or most students. 
Members of the observation team who visited the classrooms all received training on the CLASS protocol and then passed a rigorous certification exam for each CLASS protocol to ensure that they were able to accurately rate the dimensions. All observers must pass an exam annually to maintain their certification.
Research on CLASS protocol shows that students in classrooms that rated high using this observation tool have greater gains in social skills and academic success than students in classrooms with lower ratings (MET Project, 2010; CASTL, n.d.). Furthermore, small improvements on these domains can affect student outcomes: “The ability to demonstrate even small changes in effective interactions has practical implications—differences in just over 1 point on the CLASS 7-point scale translate into improved achievement and social skill development for students” (CASTL, n.d., p. 3).
In this report, each CLASS dimension is defined, and descriptions of the dimensions at the high (6 or 7), middle (3, 4, or 5), and low levels (1 or 2) are presented (definitions and rating descriptions are derived from the CLASS K–3, Upper Elementary, and Secondary Manuals). For each dimension we indicate the frequency of classroom observations across the ratings and provide a districtwide average of the observed classrooms. In cases where a dimension is included in more than one CLASS manual level, those results are combined on the dimension-specific pages. In the summary of ratings table following the dimension-specific pages the averages for every dimension are presented by grade band (K-5, 6-8, and 9-12). For each dimension, we indicate the grade levels for which this dimension is included.
[bookmark: _Toc92194254][bookmark: _Hlk92190807]Positive Climate
Emotional Support domain, Grades K−12
Positive Climate reflects the emotional connection between the teacher and students and among students and the warmth, respect, and enjoyment communicated by verbal and nonverbal interactions (CLASS K–3 Manual, p. 23, CLASS Upper Elementary Manual, p. 21, CLASS Secondary Manual, p. 21). Table 3 (as well as tables for the remaining dimensions) includes the number of classrooms for each rating on each dimension and the district average for that dimension.
Table 3. Positive Climate: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_PC_Avg]Positive Climate District Average*: 5.3
	[bookmark: Tbl_PC]Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	
	1
	2
	3
	4
	5
	6
	7
	91
	5.3

	Grades K-5
	0
	0
	1
	6
	12
	10
	10
	39
	5.6

	Grades 6-8
	0
	0
	6
	4
	4
	3
	9
	26
	5.2

	Grades 9-12
	0
	3
	0
	5
	9
	2
	7
	26
	5.1


[bookmark: Dist_PC_Calc]*The district average is an average of the observation scores. In Table 3, the district average is computed as: 
([2 x 3] + [3 x 7] + [4 x 15] + [5 x 25] + [6 x 15] + [7 x 26]) ÷ 91 observations = 5.3
Ratings in the Low Range. All indicators are absent or only minimally present. Teachers and students do not appear to share a warm, supportive relationship. Interpersonal connections are not evident or only minimally evident. Affect in the classroom is flat, and there are rarely instances of teachers and students smiling, sharing humor, or laughing together. There are no, or very few, positive communications among the teacher and students; the teacher does not communicate encouragement. There is no evidence that students and the teacher respect one another or that the teacher encourages students to respect one another.
Ratings in the Middle Range. There are some indications that the teacher and students share a warm and supportive relationship, but some students may be excluded from this relationship, either by the teacher or the students. Some relationships appear constrained—for example, the teacher expresses a perfunctory interest in students, or encouragement seems to be an automatic statement and is not sincere. Sometimes, teachers and students demonstrate respect for one another.
Ratings in the High Range. There are many indications that the relationship among students and the teacher is positive and warm. The teacher is typically in close proximity to students, and encouragement is sincere and personal. There are frequent displays of shared laughter, smiles, and enthusiasm. Teachers and students show respect for one another (e.g., listening, using calm voices, using polite language). Positive communication (both verbal and nonverbal) and mutual respect are evident throughout the session.


[bookmark: _Toc411329828][bookmark: _Toc430114876][bookmark: _Toc92194255]Teacher Sensitivity
Emotional Support domain, Grades K−12
Teacher Sensitivity encompasses the teacher’s awareness of and responsiveness to students’ academic and emotional needs. High levels of sensitivity facilitate students’ abilities to actively explore and learn because the teacher consistently provides comfort, reassurance, and encouragement (CLASS K–3 Manual, p. 32, CLASS Upper Elementary Manual, p. 27, CLASS Secondary Manual, p. 27). 
Table 4. Teacher Sensitivity: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_TS_Avg]Teacher Sensitivity District Average*: 5.6
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_TS]
	1
	2
	3
	4
	5
	6
	7
	91
	5.6

	Grades K-5
	0
	0
	1
	2
	9
	7
	20
	39
	6.1

	Grades 6-8
	0
	0
	3
	5
	6
	5
	7
	26
	5.3

	Grades 9-12
	0
	2
	2
	3
	7
	5
	7
	26
	5.2


[bookmark: Dist_TS_Calc]*The district average is an average of the observation scores. In Table 4, the district average is computed as: 
([2 x 2] + [3 x 6] + [4 x 10] + [5 x 22] + [6 x 17] + [7 x 34]) ÷ 91 observations = 5.6
Ratings in the Low Range. In these sessions, the teacher has not been aware of students who need extra support and pays little attention to students’ needs. As a result, students are frustrated, confused, and disengaged. The teacher is unresponsive to and dismissive of students and may ignore students, squash their enthusiasm, and not allow them to share their moods or feelings. The teacher is not effective in addressing students’ needs and does not appropriately acknowledge situations that may be upsetting to students. Students rarely seek support from the teacher and minimize conversations with the teacher, not sharing ideas or responding to questions.
Ratings in the Middle Range. The teacher is sometimes aware of student needs or aware of only a limited type of student needs, such as academic needs, not social-emotional needs. Or the teacher may be aware of some students and not of other students. The teacher does not always realize a student is confused and needs extra help or when a student already knows the material being taught. The teacher may be responsive at times to students but at other times may ignore or dismiss students. The teacher may respond only to students who are upbeat and positive and not support students who are upset. Sometimes, the teacher is effective in addressing students’ concerns or problems, but not always. 
Ratings in the High Range. The teacher’s awareness of students and their needs is consistent and accurate. The teacher may predict how difficult a new task is for a student and acknowledge this difficulty. The teacher is responsive to students’ comments and behaviors, whether positive or negative. The teacher consistently addresses students’ problems and concerns and is effective in doing so. Students are obviously comfortable with the teacher and share ideas, work comfortably together, and ask and respond to questions, even difficult questions. 

[bookmark: _Toc411329829][bookmark: _Toc430114877][bookmark: _Toc92194256]Regard for Student Perspectives
Emotional Support domain, Grades K−12
Regard for Student Perspectives captures the degree to which the teacher’s interactions with students and classroom activities place an emphasis on students’ interests, motivations, and points of view and encourage student responsibility and autonomy (CLASS K–3 Manual, p. 38, CLASS Upper Elementary Manual, p. 35, CLASS Secondary Manual, p. 35). 
Table 5. Regard for Student Perspectives: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_RSP_Avg]Regard for Student Perspectives District Average*: 3.5
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_RSP]
	1
	2
	3
	4
	5
	6
	7
	91
	3.5

	Grades K-5
	1
	1
	9
	9
	13
	5
	1
	39
	4.3

	Grades 6-8
	1
	7
	13
	3
	1
	1
	0
	26
	3.0

	Grades 9-12
	2
	8
	10
	2
	2
	2
	0
	26
	3.0


[bookmark: Dist_RSP_Calc]*The district average is an average of the observation scores. In Table 5, the district average is computed as: 
([1 x 4] + [2 x 16] + [3 x 32] + [4 x 14] + [5 x 16] + [6 x 8] + [7 x 1]) ÷ 91 observations = 3.5
Ratings in the Low Range. At the low range, the teacher exhibits an inflexible, rigid adherence to his or her plan, without considering student ideas or allowing students to make contributions. The teacher inhibits student enthusiasm by imposing guidelines or making remarks that inhibit student expression. The teacher may rigidly adhere to a lesson plan and not respond to student interests. The teacher does not allow students any autonomy on how they conduct an activity, may control materials tightly, and may offer few opportunities for students to help out with classroom responsibilities. There are few opportunities for students to talk and express themselves. 
Ratings in the Middle Range. The teacher exhibits control at times and at other times follows the students’ lead and gives them some choices and opportunities to follow their interests. There are some opportunities for students to exercise autonomy, but student choice is limited. The teacher may assign students responsibility in the classroom, but in a limited way. At times, the teacher dominates the discussion, but at other times the teacher allows students to share ideas, although only at a minimal level or for a short period of time. 
Ratings in the High Range. The teacher is flexible in following student leads, interests, and ideas and looks for ways to meaningfully engage students. Although the teacher has a lesson plan, students’ ideas are incorporated into the lesson plan. The teacher consistently supports student autonomy and provides meaningful leadership opportunities. Students have frequent opportunities to talk, share ideas, and work together. Students have appropriate freedom of movement during activities. 


[bookmark: _Toc430114878][bookmark: _Toc92194257]Negative Climate
Emotional Support domain, Grades K− 3
Classroom Organization domain, Grades 4− 12
Negative Climate reflects the overall level of expressed negativity in the classroom. The frequency, quality, and intensity of teacher and student negativity are key to this dimension (CLASS K–3 Manual, p. 28, CLASS Upper Elementary Manual, p. 55, CLASS Secondary Manual, p. 55).  For the purposes of this report, we have inversed the observers scores, to be consistent with the range scores across all dimensions. Therefore, a high range score in this dimension indicates an absence of negative climate, and a low range score indicates the presence of negative climate.[footnoteRef:10]  [10:  When observers rate this dimension it is scored so that a low rating (indicating little or no evidence of a negative climate) is better than a high rating (indicating abundant evidence of a negative climate). To be consistent across all ratings, for the purposes of this report we have inversed this scoring.] 

Table 6. Negative Climate: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_NC_Avg]Negative Climate District Average*: 6.9
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_NC]
	1
	2
	3
	4
	5
	6
	7
	91
	6.9

	Grades K-5
	0
	0
	0
	0
	0
	3
	36
	39
	6.9

	Grades 6-8
	0
	0
	0
	0
	0
	3
	23
	26
	6.9

	Grades 9-12
	0
	0
	0
	0
	2
	2
	22
	26
	6.8


[bookmark: Dist_NC_Calc]*The district average is an average of the observation scores. In Table 6, the district average is computed as: 
([5 x 2] + [6 x 8] + [7 x 81]) ÷ 91 observations = 6.9
Ratings in the Low Range. Negativity is pervasive. The teacher may express constant irritation, annoyance, or anger; unduly criticize students; or consistently use a harsh tone and/or take a harsh stance as he or she interacts with students. Threats or yelling are frequently used to establish control. Language is disrespectful and sarcastic. Severe negativity, such as the following actions, would lead to a high rating on negative climate, even if the action is not extended: students bullying one another, a teacher hitting a student, or students physically fighting with one another. 
Ratings in the Middle Range. There are some expressions of mild negativity by the teacher or students. The teacher may express irritability, use a harsh tone, and/or express annoyance—usually during difficult moments in the classroom. Threats or yelling may be used to establish control over the classroom, but not constantly; they are used more as a response to situations. At times, the teacher and students may be sarcastic or disrespectful toward one another. 
Ratings in the High Range. There is no display of negativity: No strong expressions of anger or aggression are exhibited, either by the teacher or students; if there is such a display, it is contained and does not escalate. The teacher does not issue threats or yell to establish control. The teacher and students are respectful and do not express sarcasm.


[bookmark: _Toc430114879][bookmark: _Toc92194258]Behavior Management
Classroom Organization domain, Grades K−12
Behavior Management refers to the teacher’s ability to provide clear behavioral expectations and use effective methods to prevent and redirect misbehavior (CLASS K–3 Manual, p. 45, CLASS Upper Elementary Manual, p. 41, CLASS Secondary Manual, p. 41).
Table 7. Behavior Management: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_BM_Avg]Behavior Management District Average*: 6.0
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_BM]
	1
	2
	3
	4
	5
	6
	7
	91
	6.0

	Grades K-5
	0
	0
	1
	3
	4
	9
	22
	39
	6.2

	Grades 6-8
	0
	0
	2
	2
	3
	3
	16
	26
	6.1

	Grades 9-12
	1
	0
	4
	1
	3
	5
	12
	26
	5.6


[bookmark: Dist_BM_Calc]*The district average is an average of the observation scores. In Table 7, the district average is computed as: 
([1 x 1] + [3 x 7] + [4 x 6] + [5 x 10] + [6 x 17] + [7 x 50]) ÷ 91 observations = 6.0
Ratings in the Low Range. At the low range, the classroom is chaotic. There are no rules and expectations, or they are not enforced consistently. The teacher does not monitor the classroom effectively and only reacts to student disruption, which is frequent. There are frequent instances of misbehavior in the classroom, and the teacher’s attempts to redirect misbehavior are ineffective. The teacher does not use cues, such as eye contact, slight touches, gestures, or physical proximity, to respond to and redirect negative behavior. 
Ratings in the Middle Range. Although rules and expectations may be stated, they are not consistently enforced, or the rules may be unclear. Sometimes, the teacher proactively anticipates and prevents misbehavior, but at other times the teacher ignores behavior problems until it is too late. Misbehavior may escalate because redirection is not always effective. Episodes of misbehavior are periodic.
Ratings in the High Range. At the high range, the rules and guidelines for behavior are clear, and they are consistently reinforced by the teacher. The teacher monitors the classroom and prevents problems from developing, using subtle cues to redirect behavior and address situations before they escalate. The teacher focuses on positive behavior and consistently affirms students’ desirable behaviors. The teacher effectively uses cues to redirect behavior. There are no, or very few, instances of student misbehavior or disruptions.


[bookmark: _Toc411329831][bookmark: _Toc430114880][bookmark: _Toc92194259]Productivity
Classroom Organization domain, Grades K−12
Productivity considers how well the teacher manages instructional time and routines and provides activities for students so that they have the opportunity to be involved in learning activities (CLASS K–3 Manual, p. 51, CLASS Upper Elementary Manual, p. 49, CLASS Secondary Manual, p. 49). 
Table 8. Productivity: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_PD_Avg]Productivity District Average*: 6.5
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_PD]
	1
	2
	3
	4
	5
	6
	7
	91
	6.5

	Grades K-5
	0
	0
	0
	3
	2
	4
	30
	39
	6.6

	Grades 6-8
	0
	0
	0
	1
	2
	1
	22
	26
	6.7

	Grades 9-12
	1
	0
	1
	2
	4
	1
	17
	26
	6.0


[bookmark: Dist_PD_Calc]*The district average is an average of the observation scores. In Table 8, the district average is computed as: 
([1 x 1] + [3 x 1] + [4 x 6] + [5 x 8] + [6 x 6] + [7 x 69]) ÷ 91 observations = 6.5
Ratings in the Low Range. At the low level, the teacher provides few activities for students. Much time is spent on managerial tasks (such as distributing papers) and/or on behavior management. Frequently during the observation, students have little to do and spend time waiting. The routines of the classroom are not clear and, as a result, students waste time, are not engaged, and are confused. Transitions take a long time and/or are too frequent. The teacher does not have activities organized and ready and seems to be caught up in last-minute preparations.
Ratings in the Middle Range. At the middle range, the teacher does provide activities for students but loses learning time to disruptions or management tasks. There are certain times when the teacher provides clear activities to students, but there are other times when students wait and lose focus. Some students (or all students, at some point) do not know what is expected of them. Some of the transitions may take too long, or classrooms may be productive during certain periods but then not productive during transitions. Although the teacher is mostly prepared for the class, last-minute preparations may still infringe on learning time.
Ratings in the High Range. The classroom runs very smoothly. The teacher provides a steady flow of activities for students, so students do not have downtime and are not confused about what to do next. The routines of the classroom are efficient, and all students know how to move from one activity to another and where materials are. Students understand the teacher’s instructions and directions. Transitions are quick, and there are not too many of them. The teacher is fully prepared for the lesson.


[bookmark: _Toc411329832][bookmark: _Toc430114881][bookmark: _Toc92194260]Instructional Learning Formats
Classroom Organization domain, Grades K−3 
Instructional Support domain, Grades 4− 12
Instructional Learning Formats refer to the ways in which the teacher maximizes students’ interest, engagement, and abilities to learn from the lesson and activities (CLASS K–3 Manual, p. 57; CLASS Upper Elementary Manual, p. 63, CLASS Secondary Manual, p. 61). 
Table 9. Instructional Learning Formats: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_ILF_Avg]Instructional Learning Formats District Average*: 5.1
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_ILF]
	1
	2
	3
	4
	5
	6
	7
	91
	5.1

	Grades K-5
	0
	0
	1
	6
	9
	10
	13
	39
	5.7

	Grades 6-8
	0
	0
	4
	9
	6
	6
	1
	26
	4.7

	Grades 9-12
	1
	1
	2
	4
	12
	4
	2
	26
	4.7


[bookmark: Dist_ILF_Calc]*The district average is an average of the observation scores. In Table 9, the district average is computed as: 
([1 x 1] + [2 x 1] + [3 x 7] + [4 x 19] + [5 x 27] + [6 x 20] + [7 x 16]) ÷ 91 observations = 5.1
Ratings in the Low Range. The teacher exerts little effort in facilitating engagement in the lesson. Learning activities may be limited and seem to be at the rote level, with little teacher involvement. The teacher relies on one learning modality (e.g., listening) and does not use other modalities (e.g., movement, visual displays) to convey information and enhance learning. Or the teacher may be ineffective in using other modalities, not choosing the right props for the students or the classroom conditions. Students are uninterested and uninvolved in the lesson. The teacher does not attempt to guide students toward learning objectives and does not help them focus on the lesson by providing appropriate tools and asking effective questions.
Ratings in the Middle Range. At the middle range, the teacher sometimes facilitates engagement in the lesson but at other times does not, or the teacher facilitates engagement for some students and not for other students. The teacher may not allow students enough time to explore or answer questions. Sometimes, the teacher uses a variety of modalities to help students reach a learning objective, but at other times the teacher does not. Student engagement is inconsistent, or some students are engaged and other students are not. At times, students are aware of the learning objective and at other times they are not. The teacher may sometimes use strategies to help students organize information but at other times does not.
Ratings in the High Range. The teacher has multiple strategies and tools to facilitate engagement and learning and encourage participation. The teacher may move around, talk and play with students, ask open-ended questions of students, and allow students to explore. A variety of tools and props are used, including movement and visual/auditory resources. Students are consistently interested and engaged in the activities and lessons. The teacher focuses students on the learning objectives, which students understand. The teacher uses advanced organizers to prepare students for an activity, as well as reorientation strategies that help students regain focus.
[bookmark: _Toc411329833][bookmark: _Toc430114882][bookmark: _Toc92194261]Concept Development
Instructional Support domain, Grades K−3 
Concept Development refers to the teacher’s use of instructional discussions and activities to promote students’ higher order thinking skills and cognition and the teacher’s focus on understanding rather than on rote instruction (CLASS K–3 Manual, p. 64).
Table 10. Concept Development: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_CD_Avg]Concept Development District Average*: 3.4
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_CD]
	1
	2
	3
	4
	5
	6
	7
	28
	3.4

	Grades K-3**
	0
	7
	10
	6
	3
	2
	0
	28
	3.4


[bookmark: Dist_CD_Calc]*The district average is an average of the observation scores. In Table 10, the district average is computed as: 
([2 x 7] + [3 x 10] + [4 x 6] + [5 x 3] + [6 x 2]) ÷ 28 observations = 3.4
**Concept Development does not appear in the CLASS Upper Elementary Manual, therefore scores for the Elementary School Level represent grades K-3 only.
Ratings in the Low Range. At the low range, the teacher does not attempt to develop students’ understanding of ideas and concepts, focusing instead on basic facts and skills. Discussion and activities do not encourage students to analyze and reason. There are few, if any, opportunities for students to create or generate ideas and products. The teacher does not link concepts to one another and does not ask students to make connections with previous content or their actual lives. The activities and the discussion are removed from students’ lives and from their prior knowledge.
Ratings in the Middle Range. To some extent, the teacher uses discussions and activities to encourage students to analyze and reason and focuses somewhat on understanding of ideas. The activities and discussions are not fully developed, however, and there is still instructional time that focuses on facts and basic skills. Students may be provided some opportunities for creating and generating ideas, but the opportunities are occasional and not planned out. Although some concepts may be linked and also related to students’ previous learning, such efforts are brief. The teacher makes some effort to relate concepts to students’ lives but does not elaborate enough to make the relationship meaningful to students.
Ratings in the High Range. At the high range, the teacher frequently guides students to analyze and reason during discussions and activities. Most of the questions are open ended and encourage students to think about connections and implications. Teachers use problem solving, experimentation, and prediction; comparison and classification; and evaluation and summarizing to promote analysis and reasoning. The teacher provides students with opportunities to be creative and generate ideas. The teacher consistently links concepts to one another and to previous learning and relates concepts to students’ lives.


[bookmark: _Toc379881742][bookmark: _Toc411329834][bookmark: _Toc430114883][bookmark: _Toc92194262]Content Understanding
Instructional Support domain, Grades 4− 12
Content Understanding refers to the depth of lesson content and the approaches used to help students comprehend the framework, key ideas, and procedures in an academic discipline. At a high level, this dimension refers to interactions among the teacher and students that lead to an integrated understanding of facts, skills, concepts, and principles (CLASS Upper Elementary Manual, p. 70, CLASS Secondary Manual, p. 68).
Table 11. Content Understanding: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_CU_Avg]Content Understanding District Average*: 4.0
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_CU]
	1
	2
	3
	4
	5
	6
	7
	63
	4.0

	Grades 4-5**
	0
	0
	0
	0
	4
	6
	1
	11
	5.7

	Grades 6-8
	0
	3
	12
	7
	2
	2
	0
	26
	3.5

	Grades 9-12
	1
	3
	9
	7
	4
	2
	0
	26
	3.6


[bookmark: Dist_CU_Calc]*The district average is an average of the observation scores. In Table 11, the district average is computed as: 
([1 x 1] + [2 x 6] + [3 x 21] + [4 x 14] + [5 x 10] + [6 x 10] + [7 x 1]) ÷ 63 observations = 4.0
**Content Understanding does not appear in the CLASS K-3 Manual, therefore scores for the Elementary School Level represent grades 4-5 only.
Ratings in the Low Range. At the low range, the focus of the class is primarily on presenting discrete pieces of topically related information, absent broad, organizing ideas. The discussion and materials fail to effectively communicate the essential attributes of the concepts and procedures to students. The teacher makes little effort to elicit or acknowledge students’ background knowledge or misconceptions or to integrate previously learned material when presenting new information.
Ratings in the Middle Range. At the middle range, the focus of the class is sometimes on meaningful discussion and explanation of broad, organizing ideas. At other times, the focus is on discrete pieces of information. Class discussion and materials communicate some of the essential attributes of concepts and procedures, but examples are limited in scope or not consistently provided. The teacher makes some attempt to elicit and/or acknowledge students’ background knowledge or misconceptions and/or to integrate information with previously learned materials; however, these moments are limited in depth or inconsistent.
Ratings in the High Range. At the high range, the focus of the class is on encouraging deep understanding of content through the provision of meaningful, interactive discussion and explanation of broad, organizing ideas. Class discussion and materials consistently communicate the essential attributes of concepts and procedures to students. New concepts and procedures and broad ideas are consistently linked to students’ prior knowledge in ways that advance their understanding and clarify misconceptions.


[bookmark: _Toc379881743][bookmark: _Toc411329835][bookmark: _Toc430114884][bookmark: _Toc92194263]Analysis and Inquiry
Instructional Support domain, Grades 4− 12
Analysis and Inquiry assesses the degree to which students are engaged in higher level thinking skills through their application of knowledge and skills to novel and/or open-ended problems, tasks, and questions. Opportunities for engaging in metacognition (thinking about thinking) also are included (CLASS Upper Elementary Manual, p. 81, CLASS Secondary Manual, p. 76).
Table 12. Analysis and Inquiry: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_AI_Avg]Analysis and Inquiry District Average*: 2.4
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_AI]
	1
	2
	3
	4
	5
	6
	7
	63
	2.4

	Grades 4-5**
	0
	1
	6
	2
	1
	1
	0
	11
	3.5

	Grades 6-8
	7
	12
	4
	2
	1
	0
	0
	26
	2.2

	Grades 9-12
	8
	8
	7
	2
	1
	0
	0
	26
	2.2


[bookmark: Dist_AI_Calc]*The district average is an average of the observation scores. In Table 12, the district average is computed as: 
([1 x 15] + [2 x 21] + [3 x 17] + [4 x 6] + [5 x 3] + [6 x 1]) ÷ 63 observations = 2.4
**Analysis and Inquiry does not appear in the CLASS K-3 Manual, therefore scores for the Elementary School Level represent grades 4-5 only.
Ratings in the Low Range. At the low range, students do not engage in higher order thinking skills. Instruction is presented in a rote manner, and there are no opportunities for students to engage in novel or open-ended tasks. Students are not challenged to apply previous knowledge and skills to a new problem, nor are they encouraged to think about, evaluate, or reflect on their own learning. Students do not have opportunities to plan their own learning experiences.
Ratings in the Middle Range. Students occasionally engage in higher order thinking through analysis and inquiry, but the episodes are brief or limited in depth. The teacher provides opportunities for students to apply knowledge and skills within familiar contexts and offers guidance to students but does not provide opportunities for analysis and problem solving within novel contexts and/or without teacher support. Students have occasional opportunities to think about their own thinking through explanations, self-evaluations, reflection, and planning; these opportunities, however, are brief and limited in depth.
Ratings in the High Range. At the high range, students consistently engage in extended opportunities to use higher order thinking through analysis and inquiry. The teacher provides opportunities for students to independently solve or reason through novel and open-ended tasks that require students to select, utilize, and apply existing knowledge and skills. Students have multiple opportunities to think about their own thinking through explanations, self-evaluations, reflection, and planning.


[bookmark: _Toc411329836][bookmark: _Toc430114885][bookmark: _Toc92194264]Quality of Feedback
Instructional Support domain, Grades K− 12
Quality of Feedback refers to the degree to which the teacher provides feedback that expands learning and understanding and encourages continued participation in the learning activity (CLASS K–3 Manual, p. 72). In the upper elementary and secondary classrooms, significant feedback also may be provided by peers (CLASS Upper Elementary Manual, p. 89, CLASS Secondary Manual, p. 93). Regardless of the source, the focus of the feedback motivates learning. 
Table 13. Quality of Feedback: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_QF_Avg]Quality of Feedback District Average*: 3.6
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_QF]
	1
	2
	3
	4
	5
	6
	7
	91
	3.6

	Grades K-5
	1
	3
	9
	7
	5
	9
	5
	39
	4.5

	Grades 6-8
	3
	10
	8
	1
	3
	1
	0
	26
	2.8

	Grades 9-12
	3
	9
	3
	5
	6
	0
	0
	26
	3.1


[bookmark: Dist_QF_Calc]*The district average is an average of the observation scores. In Table 13, the district average is computed as: 
([1 x 7] + [2 x 22] + [3 x 20] + [4 x 13] + [5 x 14] + [6 x 10] + [7 x 5]) ÷ 91 observations = 3.6
Ratings in the Low Range. At the low range, the teacher dismisses incorrect responses or misperceptions and rarely scaffolds student learning. The teacher is more interested in students providing the correct answer than understanding. Feedback is perfunctory. The teacher may not provide opportunities to learn whether students understand or are interested. The teacher rarely questions students or asks them to explain their thinking and reasons for their responses. The teacher does not or rarely provides information that might expand student understanding and rarely offers encouragement that increases student effort and persistence.
Ratings in the Middle Range. In the middle range, the teacher sometimes scaffolds students, but this is not consistent. On occasion, the teacher facilitates feedback loops so that students may elaborate and expand on their thinking, but these moments are not sustained long enough to accomplish a learning objective. Sometimes, the teacher asks students about or prompts them to explain their thinking and provides information to help students understand, but sometimes the feedback is perfunctory. At times, the teacher encourages student efforts and persistence.
Ratings in the High Range. In this range, the teacher frequently scaffolds students who are having difficulty, providing hints or assistance as needed. The teacher engages students in feedback loops to help them understand ideas or reach the right response. The teacher often questions students, encourages them to explain their thinking, and provides additional information that may help students understand. The teacher regularly encourages students’ efforts and persistence.


[bookmark: _Toc411329837][bookmark: _Toc430114886][bookmark: _Toc92194265]Language Modeling
Instructional Support domain, Grades K− 3 
Language Modeling refers to the quality and amount of the teacher’s use of language stimulation and language facilitation techniques (CLASS K–3 Manual, p. 79).
Table 14. Language Modeling: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_LM_Avg]Language Modeling District Average*: 3.6
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_LM]
	1
	2
	3
	4
	5
	6
	7
	28
	3.6

	Grades K-3**
	2
	5
	9
	4
	3
	5
	0
	28
	3.6


[bookmark: Dist_LM_Calc]*The district average is an average of the observation scores. In Table 14, the district average is computed as: 
([1 x 2] + [2 x 5] + [3 x 9] + [4 x 4] + [5 x 3] + [6 x 5]) ÷ 28 observations = 3.6
**Language Modeling does not appear in the CLASS Upper Elementary Manual, therefore scores for the Elementary School Level represent grades K-3 only.
Ratings in the Low Range. In the low range, there are few conversations in the classroom, particularly between the students and the teacher. The teacher responds to students’ initiating talk with only a few words, limits students’ use of language (in responding to questions) and asks questions that mainly elicit closed-ended responses. The teacher does not or rarely extends students’ responses or repeats them for clarification. The teacher does not engage in self-talk or parallel talk—explaining what he or she or the students are doing. The teacher does not use new words or advanced language with students. The language used has little variety. 
Ratings in the Middle Range. In this range, the teacher talks with students and shows some interest in students, but the conversations are limited and not prolonged. Usually, the teacher directs the conversations, although the conversations may focus on topics of interest to students. More often, there is a basic exchange of information but limited conversation. The teacher asks a mix of closed- and open-ended questions, although the closed-ended questions may require only short responses. Sometimes, the teacher extends students’ responses or repeats what students say. Sometimes, the teacher maps his or her own actions and the students’ actions through language and description. The teacher sometimes uses advanced language with students. 
Ratings in the High Range. There are frequent conversations in the classroom, particularly between students and the teacher, and these conversations promote language use. Students are encouraged to converse and feel they are valued conversational partners. The teacher asks many open-ended questions that require students to communicate more complex ideas. The teacher often extends or repeats student responses. Frequently, the teacher maps his or her actions and student actions descriptively and uses advanced language with students. 
[bookmark: _Toc379881745][bookmark: _Toc411329838][bookmark: _Toc430114887][bookmark: _Toc92194266]Instructional Dialogue 
Instructional Support domain, Grades 4− 12
Instructional Dialogue captures the purposeful use of content-focused discussion among teachers and students that is cumulative, with the teacher supporting students to chain ideas together in ways that lead to deeper understanding of content. Students take an active role in these dialogues, and both the teacher and students use strategies that facilitate extended dialogue (CLASS Upper Elementary Manual, p. 97, CLASS Secondary Manual, p. 101).
Table 15. Instructional Dialogue: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_ID_Avg]Instructional Dialogue District Average*: 3.1
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_ID]
	1
	2
	3
	4
	5
	6
	7
	63
	3.1

	Grades 4-5**
	0
	0
	0
	2
	3
	3
	3
	11
	5.6

	Grades 6-8
	4
	13
	3
	4
	2
	0
	0
	26
	2.5

	Grades 9-12
	6
	8
	4
	4
	3
	1
	0
	26
	2.7


[bookmark: Dist_ID_Calc]*The district average is an average of the observation scores. In Table 15, the district average is computed as: 
([1 x 10] + [2 x 21] + [3 x 7] + [4 x 10] + [5 x 8] + [6 x 4] + [7 x 3]) ÷ 63 observations = 3.1
**Instructional Dialogue does not appear in the CLASS K-3 Manual, therefore scores for the Elementary School Level represent grades 4-5 only.
Ratings in the Low Range. At the low range, there are no or few discussions in the class, the discussions are not related to content or skill development, or the discussions contain only simple question-response exchanges between the teacher and students. The class is dominated by teacher talk, and discussion is limited. The teacher and students ask closed-ended questions; rarely acknowledge, report, or extend other students’ comments; and/or appear disinterested in other students’ comments, resulting in many students not being engaged in instructional dialogues.
Ratings in the Middle Range. At this range, there are occasional content-based discussions in class among teachers and students; however, these exchanges are brief or quickly move from one topic to another without follow-up questions or comments from the teacher and other students. The class is mostly dominated by teacher talk, although there are times when students take a more active role, or there are distributed dialogues that involve only a few students in the class. The teacher and students sometimes facilitate and encourage more elaborate dialogue, but such efforts are brief, inconsistent, or ineffective at consistently engaging students in extended dialogues.
Ratings in the High Range. At the high range, there are frequent, content-driven discussions in the class between teachers and students or among students. The discussions build depth of knowledge through cumulative, contingent exchanges. The class dialogues are distributed in a way that the teacher and the majority of students take an active role or students are actively engaged in instructional dialogues with each other. The teacher and students frequently use strategies that encourage more elaborate dialogue, such as open-ended questions, repetition or extension, and active listening. Students respond to these techniques by fully participating in extended dialogues. 
[bookmark: _Toc379881746][bookmark: _Toc411329839][bookmark: _Toc430114888][bookmark: _Toc92194267]Student Engagement
Student Engagement domain, Grades 4−12 
Student Engagement refers to the extent to which all students in the class are focused and participating in the learning activity that is presented or facilitated by the teacher. The difference between passive engagement and active engagement is reflected in this rating (CLASS Upper Elementary Manual, p. 105). 
Table 16. Student Engagement: Number of Classrooms for Each Rating and District Average
[bookmark: Dist_SE_Avg]Student Engagement District Average*: 4.7
	Grade Band
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	n
	Average

	[bookmark: Tbl_SE]
	1
	2
	3
	4
	5
	6
	7
	63
	4.7

	Grades 4-5**
	0
	0
	0
	0
	0
	6
	5
	11
	6.5

	Grades 6-8
	0
	1
	6
	10
	5
	2
	2
	26
	4.3

	Grades 9-12
	0
	2
	7
	3
	8
	5
	1
	26
	4.4


[bookmark: Dist_SE_Calc]*The district average is an average of the observation scores. In Table 16, the district average is computed as: 
([2 x 3] + [3 x 13] + [4 x 13] + [5 x 13] + [6 x 13] + [7 x 8]) ÷ 63 observations = 4.7
**Student Engagement does not appear in the CLASS K-3 Manual, therefore scores for the Elementary School Level represent grades 4-5 only.
Ratings in the Low Range. In the low range, the majority of students appear distracted or disengaged.
Ratings in the Middle Range. In the middle range, students are passively engaged, listening to or watching the teacher; student engagement is mixed, with the majority of students actively engaged for part of the time and disengaged for the rest of the time; or there is a mix of student engagement, with some students actively engaged and some students disengaged.
Ratings in the High Range. In the high range, most students are actively engaged in the classroom discussions and activities.
[bookmark: _Toc430114889][bookmark: _Toc496109991][bookmark: _Toc92194268]Summary of Average Ratings: Grades K–5
Table 17. Summary Table of Average Ratings for Each Dimension in Grades K–5
	[bookmark: SummaryTbl_Elem]
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	
	

	
	1
	2
	3
	4
	5
	6
	7
	n
	Average Scores*

	Emotional Support Domain
	1
	1
	11
	17
	34
	25
	67
	156
	5.7

	Positive Climate
	0
	0
	1
	6
	12
	10
	10
	39
	5.6

	Negative Climate**
	0
	0
	0
	0
	0
	3
	36
	39
	6.9

	Teacher Sensitivity
	0
	0
	1
	2
	9
	7
	20
	39
	6.1

	Regard for Student Perspectives
	1
	1
	9
	9
	13
	5
	1
	39
	4.3

	Classroom Organization Domain
	0
	0
	2
	12
	15
	23
	65
	117
	6.2

	Behavior Management
	0
	0
	1
	3
	4
	9
	22
	39
	6.2

	Productivity
	0
	0
	0
	3
	2
	4
	30
	39
	6.6

	Instructional Learning Formats***
	0
	0
	1
	6
	9
	10
	13
	39
	5.7

	Instructional Support Domain
	3
	16
	34
	21
	19
	26
	9
	128
	4.2

	Concept Development (K-3 only)
	0
	7
	10
	6
	3
	2
	0
	28
	3.4

	Content Understanding (UE only)
	0
	0
	0
	0
	4
	6
	1
	11
	5.7

	Analysis and Inquiry (UE only)
	0
	1
	6
	2
	1
	1
	0
	11
	3.5

	Quality of Feedback
	1
	3
	9
	7
	5
	9
	5
	39
	4.5

	Language Modeling (K-3 only)
	2
	5
	9
	4
	3
	5
	0
	28
	3.6

	Instructional Dialogue (UE only)
	0
	0
	0
	2
	3
	3
	3
	11
	5.6

	Student Engagement (UE only)
	0
	0
	0
	0
	0
	6
	5
	11
	6.5


[bookmark: Elem_PC_Calc]*The district average is an average of the scores. For example, for Positive Climate, the district average is computed as: ([3 x 1] + [4 x 6] + [5 x 12] + [6 x 10] + [7 x 10]) ÷ 39 observations = 5.6
[bookmark: Elem_NC_Calc]**Negative Climate is rated on an inverse scale. An original score of 1 is given a value of 7. The scoring in the table reflects the normalized adjustment: ([6 x 3] + [7 x 36]) ÷ 39 observations = 6.9. In addition, Negative Climate appears in the Classroom Organization Domain for the Upper Elementary Manual.
***Instructional Learning Formats appears in the Instructional Support Domain for the Upper Elementary Manual.





[bookmark: _Toc92194269]Summary of Average Ratings: Grades 6–8
Table 18. Summary Table of Average Ratings for Each Dimension in Grades 6–8
	
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	
	

	
	1
	2
	3
	4
	5
	6
	7
	n
	Average Scores*

	[bookmark: SummaryTbl_Middle]Emotional Support Domain
	1
	7
	22
	12
	11
	9
	16
	78
	4.5

	Positive Climate
	0
	0
	6
	4
	4
	3
	9
	26
	5.2

	Teacher Sensitivity
	0
	0
	3
	5
	6
	5
	7
	26
	5.3

	Regard for Student Perspectives
	1
	7
	13
	3
	1
	1
	0
	26
	3.0

	Classroom Organization Domain
	0
	0
	2
	3
	5
	7
	61
	78
	6.6

	Behavior Management
	0
	0
	2
	2
	3
	3
	16
	26
	6.1

	Productivity
	0
	0
	0
	1
	2
	1
	22
	26
	6.7

	Negative Climate**
	0
	0
	0
	0
	0
	3
	23
	26
	6.9

	Instructional Support Domain
	14
	38
	31
	23
	14
	9
	1
	130
	3.1

	Instructional Learning Formats
	0
	0
	4
	9
	6
	6
	1
	26
	4.7

	Content Understanding
	0
	3
	12
	7
	2
	2
	0
	26
	3.5

	Analysis and Inquiry
	7
	12
	4
	2
	1
	0
	0
	26
	2.2

	Quality of Feedback
	3
	10
	8
	1
	3
	1
	0
	26
	2.8

	Instructional Dialogue
	4
	13
	3
	4
	2
	0
	0
	26
	2.5

	Student Engagement
	0
	1
	6
	10
	5
	2
	2
	26
	4.3


[bookmark: Middle_PC_Calc]*The district average is an average of the scores. For example, for Positive Climate, the district average is computed as: ([3 x 6] + [4 x 4] + [5 x 4] + [6 x 3] + [7 x 9]) ÷ 26 observations = 5.2
[bookmark: Middle_NC_Calc]**Negative Climate is rated on an inverse scale. An original score of 1 is given a value of 7. The scoring in the table reflects the normalized adjustment: ([6 x 3] + [7 x 23]) ÷ 26 observations = 6.9


[bookmark: _Toc92194270]Summary of Average Ratings: Grades 9–12
Table 19. Summary Table of Average Ratings for Each Dimension in Grades 9–12
	
	Low Range
	Low Range
	Middle Range
	Middle Range
	Middle Range
	High Range
	High Range
	
	

	
	1
	2
	3
	4
	5
	6
	7
	n
	Average Scores*

	[bookmark: SummaryTbl_High]Emotional Support Domain
	2
	13
	12
	10
	18
	9
	14
	78
	4.4

	Positive Climate
	0
	3
	0
	5
	9
	2
	7
	26
	5.1

	Teacher Sensitivity
	0
	2
	2
	3
	7
	5
	7
	26
	5.2

	Regard for Student Perspectives
	2
	8
	10
	2
	2
	2
	0
	26
	3.0

	Classroom Organization Domain
	2
	0
	5
	3
	9
	8
	51
	78
	6.1

	Behavior Management
	1
	0
	4
	1
	3
	5
	12
	26
	5.6

	Productivity
	1
	0
	1
	2
	4
	1
	17
	26
	6.0

	Negative Climate**
	0
	0
	0
	0
	2
	2
	22
	26
	6.8

	Instructional Support Domain
	19
	29
	25
	22
	26
	7
	2
	130
	3.3

	Instructional Learning Formats
	1
	1
	2
	4
	12
	4
	2
	26
	4.7

	Content Understanding
	1
	3
	9
	7
	4
	2
	0
	26
	3.6

	Analysis and Inquiry
	8
	8
	7
	2
	1
	0
	0
	26
	2.2

	Quality of Feedback
	3
	9
	3
	5
	6
	0
	0
	26
	3.1

	Instructional Dialogue
	6
	8
	4
	4
	3
	1
	0
	26
	2.7

	Student Engagement
	0
	2
	7
	3
	8
	5
	1
	26
	4.4


[bookmark: High_PC_Calc]*The district average is an average of the scores. For example, for Positive Climate, the district average is computed as: ([2 x 3] + [4 x 5] + [5 x 9] + [6 x 2] + [7 x 7]) ÷ 26 observations = 5.1
[bookmark: High_NC_Calc]**Negative Climate is rated on an inverse scale. An original score of 1 is given a value of 7. The scoring in the table reflects the normalized adjustment: ([5 x 2] + [6 x 2] + [7 x 22]) ÷ 26 observations = 6.8
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[bookmark: _Toc207794780]Appendix C. Resources to Support Implementation of DESE’s District Standards and Indicators
Table C1. Resources to Support Leadership and Governance
	Resource
	Description

	Coherence Guidebook a
	Illustrates a systems-level path toward deeper learning. School system leaders and teams may use the guidebook, along with its companion self-assessment, to articulate a vision of deeper learning, identify high-leverage instructional priorities, refine tiered supports, and leverage systems and structures—all in service of the articulated vision. 

	New Superintendent Induction Program (NSIP)
	In partnership with the Massachusetts Association of School Superintendents, the NSIP is a three-year professional development program for superintendents in their first three years of their position in a Massachusetts school district. The curriculum aligns with DESE’s educational vision and supports new superintendents with developing the skills and competencies to be effective leaders of their school districts.

	Principal Induction and Mentoring Handbook
	A series of modules designed to support novice principals and their mentors in the development of antiracist leadership competencies aligned to the Professional Standards for Administrative Leadership.

	Planning for Success in Massachusetts
	An inclusive, hands-on planning process designed to build district and school capacity and coherence while also building community understanding and support.


a The Coherence Guidebook may be useful across multiple standard areas including Leadership and Governance, Curriculum and Instruction, Assessment, and Student Support.


Table C2. Resources to Support Curriculum and Instruction
	Resource
	Description

	Curriculum frameworks and resources:
Curriculum Matters webpage
Curriculum Frameworks resources
IMplement MA
CURATE
Supporting Culturally and Linguistically Sustaining Practices
	DESE offers a suite of resources to support the use of high-quality curricula that are culturally and linguistically sustaining. These resources include the curriculum frameworks and IMplement MA, our recommended four-phase process to prepare for, select, launch, and implement new HQIM with key tasks and action steps. Additionally, CURATE convenes panels of Massachusetts teachers to review and rate curricula. These ratings are posted publicly to support schools and districts in selecting HQIM. Finally, the Supporting Culturally and Linguistically Sustaining Practices webpage provides DESE’s definition of these practices and highlights their importance in our schools and classrooms. 

	Mass Literacy Guide
	Mass Literacy is a statewide effort to empower educators with the evidence-based practices for literacy that all students need. Evidence-based instruction, provided within schools and classrooms that are culturally and linguistically sustaining, will put our youngest students on a path toward literacy for life.

	Foundations for Inclusive Practice
	This guidebook includes tools for districts, schools, and educators that align with the Massachusetts Educator Evaluation Framework and promote evidence-based best practices for inclusion.

	Guidebook of Culturally Diverse Artists and Artworks
	This resource promotes culturally responsive teaching in the arts through the study of culturally diverse artists and their artworks. It highlights art made by people with racial identities that historically have been and continue to be marginalized.

	Massachusetts Blueprint for English Learner Success
	Framework for English Learner education in Massachusetts, with embedded Quick Reference Guides and other resources to support implementation.

	Massachusetts curricular resources:
Appleseeds
Investigating History 
OpenSciEd
	Free, open-source curricular resources aligned with the Massachusetts Curriculum Frameworks.

	Massachusetts Dyslexia Guidelines
	Clear and practical guidelines for early screening, instruction, and intervention for students with reading difficulties and neurological learning disabilities, including dyslexia.

	Next Generation ESL Toolkit
	The ESL Toolkit provides a common entry point for educators to learn about Next Generation ESL instruction in Massachusetts.

	Instructional Leadership Team (ILT) Framework
	District and school teams can use this resource to reflect on and identify specific actions that they could take to establish or improve their ILTs.





Table C3. Resources to Support Assessment
	Resource
	Description

	Assessment Literacy Continuum
	Tool to help teachers identify what aspects of assessment literacy they should focus on for their own goal setting.

	Curriculum-embedded performance assessments
	Pending funding, this program provides resources and professional learning for classroom-based, curriculum-embedded performance tasks in K-8 science with implementation and instructional supports aligned with the Innovative Assessment. 

	District Data Team Toolkit
	A set of resources to help a district establish, grow, and maintain a culture of inquiry and data use through a district data team.

	Early Literacy Screening
	Guidance and support for schools and districts to select and use an approved early literacy universal screening assessment.

	Student Assessment
	Statewide assessments help parents, students, educators, and policymakers determine where districts, schools, and students are meeting expectations and where they need additional support.





Table C4. Resources to Support Human Resources and Professional Development
	Resource
	Description

	Early Literacy Observation Tool
	This tool supports the observation and provision of high-quality feedback to teacher candidates on their practice in evidence-based early literacy.

	Educator Evaluation Resources
	A suite of resources and practical tools for effective and equitable implementation of educator evaluation, including Focus Indicators, a subset of Indicators from the Classroom Teacher and School-Level Administrator Rubrics that represent high-priority practices for the school year.

	Induction and mentoring:
Teacher induction and mentoring
Principal induction and mentoring
Induction and Mentoring Annual Report
	Resources that highlight best practices and reinforce the recently updated guidelines and standards for induction and mentoring. 

	Massachusetts Tests for Educator Licensure (MTEL)
	Information on MTEL exams, MTEL alternatives, and licensure requirements for educators. 

	OPTIC: Online Platform for Teaching and Informed Calibration
	A professional development tool that supports Massachusetts educators to build a shared understanding of high-quality instruction and improve the feedback that teachers receive.

	Professional Learning Partner Guide
	A free, online, searchable list of vetted professional development providers who have expertise in specific sets of HQIM. Schools and districts can use this guide to easily find professional development providers to support the launch or implementation of HQIM.

	Promising Recruitment, Selection, and Retention Strategies for a Diverse Massachusetts Teacher Workforce
	This guidebook provides a framework to help district and school leaders design and implement a teacher diversification strategy to improve student achievement and create equitable learning experiences.

	“What to Look For” Observation Guides
	Observation tools to help district staff observe instruction.

	Talent guide
	An online hub of resources, considerations, and updates for recruiting, hiring, evaluating, and supporting educators and school staff, with a focus on equity.

	WIDA professional development
	Provides great information and strategies to support multilingual learners in Massachusetts public schools, and WIDA PDPs satisfy educator licensure renewal requirements. These DESE-sponsored courses are available at no cost to participants and are perfect for teams of teachers seeking impactful collaboration to support students’ access to rigorous course content.





Table C5. Resources to Support Student Support
	Resource 
	Description

	Dropout prevention and reengagement:
Dropout Prevention and Reengagement (DPR) resources
Early Warning Indicator System (EWIS)
	DPR efforts are designed to support students at risk of not graduating or reengage students who have left school with opportunities to gain the academic, personal/social, and work readiness skills necessary to graduate and lead productive lives. EWIS includes tools for districts to identify students who are at risk and help get them back on track.

	Educational stability resources:
Educational stability for highly mobile students
Students with Limited or Interrupted Formal Education (SLIFE) Guidance and Toolkit
Resources for Supporting Immigrant and Refugee Students
	The linked resources provide guidance, technical assistance, professional learning opportunities, grants, and other supports to ensure that students experiencing homelessness, those in foster care, migrant and refugee students, SLIFE, and students in military families have access to a consistent and high-quality public education. 

	Emergency management guidance (federal and state)
	Guidance and technical assistance for districts and schools related to emergency management planning and implementation. 

	Family partnerships:
DESE Family Portal
Strengthening Partnerships: A Framework for Prenatal through Young Adulthood Family Engagement in Massachusetts
	Resources for authentically engaging families in their child’s education and centering families voices in school and district decision-making.

	MTSS resources: 
MTSS Blueprint, Self-Assessment, and Resources
Massachusetts Tools for Schools
	MTSS represents a framework for how school districts can build the necessary systems to ensure that every student receives a high-quality educational experience.

	Safe and supportive schools: 
Safe and Supportive Schools Framework and Self-Reflection Tool
Safe Schools Program for LGBTQ Students
Bullying Prevention and Intervention
Rethinking Discipline Initiative
	These resources can help guide school- and district-based teams to create safer and more supportive school climates and cultures that allow all students to thrive. 

	School Wellness Initiative for Thriving Community Health (SWITCH)
	SWITCH provides resources that support and advance wellness efforts for Massachusetts students, schools, and communities.

	Social-emotional learning:
Social and Emotional Learning, and Approaches to Play and Learning (PK/K) 
Playful Learning Institute, Preschool–3rd Grade
Culturally Responsive Social-Emotional Competency Development
	These resources provide evidence-based and developmentally appropriate guidance related to supporting social-emotional learning in schools.


Table C6. Resources to Support Financial and Asset Management
	Resource 
	Description

	DESE spending comparisons website
	A clearinghouse of school finance data reports and other resources available to district users and the public.

	General resources for federal grant programs
	General federal grant resources. 

	Office for Food and Nutrition Programs
	Resources for school districts, childcare centers, family day care homes, adult day health programs, Summer Eats community organizations, USDA Foods storage and distribution vendors, food banks, and anti-hunger organizations across the Commonwealth.

	Planning for Success in Massachusetts
	An inclusive, hands-on planning process designed to build district and school capacity and coherence while also building community understanding and support.

	Resource Allocation and District Action Reports (RADAR)
	RADAR is a suite of innovative data reports, case studies, and other resources that provide a new approach to resource decisions.

	Breakfast After the Bell resources
	The Breakfast After the Bell Toolkit Series is designed to help with the launch and implementation of alternative breakfast models. 

	Fueling the Commonwealth School Meals Newsletter
	Short articles summarizing current events, including changes in federal/state requirements, current grant opportunities, and notable dates.

	Summer Eats
	A free-of-charge program that provides free meals to all kids and teens, ages 18 years and younger, at locations across Massachusetts during the summer months.
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[bookmark: _Toc124513009][bookmark: _Toc207794781][bookmark: _Toc337817151]Appendix D. Enrollment, Attendance, Expenditures
Table D1. Student Enrollment by Race/Ethnicity, 2024-2025
	Group
	N (district)
	Percentage of district
	N (state)
	Percentage of state

	All students
	4,680
	100.0
	915,932
	100.0

	American Indian or Alaska Native
	20
	0.4
	2,272
	0.2

	Asian
	100
	2.1
	68,608
	7.5

	Black or African American
	452
	9.7
	93,245
	10.2

	Hispanic or Latino
	1,534
	32.8
	236,839
	25.9

	Multi-Race, not Hispanic or Latino
	354
	7.6
	42,303
	4.6

	Native Hawaiian or Other Pacific Islander
	5
	0.1
	800
	0.1

	White
	2,215
	47.3
	471,865
	51.5


Note. As of October 1, 2024.

Table D2. Student Enrollment by High Needs Populations, 2024-2025
	Group
	N
(district)
	Percentage of High Needs
(district)
	Percentage of district
	N
(state)
	Percentage of High Needs
(state)
	Percentage of state

	High Needs
	3,160
	100.0
	66.9
	517,093
	100.0
	55.8

	English Learners
	1,178
	37.3
	25.2
	127,673
	24.7
	13.9

	Low Income
	2,486
	78.7
	53.1
	385,161
	74.5
	42.1

	Students with Disabilities
	860
	27.2
	18.2
	190,967
	36.9
	20.6


Note. As of October 1, 2024. District and state numbers and percentages for Students with Disabilities and High Needs are calculated including students in out-of-district placements. Total district enrollment including students in out-of-district placements is 4,720; total state enrollment including students in out-of-district placements is 926,057.



Table D3. Chronic Absencea Rates by Student Group, 2022-2024
	Group
	N (2024)
	2022 (%)
	2023 (%)
	2024 (%)
	State 2024 (%)

	All students
	5,087
	39.4
	27.9
	22.2
	19.7

	African American/Black
	481
	39.7
	24.4
	18.5
	22.5

	Asian
	105
	28.7
	15.6
	22.9
	11.8

	Hispanic/Latino
	1,608
	44.2
	34.2
	29.4
	31.3

	Multi-Race, non-Hispanic/Latino
	393
	41.7
	31.4
	22.4
	20.6

	Native American
	19
	38.9
	35.3
	26.3
	28.5

	Native Hawaiian, Pacific Islander
	4
	—
	—
	—
	24.3

	White
	2,477
	37.1
	24.9
	18.2
	14.4

	High Needs
	3,581
	43.6
	32.8
	26.6
	27.2

	Low Income
	3,045
	44.8
	33.9
	26.6
	30.3

	English Learners
	1,276
	41.7
	32.9
	29.9
	29.9

	Students with Disabilities
	876
	46.6
	34.2
	27.2
	27.5


a The percentage of students absent 10 percent or more of their total number of student days of membership in a school.

Table D4. Total Expenditures, Fiscal Years 2021-2023 
	Expenditures
	Fiscal year 2021
	Fiscal year 2022
	Fiscal year 2023

	By school committee
	$70,202,593
	$72,737,739
	$76,787,302

	By municipality
	$20,823,735
	$21,693,136
	$22,451,685

	Total from local appropriations
	$91,026,328
	$94,430,875
	$99,238,986

	From revolving funds and grants
	$10,429,840
	$12,843,312
	$13,999,838

	Total expenditures
	$101,456,169
	$107,274,187
	$113,238,824


Note. Expenditures from the School Finance Dashboard sourced from Resource Allocation and District Action Reports (RADAR) last updated April 2025.

Table D5. Chapter 70 State Aid and Net School Spending, Fiscal Years 2021-2023 
	Chapter 70 aid to education program
	Fiscal year 2021
	Fiscal year 2022
	Fiscal year 2023

	Chapter 70 state aida
	$13,011,056
	$13,165,466
	$18,706,196

	Required local contribution
	$52,762,387
	$53,821,564
	$56,888,584

	Required net school spendingb
	$65,773,443
	$66,987,030
	$75,594,780

	Actual net school spending
	$83,602,691
	$87,126,785
	$91,920,594

	Over/under required ($)
	$17,829,248
	$20,139,755
	$16,325,814

	Over/under required (%)
	27.1%
	30.1%
	21.6%


Note. Chapter 70 aid to education from Chapter 70 District Profiles sourced from Chapter 70 Program - School Finance last updated August 8, 2024.
a Chapter 70 state aid funds are deposited in the local general fund and spent as local appropriations. b Required net school spending is the total of Chapter 70 aid and required local contribution. Net school spending includes only expenditures from local appropriations, not revolving funds, and grants. It includes expenditures for most administration, instruction, operations, and out-of-district tuitions. It does not include transportation, school lunches, debt, or capital.

Table D6. Expenditures Per In-District Pupil, Fiscal Years 2021-2023
	Expenditure category
	Fiscal year 2021
	Fiscal year 2022
	Fiscal year 2023

	Administration
	$712
	$680
	$739

	Instructional leadership (district and school)
	$1,480
	$1,526
	$1,586

	Teachers
	$7,406
	$7,420
	$7,865

	Other teaching services
	$1,923
	$2,202
	$2,400

	Professional development
	$111
	$128
	$128

	Instructional materials, equipment, and technology
	$697
	$640
	$641

	Guidance, counseling, and testing services
	$761
	$777
	$879

	Pupil services
	$1,743
	$2,017
	$2,282

	Operations and maintenance
	$1,447
	$1,515
	$1,552

	Insurance, retirement, and other fixed costs
	$2,973
	$2,959
	$2,945

	Total expenditures per in-district pupil
	$19,252
	$19,865
	$21,017


Note. Expenditures from the School Finance Dashboard sourced from Resource Allocation and District Action Reports (RADAR) last updated April 2025.
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[bookmark: _Toc192962950][bookmark: _Toc192156512]Table E1. MCAS ELA Achievement by Student Group, Grades 3-8, 2022-2024 
	Group
	# Included (2024)
	% M/E 2022
	% M/E 2023
	% M/E 2024
	% M/E 2024 State
	% PME 2022
	% PME 2023
	% PME 2024
	% PME 2024 State
	% NM 2022
	% NM 2023
	% NM 2024
	% NM 2024 State

	All
	2,020
	30
	33
	28
	39
	49
	42
	46
	40
	21
	25
	26
	21

	African American/Black
	192
	14
	23
	19
	24
	56
	39
	47
	46
	30
	39
	33
	31

	Asian
	42
	46
	51
	33
	62
	44
	37
	50
	29
	10
	12
	17
	10

	Hispanic/Latino
	568
	17
	20
	16
	20
	52
	41
	43
	44
	31
	39
	41
	36

	Multi-Race, non-Hispanic/Latino
	172
	31
	29
	25
	46
	54
	53
	49
	37
	15
	18
	26
	17

	Native American
	5
	—
	—
	—
	25
	—
	—
	—
	43
	—
	—
	—
	32

	Native Hawaiian, Pacific Islander
	—
	—
	—
	—
	39
	—
	—
	—
	39
	—
	—
	—
	21

	White
	1,041
	37
	40
	36
	47
	46
	42
	46
	40
	17
	17
	18
	13

	High needs
	1,412
	21
	22
	19
	22
	51
	44
	45
	45
	28
	34
	36
	33

	Low income
	1,172
	22
	23
	21
	21
	51
	43
	45
	45
	26
	33
	34
	34

	ELs and former ELs
	582
	12
	14
	13
	17
	51
	41
	42
	43
	36
	44
	45
	41

	Students w/disabilities
	411
	4
	6
	5
	11
	40
	38
	34
	40
	56
	57
	61
	50


[bookmark: _Toc192962951]Note. M/E = meeting or exceeding expectations; PME = partially meeting expectations; NM = not meeting expectations.
Table E2. MCAS ELA Achievement by Student Group, Grade 10, 2022-2024 
	Group
	# Included (2024)
	% M/E 2022
	% M/E 2023
	% M/E 2024
	% M/E 2024 State
	% PME 2022
	% PME 2023
	% PME 2024
	% PME 2024 State
	% NM 2022
	% NM 2023
	% NM 2024
	% NM 2024 State

	All
	327
	56
	49
	42
	57
	33
	35
	36
	31
	11
	17
	22
	12

	African American/Black
	39
	23
	42
	23
	42
	55
	45
	54
	40
	23
	13
	23
	18

	Asian
	4
	—
	—
	—
	78
	—
	—
	—
	16
	—
	—
	—
	5

	Hispanic/Latino
	107
	37
	22
	29
	36
	40
	34
	32
	38
	24
	44
	39
	26

	Multi-Race, non-Hispanic/Latino
	21
	47
	26
	62
	61
	40
	63
	29
	30
	13
	11
	10
	9

	Native American
	3
	—
	—
	—
	48
	—
	—
	—
	37
	—
	—
	—
	14

	Native Hawaiian, Pacific Islander
	1
	—
	—
	—
	58
	—
	—
	—
	34
	—
	—
	—
	8

	White
	152
	69
	62
	53
	65
	25
	30
	36
	28
	5
	8
	11
	7

	High needs
	223
	41
	33
	28
	37
	41
	42
	40
	41
	18
	25
	32
	23

	Low income
	194
	43
	38
	31
	38
	40
	41
	41
	40
	17
	21
	28
	23

	ELs and former ELs
	83
	13
	7
	7
	14
	59
	34
	30
	38
	28
	59
	63
	48

	Students w/disabilities
	51
	14
	6
	8
	21
	39
	54
	51
	45
	47
	40
	41
	34


Note. M/E = meeting or exceeding expectations; PME = partially meeting expectations; NM = not meeting expectations.
[bookmark: _Toc192156514]Table E3. MCAS Mathematics Achievement by Student Group, Grades 3-8, 2022-2024
	Group
	# Included (2024)
	% M/E 2022
	% M/E 2023
	% M/E 2024
	% M/E 2024 State
	% PME 2022
	% PME 2023
	% PME 2024
	% PME 2024 State
	% NM 2022
	% NM 2023
	% NM 2024
	% NM 2024 State

	All
	2,019
	25
	29
	28
	41
	52
	48
	50
	42
	23
	23
	21
	18

	African American/Black
	192
	8
	13
	15
	22
	52
	45
	49
	49
	40
	43
	36
	30

	Asian
	41
	42
	49
	44
	71
	48
	44
	51
	23
	10
	7
	5
	6

	Hispanic/Latino
	570
	16
	16
	19
	20
	55
	50
	49
	48
	29
	34
	32
	32

	Multi-Race, non-Hispanic/Latino
	173
	27
	31
	27
	47
	47
	51
	50
	37
	26
	17
	23
	16

	Native American
	5
	—
	—
	—
	27
	—
	—
	—
	46
	—
	—
	—
	27

	Native Hawaiian, Pacific Islander
	—
	—
	—
	—
	39
	—
	—
	—
	41
	—
	—
	—
	20

	White
	1,038
	31
	36
	36
	49
	51
	47
	51
	40
	18
	17
	13
	11

	High needs
	1,410
	17
	19
	20
	23
	52
	49
	51
	48
	30
	32
	29
	28

	Low income
	1,166
	19
	19
	21
	21
	53
	49
	51
	49
	29
	32
	28
	30

	ELs and former ELs
	585
	16
	16
	17
	21
	49
	45
	48
	46
	35
	38
	34
	33

	Students w/disabilities
	406
	4
	8
	7
	13
	37
	36
	43
	43
	59
	56
	50
	44


[bookmark: _Toc192962953]Note. M/E = meeting or exceeding expectations; PME = partially meeting expectations; NM = not meeting expectations.
Table E4. MCAS Mathematics Achievement by Student Group, Grade 10, 2022-2024
	Group
	# Included (2024)
	% M/E 2022
	% M/E 2023
	% M/E 2024
	% M/E 2024 State
	% PME 2022
	% PME 2023
	% PME 2024
	% PME 2024 State
	% NM 2022
	% NM 2023
	% NM 2024
	% NM 2024 State

	All
	316
	43
	36
	30
	48
	42
	55
	49
	39
	15
	9
	21
	13

	African American/Black
	38
	6
	11
	13
	27
	48
	81
	63
	52
	45
	8
	24
	21

	Asian
	4
	—
	—
	—
	79
	—
	—
	—
	17
	—
	—
	—
	4

	Hispanic/Latino
	102
	22
	17
	22
	25
	55
	65
	40
	50
	23
	18
	38
	25

	Multi-Race, non-Hispanic/Latino
	20
	31
	22
	30
	51
	62
	67
	60
	39
	8
	11
	10
	10

	Native American
	3
	—
	—
	—
	33
	—
	—
	—
	54
	—
	—
	—
	13

	Native Hawaiian, Pacific Islander
	1
	—
	—
	—
	52
	—
	—
	—
	39
	—
	—
	—
	10

	White
	148
	57
	48
	41
	58
	35
	46
	50
	35
	8
	6
	9
	7

	High needs
	214
	24
	24
	16
	27
	52
	63
	53
	51
	24
	13
	30
	23

	Low income
	185
	25
	26
	18
	27
	53
	62
	54
	50
	21
	12
	28
	23

	ELs and former ELs
	78
	5
	4
	8
	14
	64
	77
	36
	46
	31
	19
	56
	40

	Students w/disabilities
	47
	7
	10
	2
	14
	36
	64
	62
	51
	58
	26
	36
	35


Note. M/E = meeting or exceeding expectations; PME = partially meeting expectations; NM = not meeting expectations.
Table E5. MCAS Science Achievement by Student Group, Grades 5 and 8, 2022-2024
	Group
	# Included (2024)
	% M/E 2022
	% M/E 2023
	% M/E 2024
	% M/E 2024 State
	% PME 2022
	% PME 2023
	% PME 2024
	% PME 2024 State
	% NM 2022
	% NM 2023
	% NM 2024
	% NM 2024 State

	All
	686
	29
	31
	31
	42
	51
	44
	41
	38
	20
	25
	29
	20

	African American/Black
	62
	18
	20
	15
	21
	39
	37
	48
	46
	43
	43
	37
	33

	Asian
	18
	37
	55
	56
	64
	47
	36
	28
	26
	16
	9
	17
	9

	Hispanic/Latino
	203
	14
	20
	13
	21
	56
	47
	38
	43
	29
	33
	49
	36

	Multi-Race, non-Hispanic/Latino
	48
	29
	39
	35
	49
	57
	41
	40
	34
	14
	20
	25
	17

	Native American
	2
	—
	—
	—
	26
	—
	—
	—
	43
	—
	—
	—
	32

	Native Hawaiian, Pacific Islander
	—
	—
	—
	—
	43
	—
	—
	—
	34
	—
	—
	—
	23

	White
	353
	35
	36
	42
	51
	50
	44
	41
	36
	15
	20
	17
	12

	High needs
	475
	19
	21
	18
	24
	53
	45
	43
	44
	28
	34
	39
	32

	Low income
	394
	20
	23
	18
	22
	54
	42
	44
	44
	26
	36
	38
	34

	ELs and former ELs
	196
	8
	13
	8
	17
	55
	42
	37
	41
	37
	45
	55
	42

	Students w/disabilities
	145
	5
	7
	11
	15
	43
	34
	35
	38
	52
	58
	54
	46


[bookmark: _Toc192962955]Note. M/E = meeting or exceeding expectations; PME = partially meeting expectations; NM = not meeting expectations.
Table E6. MCAS Science Achievement by Student Group, Grade 10, 2022-2024
	Group
	# Included (2024)
	% M/E 2022
	% M/E 2023
	% M/E 2024
	% M/E 2024 State
	% PME 2022
	% PME 2023
	% PME 2024
	% PME 2024 State
	% NM 2022
	% NM 2023
	% NM 2024
	% NM 2024 State

	All
	286
	37
	43
	33
	49
	41
	44
	40
	40
	22
	13
	27
	11

	African American/Black
	30
	8
	32
	30
	28
	31
	54
	47
	53
	62
	14
	23
	19

	Asian
	4
	—
	—
	—
	77
	—
	—
	—
	19
	—
	—
	—
	5

	Hispanic/Latino
	89
	25
	26
	21
	26
	29
	39
	31
	52
	45
	35
	47
	22

	Multi-Race, non-Hispanic/Latino
	22
	30
	33
	45
	53
	60
	60
	41
	37
	10
	7
	14
	10

	Native American
	3
	—
	—
	—
	38
	—
	—
	—
	53
	—
	—
	—
	10

	Native Hawaiian, Pacific Islander
	1
	—
	—
	—
	47
	—
	—
	—
	45
	—
	—
	—
	8

	White
	137
	45
	52
	40
	58
	45
	40
	43
	36
	10
	8
	17
	6

	High needs
	194
	24
	33
	21
	28
	40
	47
	42
	52
	36
	20
	37
	20

	Low income
	167
	26
	36
	24
	28
	40
	46
	43
	51
	34
	18
	33
	20

	ELs and former ELs
	69
	9
	6
	13
	13
	29
	49
	23
	48
	63
	46
	64
	39

	Students w/disabilities
	44
	7
	19
	5
	18
	27
	38
	43
	52
	66
	44
	52
	31


Note. M/E = meeting or exceeding expectations; PME = partially meeting expectations; NM = not meeting expectations.
[bookmark: _Hlk138323146][bookmark: _Hlk139011901]Table E7. MCAS ELA Achievement by Grade, 2022-2024
	Grade
	# Included (2024)
	% M/E 2022
	% M/E 2023
	% M/E 2024
	% M/E 2024 State
	% PME 2022
	% PME 2023
	% PME 2024
	% PME 2024 State
	% NM 2022
	% NM 2023
	% NM 2024
	% NM 2024 State

	3
	381
	44
	43
	43
	42
	42
	43
	41
	40
	14
	14
	16
	18

	4
	335
	28
	30
	30
	37
	51
	48
	48
	45
	21
	22
	23
	19

	5
	354
	26
	34
	23
	38
	63
	44
	54
	46
	11
	22
	23
	16

	6
	309
	24
	27
	21
	40
	45
	41
	42
	35
	31
	31
	37
	25

	7
	308
	32
	27
	21
	36
	45
	44
	51
	42
	23
	30
	28
	22

	8
	333
	28
	33
	25
	43
	48
	34
	40
	34
	24
	33
	35
	24

	3-8
	2,020
	30
	33
	28
	39
	49
	42
	46
	40
	21
	25
	26
	21

	10
	327
	56
	49
	42
	57
	33
	35
	36
	31
	11
	17
	22
	12


[bookmark: _Toc192962957]Note. M/E = meeting or exceeding expectations; PME = partially meeting expectations; NM = not meeting expectations.
Table E8. MCAS Mathematics Achievement by Grade, 2022-2024
	Grade
	# Included (2024)
	% M/E 2022
	% M/E 2023
	% M/E 2024
	% M/E 2024 State
	% PME 2022
	% PME 2023
	% PME 2024
	% PME 2024 State
	% NM 2022
	% NM 2023
	% NM 2024
	% NM 2024 State

	3
	381
	39
	44
	39
	44
	43
	42
	40
	35
	18
	15
	21
	20

	4
	335
	22
	31
	32
	46
	49
	43
	47
	38
	28
	26
	21
	16

	5
	354
	25
	31
	29
	40
	54
	51
	55
	46
	20
	18
	16
	14

	6
	309
	22
	26
	28
	40
	54
	50
	47
	43
	24
	24
	25
	17

	7
	306
	28
	20
	23
	37
	52
	50
	58
	44
	21
	30
	19
	19

	8
	334
	17
	20
	17
	38
	60
	52
	57
	42
	24
	28
	26
	19

	3-8
	2,019
	25
	29
	28
	41
	52
	48
	50
	42
	23
	23
	21
	18

	10
	316
	43
	36
	30
	48
	42
	55
	49
	39
	15
	9
	21
	13


Note. M/E = meeting or exceeding expectations; PME = partially meeting expectations; NM = not meeting expectations.


[bookmark: _Toc192962958]Table E9. MCAS Science Achievement by Grade, 2022-2024
	Grade
	# Included (2024)
	% M/E 2022
	% M/E 2023
	% M/E 2024
	% M/E 2024 State
	% PME 2022
	% PME 2023
	% PME 2024
	% PME 2024 State
	% NM 2022
	% NM 2023
	% NM 2024
	% NM 2024 State

	5
	353
	29
	28
	34
	45
	51
	42
	38
	36
	20
	30
	29
	20

	8
	333
	29
	35
	27
	39
	51
	46
	44
	41
	20
	20
	29
	20

	5 and 8
	686
	29
	31
	31
	42
	51
	44
	41
	38
	20
	25
	29
	20

	10
	286
	37
	43
	33
	49
	41
	44
	40
	40
	22
	13
	27
	11


Note. M/E = meeting or exceeding expectations; PME = partially meeting expectations; NM = not meeting expectations.
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[bookmark: _Toc192156519]Table E10. MCAS ELA Mean Student Growth Percentile by Student Group, Grades 3-8, 2022-2024
	Group
	# included (2024)
	2022
	2023
	2024
	State (2024)

	All students
	1,479
	43
	48
	45
	50

	African American/Black
	126
	42
	52
	46
	49

	Asian
	33
	50
	47
	45
	57

	Hispanic/Latino
	400
	44
	49
	47
	48

	Multi-Race, non-Hispanic/Latino
	119
	40
	42
	43
	51

	Native American
	5
	—
	—
	—
	48

	Native Hawaiian, Pacific Islander
	—
	—
	—
	—
	51

	White
	796
	43
	48
	43
	50

	High Needs
	1,000
	42
	47
	45
	48

	Low income
	840
	42
	47
	45
	47

	ELs and former ELs
	385
	44
	50
	48
	50

	Students with disabilities
	283
	33
	41
	45
	45



[bookmark: _Toc192156520]Table E11. MCAS ELA Mean Student Growth Percentile by Student Group, Grade 10, 2022-2024
	Group
	# included (2024)
	2022
	2023
	2024
	State (2024)

	All students
	239
	53
	46
	51
	50

	African American/Black
	26
	—
	45
	46
	48

	Asian
	3
	—
	—
	—
	55

	Hispanic/Latino
	56
	51
	47
	54
	47

	Multi-Race, non-Hispanic/Latino
	19
	—
	—
	—
	50

	Native American
	3
	—
	—
	—
	51

	Native Hawaiian, Pacific Islander
	1
	—
	—
	—
	49

	White
	131
	55
	46
	51
	51

	High Needs
	146
	51
	44
	50
	47

	Low income
	129
	51
	45
	50
	47

	ELs and former ELs
	34
	47
	46
	45
	48

	Students with disabilities
	36
	47
	30
	43
	44







[bookmark: _Toc192156521]Table E12. MCAS Mathematics Mean Student Growth Percentile by Student Group, Grades 3-8, 2022-2024
	Group
	# included (2024)
	2022
	2023
	2024
	State (2024)

	All students
	1,481
	39
	46
	46
	50

	African American/Black
	129
	40
	43
	47
	49

	Asian
	33
	46
	49
	50
	58

	Hispanic/Latino
	403
	43
	44
	48
	48

	Multi-Race, non-Hispanic/Latino
	119
	39
	48
	42
	50

	Native American
	4
	—
	—
	—
	48

	Native Hawaiian, Pacific Islander
	—
	—
	—
	—
	52

	White
	793
	38
	46
	45
	50

	High needs
	1,007
	39
	44
	46
	48

	Low income
	841
	39
	44
	46
	47

	ELs and former ELs
	398
	42
	46
	48
	50

	Students w/disabilities
	275
	34
	40
	43
	46



[bookmark: _Toc192156522]Table E13. MCAS Mathematics Mean Student Growth Percentile by Student Group, Grade 10, 2022-2024
	Group
	# included (2024)
	2022
	2023
	2024
	State (2024)

	All students
	228
	42
	51
	56
	50

	African American/Black
	25
	—
	44
	52
	47

	Asian
	3
	—
	—
	—
	55

	Hispanic/Latino
	55
	41
	39
	59
	45

	Multi-Race, non-Hispanic/Latino
	16
	—
	—
	—
	49

	Native American
	3
	—
	—
	—
	50

	Native Hawaiian, Pacific Islander
	1
	—
	—
	—
	50

	White
	125
	43
	55
	55
	52

	High needs
	139
	42
	46
	52
	47

	Low income
	122
	42
	47
	50
	46

	ELs and former ELs
	33
	50
	32
	60
	46

	Students w/disabilities
	32
	34
	43
	53
	47







[bookmark: _Toc192156523]Table E14. MCAS ELA Mean Student Growth Percentile by Grade, 2022-2024
	Grade
	# included (2024)
	2022
	2023
	2024
	State (2024)

	3
	—
	—
	—
	—
	—

	4
	310
	40
	42
	40
	50

	5
	313
	45
	50
	38
	50

	6
	275
	38
	51
	47
	50

	7
	284
	48
	56
	51
	50

	8
	297
	46
	43
	48
	50

	3-8
	1,479
	43
	48
	45
	50

	10
	239
	53
	46
	51
	50



[bookmark: _Toc192156524]Table E15. MCAS Mathematics Mean Student Growth Percentile by Grade, 2022-2024
	Grade
	# included (2024)
	2022
	2023
	2024
	State (2024)

	3
	—
	—
	—
	—
	—

	4
	308
	30
	36
	30
	50

	5
	318
	43
	56
	50
	50

	6
	276
	33
	50
	55
	50

	7
	282
	51
	50
	49
	50

	8
	297
	41
	39
	46
	50

	3-8
	1,481
	39
	46
	46
	50

	10
	228
	42
	51
	56
	50



[bookmark: _Toc192156525]Table E16. Four-Year Cohort Graduation Rates by Student Group, 2021-2023
	Group
	# included (2023)
	2021 (%)
	2022 (%)
	2023 (%)
	State 2023 (%)

	All
	345
	81.5
	85.4
	84.9
	89.2

	African American/Black
	34
	70.3
	87.9
	82.4
	85.6

	Asian
	8
	 
	83.3
	87.5
	95.2

	Hispanic/Latino
	67
	70.5
	65.1
	76.1
	78.9

	Multi-Race, non-Hispanic/Latino
	22
	50.0
	64.3
	81.8
	89.3

	Native American
	2
	 
	—
	—
	82.5

	Native Hawaiian, Pacific Islander
	1
	 
	—
	—
	89.9

	White
	211
	87.7
	91.8
	88.2
	93.0

	High needs
	242
	70.4
	77.4
	80.6
	82.8

	Low income
	219
	69.6
	76.8
	80.8
	82.2

	English learners
	43
	55.6
	55.6
	74.4
	67.3

	Students w/disabilities
	67
	55.8
	75.4
	68.7
	76.4




[bookmark: _Toc192156526][bookmark: _Hlk138323648]Table E17. Five-Year Cohort Graduation Rates by Student Group, 2020-2022
	Group
	# included (2022)
	2020 (%)
	2021 (%)
	2022 (%)
	State 2022 (%)

	All
	349
	89.3
	85.7
	89.7
	91.9

	African American/Black
	33
	82.4
	73.0
	93.9
	90.1

	Asian
	6
	100.0
	
	100.0
	96.9

	Hispanic/Latino
	63
	78.0
	82.1
	71.4
	84.4

	Multi-Race, non-Hispanic/Latino
	14
	64.3
	71.4
	85.7
	90.8

	Native American
	1
	—
	
	—
	87.1

	Native Hawaiian, Pacific Islander
	—
	—
	
	—
	81.3

	White
	232
	94.1
	89.2
	94.0
	94.4

	High needs
	226
	82.6
	77.4
	84.1
	86.8

	Low income
	203
	83.2
	76.3
	83.3
	86.3

	English learners
	36
	81.1
	74.1
	63.9
	78.0

	Students w/disabilities
	65
	79.3
	63.6
	81.5
	81.8



[bookmark: _Toc192156527]Table E18. Annual Dropout Rates by Student Group, 2021-2023
	Group
	# included (2023)
	2021 (%)
	2022 (%)
	2023 (%)
	State 2023 (%)

	All
	1,392
	1.8
	3.1
	3.6
	2.1

	African American/Black
	135
	2.4
	2.1
	8.9
	2.8

	Asian
	29
	0.0
	0.0
	0.0
	0.6

	Hispanic/Latino
	359
	5.2
	4.4
	4.7
	4.4

	Multi-Race, non-Hispanic/Latino
	85
	3.3
	4.1
	3.5
	1.9

	Native American
	7
	0.0
	—
	0.0
	4.1

	Native Hawaiian, Pacific Islander
	3
	—
	—
	—
	3.9

	White
	774
	0.7
	2.8
	2.3
	1.1

	High needs
	875
	2.6
	3.7
	5.0
	3.5

	Low income
	716
	—
	3.8
	4.5
	3.8

	English learners
	211
	7.8
	6.8
	9.0
	8.0

	Students w/disabilities
	228
	2.7
	5.6
	3.5
	3.0













[bookmark: _Toc192156528]Table E19. In-School Suspension Rates by Student Group, 2022-2024
	Group
	# included (2024)
	2022 (%)
	2023 (%)
	2024 (%)
	State 2024 (%)

	All
	5,117
	0.3
	3.2
	2.1
	1.4

	African American/Black
	489
	1.1
	4.6
	3.3
	2.1

	Asian
	106
	—
	—
	—
	0.3

	Hispanic/Latino
	1,625
	0.5
	3.4
	2.7
	1.9

	Multi-Race, non-Hispanic/Latino
	393
	0.8
	4.1
	1.3
	1.6

	Native American
	19
	—
	—
	—
	1.8

	Native Hawaiian, Pacific Islander
	4
	—
	—
	—
	1.9

	White
	2,481
	0.1
	2.6
	1.7
	1.1

	High needs
	3,619
	0.4
	3.8
	2.7
	1.9

	Low income
	3,056
	0.5
	3.8
	2.8
	2.1

	English learners
	1,287
	0.3
	3.0
	2.1
	1.4

	Students w/disabilities
	946
	0.7
	5.5
	3.9
	2.4



[bookmark: _Toc192156529]Table E20. Out-of-School Suspension Rates by Student Group, 2021-2023
	Group
	# included (2024)
	2022 (%)
	2023 (%)
	2024 (%)
	State 2024 (%)

	All
	5,117
	5.0
	3.2
	3.0
	2.4

	African American/Black
	489
	8.5
	4.0
	4.5
	4.6

	Asian
	106
	—
	—
	—
	0.6

	Hispanic/Latino
	1,625
	4.7
	3.1
	2.9
	3.8

	Multi-Race, non-Hispanic/Latino
	393
	8.2
	6.3
	3.1
	2.6

	Native American
	19
	—
	—
	—
	3.5

	Native Hawaiian, Pacific Islander
	4
	—
	—
	—
	2.5

	White
	2,481
	4.2
	2.6
	2.7
	1.5

	High needs
	3,619
	6.0
	3.8
	3.6
	3.6

	Low income
	3,056
	6.1
	4.0
	3.8
	4.0

	English learners
	1,287
	2.7
	2.2
	2.1
	2.6

	Students w/disabilities
	946
	8.9
	6.4
	6.7
	4.5



[bookmark: _Hlk138323870]


[bookmark: _Toc192156530]Table E21. Advanced Coursework Completion Rates by Student Group, 2022-2024
	Group
	# included (2024)
	2022 (%)
	2023 (%)
	2024 (%)
	State 2024 (%)

	All
	698
	50.1
	49.8
	48.7
	67.2

	African American/Black
	69
	23.3
	26.2
	33.3
	58.2

	Asian
	16
	50.0
	62.5
	81.3
	86.4

	Hispanic/Latino
	177
	32.1
	27.4
	29.9
	53.7

	Multi-Race, non-Hispanic/Latino
	36
	26.5
	42.5
	30.6
	68.4

	Native American
	3
	—
	—
	—
	57.1

	Native Hawaiian, Pacific Islander
	1
	—
	—
	—
	59.8

	White
	396
	60.7
	62.4
	60.6
	71.9

	High needs
	428
	31.8
	32.3
	33.4
	52.0

	Low income
	371
	34.0
	33.2
	35.6
	53.1

	English learners
	95
	14.8
	11.5
	9.5
	31.8

	Students w/disabilities
	93
	10.1
	15.2
	12.9
	38.5



[bookmark: _Toc192156531]Table E22. Accountability Results, 2024
	School
	Cumulative progress toward improvement targets (%)
	Percentile
	Overall classification
	Reason for classification

	District
	45
	—
	Not requiring assistance or intervention
	Moderate progress toward targets

	Enoch Cobb Early Learning Center
	—
	—
	Insufficient data
	Insufficient data

	Barnstable Community Innovation School
	69
	—
	Not requiring assistance or intervention
	Substantial progress toward targets

	Centerville Elementary
	53
	—
	Not requiring assistance or intervention
	Substantial progress toward targets

	Hyannis West Elementary
	30
	—
	Not requiring assistance or intervention
	Moderate progress toward targets

	West Barnstable Elementary
	27
	—
	Not requiring assistance or intervention
	Moderate progress toward targets

	West Villages Elementary School
	28
	—
	Not requiring assistance or intervention
	Moderate progress toward targets

	Barnstable United Elementary School
	57
	18
	Not requiring assistance or intervention
	Substantial progress toward targets

	Barnstable Intermediate School
	61
	19
	Not requiring assistance or intervention
	Substantial progress toward targets

	Barnstable High
	35
	32
	Not requiring assistance or intervention
	Moderate progress toward targets




Percent	



Hispanic or Latino	Black or African American	White	Asian	Multi-Race, Not Hispanic or Latino	0.32800000000000001	9.7000000000000003E-2	0.47299999999999998	2.1000000000000001E-2	7.5999999999999998E-2	

Barnstable	
High Needs	English Learners	First Language Not English	Low Income	Students with Disabilities	0.66800000000000004	0.252	0.38500000000000001	0.53100000000000003	0.182	State	
High Needs	English Learners	First Language Not English	Low Income	Students with Disabilities	0.55800000000000005	0.13900000000000001	0.27200000000000002	0.42099999999999999	0.20599999999999999	



Barnstable	
Grade 3-8 (ELA)	Grades 3-8 (Math)	Grades 5	&	8 (Science)	Grade 10 (ELA)	Grade 10 (Math)	Grade 10 (Science)	0.28000000000000003	0.28000000000000003	0.31	0.42	0.3	0.33	State	
Grade 3-8 (ELA)	Grades 3-8 (Math)	Grades 5	&	8 (Science)	Grade 10 (ELA)	Grade 10 (Math)	Grade 10 (Science)	0.39	0.41	0.42	0.56999999999999995	0.48	0.49	


Barnstable	
Grade 3-8 (ELA)	Grades 3-8 (Math)	Grades 5	&	8 (Science)	Grade 10 (ELA)	Grade 10 (Math)	Grade 10 (Science)	0.19	0.2	0.18	0.28000000000000003	0.16	0.21	Statewide	
Grade 3-8 (ELA)	Grades 3-8 (Math)	Grades 5	&	8 (Science)	Grade 10 (ELA)	Grade 10 (Math)	Grade 10 (Science)	0.22	0.23	0.24	0.37	0.27	0.28000000000000003	


K-5 Average 	
Emotional Support	Classroom Organization	Instructional Support	Student Engagement	5.7	6.2	4.2	6.5	6-8 Average	
Emotional Support	Classroom Organization	Instructional Support	Student Engagement	4.5	6.6	3.1	4.3	9-12 Average 	
Emotional Support	Classroom Organization	Instructional Support	Student Engagement	4.4000000000000004	6.1	3.3	4.4000000000000004	CLASS Domain


CLASS Score
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