Guiding Principles for Alternative Education 
Five guiding principles ensure alternative education is rooted in equity and designed to support all students - especially those historically underrepresented - in completing a rigorous academic program. They promote personalized learning pathways, real-world experiences, strong and caring adult mentorship, comprehensive emotional and behavioral supports, and meaningful connections to post-secondary opportunities and civic engagement to complete high school having developed an authentic post-secondary plan.

The guiding principles are:
1. Equitable Access
2. Guided, Individualized Academic Pathway
3. Enhanced Student Supports 
4. Connection to Careers
5. Effective Partnerships
 
Guiding Principle 1: Equitable Access 
Alternative education must be inclusive and intentionally designed to serve underrepresented students to thrive in different learning environments. Programs should remove barriers, offer multiple entry points, and provide targeted support to ensure students are prepared and successful throughout their educational journey.

A population of students with different educational, behavioral, mental health, and/or social needs who might benefit from options outside the traditional school settings have been identified.
· age/grade level of students 		
· education gaps (overage, under credited) 
· behavioral issues 
· mental health issues
· attendance/chronic absence
Data Analysis
· create systems for regular data reviews to (1) assess key factors for dropping out; and (2) identify at-risk youth who will benefit from the alternative setting
· Sources should include EWIS, Edwin, local district and school data, and observation/” street” data

Potential Student Referral and Identification:
· Referral from sending school
· self and/or family referral
· review of district dropout lists 
· outreach protocols including home visits and partnerships with community organizations that may provide services to out-of-school youth

Communication Systems:
· Create a communication system with sending schools for ongoing information sharing, i.e., monthly meetings, problems, etc. 
· Create an internal communication system for staff to work collaboratively to build relationships with students, to eliminate barriers, to provide comprehensive support, and ensure academic success 
· Create communication protocols for communication with families 
· Create an external communication system to connect the web of supports available outside of the school setting with regional and local partners (i.e., DCF, DYS, local businesses) 
· Create awareness materials so agencies and businesses outside of school know about alternative options such as alternative charter schools, Evening/Adult Ed programs, etc.

There are successful entry (onramps) and exit points (offramps) for students 
Determine options for entry points including: 
· rolling, quarterly, or semester admissions
· referrals by teacher, school administration, family or student
· lottery application deadlines, etc. 
Admission protocols: 
· Referral/intake process, 
· Information session (including families), 
· Student interview, 
· Comprehensive transcript review (including those from other states and countries)/current courses, 
· Current support being implemented if any, and identification of potential additional supports, and
· Charter enrollment policies (if applicable) and targeted recruitment efforts. 
Upon Acceptance:
· Student, with input from family and school, sets goals for academic, personal/social/emotional/behavioral growth, and postsecondary plans
Determine options for exit points including:
· Specified time expectations (e.g.,45 day if it is evaluative),  
· At a request from the student or family
· By marking period, semester, or through graduation
Exit protocols:      
· Meeting with the students and school personnel to determine readiness to return to sending school
· Creation of plan for continued success, or graduation upon meeting all graduation requirements
· Meeting with students, family, and sending school (school counselor or other representative) to clearly review plan for success 
· Assurance of options to return, including if applicable submitting a new application for inclusion in a future enrollment lottery when applicable and/or referral to other alternative educational options in the district or surrounding region. 
Programs and schools are a choice for students and offer opportunities that lead toward graduation and post-secondary success. 
Student and family input is essential to the decision-making process for both entrance and exiting decisions.
· Collaborative meetings with representatives from the sending school, alternative setting, and students and families ensure all options are clearly presented, questions are addressed, and appropriate support is available especially for ML/EL, students with IEPs, and students with and 504 plans. 
· Honest, transparent discussions strengthen the student-school-family relationship and lead to informed, student-centered decision-making  
Students will gain knowledge, skills, and experiences in the following domains to be prepared for life after high school: 
· Social, Emotional, Behavioral, and Mental Health
· Career Development (Self Discovery, Career Awareness, Exploration, and Immersion)
· Academic and technical learning and future planning 
· Alternative schools may be designed in the traditional format or may be a competency-based design where credits are earned based on mastery of essential skills. 
· Instruction in either design should include relevant, real-world experiences allowing students to make connections between what they do now and future interests.  
[bookmark: _heading=h.2et92p0]Guiding Principle 2: Guided Academic Pathways
Alternative education should provide clear, structured academic pathways that guide students from secondary to post-secondary education, including coursework, sequencing, and real-world learning experiences. Alternative Education should connect students with opportunities to connect their learning with career opportunities, allowing them to make an informed decision about which career pathway to pursue. Students may also be exposed to the authentic experience and academic rigor of postsecondary education, training or apprenticeship.

Student learning time and flexible scheduling is used under current state laws and regulation. Priority areas include:
· Daily schedule 
· Start times
· Extended hours of operation 
· Use of online learning 
· Access to resources and support outside of school day 
· Credit for employment and Work-Based learning opportunities 
· Understanding the barriers outside of school that can impede academic progress and provide solution-focused support 
· Non-traditional opportunities to meet 990 

Academic success is focused on individual student needs and builds towards graduation and post-secondary opportunity.
· Primary Person: Every student has at least one key adult who may act as a mentor, coach, and/or tutor to encourage and support the student as they set goals, navigate their course requirements, deal with barriers and disappointments and prepare for life after high school
· Academic Learning: Designed with students at the center and emphasize the kind of learning that key stakeholders value in preparation for postsecondary readiness. Successful completion of the requirements and demonstrations of mastery of learning may be seen in a variety of ways including in-person or group presentations, service-learning projects, successful internships or apprenticeships, capstone projects	
· Student-centered learning: Through a variety of options, i.e., self-paced, blended, competency-based, in-person and asynchronous, students can progress at their own pace and create their own path to academic success. Relevant and real-world instruction is the foundation for connecting academics and careers and supports student identification of authentic postsecondary options and their path to success.  
· Competency Determination: Academic skills in math, ELA and science are developed in order to meet the Competency Determination. Students must demonstrate “mastery of a common core of skills, competencies and knowledge..., by satisfactorily completing coursework that has been certified by the student’s district as showing mastery of the skills, competencies and knowledge contained in the state academic standards and curriculum frameworks in the areas measured by the MCAS high school tests administered in 2023.”  Students should meet the competency determination that meets state and local policy.

Culturally and linguistically sustaining practices 
Curriculum and Instruction: 
· Access for all students to high quality instructional materials
· Materials available in multiple languages 
· Responsive and differentiated instruction
· Review and reject curriculum materials that contain biases and stereotypes 

Teacher responsibilities: 
· Reflect on personal biases and their impact on interactions with students, families, and colleagues.
· Advocate for equitable access to high-quality education, including teachers, resources, and postsecondary opportunities.
· Incorporate students’ cultures and life experiences into instructional planning.
· Connect curriculum to real-world and global issues.
· Model and uphold high expectations for all students.
· Promote respect for social, cultural, and linguistic diversity.
· Collaborate with families to support student success.
High quality instructional materials and pedagogy are critical components of the program.
High Quality Instructional Materials (HQIM):
· Materials are aligned to Curriculum Frameworks and have clear learning outcomes 
· Content is free from bias 
· Reflect evidence-based practices 
· Easy to use for students and teachers
· Demonstrate commitment to diversity, equity, and inclusion
· Ensure that units build upon concepts and learning is coherent and cohesive year to year 
High Quality Pedagogy:
· Teachers consider students' needs and prior knowledge, and help them build on their understanding
· Teachers explicitly teach cognitive and metacognitive strategies, and use scaffolding and flexible grouping
· Teachers make the learning experience relevant, rather than didactic. 
· Teachers and students reflect on lessons, projects, and assessments to improve them
· Teachers use open-ended questions to encourage students to think more deeply about a concept.
· Students are encouraged to share their learning and work together 
Students have access to advanced coursework, meet local graduation requirements, and have opportunities for postsecondary education through:
· Understanding what GPA means and how courses and grades influence it 
· Aligning course selections with individual interests and strengths
· Understanding the value of advanced coursework including Advanced Placement, Innovation Career Pathways, Early College, Dual Enrollment, career technical education 
· Knowing the school’s graduation requirements 
· Exploring postsecondary options such as work, training, and/or further education 

My Career and Academic Plan (MyCAP)
MyCAP empowers students to take control of their future by identifying their personal skills, strengths, and interests, aligning those with careers that ignite their imagination, selecting courses and advanced learning opportunities that will solidify a sequence to meaningful post-secondary options.  
· Design for grades 6-12 
· Focus on three domains: personal/social, career education development, academic and postsecondary planning 
· Create a scope and sequence for every grade and every domain 
· Identify learning objectives and the lessons, activities, and experiences to meet those objectives 
· Implement as a whole school process with all staff contributing to the process 
· Ensure every student has at least one key adult (Primary Person) to support MyCAP development 
· Use a comprehensive online platform that includes a portfolio to document learning and allows access after graduation (i.e., MEFA Pathway)

Credit recovery and acceleration are available for students who may need to accumulate credits for graduation more rapidly
· Provide multiple and varied opportunities to demonstrate mastery and/or to test out of a particular course
· Provide a suite of options - multiple opportunities, times, and places to engage in credit recovery options 
· Ensure online or software-based courses (if applicable) are rigorous, relevant and aligned with Curriculum Frameworks 
· Be creative, consider shorter time periods (4 week cycles instead of full term) with focused assignments/units 

Connections to higher education through dual enrollment, early college opportunities or college access programming are available.
· [bookmark: _heading=h.tyjcwt]Build relationships with local 2- and 4- year colleges to ensure students have access to higher education opportunities including early college, dual enrollment and other college access programming

Guiding Principle 3: Enhanced Student Support
Alternative Education should identify academic and nonacademic challenges for each individual student and incorporate wraparound services to promote academic success and course completion, taking into consideration the needs of diverse populations of students.

A Multi-Tiered System of Support (MTSS) is available for students in need of support for social, emotional, and behavioral success.  
This framework is designed to meet the needs of all students by ensuring that schools optimize data-driven decision making, progress monitoring, and evidence-based supports and strategies with increasing intensity to sustain student growth.  
Student support is based on student need and as such will be fluid and often temporary as the student responds to the support. Students should never be identified by their level of need (i.e., Juanita is a tier 2 student) 
Six key tenets of MTSS and for any student support system:
· All students are capable of grade-level learning with adequate support.  
· Design of a support system is rooted in proactivity and prevention. 
· The system utilizes evidence-based practices. 
· Decisions and procedures are driven by school and student data.
·  The degree of support given to students is based on their needs.
·  Implementation occurs school-wide and requires stakeholder collaboration
Three levels of support: 
· Tier 1: General or Universal support- “how the school does business” 
· Tier 2: Targeted Support– increased support generally provided by the school such as a 1:1 support person (mentor, coach) or a supportive group setting 
· Tier 3: Intensive Support – in house or through community partnerships; clear processes for re-entry from an outside placement; identify procedures to ensure a safe return for student, for staff and for whole school population 
Supports for academic growth may be offered 1:1 and/or in groups for a variety of needs
Examples of support: 
· Tutoring assistance with specific subjects. This may be provided by teachers, paraprofessionals, peers or community volunteers 
· Academic Coaching to develop good study habits, time management, goal setting, and critical thinking skills
· Time Management Strategies prioritizing tasks, setting realistic deadlines, and effectively managing study schedules
· General Study Skills to support effective notetaking, test preparation, reading comprehension, and essay writing techniques 
Executive Functioning: a set of mental processes that include working memory, flexible thinking and self-control. The skills associated with it are key to not only academic success but overall success in school and life 
· Organization
· Attention
· Planning
· Sequencing
· Problem-solving
· Working memory
· Self-control
· Emotional regulation 
Support for Multilingual (ML)/EL students 
· Teaching staff possess SEI endorsements
· Professional Development opportunities for staff to enhance their skills and knowledge of how best to increase students' English language proficiency and subject matter knowledge
· Access to all current ML/EL supports and resources including tutors, coaches, counselors
· Scaffolding of curriculum to ensure accessibility for all students 
· Activities that enhance or supplement language instruction educational programs
· Programs/activities to include family engagement 
Create strong partnerships with community organizations to reinforce support and help address the barriers that impede school success:  
· Key barriers outside of school that often affect chronic absence, dropping out and school success, include housing, healthcare, employment, and transportation.
· Onsite support for issues such as mental health needs, grief counseling, substance abuse, recovery coaching, reproductive health services 

[bookmark: _heading=h.3dy6vkm]Guiding Principle 4: Connection to Career
Alternative education should expose students to a variety of career opportunities through a career development sequence - beginning with self-identifying interests, skills, strength and talents, moving into career awareness activities and advancing into exploration and immersion opportunities in their identified careers of interest that are aligned with individual interests, skills, strengths and talents. The connections may include targeted workforce and career skills development, career counseling, and elements of experiential and Work-Based learning. 
Self-Awareness Development 
· Throughout Pre-K-12 education students are provided opportunities to discover interests, skills, strengths and talents through lessons and activities, extracurricular opportunities in school and outside school experiences 
Career Development Model 
· Every student is engaged in the MyCAP process to ensure academic courses are aligned with career choices that are aligned with individual interests, skills, strengths and talents.   
· Every student has access to lessons and activities in the three stages of career development: Awareness, Exploration and Immersion
· Work based learning experiences including internships, apprenticeships, and/or capstone projects are available for all students
Access to Pathways, Industry Recognized Credentials (IRCs), and employment 
· Develop a suite of options for student access to IRCs through designated pathways such as Innovation Career Pathways (ICP), Early College (EC), and Career Technical Education (CTE) 
· Innovate career connected learning opportunities including opportunities outside of the regular school day
· Include/create flexible scheduling options for school completion and access to employment opportunities 
· Design opportunities for credit-bearing employment i.e., apprenticeships 


[bookmark: _heading=h.1t3h5sf]Guiding Principle 5: Effective Partnerships
To offer authentic, real-world exposure, alternative education should develop partnerships with one or more of the following:  MassHire workforce development board, a post-secondary education institution, a local chamber of commerce, and/or one or more employers in the local area. 
Development of career exploration and immersion opportunities 
· Identification of internal school personnel to seek out, communicate, and coordinate career opportunities
· Develop partnerships with multiple resources, i.e., local chamber of commerce, local MassHire Board 
· Collaborate with employers to match students with opportunities 
· Organize and monitor placements 
· Communicate with students and families  
Partnerships with Community Based Organizations (CBO) expand opportunities for students and families.
· Local and statewide organizations provide myriad support to ensure successful work placements for students including classes and information seminars for workplace success, career counseling, mentoring, job shadowing 
· Schools explore internal, district, and cross-district opportunities for CTE experiences
