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November 2026 
Dear Members of the Board of Elementary and Secondary Education,  
The summer of 2025 marked a period of transition for the Department of Elementary and Secondary Education (Department). In July of 2025, I was appointed the new commissioner of the Department and in the fall, I embarked on a strategic planning process and listening tour of Massachusetts, including visits to over 70 schools and communities.  
In December 2025 I met with the Advisory Council Chairs to share my draft priorities and to hear their feedback. In early 2026, in response to advisory council and stakeholder input from my listening tour, I initiated a revised 2026 and 2027 “charge” for each of the Department’s advisory councils. Each charge was updated to include, “recommendations to support the new DESE strategic plan priorities and goals.” Given the timing of the updated charge for 2026 and 2027, I gave councils the option of filing a single comprehensive report in 2027 instead of one each in 2026 and 2027.  
This year five advisory councils submitted a 2026 annual report, that includes a summary of the work of the council during school year 2025-2026, recommendations to the Commissioner and Board, council leadership and membership, and meetings held. The reports and their recommendations are those of the councils and not of the Department. Eight advisory councils chose to file a single comprehensive report in 2027.
There are currently 13 advisory councils: Adult Basic Education, Arts Education, Braille Literacy, Career Technical Education, Digital Learning, Educational Personnel, English Language Learners/Bilingual Education, Gifted and Talented Education, Parent and Community Education and Involvement, Racial Imbalance, School and District Accountability and Assistance, and Special Education, plus the State Student Advisory Council, whose members are elected by other students rather than appointed by the Board. This document compiles the reports from the five councils that chose to file a 2025-2026 report.
Thank you to the council members and liaisons for their time, efforts, and constructive feedback. If the Board is interested in greater detail on the activities and recommendations of any council, please feel free to contact me.   
 
Sincerely,  
 
Pedro Martinez
Commissioner of Elementary and Secondary Education
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I.	INTRODUCTION  
The Braille Literacy Advisory Council (BrlAC) was established in 1997 by the Massachusetts Department of Education (Department or DESE) in compliance with provisions of the Braille Literacy Act of 1996. This nine-member council, appointed by the Board of Education (Board), is responsible for developing policies, making recommendations on best practices, and providing technical assistance to parents, educators, administrators, and rehabilitation personnel on how to provide Braille literacy services to students and adults who are blind in the Commonwealth.
II.	2025-2026 WORK OF THE COUNCIL   
The Braille Literacy Advisory Council held three virtual meetings during the school year 2025-26.  Topics discussed:
1. Developed charges for the Council to align with the Board’s priorities and the Department’s Educational Vision and Strategic Objectives.
2. Prioritized the charges for the current year
3. Researched and developed recommendations.
Business items conducted
1. Membership: current/upcoming vacancies
2. “Around the table” updates from members and representative organizations
3. Set agenda items for next year
Topic 1. Braille Literacy Advisory Council Charges
The Council developed its charges to align with the Board’s priorities and the Department’s Educational Vision and Strategic Objectives. The Council serves in an advisory capacity, providing recommendations to support high-quality instruction and equitable outcomes for students with visual impairments in the Commonwealth.
Council Charges
Charge 1: Recruitment and Retention of Teachers of Students with Visual Impairments (TVIs)
Charge Description: Research and provide recommendations related to the recruitment and retainment of qualified Teachers of Students with Visual Impairments (TVIs).
Alignment with Board Priorities:
· Diverse and Effective Workforce – Teach Tomorrow: This charge directly supports building a robust and sustainable teacher pipeline by identifying strategies to attract new TVIs, strengthen preparation pathways, and improve retention through mentoring and professional learning.
· Whole Student – Power of Presence: A stable, well-prepared workforce contributes to consistent instruction and stronger relationships, which support student engagement and attendance.
· Inclusive Impact: Ensuring an adequate supply of skilled TVIs strengthens evidence-based practices for students with visual impairments, promoting access, equity, and inclusion.
Charge 2: Demonstration of Competency in Unified English Braille (UEB)
Charge Description: Provide recommendations regarding competency in Unified English Braille (UEB) for Teachers of Students with Visual Impairments (TVIs), to fulfill teacher licensure mandates under the Massachusetts Braille Literacy Act, 1996. 
Alignment with Board Priorities:
· Learning Experiences – Literacy Launch: Proficiency in UEB is foundational to effective literacy instruction for students who read Braille. This charge supports evidence-based early and ongoing literacy practices by ensuring teachers possess and maintain essential Braille competencies.
· Inclusive Impact: High-quality Braille instruction ensures students with visual impairments have equitable access to grade-level content and meaningful participation in learning.
· Diverse and Effective Workforce – Teach Tomorrow: Clear, consistent competency expectations support teacher preparation programs and ongoing professional growth, strengthening overall instructional quality.
Charge 3: Additional Programmatic Recommendations
Charge Description: Provide other programmatic recommendations, as deemed necessary, to fulfill goals established by the Board and align with the Department’s Educational Vision and Strategic Objectives.
Alignment with Board Priorities:
· Whole Student – Power of Presence: Recommendations may address instructional delivery models, service access, or family engagement practices that enhance student participation and engagement.
· Learning Experiences: This charge allows the Council to respond to emerging needs by recommending improvements to curriculum, instruction, assessment, or professional learning that advance inclusive, high-quality learning experiences.
· Inclusive Impact: Ongoing programmatic guidance ensures that services for students with visual impairments remain aligned with evidence-based practices and inclusive education goals.
Summary of Alignment
Collectively, the Council’s charges advance the Board’s priorities by strengthening the educator workforce, promoting high-quality and inclusive learning experiences, and supporting the whole student. Through actionable recommendations, the Council contributes to sustainable systems that improve outcomes for students with visual impairments while aligning with the Department’s broader educational vision.
Topic 2. Issues related to accessibility of assessments for students who use Braille 
The Council met with Robert Pelychaty, Manager of Inclusive Assessment, to provide feedback on issues related to MCAS administration, accommodations, and accessibility.  Mr. Pelychaty works closely with the Council to ensure that the tests are accessible and usable for students who are blind and low vision in the Commonwealth. Some issues with tactile graphics on Braille math tests were discussed. Trainings developed by Mr. Pelychaty for school districts and leaders around accessibility for MCAS administration were found to be effective and the Council requested that the trainings continue.
Topic 3. Updates from members and representative organizations
Appointed and ex-officio members of the Council updated the group on the status of their organization and shared news of benefit to the field. In particular, UMass Boston reported that the Vision Studies program received new grants supporting graduate education for Teachers of Students with Visual Impairments (TVI) and Assistive Technology for Individuals with Visual Impairment (AT). Wendy Buckley and Laura Bozeman shared details about an upgrade to the NERCVE Online Brailler, an interactive online Brailler that was developed to support Braille skill refresher exercises. 
III.	COUNCIL RECOMMENDATIONS   
1. The Council recommends action by DESE to address the recruitment and retention of Teachers of Students with Visual Impairments (TVIs). These recommendations directly support building a robust and sustainable teacher pipeline by identifying strategies to attract new TVIs, strengthen preparation pathways, and improve retention through mentoring and professional learning. (Diverse and Effective Workforce – Teach Tomorrow)

I. TVI Recruitment Strategies
To build a robust pipeline of future TVIs, recommendations focus on raising awareness, expanding undergraduate exposure, and utilizing district-level talent. 
· Statewide Awareness Campaign: DESE should spearhead a comprehensive outreach initiative to elevate the profile of the profession. Key actions include: 
· Undergraduate Outreach: Conducting a "Careers in Blindness Education" campaign, including presentations and guest speaking engagements in undergraduate education programs. 
· K-12 Professional Outreach: Target current school district educators and administrators through informational tables and presentations at career fairs, job fairs, and educator conferences. 
· Digital Marketing & Communications: Creating social media recruitment materials, featuring active TVIs in official newsletters, and establishing a dedicated DESE webpage with resources and links to the University of Massachusetts Boston TVI preparation program. 
· Expand Undergraduate Exposure: Scale the University of Massachusetts Boston's undergraduate 3-credit course (launching in the near future) by integrating it into additional undergraduate education programs across the state. 
· District-Supported "Grow Your Own" Initiatives: DESE should encourage local districts and educational collaboratives to organically cultivate talent by: 
· Identifying promising internal educators who show interest in the field. 
· Providing flexible scheduling or leave time to accommodate TVI training. 
· Supporting local practicum placements and guaranteeing employment upon program completion. 
II. TVI Retention Strategies
To ensure long-term career sustainability and reduce burnout among practicing TVIs, the Council recommends establishing strong professional support systems. 
· Establish a Statewide TVI Mentorship Network: DESE should support a formal program structured around the unique needs of vision educators. This network would offer: 
· First-Year Mentorship: Assigning mentors to satisfy induction requirements, allowing for cross-district matching if a qualified TVI mentor is not locally available. 
· Peer Communities: Creating regional or statewide communities of practice to foster professional collaboration. 
· Accessible Support: Hosting virtual office hours to provide real-time guidance. 
· Resource Sharing: Developing centralized, shared instructional resources, with a specific focus on Braille and assistive technology support. 
IV. 	COUNCIL DETAILS  
Department Administrator:  
Jamie Camacho, Acting State Director of Special Education, Department of Elementary and Secondary Education
Department Liaison:  
Martha Daigle, Family Engagement Coordinator, Special Education Planning & Policy, Department of Elementary and Secondary Education
Chairperson:  
Wendy L. Buckley, Educator, Perkins School for the Blind
Members of the 2025-2026 Council: 
Wendy Buckley (Educator/Perkins School for the Blind)
Kate Crohan (Braille Reader)  
Kim Charlson, (Consumer Organization/Bay State Council of the Blind) 
Marybeth Gilchrest (Braille Producer/National Braille Press)  
Shuai Li (Parent)  
Justine Muir (Educator/Massachusetts Commission for the Blind)
Tammy Reisman (Educator/UMass Boston)
Jessica Wetzel (Parent) 
Joseph Weiss (Braille Reader) 
Shara Winton (Consumer Organization/National Federation of the Blind of Massachusetts)
Non-voting Ex-Officio members of the 2025-2026 Council
Katrena Traut Savino (Educator/Retired) 
Laura Bozeman (Vision Studies Program, UMass Boston)
Carrie Brasier (Massachusetts Accessible Instructional Materials Library) 
Mayanne McDonald-Briggs (Massachusetts Commission for the Blind)
Karen S. Ross (Consultant/Special Education Administrator/retired)
Meeting Dates:   
January 29, 2026
March 5, 2026
June 4, 2026  
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I.	INTRODUCTION
The 2013 virtual schools legislation (Chapter 379 of the Acts of 2012, An Act Establishing Commonwealth Virtual Schools) created the Digital Learning Advisory Council (DLAC) to advise the Board of Elementary and Secondary Education (BESE) and the Commissioner of Elementary and Secondary Education (Commissioner) regarding:
“[V]irtual schools, supplemental online courses, education technology and other matters related to virtual education, including, but not limited to, recommendations for best practices to encourage online education to complement classroom instruction in district schools and recommendations on the appropriateness of the fee that the department may retain for the administration of the virtual school program.”
The statute specifies that the DLAC includes representatives from various statewide education organizations, districts, and schools, including virtual schools (i.e., teacher, administrator, parent), higher education, and non-profit and technology companies. The current DLAC includes a broad range of experts who meet these criteria.
II.	2025-2026 WORK OF THE DLAC 
The summer of 2025 marked a period of significant leadership and strategic transition for the Department of Elementary and Secondary Education (Department). Following the appointment of the new Commissioner, Pedro Martinez, the Department embarked on a strategic planning process and organizational restructuring. 
As part of the renewed vision, Commissioner Martinez initiated a revised “charge” for each of the Department’s advisory councils. Throughout that planning phase, the Commissioner consulted with the respective advisory Council Chairs to refine each advisory council’s charge in light of the Department's updated strategic objectives. 
At the same time, the DLAC experienced some membership transitions. During the 2025-2026 school year, a new superintendent representative was appointed to the DLAC, and three at-large members reached the conclusion of their term limits in the middle of the school year. 
At the first meeting of the 2025-2026 school year, in December 2025, the DLAC reviewed its statutory purpose, the Commissioner’s priorities, Open Meeting Law requirements, as well as acknowledged and thanked the three members who reached their term limits. Members also discussed the re-establishment of a co-chair structure to strengthen continuity and shared leadership within the DLAC. DLAC members reviewed the role and expectations of co-chairs, and members were invited to express interest to Department staff for possible appointment by the Commissioner. As of the last DLAC meeting in May 2026, a co-chair structure was established. 
The DLAC also received several updates from the Department regarding the Commonwealth of Massachusetts virtual schools and other statewide digital learning initiatives. The Education Technology staff provided extensive updates on the Department's expanding Artificial Intelligence (AI) work, including statewide educator resources, regional professional development opportunities, and the statewide AI Task Force representing educators and stakeholders across Massachusetts. Members engaged in discussion about AI guidance, educator preparation for effectively teaching with technology to enhance learning, licensure considerations, and the importance of integrating AI and digital literacy competencies into educator training programs. 
The DLAC also reviewed progress related to recommendations from the 2024-2025 annual report and discussed possible priorities for this school year. Council members began to highlight how the DLAC can support and help districts deliver instruction enhanced with technology, the importance of remote and hybrid learning opportunities, and statewide course sharing to support student access to a range of high-quality courses.
At the second meeting, held in February 2026, the new DLAC co-chair was introduced, and DLAC continued its work around exploring emerging priorities related to digital learning, AI, virtual schools, and equitable access to instructional opportunities across Massachusetts. The DLAC also heard from the Department’s AI Strategy Consultant, who is working closely with the AI task force and Department educational technology staff. 
At the third meeting, held in May 2026, the DLAC focused on reflecting on the year’s work and identifying priorities for the 2026-2027 school year under the newly finalized DLAC charge from the Commissioner. The major portion of the meeting centered on the discussion of the DLAC charge and future focus areas. The DLAC’s charge, which will be in place for the 2026-27 school year, is as follows:
· For its charge, the Digital Learning Advisory Council, as established under the 2013 virtual schools legislation (Chapter 379 of the Acts of 2012, An Act Establishing Commonwealth Virtual Schools), shall advise the Department of Elementary and Secondary Education (Department), the Board, and the Commissioner on digital learning and virtual education. This includes the development of policies and identification of best practices related to virtual schools, supplemental online courses, educational technology, and other digital instructional strategies, including emerging and innovative technologies such as artificial intelligence, in alignment with the Commissioner’s priorities of Power of Presence, Literacy Launch, Accelerating Achievement, and Future Focused Learning. 
· The DLAC shall advise the Department on how digital and virtual learning models can support schools in meeting MassCore and state graduation requirements; expand equitable access to advanced coursework; increase student choice and agency; and broaden student exposure to career pathways and postsecondary education opportunities across Massachusetts, while promoting deeper learning experiences that are real-world, relevant and responsive to diverse learners, including students with disabilities and English learners. 
· In carrying out this charge, the DLAC’s work shall advance the Department’s strategic objectives by cultivating systems that support the whole student and foster joyful, healthy, and inclusive learning environments; reimagining high school experience to strengthen college and career pathways and supporting the development and effective use of a diverse, well-prepared educator workforce through high-quality digital and virtual learning models. 
Members of the DLAC reflected on how the council’s work this year aligned with the charge through input and discussion related to AI guidance, educator supports, and virtual school implementation. DLAC members also identified several areas of virtual education needing further exploration, including equitable access to advanced coursework, statewide course sharing opportunities, new statewide graduation requirements, balanced classroom screen time, teacher preparation, and licensure related to digital learning and ensuring high-quality, accessible online learning experiences for all students. 
As indicated above, the DLAC met three times during the 2025-2026 school year. 
This year, the Commissioner appointed the statutorily required representative from the Massachusetts Association of School Superintendents (MASS), as required by law, and reappointed a representative from the Massachusetts Teachers Association (MTA).
III.	DLAC RECOMMENDATIONS 
The DLAC focused much of its discussion on the growing role of AI, digital learning, and emerging digital technologies, equitable access to high-quality educational opportunities, and strategies for supporting teaching, learning, and education across the Commonwealth. The DLAC’s recommendations encompass a range of topics aimed at leveraging technology to enhance educational experiences and outcomes for students across Massachusetts.  
Based on the DLAC charge and Commissioner’s priorities of Power of Presence, Literacy Launch, Accelerating Achievement, and Future-Focused learning, the DLAC's recommendations to the Commissioner and BESE are reflected in the recommendations and discussions surrounding the following areas:
1. Continue and Expand AI Guidance and Training: The DLAC recommended that the Department continue developing practical resources to support effective AI policy creation and implementation by local educational agencies (LEAs). Members emphasized the need for clear, actionable guidance for LEAs, expanded AI literacy training for educators, and more comprehensive professional learning opportunities. Additionally, they emphasized the importance of fostering statewide sharing of effective AI practices and ensuring stronger alignment among AI literacy, educator preparation, licensure, and professional development. DLAC members also stressed the importance of maintaining the ethical, equitable, and human-centered use of AI.
2. Improve Equitable Access to Advanced Coursework Through Online Models: A major recommendation was to expand statewide access to Advanced Placement courses, other advanced coursework, dual enrollment, career pathways, and specialized learning opportunities through high-quality virtual and blended learning models. More specific recommendations are as follows:
a. Expand access to early college opportunities using technology: The DLAC supports the use of technology to expand early college programs, allowing students to earn college credit while still in high school through online, hybrid, or blended learning models.
b. Career-connected learning using technology: The DLAC encourages the strategic use of technology to create meaningful connections between classroom learning and real-world career pathways, including partnerships with industry, and provides students with authentic learning experiences.
c. Student learning time/flexible learning spaces and environments: The DLAC recommends addressing regulatory constraints by adopting more flexible approaches to student learning time. They recommend designing learning environments that deemphasize and move beyond traditional “seat time” and in-person learning requirements. This may include changes to existing regulations that constrain the implementation of innovative in-person, hybrid, and online learning models.
d. Course access and accreditation: The DLAC asserts that digital learning can provide students with expanded access to a wider variety of courses, including opportunities for acceleration, enrichment, or credit recovery. The DLAC recommends that the Department continue to strategize ways to maximize these opportunities by supporting, for example, the development of a statewide model for course sharing among districts. 
3. Consider a statewide virtual learning ecosystem to expand student choice and educational opportunities regardless of geography or district size: Conduct a statewide landscape analysis of district technology capacity, staffing, infrastructure, digital learning practices, and resource limitations. Explore how virtual learning models might support districts facing budget constraints while preserving student opportunities and course access. 
4. Develop statewide course-sharing and virtual learning models: The DLAC encourages the Department to explore cross-district virtual course-sharing systems, statewide virtual learning infrastructure, and policies that support flexible hybrid and online learning opportunities. Members suggest that Massachusetts think of itself as “one large classroom” where students could access courses beyond their local district offerings. 
5. Digital learning to support success in high school and beyond: Examine how digital learning and virtual coursework can support the implementation of Massachusetts’ new graduation requirements while promoting deeper learning experiences that are real-world, relevant, and responsive to diverse learners, including students with disabilities and English learners. 
6. Ensure quality and equity in digital learning: Expanded opportunities for digital learning must include strong instructional quality standards, qualified teachers, accessibility supports, and equitable technology access. 
7. Clarify roles of state and LEAs: Provide greater clarity regarding the distinctions among policy, procedures, guidance, and legal mandates. Similarly, clarify responsibilities between the Department, districts, and schools on a range of topics, including but not limited to AI and digital learning implementation.
The DLAC is well-positioned to inform the Department about how digital learning, education technology integrations, and virtual and blended learning can be strategically implemented and supported to serve students. The DLAC hopes its recommendations can help students in Massachusetts receive a comprehensive and engaging education that prepares them for this rapidly changing world, emphasizing not only academic achievement but also their overall well-being, safety, and development of deeper learning skills. 
IV. 	DLAC DETAILS 
Department Administrators: Alison Bagg, Associate Commissioner, Office of Charter Schools and School Redesign (OCSSR), and Ruth Hersh, Manager of School Redesign, OCSSR
Department Contributor: Andréa Coté, Assistant Director of Educational Technology
Co-Chairs: Daniel Downs and Ayele Shakur
Members of the 2025-2026 DLAC:
· Dr. Daniel Downs, Adjunct Professor, Bunker Hill Community College and Northern Essex Community College (Co-Chairperson)
· Dr. Sarah Haavind, Senior Research Project Manager, The Concord Consortium (term ended December 2025)
· Ms. Katharine Jordan, Virtual School Parent Representative 
· Ms. Rachel Miller, Supervisor of Digital Literacy and Computer Science, Springfield Public Schools
· Mr. Paul Foster, Superintendent of Schools, Monson Public Schools
· Mr. Jared Perrine, Director of Technology, Narragansett Regional School District (term ended December 2025)
· Ms. Kirsten Peterson, Senior Project Director, Education Development Center 
· Ms. Ayele Shakur, Co-Founder and Chair, Campus without Walls (Co-Chairperson) 
· Dr. Robert Shaw, Principal, Hull High School
· Mr. Devin Sheehan, School Committee Member, Holyoke Public Schools
· Mr. Bill Silver, Director of Information Communication and Technology Services, Chelmsford Public Schools (term ended December 2025)
· Ms. Elizabeth Tripathi, Education Policy Specialist, Massachusetts Teachers Association
· Ms. Cindy Yetman, Vice President, American Federation of Teachers - Massachusetts
· Ms. Stacy Young, Associate Dean of Instruction, VHS Learning

DLAC Meeting Dates: December 10, 2025; February 25, 2026; and May 13, 2026. 
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I. Introduction: Phase 3, Gifted and Talented Education Advisory Council Charge for SY 2025-2026
Council Charge on Gifted and Talented Education Advisory Council (GTAC) 
A 2019 legislative report detailing the state of gifted education in Massachusetts highlighted that the state is an outlier in the country in its lack of policies and adequate programming for its gifted and advanced students, leaving an estimated hundred thousand students across the state unsupported and held back in their learning. Specifically, the report highlighted the following:
· “As should be clear, Massachusetts is an outlier in the country in its hands-off approach to identifying and serving gifted students. Because the Commonwealth does not define giftedness or collect data on gifted students, it is not possible to quantify with precision the consequences of the state’s hands-off approach.” (Ansel, 2019).
· “Our analysis of the academic trajectory of academically advanced students quantifies at least part of the harm and should bring an urgency to the issue. The needs of academically advanced Black, Hispanic, and low-income students are not being met.” (Ansel, 2019).
As noted in the report, more than three-quarters of Black and Hispanic students identified as academically advanced in 3rd grade were no longer in the top decile by 6th grade (Ansel, 2019). A widening excellence gap, insufficient professional training, exclusionary structural barriers, and a lack of a comprehensive state policy all hinder equity. In response, the Commissioner charged the Council with identifying recommendations on how the Department can support districts in addressing these inequities. GTAC approached this charge in three phases. Phase 1 defined giftedness or advanced talent, and the potential to manifest these (SY 2023-2024), Phase 2 addressed identification methods of gifted and talented students (SY 2024-2025), and Phase 3 is focused on equity (SY 2025-2026): Identify and define evidence-based supports and research-based practices and strategies that would facilitate high levels of achievement beyond grade level for gifted students, those with advanced talent, and students who manifest the potential to demonstrate giftedness and advanced talent.
To address these issues, districts must have a vision and understanding of what equity should look like in their communities. The following foundational elements are needed: 1) adoption of a statewide definition of equity in advanced learning, ensuring all districts use this definition; clarify that inequities derive from systems, not underperforming communities; 2) intentionally and explicitly center equity in all district processes, requiring that local decisions regarding students’ access to advanced academics align with the Commonwealth’s definition of equity; 3) establish statewide accountability structures that require districts to report on equitable access and outcomes for students and provide advanced learning pathways, rather than relying solely on voluntary participation;  4) require district data reporting in the identification process and participation in advanced pathways or programming (include data on race and ethnicity, language, disabilities, and socioeconomic status); and 5) provide a definition of giftedness that is inclusive, culturally responsive, and eliminates racial bias by design. 
DESE should support districts and schools in addressing racial and socioeconomic inequities by implementing clear identification protocols and supports, building educator capacity, increasing educator diversification, building transparent accountability, and removing structural barriers statewide. Every district must use equitable screening and identification. Every student, especially those who are historically under-identified, underrepresented, and/or excluded, must have equitable access to opportunities and services. Identification must be unbiased, culturally responsive, and based on local norms. Opportunities and services must be continuous and rigorous, and data transparency should drive improvement across districts. An equitable system is a comprehensive, just, and proactive talent‑development system that gives students the opportunity to be recognized, supported, and thrive. 

II. Work of the Council: GTAC Recommendations
The following action steps serve as a roadmap for using evidence-based supports and research-based practices to facilitate and sustain high achievement among all advanced learners, with an intentional focus on Black, Brown, and multilingual students, students with disabilities, and low-socioeconomic students, statewide. 
Action Step 1. Establish a coherent statewide policy framework to create an equitable identification and retention system for all students, especially underrepresented students in the Commonwealth. This statewide PreK–12 policy framework must clearly define equitable expectations for advanced and gifted education and provide guidance documents, policies, and implementation models for districts to follow. It must remove ambiguity by clarifying which practices are required vs. optional, ensuring that all districts, especially low-income or resource-constrained urban and rural districts, can implement equity protections consistently.
Rationale:  Because of the documented disproportionate participation in advanced academics, and drop-off of Black, Brown, and low-socioeconomic students in grades 3-6, pointing to a systemic failure, the state must remedy it. Racism and bias must be acknowledged and confronted to stop the pattern of early-grade attrition. The excellence gap itself is a measure of inequity to be addressed. Statewide mandates for identification, services, data reporting, and accountability are necessary to ensure a coordinated, comprehensive system that can help shape policy.
Action Step 2. Develop and mandate equity‑centered identification systems. The state should lead in redefining how giftedness is identified and measured to ensure that Black, Brown, multilingual students, students with disabilities, and low-socioeconomic students are represented. 
This requires universal screening using local norms for all students. Deficit-based frameworks that historically exclude underrepresented students must be eliminated. Identification systems should be assessed for their impact on underrepresented students before participation drops off. Guidance should be provided to districts that need help calculating local norms or adapting screening for multilingual and students with disabilities. Statewide protocols for dual evaluations that integrate advanced potential screening with neuropsychological, or learning‑needs assessment should be implemented when needed.  
Rationale: A statewide bias-free identification system should be implemented to ensure equitable identification of students with advanced learning needs or students who have the potential to demonstrate advanced learning. The racial excellence gap must not only be addressed with solutions but also dismantled within any current “anti-Blackness” identification process and classroom expectations. This is especially important because Black, Brown, and multilingual students, students with disabilities, and low-socioeconomic students are consistently underrepresented and excluded from advanced academic learning opportunities. This addresses the challenges and exclusionary factors facing underrepresented students, stemming from inequitable identification, a lack of sustained challenge, the absence of peer communities and role models, and learning environments that do not affirm students’ identities. It targets patterns that reveal widening disparities and larger achievement gaps over time. The lack of sustained support causes underrepresented students to fall behind. This step highlights the need for a comprehensive state policy and the intentional elimination of exclusionary structural barriers. Discretionary and inequitable identification is replaced with standardized, equitable, statewide expectations.
Action Step 3. Focused Statewide Professional Learning & Capacity‑Building. This requires funding for professional development in culturally responsive gifted education, Universal Design for Learning (UDL), and antiracist instructional and assessment practices that recognize potential within students’ cultural identities. Further, embed these competencies in licensure, relicensure, and educator preparation requirements to ensure equitable practice across all districts. Offer regional coaching teams and PD to reduce inequity between well‑resourced and under‑resourced districts, especially in urban and rural districts. Actively recruit and retain educators who are representative of Black, Brown, and multilingual students. Provide targeted, ongoing professional development that interweaves issues and needs from special education, racial inequities, and multilingual learners and targets anti-Black racism in all districts. 
Rationale: Drop-off and under-representation often stem from bias in teacher recommendations, classroom expectations, access decisions, and a lack of a supportive learning environment that recognizes cultural ways of knowing and diversity. This recommendation addresses disproportionate representation, disproportionate drop-off, and the widening excellence gap. Talent development is equitably addressed when underrepresented students are supported continuously and when the narrowing pipeline of Black, Brown, multilingual students, students with disabilities, and low-socioeconomic is directly confronted. It further transforms educator capacity from an optional policy to a required, statewide mandate.
Action Step 4. Furnish Equitable Access to Services Across the PreK–12 Continuum. Require that expectations and exemplars across a variety of service options, such as the MTSS model, enrichment, and acceleration pathways, including data-driven automatic enrollment in accelerated learning, are distributed and implemented within all districts. Provide statewide curriculum supports and viable options for under-resourced, small, and/or rural districts. Virtual enrichment networks, digital peer communities, mentorship matching, and statewide partnerships should be employed to ensure that all historically underrepresented students in all districts gain access to rigorous opportunities. And finally, assign coordinators to provide guidance on SEL integration for advanced learners, especially those from underrepresented groups, to ensure their retention in advanced learning. 
Rationale: This step supports Black, Brown, and multilingual students, students with disabilities, and low-socioeconomic students by increasing engagement and motivation, promoting greater representation, and normalizing their advanced academic identity. Data-driven automatic enrollment in advanced and accelerated learning has reduced students' underrepresentation in advanced courses in the states that implemented it. Longevity in advanced pathways increases when students are surrounded by successful older students and educator's representative of the communities they serve. Other strategies include building engagement with culturally relevant, real-world instruction.  Students who serve as teen mentors become role models who help create a healthy learning environment that keeps students engaged throughout their educational careers. This mitigates drop-off disproportionality by fostering a sense of belonging, providing safe learning spaces, and offering consistent support. Strengthening academic identity reduces attrition, a primary driver of the widening excellence gap. Continuous challenge (not only during the school day but also in after-school and summer enrichment) ensures that all students progress, thereby preventing the widening excellence gaps. It addresses the current lack of a state policy, as services vary by district, leading to inequitable access.
Action Step 5. Strengthen Data, Equity Monitoring & Accountability Systems. Districts should be required to submit disaggregated annual data on identification, placement, persistence, and outcomes for all students, especially Black, Brown, and multilingual learners, students with disabilities, and low-socioeconomic students. Building and actively maintaining a statewide public dashboard will help identify inequities. Conducting equity audits and providing targeted technical assistance to districts will help identify persistent disparities. Connecting district improvement plan requirements and leadership evaluations to measurable progress in equity across advanced learning access and outcomes can drive change.  
Rationale: Using multiple measures for identification and assessment captures growth and allows students from underrepresented groups to demonstrate their abilities in a variety of ways. However, neutral policies cannot remove structural racial inequities. The excellence gap widens if not addressed continuously. Developing explicit, measurable, and representational goals ensures that districts track and confront inequities. This protects Black, Brown, multilingual learners, students with disabilities, and low-socioeconomic students from exclusion and/or removal from advanced pathways, while ensuring that any widening of the excellence gap triggers corrective action rather than remaining hidden. It serves to dismantle racist structural mechanisms that exclude underrepresented students. Accordingly, any disproportionate drop-off becomes measurable, visible, reportable, and actionable when districts are required to explain why their underrepresented students disappear from the advanced category over time. Students in the underrepresented groups who drop out of the advanced pathways may later be mislabeled as struggling. Recognition of masked abilities and disabilities among advanced students helps address inequity. Strengths and advanced potential can be explored in the context of neurodivergence when needed, so all students can receive the support they need to excel. 
Action Step 6. Build Statewide Support Infrastructure. Shift the system from advocacy‑dependent to school‑driven. Provide equity guidance and technical assistance to districts. Build cross-departmental communication and collaboration (e.g., Special Education, Gifted and Talented, English Language Learners, and Racial Equity departments) so that students with co‑occurring strengths and needs are not misidentified or excluded from appropriate opportunities and services. Ensure that districts meet expectations for equity compliance and improvement monitoring. Provide robust family engagement support, including clear communication tools and multilingual family resources, to improve equitable access and understanding across communities. Support universal, district‑driven talent development systems that eliminate parent‑driven or teacher-nomination-only pathways for identification and access to advanced learning. Provide districts with scripts, templates, and multilingual communications as needed, to ensure families understand the process without requiring insider knowledge. Provide ongoing education for districts on the structural mechanisms of racial bias that need to be dismantled and rebuilt to ensure equity. 
Rationale: This recommendation addresses the underrepresentation of Black, Brown, and multilingual students, students with disabilities, and low-socioeconomic students in advanced learning, as well as the inequitable distribution of opportunities across schools. It removes the structural dependence on family privilege and replaces it with state-driven equity, transforming it from an aspiration to an operational reality. It ensures that advanced learning opportunities are not dependent on district location or community affluence, removing a major driver of long-term disparities. A clear state policy is needed to eliminate structural barriers led by a dedicated office overseeing the policy. A statewide racial equity initiative should be implemented to confront any exclusionary models.
GTAC Council Details
Council Members: Donna Potter Astion (Chair), Dr. Katharina Elbert, Tyrone Mowatt, Edith Bazile, Dr. Darnell Thigpen Williams, Courtney Perdios, Magalie Pinney, Kari Andrade, Isha Hassan, Brenda Kelley, and Dr. Heny Taraz (Vice Chair).
DESE Representatives: Thomas Zorich, DESE Liaison, Dr. Darcy Fernandes, Senior Associate Commissioner, DESE, Dr. Leah Murphy, Manager of Advanced and Accelerated Programs.
Council Meeting Dates in SY 2025-2026: October 16, 2025; November 20, 2025; January 15, 2026; March 19, 2026; May 21, 2026; June 18, 2026.
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I.	INTRODUCTION    
The 15-member Advisory Council on School and District Accountability and Assistance (AAAC) advises the Board of Elementary and Secondary Education on matters pertaining to the development and implementation of the Commonwealth’s District and School Accountability and Assistance system. To accomplish that goal, the Council reviews and advises DESE and the Board on their accountability, assistance, and intervention policies and practices.  
II.	2025-2026 WORK OF THE COUNCIL     
Overview:  
In 2025-2026, the work of the Council centered around the state's 2025 MCAS and accountability results; updates to DESE's district review process; the Statewide Graduation Council's interim recommendations and the Vision of the Massachusetts Graduate; the transition to an updated WIDA ACCESS assessment for English Learners; and the launch of the Accelerating Achievement Partnership (AAP), a new initiative supporting schools in the lowest-performing quartile of the accountability system.  
Activities:  
Discussion topics included:   
· District and school accountability system  
· 2025 MCAS and accountability results  
· Status of DESE's accountability system review  
· District reviews  
· Updates to the district review process  
· Statewide Graduation Council  
· Vision of the Massachusetts Graduate and the interim report's recommendations  
· WIDA ACCESS transition  
· Transition to a WIDA ACCESS assessment fully aligned with the 2020 English Learner Development standards  
· Communication and outreach strategies for families and other stakeholders during the transition  
· District and school assistance  
· The Accelerating Achievement Partnership (AAP)  
III.	COUNCIL RECOMMENDATIONS     
The Council discussed the topics outlined above. Summaries and recommendations (where applicable) included the following:  
· District and School Accountability System: The Council reviewed the 2025 MCAS and accountability results, including declines in grade 10 ELA and math relative to both 2024 and 2019. Members discussed possible causes of the grade 10 decline and suggested DESE examine the amount of instructional time devoted to test preparation; they also discussed whether DESE could recognize districts that narrowed achievement gaps, in addition to those exceeding baseline targets, and raised the question of whether outreach was needed to address perceptions in some districts that the grade 10 MCAS no longer carried weight. The Council recommended that DESE's accountability system review, which remained paused for much of the year pending the Statewide Graduation Council's work and broader department-wide coherence efforts, consider the recommendations of the final report.  
· District Review Process: The Council reviewed updates to DESE's district review process across all four phases of review. The Council discussed whether post-review reflection materials were required and asked about continued opportunities for district input; members also discussed the value of connecting review findings more explicitly to other district-level plans and processes, such as a district's Student Opportunity Act plan. The Council discussed the risk that, in balancing many standards and indicators, enabling-condition findings, such as governance, HR, and finance, could overshadow student learning outcomes, and recommended that findings and supports consistently tie back to learning. Members also discussed targeting pilot support to districts with the greatest need based on performance data and emphasized the importance of timeliness so that recommendations remain relevant by the time they reach district leaders.  
· Statewide Graduation Council: The Council discussed the work of the Statewide Graduation Council, including the Vision of the Massachusetts Graduate and the interim report's recommendations across seven graduation components. Members discussed the cost and feasibility of new requirements, including resources needed to grade portfolios and to hire staff for financial literacy instruction, and raised questions about the implementation timeline. The Council also discussed the inclusion of standardized assessments and its relationship to a prior ballot question on testing requirements; members differed in their views, with some expressing concern that assessments would undercut the goal of deeper learning, and others noting that proposed end-of-course assessments differ from a single summative exam and that polling showed openness to other forms of statewide testing. The Council discussed whether new graduation requirements would affect districts' current Competency Determination plans and recommended that DESE be mindful of the cumulative burden of recent initiatives on districts and that any new requirements include a sufficient runway for implementation.  
· WIDA ACCESS Transition: The Council discussed the transition to a WIDA ACCESS assessment fully aligned with the 2020 English Learner Development standards. The Council discussed the distribution of English Learner progress across grade levels and language groups, and challenges with the speaking domain of the assessment. Members discussed how best to communicate the changes to families and other stakeholders given the technical nature of the transition, and recommended that DESE develop clear, accessible, multilingual materials in multiple formats and pursue outreach through community-based touchpoints. The Council also discussed the importance of treating 2027 as a transition year requiring particular care to minimize disruption.  
· District and School Assistance: The Council discussed the Accelerating Achievement Partnership (AAP), a new initiative prioritizing support for close to 300 schools across 80 LEAs in the lowest-performing quartile of the accountability system. Members discussed the partnership's opt-in, self-assessment-based approach and raised questions about internal capacity to support the initiative, what success measures DESE intends to use, and how the work will be coordinated with other ongoing district and school initiatives to avoid duplicative burden. The Council recommended that DESE develop clear measures of success tied to the School Standards and Indicators and coordinate AAP work with other Department initiatives and any pre-existing reviews in participating districts.  


IV. 	COUNCIL DETAILS    
Department Administrator:    
· Dr. Charmie Curry, Associate Commissioner, Statewide System of Support  
· Erica Gonzales, Associate Commissioner, Data and Accountability  
Department Liaison:    
Tess Murphy, Accountability Data Specialist, Data and Accountability  
Chairpersons:    
· Barish Icin, Chief Executive Officer, Pioneer Charter School of Science  
· Andrew O’Leary, Superintendent, New Bedford Public Schools  
Members of the 2025-2026 Council:   
· Noah Berger, Director of the Center for Education Policy and Practice, Massachusetts Teachers Association  
· Tamatha Bibbo, Principal, Pollard Middle School, Needham Public Schools  
· Bill Cameron, School Committee Member, Pittsfield Public Schools  
· April Camuso, Principal, Hopkins Academy  
· Erin Cooley, Deputy Executive Director, MassPotential  
· Kerry Donahue, Executive Director, Teach for America MA  
· Barish Icin, Chief Executive Officer, Pioneer Charter School of Science  
· Dianne Kelly, Superintendent, Revere Public Schools  
· Brandi Kwong, Superintendent, Methuen Public Schools  
· Ed Lambert, Executive Director, Massachusetts Business Alliance for Education  
· Glen McKay, Principal, J. Turner Hood Elementary School, North Reading Public Schools  
· Andrew O’Leary, Superintendent, New Bedford Public Schools  
· Yves Salomon-Fernández, President, Urban College of Boston  
· Jennifer Shorter, Interim Chief Academic Officer, Lynn Public Schools  
· Marc Smith, Superintendent, Dennis-Yarmouth Regional School District  
· Sarah Wilfred, Director of Education Policy and Programming, AFT Massachusetts  
· Andrea Wolfe, President and CEO, Mass Insight  
Meeting Dates:     
· October 22, 2025  
· December 3, 2025  
· April 15, 2026  
· June 3, 2026  
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I. INTRODUCTION   
The Student Advisory Council serves as a statewide body representing students from across Massachusetts. The council is composed of five Regional Student Advisory Councils (RSACs), composed of student representatives from schools in their respective regions, and one State Student Advisory Council (SSAC), composed of the student elected regional leadership who elects a student member to the Board of Elementary and Secondary Education (BESE). 
The council helps advance the Department of Elementary and Secondary Education (DESE) educational vision and priorities through the lens of a student and develop considerations for policy, programs and practices at the regional and state level to improve educational experiences for all students in Massachusetts. 

II. 2025- 2026 THEME AND WORK OF THE COUNCIL
During the 2025–26 academic year, the council prioritized utilizing student voice to impact wellness with the focus areas of emotional development and well-being, bullying, harassment and discrimination, and nutrition and nutritional environments. Data collected by DESE was analyzed during the data party at the state summer leadership retreat based on the concerns student representatives felt were important to bring to the council. The council came to a consensus of the focus areas during the data party and each of the regional councils took a deeper dive into these focus area topics to understand the regional impact of concerns.
Here is a sample of the data used to drive this year’s council work:
Emotional Development and Well-being
· 23.6% of high school students reported getting 8 or more hours of sleep on an average school night (2023 MA Youth Risk Behavior Survey (YRBS))

Bullying, Harassment and Discrimination 
· Among high school students, 56.8% of black students, 34.5% of Hispanic students, 55.8% of Asian students, and 39.8% of multiracial and other students feel as though they are treated badly or unfairly in school because of their race or ethnicity most of the time or always (2023 MA YRBS)

Nutrition and Nutritional Environments
· 26.1% of high schools have a lead health education teacher who has received professional development (e.g., workshops, conferences, continuing education, any other kind of in-service) on nutrition and dietary behaviors during the past two years (2024 School Health Profiles)

The councils then held stakeholder engagement events to gather feedback from various stakeholders. The discussions focused on the root causes and contributing factors of their concerns and potential solutions. Following the stakeholder events, the councils discussed their ideas to address their concerns. A summary of each council’s work was compiled and disseminated to all council members.
Throughout the year, the councils met to discuss BESE agenda items and DESE priorities. The SSAC chair/student BESE member used this time to gather feedback from SSAC members and to update the SSAC members on state education matters. The SSAC chair/student BESE member regularly provided updates to the regional leadership members who then brought the information back to their regional councils. The regional leadership members also received updates from guest speakers such as DESE’s Commissioner Martinez and also used the meetings to discuss topics in detail.
III. REGIONAL COUNCIL HIGHLIGHTS 
The culmination of each region’s council work and their regional considerations utilizing student voice to impact wellness is highlighted below. 
Central Massachusetts Regional Student Advisory Council (CMRSAC)
· Increase implementation of flex blocks in the school schedule and the option of taking mental health days 
· Expand access to healthier, fresh food options offered in schools
Greater Boston Regional Student Advisory Council (GBRSAC)
· Implement district wide initiatives to raise student awareness of counseling services, peer support programs, and other resources for mental health services/support
· Strengthening partnerships with local farmers and food producers
Northeast Regional Student Advisory Council (NERSAC)
· Adding health classes that include nutrition education for each grade level
· Starting conversations about mental health earlier in ways appropriate for younger students to build a foundation of understanding and willingness to seek help and advice from trusted adults 
Southeast Regional Student Advisory Council (SERSAC)
· Expand training and visibility of counselors and/or school resource officers to increase trusting adults within the schools so that students feel comfortable asking for help in situations involving bullying, harassment and discrimination 
· Implement more clubs, affinity groups and culture nights to assist in emotional development and well-being
Western Massachusetts Student Advisory Council (WMRSAC)
· Implement school-wide bystander intervention training programs around bullying, harassment and discrimination 
· Increase emphasis on sleep health in high school health and biology standards and curriculums
IV. STATE COUNCIL CONSIDERATIONS 
To support the recommendations of the regions, and information gathered by the state council, the SSAC offers the following considerations:
Emotional Development and Well-Being 
· Comprehensive approaches implemented by all districts that are supported by research and reflective of the needs of their students
· Flex block time and designated mental health days into schedules
· Building stronger sense of student belonging through inclusive activities, teaching mental health skills and the importance of sleep from kindergarten through graduation 
Bullying, Harassment and Discrimination
· The promotion and adoption of more unified approaches across and within districts to prevent and address bullying, harassment and discrimination.
· Identified priorities center on standardizing definitions and reporting processes, increasing access to trusted adults and expanding education and awareness.
Nutrition and Nutritional Environments 
· The promotion of policies, practices and programs that expand nutrition education in classrooms
· Build partnerships with local farms and businesses
· Student and family involvement to plan menus that reflect the cultural diversity of the community
V. SECONDARY SCHOOLS REPRESENTED IN THE 2025-2026 COUNCIL    
Regional Student Advisory Councils and Schools Represented:
Central Massachusetts Regional Student Advisory Council (CMRSAC)

1. Ashland High School (Ashland Public Schools)
2. Claremont Academy (Worcester Public Schools)
3. Groton-Dunstable Regional High School (Groton-Dunstable Regional SD)
4. Holliston High School (Holliston Public Schools)
5. Hudson High School (Hudson Public Schools)
6. Marlborough High School (Marlborough Public Schools)
7. Maynard High School (Maynard Public Schools)
8. Medway High School (Medway Public Schools)
9. Milford High School (Milford Public Schools)
10. Narragansett Regional High School (Narragansett Regional School District)
11. Tantasqua Regional Vocational High School (Tantasqua Regional SD
12. Westborough High School (Westborough Public Schools)
13. Worcester Technical High School (Worcester Public Schools)

Northeast Regional Student Advisory Council (NERSAC)

1. Belmont High School (Belmont Public Schools)
2. Boston College High School
3. Braintree High School (Braintree Public Schools)
4. Cohasset High School (Cohasset Public Schools)
5. Concord High School (Concord Public Schools)
6. Lexington High School (Lexington Public Schools)
7. Medford High School (Medford Public Schools)
8. Milton High School (Milton Public Schools)
9. Newton North High School (Newton Public Schools)
10. Needham High School (Needham Public Schools)
11. Roxbury Preparatory High School (Roxbury Preparatory Charter SD)
12. Scituate High School (Scituate Public Schools)
13. Somerville High School (Sommerville Public Schools)
14. Walpole High School (Walpole Public Schools)
15. Wellesley High School (Wellesley Public Schools)
16. Westwood High School (Westwood Public Schools)


Greater Boston Regional Student Advisory Council (GBRSAC)

1. Belmont High School (Belmont Public Schools)
2. Boston College High School
3. Braintree High School (Braintree Public Schools)
4. Cohasset High School (Cohasset Public Schools)
5.Concord High School (Concord Public Schools)
6. Lexington High School (Lexington Public Schools)
7. Medford High School (Medford Public Schools)
8. Milton High School (Milton Public Schools)
9. Newton North High School (Newton Public Schools)
10. Needham High School (Needham Public Schools)
11. Roxbury Preparatory High School (Roxbury Preparatory Charter SD)
12. Scituate High School (Scituate Public Schools)
13. Somerville High School (Sommerville Public Schools)
14. Walpole High School (Walpole Public Schools)
15. Wellesley High School (Wellesley Public Schools)
16. Westwood High School (Westwood Public Schools)

Northeast Regional Student Advisory Council (NERSAC)

1. Andover High School (Andover Public Schools)
2. Billerica Memorial High School (Billerica Public Schools)
3. Burlington High School (Burlington Public Schools)
4. Hamilton-Wenham Regional High School (Hamilton-Wenham Regional SD)
5. Masconomet Regional High School (Masconomet Regional School District)
6. Methuen High School (Methuen Public Schools)
7. Salem Academy Charter School (Salem Academy Charter School District)
8. Salem High School (Salem Public Schools)
9. Stoneham High School (Stoneham Public Schools)

Southeast Regional Student Advisory Council (SERSAC)

1. Attleboro High School (Attleboro Public Schools)
2. Bristol-Plymouth Regional Technical School (Bristol-Plymouth RTS) 
3. Brockton High School (Brockton Public Schools)
4. Dighton Rehoboth Regional High School (Dighton Rehoboth RSD)
5. Diman High School (Diman Public Schools)
6. Hingham High School (Hingham Public Schools)
7. King Philips Regional High School (King Philips Regional School District)
8. Marthas Vineyard Public Charter School (Marthas Vineyard Public Charter School District)
9. Middleborough High School (Middleborough Public Schools)
10. New Bedford High School (New Bedford Public Schools)
11. Old Rochester Regional High School (Old Rochester Regional SD)
12. Oliver Ames High School (Easton Public Schools)
13. Sharon High School (Sharon Public Schools)
14. Tri-County RVTHS (Tri-County Regional Vocational Technical High School)
15. West Bridgewater Junior/Senior High (West Bridgewater Public Schools)

Western Massachusetts Regional Student Advisory Council (WMRSAC)

1. Agawam High School (Agawam Public Schools)
2. East Longmeadow High (East Longmeadow Public Schools)
3. Granby Junior Senior High School (Granby Public Schools)
4. Hampden Charter School of Science High (Hampden Charter School of Science District)
5. Hopkins Academy High School (Hadley Public Schools)
6. Longmeadow High School (Longmeadow Public Schools)
7. Minnechaug Regional High School (Hampden-Wilbraham Regional SD)
8. Pioneer Valley Chinese Immersion Charter School (Pioneer Valley Chinese
Immersion Charter School District)
9. R C Mahar Regional High School (Ralph C Mahar Regional School District)
10. Wahconah Regional High School (Central Berkshire RSD)

Department Liaisons:   
Samantha Graham, Substance Use Prevention & Intervention Specialist
Chiniqua Milligan, MPH, School Health Analyst
The Office of Student and Family Support  
Elected Student SSAC Chairperson:   
Isabella Chamberlain, SSAC Chair & Board of Elementary and Secondary Education Student Member
SSAC Meeting Dates:    
August 12-14, 2025 (Clark University, Worcester)
October 23, 2025 (Virtual)
November 13, 2025 (Virtual)
December 11, 2025 (DESE, Everett)
January 22, 2026 (Virtual)
February 26, 2026 (DESE, Everett)
March 26, 2026 (Virtual Meeting and Stakeholder Engagement Event)
April 30, 2026 (Virtual) 
May 21, 2026 (DESE, Everett)
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