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This webinar will be All questions should be We will reserve the We will post an Please email us at
recorded and posted submitted through the last 10 minutes to updated FAQ next EducatorApprenticeships@mass.gov
on our website. Q&A feature in Zoom. address submitted week, reflecting all with additional questions.
questions. questions and

answers.
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RTAP Partnership

The program was created through partnerships

between:

MASSACHUSETTS
Registered Apprenticeship

MASSACHUSETTS
Department of Elementary
and Secondary Education

dese

MASSACHUSETTS EXECUTIVE OFFICE OF
«%~ LABOR & WORKFORCE DEVELOPMENT

NATIONAL CENTER FOR

CROW YOUR OWN



External Advisory Group

Members

Karla Baehr, MASS

Jessica Bazinet, Lenox PS

Joe Cambone, SSU

Jennifer DeBarros, MTA

Supt. Margaret Marotta, Haverhill
Lea Serena, BTU

Goal

To successfully design a registered

teacher apprenticeship framework

that will help to remove inequitable
barriers, expand access into the
teaching profession, and further

Jesse Solomon, BPE cultivate a diverse and effective
Supt. Thea Stovell, Randolph educator workforce in the
Stacy Szczesiul, UMass-Lowell Commonwealth.

Paul Tritter, AFT/BTU
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DESE Educational Vision

[

Strateglc Ob_jECtlve 3 - e Develop and sustain a workforce that is diverse, culturally responsive,
"Diverse and Effective well-prepared, and committed to continuous improvement, so that all
Workforce" students have equitable access to effective educators.

3.1 Develop an increased and robust pipeline of diverse and
_ well-prepared educators and leaders
Recruitment
3.2 Create the conditions to sustain and retain diverse and
effective staff, particularly those who entered the field through
alternative pathways
Retenti Devel t

b e 3.3 Implement opportunities for all staff to engage in a cycle of

continuous improvement, utilizing effective teaming structures

MASSACHUSETTS
Department of Elementary
and Secondary Education —T



What is a Registered Teacher Apprenticeship

Program (RTAP)?

A clear, articulated pathway for an In MA, RTAP is the best of both worlds...
aspiring educator to become a teacher at
little to no cost and get paid to do so. « Apprentice completes an approved

licensure program from an EPP

Apprentice gains hands-on experience
In a K-12 classroom under the guidance
of a mentor teacher

 Apprentice can “earn-and-learn” as a
full-time employee in an instructional role

* Improves diversity, effectiveness, and

Number of Registered Apprentices

0 W15 W51-100 M 101 retention in local community schools

Programs Sponsored by State Departments of Education

Arkansas, Delaware, Florida, Kansas, Nebraska, Morth Dakota,

Ohio, Tennesses, Virginia, West Virginia, Wyoming -» - 9
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Program Goals
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Program Goals

Educator Diversity Educator Pipeline Educator Quality




How RTAP helps to diversify...

- Embedded in local communities
seeking to close the gap between
student and teacher
demographics

* Prioritizes equitable recruitment

Educator Diversity and hiring
+ Based in culturally and

linguistically sustaining teaching
and learning environments



How RTAP helps to expand and strengthen

pipelines...

Educator Pipeline

Supportive of multiple entry points,
including post-bacc paraprofessional
pipelines and HS-to-college
pathways

Provides wrap-around supports and
full-time employment for the
duration of the term

Prioritizes localized, high-need,
hard-to-staff roles (e.g., special
education, ESL, STEM, early
childhood)



How RTAP strengthens educator quality...

* Supported by approved educator
preparation providers committed to
equity-driven preparation and
supports

- Aligned to all state requirements

: for effective preparation and
Educator Quality licensure

- Job-embedded teaching and
learning grounded in rigorous
standards for effective practice and
subject-matter knowledge

_ h 14



MASSACHUSETTS RTAP
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Program Features
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Key Partners in RTAP Formation & Implementation

- DESE is authorized to review and approve all
district-based RTAPs and to serve as the
Intermediary Sponsor to the Massachusetts
Division of Apprentice Standards under the
Executive Office of Labor and Workforce

Development.
Intermediary

- Employing districts act as co-sponsors and

I |
- - - apply in partnership with an approved
District RTAP District RTAP District RTAP Educator Preparation Provider (the related
Co-Sponsor Co-Sponsor Co-Sponsor technical instruction provider) with support
I
| |

from the local union to ensure that all

participants are fully supported to meet all
Approved EPP(s) employment, preparation, and licensure
RTI- Provider organized Labor|  F€quirements throughout the apprenticeship

term.

16




Multiple pathway options

 MA's RTAP is designed to
accommodate baccalaureate, post-
baccalaureate, degree- and non-
degree granting pathways.

* |deal for paraprofessionals, recent
graduates, career changers, or
anyone seeking a low-cost pathway to
becoming a teacher.




_

What types of districts and EPPs should apply?

* RTAP is ideal for district/EPP partnerships
committed to fostering a more diverse
teaching workforce and those seeking to
strengthen the pipeline into hard-to-
staff roles.

 Participation is especially encouraged
from those looking to cultivate pipelines
into special educator roles, ESL
positions, early childhood classrooms,
and secondary STEM positions.

18




Program
Reauirements

Appendix A

WORK PROCESS SCHEDULE
AND

RELATED INSTRUCTION OUTLINE

o0,
MASSACHUSETTS
Department of Elementary
and Secondary Education



District Requirements & Considerations

* Prioritization of workforce diversity
+ Demonstrated high-needs shortage area(s)

* Supports high qualiéy supervisor/mentor selection,
training, and stipends

+ Demonstrated commitment to cultivating a culturally
and linguistically sustaining teaching & learning
environment

+ Use of high-quality instructional materials
° Approved EPP partner Local pipeline opportunities
* Local union support

* Provision of full-time employment for apprentices in
an instructional role (non-teacher-of-record) with an
articulated progressive wage schedule

« Commitment to 2000-hour minimum term of on-the-
Jobttraltr_ung and 150 annual hours of related technical
Instruction

+ Cohort model

Student/Teacher
Demographics

Culture/Climate

Union support




Preparation & Licensure Requirements

- RTAPs are initial licensure pathway programs — they are not designed to result in provisional
licensure. Partner EPPs endorse registered teacher apprentices for licensure at the successful
conclusion of the apprentice term.

- All licensure and preparation requirements remain in place — there are no exceptions for
registered teacher apprentices
+  Subject-matter knowledge requirements and aligned program of study
* Professional Standards for Teaching and aligned program of study
* Pre-practicum and practicum requirements
+ Gateway assessments and Candidate Assessment of Performance

* Related instruction and coursework must promote culturally and linguistically sustaining
instructional practices. Articulated program of study must provide apprentices with the knowledge
and skills to both enhance their own ability to advocate for equity, justice and liberty in their
communities and beyond, and to empower students to do the same.

* On-the-job (OTJ) work process schedule must be responsive to job-embedded training model.



Culturally and Linguistically Sustaining

Teaching and Learning

All students in Massachusetts, particularly students from - Asset-based teaching
historically underserved groups and communities, will

have equitable opportunities to excel in all content - H |gh expectations and su pport
areas across all grades. Culturally and
linguistically sustaining classroom and school

practices will support students to thrive by * Cultural competence and community

creating affirming environments where building

students have a sense of belonging,

engage in deeper learning’, and are « Sociopolitical awareness

held to high expectations with

targeted - Partnerships with students and families

support.
Employing districts and partner EPPs will need to demonstrate
evidence of expertise in cultivating culturally and linguistically

dese D sustaining teaching and learning environments.
e — 22




RTAP Key Elements

* RTAPs prioritize recruiting diverse candidates and expanding pipelines into hardest-to-staff roles (Special Education, ESL, early
childhood, and STEM)

* RTAPs represent deep partnerships between employing districts and educator preparation providers with a shared goal of cultivating
a highly diverse and effective workforce in the local community

* Apprentices must be enrolled in approved preparation programs and simultaneously employed in culturally and linguistically
sustaining teaching and learning environments with high quality instructional materials and supported by highly trained mentors

* Apprentices work full-time in an instructional role with a progressive wage and progress through a licensure program at little to no
cost

* Registered apprentices engage in 2000 hours (minimum) of on-the-job training, inclusive of pre-practicum and practicum
requirements (e.g., gateways, CAP) and supported by highly trained and effective supervisors

* EPP provides 150-hours of related technical instruction per year (equates to 3-4 courses per year) that is intentionally designed to
develop readiness in the licensure role and be operationalized within the RTAP model

e Instruction and coursework promote evidence-based pedagogical skills grounded in culturally and linguistically-sustaining
instructional practices

* Articulated program of study provides apprentices with the knowledge and skills to both enhance their own ability to advocate for
equity, justice and liberty in their communities and beyond, and to empower students to do the same.

* Apprentices learn and develop in cohorts supported by the employing district and EPP partner.

B CONTINUOUS FIELD-BASED
INSTRECHON - . . IMPROVEMENT CANDIDATE EXPERIENCES



e The Sponsoring Organization
provides effective instruction
to all candidates and ensures
that all completers have the
requisite content knowledge
and evidence-based
pedagogical skills, including
curriculum literacy and anti-
racist and culturally and
linguistically sustaining
practices, for the licensure
role.

RTAP Key Elements

Apprentices are enrolled in approved preparation programs
and simultaneously employed in culturally and linguistically
sustaining teaching and learning environments with high
quality instructional materials and supported by highly
trained mentors (INS 4, FBE 1, FBE 2, Cl 2, CAN 1).

Provides 150-hours of related technical instruction per year
(equates to 3-4 courses per year) that is intentionally designed
to develop readiness in the licensure role (INS 5, INS 6)
and be operationalized within the RTAP model (ORG 1, PAR 1,
CAN 2).

Instruction and coursework promote evidence-based
pedagogical skills grounded in culturally and
linguistically-sustaining instructional practices (INS 3, INS
6, ORG 4, ORG 5).

Articulated program of study provides apprentices with the
knowledge and skills to both enhance their own ability to
advocate for equity, justice and liberty in their
communities and beyond, and to empower students to do the
same (INS 1, INS 2, INS 3, ORG 4, ORG 5).



e The Sponsoring
Organization is
committed to achieving,
and has systems,
structures, and personnel
in place to enable,
equitable and effective
program experiences and
outcomes for all
candidates.

RTAP Key Elements

RTAPs represent deep partnerships between employing districts and
educator preparation providers with a shared goal of cultivating a
highly diverse and effective workforce in the local community (ORG
3,Cl1,Cl2,Cl3, Cl4, PAR 2, PAR 3)

Apprentices work full-time in an instructional role with a progressive
wage and progress through a licensure program at little to no cost
(ORG 2, FBE 4).

Apprentices engage in 2000 hours (minimum) of on-the-job training,
inclusive of pre-practicum and practicum requirements (e.g., gateways,
CAP) and supported by highly trained and effective supervisors
(ORG 4, CAN 2, CAN 3, FBE 1).

Apprentices receive 150-hours of related technical instruction per year
(equates to 3-4 courses per year) that is intentionally designed to
develop readiness in the licensure role (INS 5, INS 6) and
operationalized within the RTAP model (ORG 1, PAR 1, CAN 2).

Instruction and coursework promote evidence-based pedagogical
skills grounded in culturally and linguistically-sustaining
instructional practices that provide apprentices with the knowledge
and skills to both enhance their own ability to advocate for equity,
justice and liberty in their communities and beyond, and to empower
students to do the same (INS 1, INS 2, INS 3, ORG 4, ORG 5).




RTAP Key Elements

e The Sponsoring Organization »  Prioritize recruiting diverse candidates and

expanding pipelines into hardest-to-staff roles

has intentional and collaborative
PK-12 t hios that b fit (Special Education, ESL, early childhood, and STEM)
-12 partnerships that benefi (PAR 2. CAN 1)

candidates/completers and

schools/districts, including » RTAPs represent deep partnerships between

employing districts and educator preparation providers

supporting the cultivation of an with a shared goal of cultivating a highly diverse and
increasingly diverse and effective workforce in the local community (ORG 3, ClI
effective educator workforce 1,ClI2,CI3, Cl'4, PAR 2, PAR 3)
and anti-racist and culturally > Provides 150-hours of related technical instruction per
and linguistically sustaining }’etart(.equﬁteg to 3-4g?ur§es rl)er yeaé)_ that is .

: : intentionally designed to develop readiness in the
Iearn.lng experiences for both licensure role (INS 5, INS 6) and be operationalized
candidates and PK-12 students. within the RTAP model (ORG 1, PAR 1, CAN 2)



RTAP Key Elements
» RTAPs represent deep partnerships between

employing districts and educator preparation

e The Sponsoring providers with a shared goal of Clil(|11::lvatlng a
. . . highly diverse and effective workforce in
Organization engages in the local community (ORG 3, Cl 1, Cl 2, CI 3,
continuous improvement Cl4, PAR 2, PAR 3)

- »  Apprentices are enrolled in approved
efforts that drive toward preparation programs and simultaneously
improved experiences employed in culturally and linguistically

. sustaining teaching and learning environments
and equitable outcomes with high quality instructional materials and
for all candidates and the §‘gp£?f“;%£y2,“'g?'2y, t&i{r,l]eﬁj)me”tors (INS 4,
PK-12 students, schools, > Apprentices learn and develop in cohorts
and districts they serve supported by the employing district and EPP

partner (Cl 4, CAN 2).

R EE G A: WORK PROCESS SCHEDULE AND RELATED INSTRUCTION OUTLINE

27



CAN Domain

e The Sponsoring
Organization provides
effective guidance and
comprehensive support
to all candidates from
recruitment through
program completion and
ensures that those who
are endorsed for
licensure are prepared to
be effective educators.

RTAP Key Elements

RTAPs prioritize recruiting diverse candidates and

expanding pipelines into hardest-to-staff roles (Special

(E:ducat)ion, ESL, early childhood, and STEM) (PAR 2,
AN 1).

Apprentices learn and develop in cohorts supported by
the employing district and EPP partner (Cl 4, CAN 2).

Apprentices engage in 2000 hours (minimum) of on-
the-job training, inclusive of pre-practicum and
practicum requirements (e.g., gateways, CAP) and
supported by highly trained and effective
supervisors (ORG 4, CAN 2, CAN 3, FBE 1)

Apprentices receive 150-hours of related technical
instruction per year (equates to 3-4 courses per year)
that is intentionally designed to develop readiness in
the licensure role (INS 5, INS 6) and be
operationalized within the RTAP model (ORG 1,
PAR 1, CAN 2).



RTAP Key Elements

» Apprentices must be enrolled in approved preparation
programs and simultaneously employed in culturally
and linguistically sustaining teaching and learning
environments with high quality instructional

FBE Domain

e All candidates engage

: : _ - _ materials and supported by highly trained mentors

N hlgh quall.ty SChOOI (INS 4, FBE 1, FBE 2, Cl 2, CAN 1).

based experiences > Apprentices work full-time in an instructional role with
a progressive wage and progress through a licensure

that prepare them to program at little to no cost (ORG 2, FBE 4).

be effective educators > Apprentices engage in 2000 hours (minimum) of on-
the-job training, inclusive of pre-practicum and

fOF a” StUdentS- practicum requirements (e.g., gateways, CAP) and

supported by highly trained and effective supervisors
(ORG 4, CAN 2, CAN 3, FBE 1)



Required OJT Hours for PST Standards

PST Standard Required # OJT Hours

|. Curriculum & Instruction 732
ll. Teaching All Students 684
I1l. Family & Community Engagement 195
IV. Professional Culture 389
Total 2000



WHO IS WELL POSITIONED TO SUPPORT
RTAPs?

S CLSP-grounded course of

Sponsoring organizations with... Residency  EENEY

...iIntentional and collaborative PK-12 partnerships
that benefit candidates/completers and
schools/districts, including supporting the e S [ e District
cultivation of an increasingly diverse and effective RIS
educator workforce and anti-racist and culturally
and linguistically sustaining learning experiences
for both candidates and PK-12 students.

Approved
pathway(s)



Commonly Asked
Questions



What are the requirements and

considerations for apprentices?

During the apprenticeship term, Apprentices
will be employed in an instructional role while
serving in a classroom setting under the

* They must have a high school supervision of a licensed Journeyworker
diploma or Massachusetts High (mentor) teacher.

School Equivalency Credential.

» Candidates must be at least 18
years old.

- Candidates must meet the physical »  An Apprentice may not serve as a teacher-of-record
requirements set by the Employer while worklpg as an apprentice.
and be able to access and navigate »  An Apprentice must always have access to a

supervising Journeyworker (mentor) teacher(s).

all areas of a school. »  Apprentices’ assigned duties must be performed
» Candidates must meet the directly alongside their supervising Journeyworker
admission requirements of the (mentor) teacher or align with the intent of the

: : ticeshi .
Educator Preparation Provider. apprenticeship program




What are the requirements and considerations for

Journeyworker/Mentors (i.e. Supervising Practitioners)?

Journeyworkers/mentors must be full-
time employees of their Local Education
Agency (LEA)

Have at least three full years of

experience under an aligned license (i.e.,

aligned to the license sought by the
apprentice)

Have achieved a summative
performance evaluation rating of
Proficient or Exemplary on their most
recent evaluation.

Employers should carefully select
journeyworker teachers in line with state
requirements and shared expectations
established with the EPP. Expectations
should cover a range of areas, including but
not limited to:

»  Positive impact on student outcomes, particularly
with students from historically marginalized groups

»  Culturally responsive and linguistically sustaining
proficiency in their instructional practices

»  Ability to effectively mentor and coach a diverse
set of adult learners

34



How long does it take to complete an RTAP?

» Minimum 2,000 hours of on-the-job training (typical post-
bac program)

= 6000 OJT hours is typical for a full baccalaureate program

» Minimum 150 hours of related instruction per / 4
year (typically 9-10 college credits or minimum 3-4 college 6 17/
courses per year) L2

» Based on the 180-day school year, the shortest S XM /'
apprenticeship term will likely span two academic years. 28

» Upon successful completion of the program, partner EPP
may endorse the apprentice for their Initial teaching
license.

dese Dp tttttttt fEl eeeeeee
nd Secondary Educatio




Can an apprentice be a teacher-of-record?

» No. During the apprenticeship term, registered
apprentices must be employed in an instructional
role while serving in a classroom setting under the
supervision of a licensed Journeyworker teacher
(Mentor). An Apprentice may not serve as a
teacher-of-record at any point during their
apprenticeship term.

dese Dp tttttttt fEl eeeeeee
nd Secondary Educatio




Can an RTAP district partner with more than

one EPP?

» Yes. However it is strongly discouraged in the first year or two of
implementation as RTAPs work to establish the financial systems and
operational structures needed to support the program. These include, but
aren’t limited to:

- Data sharing agreements

* Wraparound supports

« Mentor selection and training processes and expectations
» Wage schedules

» Tuition supports and related fee waivers

dese Dp tttttttt fEl eeeeeee
nd Secondary Educatio 37




Are RTAP districts limited to special education,

ESL, STEM, and early childhood fields?

» Grant-funded RTAPs will prioritize
these four licensure fields. These four
fields are the most difficult to fill throughout
the state with inadequate pipelines, high
turnover, and persistent vacancies.

» Local needs may be demonstrated.
Districts may propose an RTAP in another
high-need area if they can demonstrate
persistent localized need, an EPP partner
with the capacity to prepare these
educators, and the ability to support a
cohort of apprentices.

Dp tttttttt fEl eeeeeee
and Secondary Educatio




What happens if an apprentice is considered

“at risk” of not meeting program expectations?

» Every applicant selected for apprenticeship will serve a probationary
period of 500 OJT hours, or no more than 25% of the apprenticeship

term.
After the probationary period, the apprenticeship agreement may be cancelled at the request
of the Apprentice or may be suspended or cancelled by the Employer Sponsor for
reasonable cause after documented due notice to the Apprentice and a reasonable
opportunity for corrective action.
» EPPs are still responsible for identifying candidates in need of additional
support and for providing differentiated, responsive intervention as

needed.

» While employment is a requirement to be an apprentice, a district may
continue to employ an individual even if the apprenticeship agreement is
cancelled or suspended.



How Are RTAPs Funded?

Commonly Covered Costs: Funding Sources:
* Tuition & Fees - DESE Grant Program (years 1-3)
» Tutoring

* Federal Grant Funding
- EOLWD Grant Funds

* Wrap-Around Supports
* Licensure assessments —

preparation and test fees - Scholarship Programs (e.g., Pell
» Childcare and transportation Grants, Tomorrow’s Teacher)
* Licensure fees - WIOA Workforce Program Grants

e tttttttt fEl eeeeeee
dS ondary Educ




RTAP Program
Review & Approval



Review and Approval Cycle

* New RTAPs

* |Intent to Submit and Needs
Assessment

Program Submission

DESE Review

Notification of Approval

Submission to DAS for Registration

« Submission Window
 November 2024 - March 2025

Intent and Needs Assessment Survey
To officially initiate the RTAP Review process,
districts will complete an Intent and Needs
Assessment Survey to demonstrate demand in
one of the following categories:

*High need subject area

*Local need

*Approved EPP partner

«Candidate interest

Diversity of the workforce

Only programs for which need is demonstrated
will be considered for approval.

42



General RTAP Timeline

November = March:

Applications Open
Informational Webinars
Office Hours

Application Window Open

Upon submission, allow
for a 4-week review and
approval cycle

DAS Registration

Apprentice Recruitment

Mentor training
Summer Coursework

Fall Employment/
Apprenticeship Launch

43



Review and Approval Cycle

- It is strongly encouraged that districts AN S>> 72—~ 7 N\
focus on one pathway type, licensure SN T N\NVUYV /L
area, and EPP partner in Year 1.

Eventually, districts may propose RTAPs A N [ —
in more than one pathway and licensure I N\ o
area and with more than one EPP.

* Informational webinars on the application
and review cycle are scheduled for the
following dates/times:

« November 8" @ 11amEST

- 44



Planned Supports

RTAP Handbooks for Districts & Educator Preparation Providers

PLCs for participating K12 districts and EPPs (focused on implementation & change management)
Supervisor/Mentor Training Programs

Guidance on State/Federal Funding Sources to Support Sustainable Implementation

External Implementation & Impact Evaluation




Grant Funded RTAPs

 Grant Awards: $100,000 _ $250’000 DESE-providgd mentor Apprentice Affinity
per year training Group Support

« Up to 3 years, pending funding

* Informational Webinars: November

2024 CLSP Teaching & High Quality
Bt : i Learning Instructional Materials
* Priority: Districts w/ large

student/teacher demographic gaps

* Application Window: November 2024 High-Needs/Shortage
— February 2025 Areas

(Special Education,
ESL, Early Child, STEM)

Wraparound Supports

46



RTAP Grant Timeline

November = February: Grant Application Window Open

Applications Open

Informational
Webinars

Office Hours

Spring: Selection & Notification

Priority Schools & Districts include:

Selection of Cohort 1
Districts

DAS Registration

Apprentice
Recruitment

+¢ Title I/underperforming schools and districts
** Those with large student/teacher demographic gaps

Mentor training
Summer Coursework

Fall Employment/
Apprenticeship
Launch

47



Looking Ahead: Are RTAPs right for your

organization?

» Explore and strengthen partnerships
- Assess Readiness
» Gain Faculty Engagement and Buy-In

» Target and Prioritize Highest-Needs Areas- and Collaboratively
Design Programming

* Explore Blended and Braided Funding

Take a Seat at the Table: The Role of EPPs in Teacher Registered Apprenticeship Programs
(Center on Great Teachers & Leaders, AIR)

_ h 48



https://www.air.org/sites/default/files/2023-04/EPP-Role-in-Apprenticeship-Brief-AACTE-GTL-Center-CEEDAR-April-2023.pdf

Resources and Contact Information

Upcoming Webinars: For more information, please visit
 RTAP Application & Review the DESE RTAP website.

Process

Date: Friday, November 8t For questions, email:

Time: 12:00 PM — 1:00 PM EST EducatorApprenticeships@mass.qov

Webinar Registration

* RTAP Grant Program Sign up for Office Hours:
Date: TBD (mid-November) e Oct. 301, 3:30-4:30pm

* RTAP Funding and * Nov. 1¢, 12-1pm
Sustainability Models * Nov. 153", 1-2pm
Date: TBD (mid-December)

MASSACHUSETTS
Department of Elementary
and Secondary Education



https://www.doe.mass.edu/csi/diverse-workforce/teacher-apprenticeship/default.html
mailto:EducatorApprenticeships@mass.gov
https://calendly.com/lakia-baymon-mass/15min
https://us02web.zoom.us/webinar/register/WN_5tBY5qgkR0Wwl7OeER_axg#/registration

Thank You




Apprentice Employment & Wage Schedule

= \Wage schedules for individual apprentices shall be

based on the Wage Schedule set by the e
Employer. \%O

= \Wage rate shall be at least $15.00/hour, in /Ovp
compliance with the Employer’s prevailing wage rate pol‘ el?l‘
and any applicable collective bargaining 2,
agreements. Q/{'} -

= Upon completion of the program and receipt of a @d*

license, an individual employed by the host district
shall be paid in accordance with the Employer’s
existing salary/wage scale for certified teachers.

dese Dp tttttttt fEl eeeeeee
nd Secondary Educatio




Why Do We Need to
Diversify?



National
Diversity
Trends

dese

MASSACHUSETTS
Department of Elementary
and Secondary Education

Racial and Ethnic Diversity
Index by State: 2020

The Diversity Index tells us the chance that two people chosen at
random will be from different racial and ethnic groups.

—MD 67.3%

’DC 67.2%

Diversity Index
B 65.0% or more
B 55.0 to 64.9%
1 45.0 to 54.9%
35.0 to 44.9%
Less than 35.0%

PR 2.2%

cUnitEd States® U.S. Department of Commerce 5 Boruslrictinig Bala

~ - o . H =
ensus U.S. CENSUS BUREAL (FPu _ 171) Summary File
census.gov

Bureau




MA Diversity Trends by County

A growingly diverse Massachusetts

S50 of 3571 municipahbies bocame less white bebween 20010 and 2020

:"_“'- = All but one Massachusetts community
e “‘r became less White from 2010 to 2020,
2 ‘;;_-‘ according to 2020 Census data
S released last week. (Graphic: Chris

" Epgratt dresrsifed most

1 o=l ooy, o ot 335 Lisinski/SHNS)

"'# o 1 etk "' F i ':-"I_::_l" _3"- . ]
F -"’ i ‘é Wi e 2L
A= a https:/Iwww.wwlp.com/news/massachusetts/

over-past-decade-diversity-qgrew-from-the-
cities-to-the-suburbs/

£~

Bguinnah was the only oty oF "
Ecwvm wvlhis i whille rmseclanls mesis
g mmocE of e pogastation in 2020
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https://www.wwlp.com/news/massachusetts/over-past-decade-diversity-grew-from-the-cities-to-the-suburbs/
https://www.wwlp.com/news/massachusetts/over-past-decade-diversity-grew-from-the-cities-to-the-suburbs/
https://www.wwlp.com/news/massachusetts/over-past-decade-diversity-grew-from-the-cities-to-the-suburbs/

MA Student and Teacher Diversity Trends

Massachusetts students are diversifying faster than teacher workforce
Percent of students and teachers of color, 200 1-2023 actuals and 2023-3030 projections.

0%
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—
-
e

e 45.7%
32.9%
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Source: BUMWEPC analysis by Chi, O, and Bacher-Hicks, A. 2023

In 2023, 10% of public - school
teachers in the state were

teachers of color, up from 8.7% in
2013.

The state of educator racial diversity in
Massachusetts | E2C Hub

MASSACHUSETTS
ese Department of Elementary
and Secondary Education 7 3


https://educationtocareer.data.mass.gov/stories/s/The-state-of-educator-racial-diversity-in-Massachu/fm6k-958d/
https://educationtocareer.data.mass.gov/stories/s/The-state-of-educator-racial-diversity-in-Massachu/fm6k-958d/

* Exposes students to diverse perspectives and enhances

What the researCh critical thinking: When students see teachers from different
backgrounds working together, it helps them develop cross-
te"S Uus abOUt teaCheI' cultural skills valuable for navigating an increasingly diverse
. . society.
diversity...

* Improves academic achievement and experience: Studies
show that when students of color have teachers who share
their racial or ethnic background, it leads to better
outcomes across areas such as test scores and discipline.

* Strengthens relationships and school climate: More
inclusive environments with diverse educators cultivate a
sense of belonging among students and contribute to higher
academic outcomes, particularly for students of color.

* Develops cultural awareness and understanding: Educators
from diverse backgrounds can help create a more culturally
inclusive learning environment, connect with students' real
lives and interests, and promote understanding of other
cultures, all of which are associated with more positive
racial attitudes.



https://web.archive.org/web/20150919040431id_/http:/diversity.cofc.edu/journal-articles/higher-education-diverse-and-global-society
https://web.archive.org/web/20150919040431id_/http:/diversity.cofc.edu/journal-articles/higher-education-diverse-and-global-society
https://caldercenter.org/publications/teachers-and-school-climate-effects-student-outcomes-and-academic-disparities
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2708367
https://www.edworkingpapers.com/sites/default/files/ai21-501.pdf
https://www.edworkingpapers.com/sites/default/files/ai21-501.pdf
https://caldercenter.org/publications/teachers-and-school-climate-effects-student-outcomes-and-academic-disparities
https://caldercenter.org/publications/teachers-and-school-climate-effects-student-outcomes-and-academic-disparities
https://journals.sagepub.com/doi/full/10.1177/2158244016660744
https://journals.sagepub.com/doi/full/10.1177/2158244016660744
https://educationtocareer.data.mass.gov/stories/s/fm6k-958d

Expanding &
Strengthening
Pipelines



Figure 3: Racial diversity at each pipeline stage 7

1 The biggest leaks in
the pipeline come
early: Massachusetts
loses much of its
potential teacher
diversity early in the
pipeline, between high
school and college
graduation. 99

Public school K-12  Enrolled Gradusted Tock  Passed Eamed Hired as Taught for
students grads  4-yr coll. 4-yr Commilit CommiLit license teacher 3+ years

. Whaea Slack . Hispanic Aslan Othar

Rucinski, M. (2023). Three Leaks in the Massachusetts Teacher Pipeline: An
Essay for the Learning Curve. Urban Institute



https://files.eric.ed.gov/fulltext/ED629053.pdf
https://files.eric.ed.gov/fulltext/ED629053.pdf

What Keeps Individuals from Entering

Teaching?

MTELs Time Cost Licensure Process
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Why do Teachers of Color Leave?

« Lack of support and mentorship

* Feeling isolated in predominantly white
schools 36.00%

86.00%

» Dealing with racism and microaggressions ..

82.00%

» Added pressure to serve as "racial
ambassadors"

80.00%

78.00%

» Limited opportunities for leadership or 700
growth 74.00%

72.00%

* High workload and burnout due to extra

responsibilities. (Kaput, 2019; Carver-Thomas,
2020)

MA Teacher Retention: 2021-2023

—
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e \\/hite === Non-White

MA Educator Data Dashboard
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https://app.powerbigov.us/view?r=eyJrIjoiNGQ2NmM5ZGItZjgyNS00ZjEyLWEyYmMtZDBkZGQxMWJiMTFlIiwidCI6IjNlODYxZDE2LTQ4YjctNGEwZS05ODA2LThjMDRkODFiN2IyYSJ9

What the research tells us...

What schoot) district, and state Leaders can olo-to refain teachers of cofor-

7 ) Value teachers of color by providing loan forgiveness, service scholarships, loan repayment incentives,
and relocation incentives for teachers coming into the field.

Q /\' Collect and disaggregate data (by race/ethnicity) on teacher recruitment, hiring, and retention.

3 ) Invest in the recruitment, preparation, and development of strong, diverse leaders committed
to positive working conditions for a diverse workforce.

4 \ Empower teachers of color by ensuring that curriculum, learning environments, and work
environments are inclusive and respectful of all racial and ethnic groups.

IF YOU LISTEN, WE WILL STAY ‘ {EEE EDiiﬁm SEPTEMBER 2019 | #TEACHERSOFCOLOR 79



Where are pipeline challenges the most

acute?
Role-Specific Shortages Regional Shortages
» Special education *  Most acute &
- Enalish as a Second persistent in Central
Lar?guage and Western MA
(vacancies most likely to persist
- Early Childhood into October)

» Secondary STEM

A 5
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Cultivating an
Effective Workforce



Preparation Matters

High-quality teacher preparation is key to teacher
retention. Teachers who enter the field with little
preparation are two to three times more likely to

leave their schools than those who had
comprehensive preparation.

(Ingersoll, Merrill, & May, 2012)




What makes an effective educator?

g Content Knowledge

®

Cultural Responsiveness

Pedagogical Knowledge

High quality preparation,
mentorship, and field-
based experiences

83
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