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Quick Reference Guide: Opportunities to Streamline the Evaluation Process
The regulations that establish the Massachusetts Educator Evaluation Framework (603 CMR 35.00) lay out the major components of the evaluation process used in each district, but leave room for local flexibility. This flexibility allows district leaders to consider implementation strategies that make the evaluation process both meaningful and doable, while still meeting the requirements laid out in the regulations and codified in collective bargaining agreements.
[bookmark: Identifying_Evaluators]The following recommendations support a streamlined and focused implementation approach, while keeping educator growth and development and student learning at the forefront of the evaluation process.
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The goal: 
· Educators receive high-quality, actionable feedback from trained evaluators. Evaluators are responsible for supporting a manageable caseload of educators and can sustain an ongoing dialogue with each to support growth and development.
The basics:
· The regulations define an evaluator as “any person designated by the superintendent”[footnoteRef:1] and charge the superintendent with ensuring that all evaluators are trained.  [1:  603 CMR 35.02] 

Considerations:
· [bookmark: Standards_of_Effective_Practice]Widening the pool of evaluators. As districts explore models of distributed leadership, the broad regulatory definition of “evaluator” may be helpful in identifying additional educators to serve as evaluators. Allocating evaluator responsibilities to a wider pool of people such as other school and district administrators or teacher leaders is one solution to consider. 
· Advancing culturally responsive evaluation. At its core, teacher evaluation is a cultural practice, one that without intentionality can center the dominant culture and be influenced by the biases and experiences of those participating in it. In order to build and foster an inclusive culture around meaningful supervision and evaluation, it's important to build an understanding of stereotypes and implicit bias, power dynamics between evaluators and educators, and characteristics of culturally responsive supervision and evaluation practices.
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The goal: Districts across the Commonwealth discuss effective practice using the shared language of the Standards and Indicators of Effective Teaching Practice and Administrative Leadership Practice.
The basics:
· The Standards and Indicators of Effective Teaching Practice and Administrative Leadership Practice are described in the regulations.[footnoteRef:2]  [2:  603 CMR 35.03 and 603 CMR 35.04] 

· DESE’s model performance rubrics are anchored by the Standards and Indicators. The rubrics break the Indicators into smaller elements of practice.
Considerations:
· Focus Indicators or elements. Many districts find it useful to identify a subset of the Indicators or elements in the model rubric as “focus” practices in order to establish shared expectations and supports in areas aligned to school and district improvement plans and better focus and streamline the evidence educators collect. Check out DESE’s Focus Indicators for Teacher and School Leaders here.
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The goal: Evaluators make informed judgments about educator performance by applying sufficient evidence from multiple categories to the rubric.
The basics:
· Evidence collection is the joint responsibility of the educator and evaluator.
· The regulations describe the types of evidence that must be considered in the evaluation process: multiple measures of student learning, growth, and achievement; observations; artifacts of practice; and additional evidence related to one or more of the Standards, including student and staff feedback.[footnoteRef:3]  [3:  603 CMR 35.07] 

Considerations:
· Quality trumps quantity. Assembling large binders of evidence can be burdensome and may not meaningfully contribute to productive dialogue between educators and evaluators or help evaluators make informed judgments. 
· The amount and format of evidence is determined locally. When determining evidence collection practices, districts should make sure that the process is helpful to both educators and evaluators; educators should benefit from reflecting on authentic artifacts of their practice, and evaluators should learn something new about the educator’s practice from reviewing the collected evidence. 
· Strategic evidence collection. It is important to keep in mind that a single piece of evidence can and often will provide insight into multiple aspects of the educator’s practice. One way to take the guesswork out for educators and ensure that evaluators have manageable amounts of evidence to review leading up to formative and summative evaluations is to set expectations at the beginning of the cycle. More information and tools to support strategic evidence collection is available here.
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The goal: 
· The evaluation process involves ongoing dialogue between educators and evaluators. Paperwork and forms associated with the process can organize and contribute to this dialogue by providing a meaningful way to document the educator’s progress.
The basics:
· [bookmark: _bookmark4]The regulations do not prescribe the paperwork and forms that must be used in the evaluation process. 
Considerations:
· Starting point for streamlining. Many districts have found that forms are a great starting place for streamlining the process for both educators and evaluators. Simple observation forms that provide educators with actionable, evidence-based feedback related to the district’s priorities can be more effective than longer forms that encourage evaluators to comment on every aspect of the rubric, or worse, promote use of the rubric as an observation checklist. DESE forms for optional use are available here.
· Consult educators. Ask educators and evaluators which parts of forms they believe promote educator reflection and ongoing dialogue and which do not contribute to the process of continuous improvement. Rethink paperwork that feels overly compliance-driven. 

[bookmark: The_5-Step_Evaluation_Cycle][image: Badge 5 with solid fill]The 5-Step Evaluation Cycle

· The goal: The 5-Step Cycle provides educators with a continuous opportunity for professional growth and development through self-directed analysis and reflection, planning, action steps, and collaboration.
[image: The educator evaluation cycle is displayed in a circle of five boxes with clockwise flow arrows between each step of the cycle. Each box contains the title of a step of the cycle: Step 1 self-assessment, step 2 analysis, goal setting, and plan development, step 3 implementation of the plan, step 4 formative assessment/evaluation, step 5 summative evaluation, with an arrow back to the top of the circle to self-assessment, creating a process of continuous learning for each educator.]The basics:
· The 5-Step Cycle outlined in the regulations drives the evaluation Framework. The regulations describe each step of the cycle.[footnoteRef:4]  [4:  603 CMR 35.06] 

Considerations:
· Timelines are set locally. Each district decides how to map the cycle onto the school year. Some districts have found it helpful to support educators to begin their self-assessments at the end of the prior school year, just after they receive their summative evaluations. This way, the feedback they receive can be a catalyst for refining or setting new student learning and professional practice goals. Moving this step to the end of the prior school year also ensures that educators can have their Educator Plans in place early in the following school year, thereby increasing the likelihood that educators and evaluators will have sufficient time to reflect without bumping up against the always busy opening of school.

To offer suggestions, pose questions, or receive updates, please email EducatorDevelopment@mass.gov
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