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In 2017, ESE asked hiring principals, supervising practitioners, and teacher candidates to share feedback on the first full

year of CAP implementation. The following summary reviews survey findings related to candidate supports, time
invested by supervisors, levels of understanding, and the quality of training CAP training provided by providers.
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the 2016-17 school year indicated that while the time commitment associated with supervising a teacher candidate is
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were observed more than six times throughout CAP (two more than the
required number of observations). As CAP continues to privilege collaborative conversations and supports by supervisors
to candidates, it will be important for SOs to communicate to district partners the importance of privileging the
necessary time for this meaningful supervision.
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While supervising practitioners are clear on the purpose and goals of CAP, they are less confident in the quality of
training. Fewer than half of surveyed SPs felt that they received sufficient training that contributed to a consistent and
rigorous candidate assessment. The most requested topics for additional training included evidence collection and
analysis, identification and analysis of student learning measures, and high quality feedback. In 2018, ESE is releasing an
online module series to introduce supervisors to the CAP process, thereby allowing SOs to devote more professional
development to important supervisory skills such as providing actionable feedback to candidates and calibrating around
expectations of practice.

Visit ESE’s webpage for CAP resources and supports: http://www.doe.mass.edu/edprep/cap/, including the most recent
CAP Implementation Brief from Abt Associates



http://www.doe.mass.edu/edprep/cap/
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The Massachusetts Department of Elementary and Secondary Education (ESE) surveyed Hiring Principals,

Supervising Practitioners, and Teacher Candidates in spring 2017. Respondents included 518 Hiring

Principals, 898 Supervising Practitioners, and 796 Teacher Candidates, representing over 50 educator

preparation programs. This snapshot summarizes responses to questions that asked respondents whether

Fhey agreed,.somewhat agrt_eed, were neutral, somewhat disagreed, or_c?lsagrt_eed_ Wlt|,1 statemt_ents about ]“QI‘:EIS\;ECI:I%:;ST{T;;DE PS‘;ERCT(;AIESLE;
implementation of the Candidate Assessment of Performance (CAP). Hiring Principals’ perceptions reflect

only those respondents who knew that the teacher candidates in their respective schools had completed E DUCAT I ON
CAP as part of the practicum/student teaching experience (N=115). The snapshot was prepared by Hayley

Didriksen, Amy Checkoway, and Lisa Setrakian at Abt Associates, with Dr. Beth Gamse, as part of a three-

year, statewide research-practice partnership focused on CAP implementation.
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