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[bookmark: _6b19m266ewjo]Overview: Co-Teaching Planning Guide for Early Literacy Instruction: Engaging with Complex Text 4-8 (Moderate Disabilities) 

Resource Key Focus Areas
· Evidence-based Content Knowledge
· Vocabulary
· Comprehension
· Implementation of the Early Literacy Observation Form
· Opportunities for Candidates to Acquire, Practice and Demonstrate Skills
· Shifts to Programmatic Alignment with ELPAC
· Training of Program Supervisors and Supervising Practitioners
· Field-based Experiences
[bookmark: _96f7xc5p2cp8][bookmark: _39yy85dxo2p0]
[bookmark: _ei596ba87ump]Resource Description and Timing for Use
Moderate Disabilities and PreK-8 Teacher Candidates should use this tool when co-planning literacy instruction, focused on engaging with complex text for students in grades 4-8,  with general education teachers, ESL teachers, and related service providers. This tool can be used throughout the literacy planning process in inclusive, resource room, and substantially separate settings. This tool can be used in the pre-practicum and practicum semesters.

This resource uses the Early Literacy Observation Feedback Tool, which is designed for use with Teacher Candidates. To learn more about an aligned tool for in-service educators, visit DESE’s collection of Instructional Planning and Observation Tools.


[bookmark: _w7nmv3hexba0]Resource Alignment and Context 
Proficiency Level: Practice and Demonstrate 

Alignment to Early Literacy Program Approval Criteria:  
· INS.A.1.a-c., INS.A.2., INS.A.3. INS.A.4.
· INS.B.1., INS.B.2.
· INS.D.1., INS.D.2., INS.D.3., INS.D.4., INS.D.5., INS.D.6.
· FBE.A., FBE.B.

Alignment to Mass Literacy:
· Choosing and Using Complex Text
· Reading for Understanding
· Responding to Text
· Vocabulary and morphology
· Knowledge
· Higher-level language skills
· Pathway to Equity in Early Literacy
· Students Experiencing Reading Difficulties
· Leading a Multi-tiered System of Support
Contributors: 
· Dr. Kristen Lech, Director of Graduate Programs in Special Education and English as a Second Language
· Doris VanGorder, Assistant Dean of Education & Licensure Programs, Bay Path University/Cambridge College

Date Posted: December 2025



Note: This resource was submitted for inclusion in the Evidence-Based Early Literacy Professional Learning Resource Hub. It is intended to serve as a reference and source of guidance for Educator Preparation Programs as they implement the Early Literacy Program Approval Criteria. While it reflects one approach, users should adapt its content to fit the specific context and needs of their own institutions.

[bookmark: _hkxb379zh90l]



Co-Teaching Planning Guide for Early Literacy Instruction: Engaging with Complex Text 4-8 (Moderate Disabilities) 

[bookmark: _gqsqdpz2mbwo]How and When to Use this Resource
Moderate Disabilities and PreK-8 Teacher Candidates should use this tool when co-planning literacy instruction, focused on engaging with complex text for students in grades 4-8,  with general education teachers, as well as ESL, and related service providers. This tool can be used throughout the literacy planning process for both inclusive classroom settings, resource room settings, and substantially separate settings. Co-planning ensures that instruction is intentional, equitable, and aligned with shared goals. Co-planning allows for thoughtful differentiation to meet diverse student needs, including multilingual learners, students with disabilities, and students needing enrichment or intervention. Co-planning brings together the strengths and expertise of multiple educators to create more effective and inclusive instruction.

[bookmark: _ay7gjf3td86b]Note about DESE’s Look-For Tools

Teacher candidates in Early Childhood, Elementary, and/or Moderate Disabilities PK-8/PK-2 licensure programs are required to the Teacher Candidate Early Literacy Observation Form as part of their Candidate Assessment of Performance, with Look Fors for each of the components of a core literacy block. The Teacher Candidate Early Literacy Observation form was designed to support future educators as they work to build critical competencies in evidence-based early literacy instruction.

District leaders are encouraged to use an aligned Early Literacy Observation form for in-service teachers. The tool, part of a suite of resources available on DESE’s Instructional Planning and Observation Tools webpage, is intended to promote effective teaching practices and guide the decision-making of instructional leaders to lead to improved early literacy experiences and outcomes for all students. It can support a range of learning- and growth-oriented instructional purposes, including:
· Building a common understanding, language, and vision for effective early literacy instruction.
· Fostering educator reflection toward a shared vision of best practices in early literacy.
· Planning and supporting coaching conversations, including setting goals, providing feedback, and identifying effective practices.
· Setting team structures and goals at the district, school, content, or grade level. 

Like the Teacher Candidate Early Literacy Observation form, the in-service teacher observation form is aligned to the principles of the Mass Literacy Guide and the Standards for Effective Practice.

For districts and schools who partner with an educator preparation program to support the preparation of Elementary, Early Childhood, and Moderate Disabilities teacher candidates, the Early Literacy Observation tool may be useful in identifying in-service teachers who are well-positioned to step into the role of Supervising Practitioner and guide pre-service teachers as they develop the necessary knowledge and skills for effective, culturally and linguistically sustaining early literacy instruction. 


[bookmark: _l3beiowbjmuh]Overview of the Core Literacy Block
The core literacy block in grades 4-6 includes three main components: Foundational Skills, Engaging with Complex Text, and Writing. Oral Language is the bedrock and differentiated instruction happens throughout. All three core components can include differentiated instruction, such as small group instruction, independent, or center-based activities, depending on student needs.


[bookmark: _ljrlasxf5zzu]Engaging with Complex Text (4-8)
Links to Engaging with Complex Text Planning Resources:
The core literacy block includes reading or listening to authentic and meaningful texts every day in grades preK–3.

Please refer to the DESE Mass Literacy Guide, related to Engaging with Complex Text, linked below.
· Choosing & Using Complex Text
· Reading for Understanding
· [bookmark: _m2ogwtsmq4s3]Responding to Text

[bookmark: _aadcogbewvkb]Co-Planning Logistics:
Co-Planning Models to be Used (check all that apply)
· Parallel Teaching  
· Station Teaching
· Alternative teaching  
· Team Teaching
· One Teach One Assist

Settings (check all that apply)
· General Education (push-in services)
· Resource Room (Pull-out services)
· Substantially Separate Setting
· Other Setting (explain:_____________)


Student Grouping: How will you group students?






[bookmark: _oewsyh5q5m4d][bookmark: _8e2us95tsugy][bookmark: _4zralnf8z5kx]Student Grouping: What data will you use to support your grouping?

[bookmark: _2rincowbovso]Instructional Practice: Culturally Relevant Complex Texts
[bookmark: _sz4tyhug5ezs]Associated CAP Essential Element:  I-A-1 Subject Matter Knowledge

The teacher candidate should use high-quality, culturally relevant, complex texts and text sets that are rich in academic language, provide diverse and nuanced perspectives, and promote critical thinking.

[bookmark: _u669w9ctg2]Co-Planning Guideline and Checklist
Selecting High-Quality, Complex Texts
· Choose grade-level complex texts that align with instructional goals and support skill development 
· Evaluate text complexity using qualitative and quantitative measures
· Select text sets that include a range of genres and formats
· Include supportive texts at accessible levels that reinforce target skills while providing access to grade-level content and vocabulary.

Ensuring Cultural Relevance and Diverse Perspectives
· Ensure texts reflect students’ lived experiences, identities, languages, and communities.
· Choose texts that include diverse authors and characters across race, ethnicity, language, ability, and background.

Supporting Academic Language Development
· Identify tiered vocabulary (Tier 2 and Tier 3) within texts and pre-plan supports (visuals, student-friendly definitions, usage frames).
· Plan for explicit instruction in academic language structures (transition words, cause/effect language, figurative language).
· Incorporate oral language routines that allow students to use and practice academic language (structured discussions, sentence stems).
· Embed activities that promote morphological analysis of complex words within texts.

Promoting Critical Thinking
· Design text-dependent questions that push beyond recall and require analysis, interpretation, or critique.
· Include prompts that invite students to make connections between texts, their own experiences, and real-world issues.
· Provide scaffolds for students to engage in dialogue, debate, and reflection on multiple viewpoints presented in texts.
· Use graphic organizers and writing tasks that promote evidence-based reasoning and academic argumentation.

Supports for Diverse Learners
· Pre-plan accommodations and modifications for students with IEPs ( audio versions, simplified summaries, visual glossaries).
· Incorporate multisensory supports for comprehension and vocabulary (interactive read-alouds, concept maps, tactile word cards).
· Plan to frontload background knowledge needed to access complex texts, using multimedia or real-world connections.
· Prepare for differentiated reading tasks that preserve rigor while matching support to student readiness.

Monitoring Student Understanding and Student Engagement
· Use informal checks to gauge understanding during reading.
· Collect student reflections on text relevance and connection to self or community.
· Reflect on student engagement with texts and revise future selections based on interest, accessibility, and depth of discussion.


Candidate Response:
[bookmark: _vq0qc08x0fuo]
[bookmark: _j1hbqazc5c4i]
[bookmark: _5ry4n8iuswzy]
Instructional Practice: Equitable Access to Grade-Level Learning
[bookmark: _tk7qgke038da]Associated CAP Essential Element: II-A-1 High Expectations and Support

The teacher candidate should give all students equitable access to grade-level texts, tasks, and experiences as well as the supports they need to meet high expectations.

[bookmark: _bdr65plst37c]Co-Planning Guideline and Checklist

Collaborating to Maintain High Expectations
· Co-plan specific roles during instruction to ensure targeted support without isolating or tracking students.
· Communicate consistently with families and related service providers to align support strategies. Share student strengths and success stories to reinforce a strengths-based, inclusive mindset.
· Reflect on biases or assumptions that may impact planning or expectations, and adjust accordingly.

Equity in Instructional Planning
· Identify grade-level standards and objectives to ensure all students are working toward the same learning goals.
· Avoid reducing expectations by planning for accessibility, not simplification, of grade-level content. Reflect on and address potential barriers (linguistic, cognitive, physical, cultural) that might limit student access or participation.
·  Discuss and commit to maintaining high expectations for all students, including those with disabilities or multilingual backgrounds.

Ensuring Access to Grade-Level Texts
· Choose grade-level texts that align with standards and provide supports (not replacements) for struggling readers (audio support, guided reading).
· Design inclusive tasks that promote thinking and reasoning, even when decoding support is needed. Include multiple means of representation (visuals, videos, diagrams) to help all students access core content.
· Offer flexible response options (speaking, drawing, typing, acting out) while holding all students accountable to the same rigorous goals.

Planning for Individualized Supports and Scaffolds
· Align accommodations and modifications with each student’s IEP while staying focused on grade-level goals.
· Pre-teach or review vocabulary, concepts, and background knowledge as needed for access.
· Use sentence frames, graphic organizers, chunked tasks, and other tools to support processing and output.
· Build in scaffolds that can be gradually faded as students gain independence.

Supporting Student Participation and Engagement
· Structure lessons to ensure all students contribute to discussions and activities, using supports as needed
· Create routines that support student voice and agency, particularly for students from historically marginalized groups.
· Use cooperative learning structures to encourage peer interaction and mutual support.


Candidate Response:
[bookmark: _utd8t8a4l4tx]
[bookmark: _hk4oomp9u0]

Instructional Practice: Deepening Discussion with Text-Based Questions
[bookmark: _2nou1moa8dnv]Associated CAP Essential Elements:  I-A-1 Subject Matter Knowledge and II-A-1 High Expectations and Support

The teacher candidate should facilitate student discussion in whole-group and small groups using text-based questions that move from literal to deeper and more inferential based on grade-level standards.


[bookmark: _i8xjchjaqfck]Co-Planning Guideline and Checklist

Selecting Appropriate Texts for Discussions
· Choose grade-level complex texts that offer opportunities for multiple levels of comprehension and discussion.
· Ensure texts include rich content, varied perspectives, and opportunities for interpretation. 
· Pre-identify key moments in the text to prompt discussion and model thinking strategies.

Designing Text-Based Questions
· Develop literal questions to check for surface-level understanding.
· Include inferential questions that require connecting ideas across sentences or sections.
· Create evaluative or analytical questions that encourage deeper thinking, perspective-taking, and critique.
·  Align all questions to grade-level standards for comprehension, speaking, and listening.

Supports for Critical Thinking
· Use sentence stems, discussion prompts, and visual supports to help students formulate responses. 
· Provide graphic organizers to help students track evidence, organize thoughts, or compare perspectives.
· Pre-teach key vocabulary or concepts needed for deeper inferencing or analysis.
· Embed time for turn-and-talk or partner rehearsal before full-group sharing to support expressive language.

Planning for Whole Group and Small Groups
· Define clear roles and expectations for student discussion 
· Use discussion routines appropriate to student readiness.
· Strategically group students to ensure equity, support, and challenge.
· Plan for teacher facilitation and monitoring in small groups to ensure all voices are included.

Supporting Diverse Learners
· Adjust question complexity and scaffolding for students with language or cognitive processing needs. 
· Provide nonverbal participation options (thumbs up/down, whiteboards, pointing to visuals).
· Encourage use of home language or dialect when appropriate, and provide bridges to academic English.
· Offer visual sentence frames or word banks for students developing expressive language skills.

Feedback and Reflection
· Plan for real-time feedback that supports respectful dialogue, evidence use, and deeper thinking. 
· Reinforce academic language and active listening behaviors.
· Include student self-reflection on discussion participation
· Use student responses to adjust next-day questions, reteaching, or revisiting discussion points as needed.


[bookmark: _t1h0are20cp5]Candidate Response:

[bookmark: _e7dks01axmfy]Instructional Practice: Explicit Vocabulary Instruction for New Words
[bookmark: _f9p7nz26gym5]Associated CAP Essential Element: I-A-1 Subject Matter Knowledge

The teacher candidate should provide explicit vocabulary instruction and opportunities for students to hear and use new words.

[bookmark: _gygowlov9bwz]Co-Planning Guideline and Checklist

Selecting Vocabulary Words
· Identify Tier 2 (general academic) and Tier 3 (content-specific) words essential to understanding the text and task.
· Prioritize words that appear across content areas or have high utility for academic conversation and writing.
· Consider students’ language development levels, home languages, and cultural contexts when selecting words.

Planning for Explicit Vocabulary Instruction
· Create a clear, student-friendly definition and visual or contextual representation of each word. 
· Plan to model usage in context before expecting students to use the word.
· Incorporate morphological analysis (root words, prefixes, suffixes) to deepen understanding. 
· Develop multimodal teaching strategies to reinforce meaning.

Providing Repetition and Multiple Exposures
· Reintroduce vocabulary across the week in different texts, settings, and tasks. 
· Use text rereads, quick reviews, and cumulative activities to build familiarity.
· Plan tasks that allow students to encounter the same words in oral, written, and visual formats. 
· Integrate vocabulary into classroom routines and anchor charts to keep words accessible.

Planning for Word Use and Application
· Embed structured opportunities for students to say, write, and interact with the new words (think-pair-share, discussion frames, journal prompts).
· Provide sentence stems or speaking frames that include target vocabulary.
· Design activities that require students to use words in contextually meaningful ways (compare and contrast, explain reasoning, make predictions).
· Create peer discussion tasks or games that build vocabulary fluency and confidence.

Supporting Diverse Students
· Pre-teach vocabulary for students who need additional language access, including ELLs and students with speech/language needs.
· Use visual glossaries, picture dictionaries, and bilingual supports as appropriate.
· Reinforce with manipulatives or physical actions for students with memory or processing challenges. 
· Align vocabulary instruction with IEP goals related to language development or expressive/receptive language skills.

Monitoring
· Track student understanding and usage through quick checks
· Provide positive, corrective feedback when students attempt to use new vocabulary.
· Revisit and review vocabulary in whole-group and small-group settings to reinforce transfer. 
· Celebrate student efforts to use academic language authentically


Candidate Response:

[bookmark: _4ybtiqin1qv]Note: This resource was submitted for inclusion in the Evidence-Based Early Literacy Professional Learning Resource Hub. It is intended to serve as a reference and source of guidance for Educator Preparation Programs as they implement the Early Literacy Program Approval Criteria. While it reflects one approach, users should adapt its content to fit the specific context and needs of their own institutions.[image: decorative]
[bookmark: _ro3cr874efqm]	





2



[image: decorative]
image1.png




