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[bookmark: _heading=h.gjldxwgsxb]Overview: Co-Teaching Planning Guide for Early Literacy Instruction: Engaging with Complex Text PK-3 (Moderate Disabilities) 

Resource Key Focus Areas
· Evidence-based Content Knowledge
· Vocabulary
· Comprehension
· Implementation of the Early Literacy Observation Form
· Opportunities for Candidates to Acquire, Practice and Demonstrate Skills
· Shifts to Programmatic Alignment with ELPAC
· Training of Program Supervisors and Supervising Practitioners

· Field-based Experiences
[bookmark: _heading=h.96f7xc5p2cp8]

[bookmark: _heading=h.ei596ba87ump]Resource Description and Timing for Use
Moderate Disabilities, PreK-2 and PreK-8 Teacher Candidates should use this tool when co-planning literacy instruction, focused on engaging with complex text for PreK-3 students, with general education teachers, ESL teachers, and related service providers. This tool can be used throughout the literacy planning process in inclusive, resource room, and substantially separate settings. This tool can be used in the pre-practicum and practicum semesters.

This resource uses the Early Literacy Observation Feedback Tool, which is designed for use with Teacher Candidates. To learn more about an aligned tool for in-service educators, visit DESE’s collection of Instructional Planning and Observation Tools.
[bookmark: _heading=h.rjkhzxhn22ie]
[bookmark: _heading=h.6baah34593vx]Resource Alignment and Context 
Proficiency Level: Practice and Demonstrate 

Alignment to Early Literacy Program Approval Criteria:  
· INS.A.1.a-c., INS.A.2., INS.A.3. INS.A.4.
· INS.B.1., INS.B.2.
· INS.D.1., INS.D.2., INS.D.3., INS.D.4., INS.D.5., INS.D.6.
· FBE.A., FBE.B.

Alignment to Mass Literacy:
· Choosing and Using Complex Text
· Reading for Understanding
· Responding to Text
· Vocabulary and morphology
· Knowledge
· Higher-level language skills
· Pathway to Equity in Early Literacy
· Students Experiencing Reading Difficulties
· Leading a Multi-tiered System of Support

Contributors: 
· Dr. Kristen Lech, Director of Graduate Programs in Special Education and English as a Second Language
· Doris VanGorder, Assistant Dean of Education & Licensure Programs, Bay Path University/Cambridge College

Date Posted: December 2025


Note: This resource was submitted for inclusion in the Evidence-Based Early Literacy Professional Learning Resource Hub. It is intended to serve as a reference and source of guidance for Educator Preparation Programs as they implement the Early Literacy Program Approval Criteria. While it reflects one approach, users should adapt its content to fit the specific context and needs of their own institutions.

[bookmark: _heading=h.b67weqkeinax]

Co-Teaching Planning Guide for Early Literacy Instruction: Engaging with Complex Text PK-3 (Moderate Disabilities) 

[bookmark: _heading=h.gqsqdpz2mbwo]How and When to Use this Resource
Moderate Disabilities, PreK-2 and PreK-8 Teacher Candidates should use this tool when co-planning literacy instruction, focused on engaging with complex text for PreK-3 students,  with general education teachers, as well as English as a Second Language teachers (ESL), and related service providers. This tool can be used throughout the literacy planning process for both inclusive classroom settings, resource room settings, and substantially separate settings. Co-planning ensures that instruction is intentional, equitable, and aligned with shared goals. Co-planning allows for thoughtful differentiation to meet diverse student needs, including multilingual learners, students with disabilities, and students needing enrichment or intervention. Co-planning brings together the strengths and expertise of multiple educators to create more effective and inclusive instruction.

[bookmark: _heading=h.ay7gjf3td86b]Note about DESE’s Look-For Tools

Teacher candidates in Early Childhood, Elementary, and/or Moderate Disabilities PK-8/PK-2 licensure programs are required to the Teacher Candidate Early Literacy Observation Form as part of their Candidate Assessment of Performance, with Look Fors for each of the components of a core literacy block. The Teacher Candidate Early Literacy Observation form was designed to support future educators as they work to build critical competencies in evidence-based early literacy instruction.

District leaders are encouraged to use an aligned Early Literacy Observation form for in-service teachers. The tool, part of a suite of resources available on DESE’s Instructional Planning and Observation Tools webpage, is intended to promote effective teaching practices and guide the decision-making of instructional leaders to lead to improved early literacy experiences and outcomes for all students. It can support a range of learning- and growth-oriented instructional purposes, including:
· Building a common understanding, language, and vision for effective early literacy instruction.
· Fostering educator reflection toward a shared vision of best practices in early literacy.
· Planning and supporting coaching conversations, including setting goals, providing feedback, and identifying effective practices.
· Setting team structures and goals at the district, school, content, or grade level. 

Like the Teacher Candidate Early Literacy Observation form, the in-service teacher observation form is aligned to the principles of the Mass Literacy Guide and the Standards for Effective Practice.

For districts and schools who partner with an educator preparation program to support the preparation of Elementary, Early Childhood, and Moderate Disabilities teacher candidates, the Early Literacy Observation tool may be useful in identifying in-service teachers who are well-positioned to step into the role of Supervising Practitioner and guide pre-service teachers as they develop the necessary knowledge and skills for effective, culturally and linguistically sustaining early literacy instruction. 


[bookmark: _heading=h.l3beiowbjmuh]Overview of the Core Literacy Block
As outlined in the Mass Literacy Guide, the core literacy block in grades PK-3 includes three main components: Foundational Skills, Engaging with Complex Text, and Writing.  Oral Language development is the bedrock of literacy and develops, with explicit instruction,  throughout all three components.  All three core components can include differentiated instruction, such as small group instruction, independent, or center-based activities, depending on student needs.
[bookmark: _heading=h.zcixwgt4oqaz]


Engaging with Complex Text (PK-3)
Links to Engaging with Complex Text Planning Resources: The core literacy block includes reading or listening to authentic and meaningful texts every day in grades preK–3. 

Please refer to the DESE Mass Literacy Guide, related to Engaging with Complex Text, linked below.
· Choosing & Using Complex Text
· Reading for Understanding
· Responding to Text

[bookmark: _heading=h.aadcogbewvkb]


Co-Planning Logistics:

Co-Planning Models to be Used (check all that apply)
· Parallel Teaching  
· Station Teaching
· Alternative teaching  
· Team Teaching
· One Teach One Assist

Settings (check all that apply)
· General Education (push-in services)
· Resource Room (Pull-out services)
· Substantially Separate Setting
· Other Setting (explain:_____________)



Student Grouping: How will you group students?


[bookmark: _heading=h.oewsyh5q5m4d]
Student Grouping: What data will you use to support your grouping?


[bookmark: _heading=h.8e2us95tsugy]
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Instructional Practice: Using High-Quality, Culturally Relevant, Complex Texts
[bookmark: _heading=h.v1lqiedlc6vu]Associated CAP Essential Element: I-A-1 Subject Matter Knowledge

The teacher candidate should use high-quality, culturally relevant, complex texts and text sets that are rich in academic language, provide diverse and nuanced perspectives, and promote critical thinking.

[bookmark: _heading=h.u669w9ctg2]Co-Planning Guideline and Checklist
These guidelines apply specifically to co-teaching.
· Identify instructional roles: Who leads the read-aloud? Who supports small group comprehension work?
· Align texts with IEP goals (e.g., vocabulary acquisition, inferencing, oral language).
· Debrief after the lesson to assess engagement, access, and meaning-making.

In addition, when co-planning, consider the following: 
Text Selection and Quality
· Select grade-appropriate complex texts with strong narrative or informational structure. 
· Ensure texts include academic language aligned to literacy standards.
· Include text sets (e.g., read-alouds, decodables, visuals) that support comprehension of the same theme or concept.
Cultural and Linguistic Relevance
· Feature characters, authors, or themes that reflect students’ racial, cultural, and linguistic identities. 
· Include diverse and nuanced perspectives
· Allow students to make identity-based connections to the texts.
Promoting Critical Thinking
· Develop questions that prompt analysis, synthesis, and reflection. (“Why do you think the character made that choice? What else could they have done?”)
· Encourage multiple interpretations and point-of-view discussions. (Have students compare the perspectives of two characters using sentence stems.)
· Connect text themes to real-world or lived experiences.
Differentiation and Scaffolds
· Pair complex texts with supports such as picture glossaries, visuals, or read-alouds.
· Use sentence stems and graphic organizers to support academic discussions.
· Preview texts with students using anchor charts or a picture walk to build background.
Differentiation and Scaffolds
· Pair complex texts with supports such as picture glossaries, visuals, or read-alouds.
· Use sentence stems and graphic organizers to support academic discussions.
· Preview texts with students using anchor charts or a picture walk to build background.


Candidate Response:

[bookmark: _heading=h.yesfuaf2fs49]

Instructional Practice: Supporting Equitable Access
[bookmark: _heading=h.kmlagf9bru6v]Associated CAP Essential Element: II-A-1 High Expectations and Support

The teacher candidate should give all students equitable access to grade-level texts, tasks, and experiences as well as the support they need to meet high expectations.

Co-Planning Guideline and Checklist
Access to Grade-Level Texts and Tasks
· Ensure all students engage with the same grade-level texts and essential questions.
Example: All students read or listen to the same read-aloud, with support where needed (e.g., audio version, partner reading).
· Modify how students interact with texts without lowering the rigor.
Example: A student may use visuals or sentence starters to access and respond to a complex text.
· Design inclusive tasks that allow for multiple entry points.
Example: Students can demonstrate understanding through drawing, dictation, or writing.
High Expectations for All
· Set clear, rigorous learning objectives tied to grade-level standards.
· Use strength-based language in instruction and feedback.
· Celebrate growth and resilience, not just accuracy.
Supports and Scaffolds
· Provide leveled supports (not leveled texts) such as glossaries, visuals, repeated reads, or anchor charts.
· Use assistive technology and AAC as appropriate.
· Embed opportunities for guided practice and collaborative work.
Example: Use “turn and talk” routines with sentence stems to support expressive language development.
Inclusive Instructional Design
· Plan tasks with Universal Design for Learning (UDL) principles in mind.
Example: Allow students to show comprehension through speaking, writing, or drawing.
· Intentionally group students for collaboration, peer modeling, and engagement.
Example: Pair a multilingual learner with a peer who models language and listens respectfully.
· Use student data (IEPs, language profiles, informal assessments) to inform scaffolds.
Monitoring and Reflection
· Collect informal data on access and participation during the lesson.
· Debrief: Did all students have an authentic opportunity to engage with the core content?


Candidate Response:
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Instructional Practice: Making Meaning Through Read-Alouds and Think-Alouds
[bookmark: _heading=h.tee4qln8y58m]Associated CAP Essential Elements: I-A-1 Subject Matter Knowledge

The teacher candidate should model the process of making meaning from reading through read and think-alouds.

[bookmark: _heading=h.cepuasmia59q]Co-Planning Guideline and Checklist
These guidelines apply specifically to co-teaching.
· Plan who will lead the read-aloud and who will support engagement (e.g., pointing to visuals, echoing questions).
Example: One teacher reads and models while the other facilitates student responses or rephrases prompts.
· Rehearse key think-aloud moments to ensure clarity and developmental appropriateness. 
· Identify shared comprehension targets and align to IEP goals if applicable.

In addition, when co-planning, consider the following: 
Purposeful Planning
· Select complex, grade-level texts that lend themselves to modeling comprehension strategies. 
· Identify key points in the text to pause and model thinking.
· Align read-aloud goals with foundational and comprehension skills. 
· Example: Model decoding
Modeling the Think-Aloud
· Use “think-aloud” language to show internal comprehension strategies.
· Model strategies like predicting, visualizing, questioning, and summarizing. (“I’m picturing this scene in my mind…”)
· Verbally connect text events to students’ prior knowledge and lived experiences. (“This reminds me of…”)
Engagement and Language Support
· Prompt students to reflect on or extend the modeled thinking. (“Turn and talk: What do you think the character is feeling right now?”)
· Use visuals or gestures to support comprehension during the think-aloud.
· Incorporate scaffolds for multilingual learners and students with language-based disabilities. (Provide key sentence stems like “I think ______because_______.”)
Assessment and Reflection
· Observe student reactions and responses during the think-aloud to gauge comprehension. 
· Reflect together


Candidate Response:
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Instructional Practice: Deepening Thinking Through Text-Based Questions
[bookmark: _heading=h.q4988a9je5sm]Associated CAP Essential Elements: I-A-1 Subject Matter Knowledge, II-A-1 High Expectations and Support

The teacher candidate should facilitate student discussion in whole-group and small groups using text-based questions that move from literal to deeper and more inferential thinking based on grade-level standards.

[bookmark: _heading=h.5bnkqidiywhb]Co-Planning Guideline and Checklist
These guidelines apply specifically to co-teaching.
· Plan roles: Who facilitates whole-group discussion? Who monitors/supports small-group interactions? 
· Review IEP goals or language profiles to match discussion supports to student needs.
· Debrief post-lesson to assess participation and adjust scaffolds or grouping.

In addition, when co-planning, consider the following: 
Designing Questions that Promote Depth
· Create a sequence of questions that builds from literal to inferential understanding.
· Embed culturally responsive prompts that connect text content to students’ identities or experiences.
Structuring Discussions (Whole and Small Group)
· Determine which questions will be addressed in whole-group (modeling) and which in small-group (application). 
· Group students purposefully based on strengths, goals, or supports needed.
· Prepare flexible prompts that can be accessed at different levels of language or reading ability.
Scaffolding and Supporting Participation
· Pre-teach key vocabulary or concepts needed for meaningful discussion.
· Use visuals, gestures, or realia to support multilingual learners or students with speech/language needs.
· Use structured talk routines like “Turn and Talk,” “Think-Pair-Share,” or discussion protocols.
Monitoring and Providing Feedback
· Use observational data or checklists to track student engagement and understanding. 
· Provide feedback that extends thinking, not just confirms correctness.
· Reflect on whether the questions and format supported all students equitably.


Candidate Response:




Instructional Practice: Explicit Vocabulary Instruction
[bookmark: _heading=h.lvak672iaki2]Associated CAP Essential Elements: I-A-1 Subject Matter Knowledge

The teacher candidate should provide explicit vocabulary instruction and opportunities for students to hear and use new words.
[bookmark: _heading=h.b005ubnhd5zu]
[bookmark: _heading=h.xm8z6cvt5er7]Co-Planning Guideline and Checklist
These guidelines apply specifically to co-teaching.
· Pre-teach vocabulary in small group or intervention settings, especially for multilingual learners or students with IEP language goals.
· Use differentiated supports like word banks, vocabulary journals, or cloze sentences. 
· Co-plan how and when to reinforce vocabulary across multiple settings and teachers.

In addition, when co-planning, consider the following: 
Planning for Intentional Vocabulary Teaching
· Identify 3–5 Tier 2 or Tier 3 vocabulary words essential to understanding the text.
· Choose words that are high-utility, conceptually rich, and support comprehension and academic talk. 
· Plan to explicitly define and model each word with student-friendly language.
Supporting Deep Learning
· Use visuals, gestures, and student-friendly explanations to make word meanings clear. 
· Connect new words to students’ prior knowledge and lived experiences.
· Provide multiple exposures to each word in different contexts over time.
Opportunities for Use and Practice
· Embed words into think-alouds and classroom talk to model academic language.
· Give students structured opportunities to use target vocabulary in oral and written language. 
· Use partner talk, word games, and discussion routines to increase oral practice.
Monitoring and Reflection
· Formatively assess vocabulary use in context (oral language, writing, discussion). 
· Provide feedback and gentle correction, or extension.
· Reflect on how vocabulary instruction supported comprehension and language development.

Candidate Response:





Note: This resource was submitted for inclusion in the Evidence-Based Early Literacy Professional Learning Resource Hub. It is intended to serve as a reference and source of guidance for Educator Preparation Programs as they implement the Early Literacy Program Approval Criteria. While it reflects one approach, users should adapt its content to fit the specific context and needs of their own institutions.	[image: decorative]
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