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[bookmark: _6b19m266ewjo]Overview: Co-Teaching Planning Guide for Early Literacy Instruction: Foundational Skills 4-8 (Moderate Disabilities) 

Resource Key Focus Areas
· Evidence-based Content Knowledge
· Phonological Awareness
· Phonics (decoding and encoding)
· Fluency
· Implementation of the Early Literacy Observation Form
· Opportunities for Candidates to Acquire, Practice and Demonstrate Skills
· Shifts to Programmatic Alignment with ELPAC
· Training of Program Supervisors and Supervising Practitioners
· Field-based Experiences
[bookmark: _8rc5t3gr40a]
[bookmark: _gdb8clbslgyz]
[bookmark: _ei596ba87ump]Resource Description and Timing for Use
Moderate Disabilities, PreK-8 Teacher Candidates should use this tool when co-planning literacy instruction, focused on foundational skills for students in grades 4-8,  with general education teachers, ESL teachers, and related service providers. This tool can be used throughout the literacy planning process in inclusive, resource room, and substantially separate settings. This tool can be used in the pre-practicum and practicum semesters.

This resource uses the Early Literacy Observation Feedback Tool, which is designed for use with Teacher Candidates. To learn more about an aligned tool for in-service educators, visit DESE’s collection of Instructional Planning and Observation Tools.

[bookmark: _w7nmv3hexba0]
Resource Alignment and Context 
Proficiency Level: Practice and Demonstrate 
Alignment to Early Literacy Program Approval Criteria: 
· INS.A., INS.A.3. INS.A.4., INS.A.5
· INS.B.1., INS.B.2.
· INS.C.1, INS.C.2, INS.C.3, INS.C.4
· FBE.A.1, FBE.A.2

Alignment to Mass Literacy:
· Components of the Core Literacy Block
· Foundational Skills for All
· Skills for Early Reading
· Students Experiencing Reading Difficulties
· Leading a Multi-tiered System of Support
· Equity in Early Literacy


Contributors: 
· Dr. Kristen Lech, Director of Graduate Programs in Special Education and English as a Second Language
· Doris VanGorder, Assistant Dean of Education & Licensure Programs, Bay Path University/Cambridge College

Date Posted: December 2025


Note: This resource was submitted for inclusion in the Evidence-Based Early Literacy Professional Learning Resource Hub. It is intended to serve as a reference and source of guidance for Educator Preparation Programs as they implement the Early Literacy Program Approval Criteria. While it reflects one approach, users should adapt its content to fit the specific context and needs of their own institutions.


[bookmark: _6a2o2y19p0kb]Co-Teaching Planning Guide for Early Literacy Instruction:  Foundational Skills 4-8 (Moderate Disabilities) 

[bookmark: _gqsqdpz2mbwo]How and When to Use this Resource
Moderate Disabilities and PreK-8 Teacher Candidates should use this tool when co-planning literacy instruction, focused on foundational skills for students in grades 4-8,  with general education teachers, as well as ESL, and related service providers. This tool can be used throughout the literacy planning process for both inclusive classroom settings, resource room settings, and substantially separate settings. Co-planning ensures that instruction is intentional, equitable, and aligned with shared goals. Co-planning allows for thoughtful differentiation to meet diverse student needs, including multilingual learners, students with disabilities, and students needing enrichment or intervention. Co-planning brings together the strengths and expertise of multiple educators to create more effective and inclusive instruction.

[bookmark: _ay7gjf3td86b]Note about DESE’s Look-For Tools

Teacher candidates in Early Childhood, Elementary, and/or Moderate Disabilities PK-8/PK-2 licensure programs are required to the Teacher Candidate Early Literacy Observation Form as part of their Candidate Assessment of Performance, with Look Fors for each of the components of a core literacy block. The Teacher Candidate Early Literacy Observation form was designed to support future educators as they work to build critical competencies in evidence-based early literacy instruction.

District leaders are encouraged to use an aligned Early Literacy Observation form for in-service teachers. The tool, part of a suite of resources available on DESE’s Instructional Planning and Observation Tools webpage, is intended to promote effective teaching practices and guide the decision-making of instructional leaders to lead to improved early literacy experiences and outcomes for all students. It can support a range of learning- and growth-oriented instructional purposes, including:
· Building a common understanding, language, and vision for effective early literacy instruction.
· Fostering educator reflection toward a shared vision of best practices in early literacy.
· Planning and supporting coaching conversations, including setting goals, providing feedback, and identifying effective practices.
· Setting team structures and goals at the district, school, content, or grade level. 

Like the Teacher Candidate Early Literacy Observation form, the in-service teacher observation form is aligned to the principles of the Mass Literacy Guide and the Standards for Effective Practice.

For districts and schools who partner with an educator preparation program to support the preparation of Elementary, Early Childhood, and Moderate Disabilities teacher candidates, the Early Literacy Observation tool may be useful in identifying in-service teachers who are well-positioned to step into the role of Supervising Practitioner and guide pre-service teachers as they develop the necessary knowledge and skills for effective, culturally and linguistically sustaining early literacy instruction. 

[bookmark: _l3beiowbjmuh]Overview of the Core Literacy Block
The core literacy block in grades 4-6 includes three main components: Foundational Skills, Engaging with Complex Text, and Writing. Oral Language is the bedrock and differentiated instruction happens throughout. All three core components can include differentiated instruction, such as small group instruction, independent, or center-based activities, depending on student needs.


[bookmark: _pz2sb271vtna]Foundational Skills (PK-3)
Links to Foundational Skills Planning Resources: The core literacy block includes systematic instruction with active practice in foundational skills every day in grades preK–3.

Please refer to the DESE Mass Literacy Guide, related to Foundational Skills, linked below.
· Foundational Skills for All
[bookmark: _m2ogwtsmq4s3]

[bookmark: _aadcogbewvkb]Co-Planning Logistics:
Co-Planning Models to be Used (check all that apply)
· Parallel Teaching  
· Station Teaching
· Alternative teaching  
· Team Teaching
· One Teach One Assist

Settings (check all that apply)
· General Education (push-in services)
· Resource Room (Pull-out services)
· Substantially Separate Setting
· Other Setting (explain:_____________)


Student Grouping: How will you group students?




[bookmark: _oewsyh5q5m4d][bookmark: _8e2us95tsugy][bookmark: _4zralnf8z5kx]Student Grouping: What data will you use to support your grouping?

[bookmark: _2rincowbovso][bookmark: _sz4tyhug5ezs]Instructional Practice: Delivering Culturally Relevant Instruction in Advanced Phonics and Fluency 

Associated CAP Essential Element: I-A-1 Subject Matter Knowledge

The teacher candidate should deliver instruction in advanced phonics, morphology, fluency, and advanced phoneme awareness that is explicit, accurate, and grade-level appropriate using culturally relevant curricular materials.

[bookmark: _u669w9ctg2]Co-Planning Guideline and Checklist
These guidelines apply specifically to co-teaching.
· Define co-teacher roles: Who will model, scaffold, monitor, and support small groups?
· Identify opportunities for push-in vs. pull-out instruction based on groupings and lesson objectives.
· Schedule pre-lesson planning and post-lesson reflection time for adjusting instruction.

In addition, when co-planning, consider the following: 
Planning explicit, accurate, and grade-level appropriate instruction
· Identify the specific literacy component(s) to target
· Ensure instructional goals are aligned to grade-level standards and student IEP goals.
· Break down the literacy skill into clear, teachable steps with explicit language and modeling.
· Pre-select and prepare multisensory supports and scaffolds tailored to student needs (manipulatives, graphic organizers, color coding).

Advanced Phoneme Awareness
· Plan activities that go beyond basic blending and segmenting to include phoneme manipulation.  
· Incorporate oral-only activities that build students’ ability to isolate and manipulate phonemes in complex words.

Morphology & Advanced Phonics Focus
· Choose morphemes and phonics patterns that align with grade-level texts and student reading needs.
· Plan for explicit teaching of prefixes, suffixes, roots, and syllable types.
· Incorporate decodable and multisyllabic word practice using real words in meaningful contexts.

Fluency Development
· Select texts for fluency practice that match students' independent or instructional reading levels.  
· Plan for repeated reading, teacher modeling, choral reading, and echo reading.
· Integrate opportunities to develop rate and accuracy with specific feedback mechanisms.

Accessible Materials
· Select texts and word lists that reflect students’ identities, cultures, and backgrounds.  
· Review all materials for bias and representative language; replace or adapt as needed.
· Ensure accessibility by adjusting text format, layout, or visual support (large print, audio, simplified text features).

Differentiation and Student Needs
· Adjust pacing, group size, and modality based on student learning profiles
· Embed opportunities for practice using visual, auditory, kinesthetic, and tactile modalities.  
· Plan for error correction strategies and targeted reteaching as needed.

Progress Monitoring & Assessment
· Identify which data sources will be used to monitor growth.
· Plan when and how informal checks for understanding and formative assessments will be embedded.
· Include tools to collect student self-reflection and feedback on learning strategies and confidence.

Candidate Response:

[bookmark: _vq0qc08x0fuo]
[bookmark: _j1hbqazc5c4i]
[bookmark: _5ry4n8iuswzy][bookmark: _uo1afje66zh0]
Instructional Practice: Providing Time and Support for Practice in Advanced Phonics Skills 

Associated CAP Essential Element: II-A-1 High Expectations and Support

The teacher candidate should provide time and support for repetitive, engaging, active, and efficient student practice in advanced phonics skills.

[bookmark: _e2xl1vv3m5yh]Co-Planning Guideline and Checklist

Repetitive and Purposeful Practice
· Identify specific advanced phonics skills to target
· Plan for multiple exposures to the target skill in various formats across the lesson and week.  
· Embed spaced and distributed practice rather than massed practice 
· Incorporate review of previously learned concepts to reinforce retention.

Activities to Promote Engagement and Motivation
· Select or design interactive tasks (games, partner work, digital tools) that align to the phonics focus.
· Use real and meaningful words in context-rich activities to increase relevance.
· Plan opportunities for student choice in activities
· Ensure activities include elements of fun and novelty while keeping a focus on the learning goal.

Active Learning
· Include kinesthetic components such as word building with tiles, hand motions, or movement games.
· Design practice that requires student manipulation, construction, or analysis of words
· Embed multisensory strategies (visual, auditory, tactile, kinesthetic) into practice routines.  
· Incorporate student talk (think-alouds, explaining rules, peer teaching) to deepen processing.

Scaffolding and Support
· Design tiered practice tasks that match students’ levels of readiness.
· Include visual supports (anchor charts, phonics rules, word pattern posters) to aid independent practice.
· Prepare prompting and error correction strategies to be used consistently during practice.
· Provide immediate, corrective feedback during practice, highlighting correct application of phonics rules.



Monitoring
· Plan how student engagement and accuracy will be monitored during practice (observation checklists, exit tickets, decoding fluency checks).
· Embed quick checks (“show me,” thumbs up/down, mini-whiteboards) to assess student understanding in real time.
· Prepare to adjust difficulty or pacing based on real-time observation or student data.  
· Build in time for reteaching or reinforcement of misunderstood patterns.

Candidate Response:

[bookmark: _8cfd842qhldw][bookmark: _j4qn0ertmtqc]
Instructional Practice: Building on Students’ Strengths, Needs, and Background Knowledge About Speech and Language 

Associated CAP Essential Element: II-B-2 Safe Learning Environment 

The teacher candidate should build on students’ strengths, needs, and background knowledge about speech and language.

[bookmark: _omeinx40ljkh]
Co-Planning Guideline and Checklist

Collaboration with Related Service Providers
· Collaborate with the SLP when co-planning to align instructional strategies and goals.  Integrate speech goals into literacy instruction
· Share data and observations with service providers to refine supports and monitor progress.  Ensure consistency in cueing systems, scaffolds, and expectations across settings.

Activating Background Knowledge
· Review student IEPs, language assessments, and speech/language therapy notes to understand each student's communication profile.
· Identify students’ prior knowledge related to content, vocabulary, and phonological/morphological awareness.
· Plan warm-up or anchor activities that connect to students’ lived experiences, oral language, or familiar concepts.
· Use visuals, real-life examples, or stories that tap into students’ cultural and linguistic backgrounds.

Planning & Building with Language Strengths and Needs in Mind
· Determine which students have speech/language impairments and their specific areas of strength  
· Adapt language used in instruction to support comprehension (shorter sentences, repetition,
· visual supports).
· Incorporate explicit teaching of oral academic vocabulary, particularly for students with language processing difficulties.
· Include opportunities for guided oral rehearsal before written or decoding tasks.  
· Identify and build upon each student’s preferred learning modality
· Create tasks that allow students to demonstrate understanding in varied ways (verbal, written, visual, movement-based).
· Invite students to share words, expressions, or examples from home languages or cultures as part of vocabulary or word study work.
· Celebrate language diversity as a strength in decoding and morphological exploration.

Integrating Oral Language Development
· Design structured opportunities for oral practice and discussion (turn-and-talks, choral responses, sentence frames).
· Provide sentence starters and vocabulary supports to help students express ideas clearly and confidently.
· Use echo reading, storytelling, and retelling to reinforce syntax, sequencing, and expressive language.
· Plan lessons that foster metalinguistic awareness

Candidate Response:
[bookmark: _xxv1w4xvgjl6][bookmark: _o4g639fl85sj]
Instructional Practice: Providing Small-Group Instruction to Promote Transfer of Word Analysis Skills 

Associated CAP Essential Element: I-A-1 Subject Matter Knowledge and II-A-1 High Expectations and Support

The teacher candidate should provide small-group instruction based on student needs, using evidence-based activities to promote transfer of word analysis skills.

[bookmark: _f8sngd72fd67]Co-Planning Guideline and Checklist
Grouping Based on Student Needs
· Review recent assessment data to identify instructional needs.  
· Form flexible small groups based on specific skills gaps
· Ensure groups are fluid and revisited regularly based on progress monitoring.  
· Consider IEP goals, learning styles, and behavioral needs when creating groups.

Structuring Small Groups
· Allocate time for multiple rotations or pull-aside sessions during the literacy block.  Define instructional roles for co-teachers
· Include a brief review, clear objective, guided practice, and independent application in each small-group session.
· Plan transitions and routines to maximize on-task time and engagement.

Selecting Evidence-Based Activities
· Choose structured literacy strategies aligned to the group’s target skills
· Select or design evidence-based activities for decoding, encoding, and word analysis (word building, word ladders, morpheme mapping).
· Incorporate explicit modeling, guided practice, and gradual release of responsibility.
· Use cumulative review activities to reinforce previously taught skills and promote long-term retention.

Promoting Transfer of Word Analysis
· Plan opportunities to apply word analysis skills in connected text
· Embed decoding practice in content-area vocabulary and grade-level texts to promote generalization.
· Include morpheme analysis activities (breaking apart unfamiliar words, identifying roots and affixes) that support comprehension.
· Scaffold tasks to promote independent transfer, such as “word detective” challenges or highlighting known patterns in new texts.

Differentiation and Scaffolding
· Provide visual aids, manipulatives, and graphic organizers to support learning.
· Adapt instructional pacing and prompting to student needs (increased wait time, guided error correction).
· Use visual and auditory cues consistently for students with processing or memory challenges.
· Prepare tiered activities for each group so students can access and extend the same skill at varied levels.

Monitoring Progress
· Establish tools for quick data collection during small groups
· Include exit tickets or brief assessments to track mastery and inform regrouping.
· Plan for regular collaboration time to analyze student progress and adjust small-group plans accordingly.
· Use progress monitoring to identify when students are ready to transfer skills to more complex tasks or texts.

[bookmark: _9gq8snr3ouli][bookmark: _btvejxd2d3cl]Candidate Response:

[bookmark: _gmvjw7hv642n]Instructional Practice: Providing Reinforcement and Feedback With High Expectations and Affirmation

[bookmark: _pq8mrkwdncl7][bookmark: _anuf7zoyui58]Associated CAP Essential Elements: II-A-1 High Expectations and Support 
and II-B-2 Safe Learning Environment

The teacher candidate should provide reinforcement and/or corrective feedback in a way that holds students to high expectations while affirming their sources of knowledge about language.

[bookmark: _50rd6iqdeq54]Co-Planning Guideline and Checklist
Collaboration
· Plan time post-lesson to reflect on feedback strategies that worked well or need adjusting. 
· Share insights with speech-language pathologists, ELL specialists, or other team members to coordinate consistent, affirming feedback across settings.
· Revisit how feedback aligns with both academic goals and affirmation of students’ linguistic and cultural identities.

High Expectations and Feedback
· Establish a shared language for high expectations that is respectful, encouraging, and developmentally appropriate.
· Identify specific language assets students bring
· Plan ways to honor students' home language and linguistic identity while supporting mastery of academic English.
· Co-develop sentence stems or prompts for feedback that reinforce high standards without deficit framing.

Corrective Feedback
· Agree on error correction protocols that promote learning without discouraging effort
· Anticipate common errors and plan for non-verbal cues, guided questions, or scaffolded prompts to correct them.
· Avoid feedback that simply marks errors; instead, provide information on why something is incorrect and how to fix it.
· Plan how to give students opportunities to immediately apply corrected understanding

Language Affirming Practices
· Validate students’ language use by connecting it to language variation, dialects, and multilingual structures
· Include space for code-switching or translanguaging as bridges to academic language.
· Avoid correcting culturally or dialectally appropriate language unless explicitly teaching standard academic conventions, and do so with respect and context.
· Embed mini-lessons about language diversity, morphology across languages, and etymology to affirm language knowledge as powerful.

Feedback for Growth
· Embed student reflection prompts
· Use student-friendly rubrics or success criteria to make expectations visible and achievable. 
· Celebrate progress over time by showing before-and-after examples or goal tracking.
· Encourage students to self-monitor and give feedback to peers using structured routines and respectful language.

Candidate Response:
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