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[bookmark: _gjldxwgsxb]Overview: Co-Teaching Planning Guide for Early Literacy Instruction: Writing PK-3 (Moderate Disabilities) 

Resource Key Focus Areas
· Evidence-based Content Knowledge
· Writing
· Implementation of the Early Literacy Observation Form
· Opportunities for Candidates to Acquire, Practice and Demonstrate Skills
· Shifts to Programmatic Alignment with ELPAC
· Training of Program Supervisors and Supervising Practitioners
· Field-based Experiences
[bookmark: _edjez9vkg0hx][bookmark: _xvh4955hcj00]
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Resource Description and Timing for Use
Moderate Disabilities, PreK-2 and PreK-8 Teacher Candidates should use this tool when co-planning literacy instruction, focused on writing for PreK-3 students, with general education teachers, ESL teachers, and related service providers. This tool can be used throughout the literacy planning process in inclusive, resource room, and substantially separate settings.
This tool can be used in the pre-practicum and practicum semesters.

This resource uses the Early Literacy Observation Feedback Tool, which is designed for use with Teacher Candidates. To learn more about an aligned tool for in-service educators, visit DESE’s collection of Instructional Planning and Observation Tools.
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Resource Alignment and Context 
Proficiency Level: Practice and Demonstrate
Alignment to Early Literacy Program Approval Criteria: 
· INS.A.1.a-d, INS.A.3.,INS.A.4.
· INS.E.1, INS.E.3., INS.E.4., INS.E.5
· FBE.A, FBE.B.  

Alignment to Mass Literacy:
· Sentence Structure & Conventions
· Craft of Writing
· Writing Process
· Syntax and grammar
· Students Experiencing Reading Difficulties
· Leading a Multi-tiered System of Support
· Pathway to Equity in Early Literacy



Contributors: 
· Dr. Kristen Lech, Director of Graduate Programs in Special Education and English as a Second Language
· Doris VanGorder, Assistant Dean of Education & Licensure Programs, Bay Path University/Cambridge College

Date Posted: December 2025

Note: This resource was submitted for inclusion in the Evidence-Based Early Literacy Professional Learning Resource Hub. It is intended to serve as a reference and source of guidance for Educator Preparation Programs as they implement the Early Literacy Program Approval Criteria. While it reflects one approach, users should adapt its content to fit the specific context and needs of their own institutions.
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Co-Teaching Planning Guide for Early Literacy Instruction: Writing PK-3 (Moderate Disabilities) 
[bookmark: _oqjj873ntsuh]
[bookmark: _gqsqdpz2mbwo]How and When to Use this Resource
Moderate Disabilities, PreK-2 and PreK-8 Teacher Candidates should use this tool when co-planning literacy instruction, focused on writing for PreK-3 students,  with general education teachers, as well as English as a Second Language teachers (ESL), and related service providers. This tool can be used throughout the literacy planning process for both inclusive classroom settings, resource room settings, and substantially separate settings. Co-planning ensures that instruction is intentional, equitable, and aligned with shared goals. Co-planning allows for thoughtful differentiation to meet diverse student needs, including multilingual learners, students with disabilities, and students needing enrichment or intervention. Co-planning brings together the strengths and expertise of multiple educators to create more effective and inclusive instruction.

[bookmark: _ay7gjf3td86b]Note about DESE’s Look-For Tools

Teacher candidates in Early Childhood, Elementary, and/or Moderate Disabilities PK-8/PK-2 licensure programs are required to the Teacher Candidate Early Literacy Observation Form as part of their Candidate Assessment of Performance, with Look Fors for each of the components of a core literacy block. The Teacher Candidate Early Literacy Observation form was designed to support future educators as they work to build critical competencies in evidence-based early literacy instruction.

District leaders are encouraged to use an aligned Early Literacy Observation form for in-service teachers. The tool, part of a suite of resources available on DESE’s Instructional Planning and Observation Tools webpage, is intended to promote effective teaching practices and guide the decision-making of instructional leaders to lead to improved early literacy experiences and outcomes for all students. It can support a range of learning- and growth-oriented instructional purposes, including:
· Building a common understanding, language, and vision for effective early literacy instruction.
· Fostering educator reflection toward a shared vision of best practices in early literacy.
· Planning and supporting coaching conversations, including setting goals, providing feedback, and identifying effective practices.
· Setting team structures and goals at the district, school, content, or grade level. 

Like the Teacher Candidate Early Literacy Observation form, the in-service teacher observation form is aligned to the principles of the Mass Literacy Guide and the Standards for Effective Practice.

For districts and schools who partner with an educator preparation program to support the preparation of Elementary, Early Childhood, and Moderate Disabilities teacher candidates, the Early Literacy Observation tool may be useful in identifying in-service teachers who are well-positioned to step into the role of Supervising Practitioner and guide pre-service teachers as they develop the necessary knowledge and skills for effective, culturally and linguistically sustaining early literacy instruction. 

[bookmark: _l3beiowbjmuh]Overview of the Core Literacy Block
As outlined in the Mass Literacy Guide, the core literacy block in grades PK-3 includes three main components: Foundational Skills, Engaging with Complex Text, and Writing.  Oral Language development is the bedrock of literacy and develops, with explicit instruction,  throughout all three components.  All three core components can include differentiated instruction, such as small group instruction, independent, or center-based activities, depending on student needs.



[bookmark: _xobmetlxv4pv]Writing (PK-3)
Links to Writing Planning Resources: The core literacy block includes reading or listening to authentic and meaningful texts every day in grades preK–3. 

Please refer to the DESE Mass Literacy Guide, related to Writing, linked below.
· Sentence Structure & Conventions
· Craft of Writing
· Writing Process
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Co-Planning Logistics:
Co-Planning Models to be Used (check all that apply)
· Parallel Teaching  
· Station Teaching
· Alternative teaching  
· Team Teaching
· One Teach One Assist

Settings (check all that apply)
· General Education (push-in services)
· Resource Room (Pull-out services)
· Substantially Separate Setting
· Other Setting (explain:_____________)


Student Grouping: How will you group students?







[bookmark: _oewsyh5q5m4d][bookmark: _8e2us95tsugy][bookmark: _sj84stevjl78]Student Grouping: What data will you use to support your grouping?

[bookmark: _2rincowbovso]Instructional Practice: Standards-Aligned Writing Instruction
[bookmark: _sz4tyhug5ezs]Associated CAP Essential Element: I-A-1 Subject Matter Knowledge

The teacher candidate should provide  explicit, standards-aligned instruction in sentence structure, conventions, craft, and/or writing process using culturally relevant curricular materials.

[bookmark: _u669w9ctg2]Co-Planning Guideline and Checklist
These guidelines apply specifically to co-teaching.
· Co-plan which teacher will model, confer, and support specific student needs during independent writing. 
· Align writing instruction with IEP or language goals
· Revisit and reinforce writing instruction across content areas and disciplines.


In addition, when co-planning, consider the following: 
Planning Explicit, Standards-Aligned Instruction
· Identify writing focus aligned to grade-level standards
· Choose culturally relevant and identity-affirming mentor texts or writing prompts.  
· Determine which writing elements to explicitly teach
Modeling and Guided Practice
· Model writing using think-alouds to show how to apply conventions or craft elements.
· Use sentence frames or structured scaffolds to support students in writing their own pieces.  
· Guide students through the writing process step-by-step
Differentiation and Language Supports
· Pre-teach and reinforce sentence structures using oral language routines.
· Provide tailored supports (word banks, transition words, editing checklists, visuals).  
· Use small groups or co-teaching to reteach or enrich writing elements.
Feedback, Assessment, and Reflection
· Use rubrics, checklists, or conferencing notes to track writing progress over time. 
· Provide specific, strengths-based feedback.
· Reflect on student writing samples to guide future instruction.

Candidate Response:
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Instructional Practice: Using Writing to Connect Backgrounds, Perspectives, and Real-World Issues 
Associated CAP Essential Element: II-A-1 High Expectations and Support

The teacher candidate should facilitate guided practice and application of writing skills using questions and tasks that support students to actively draw upon their backgrounds, make connections, examine their own and others’ perspectives, or help advance student thinking and actions about real-world issues.

[bookmark: _e2xl1vv3m5yh]Co-Planning Guideline and Checklist
Planning- Connecting to the World and Students’ Lives
· Select writing tasks that invite personal reflection, cultural identity, or community voice.
· Integrate topics that reflect current events, social issues, or real-world contexts at a developmentally appropriate level.
· Develop guiding questions that prompt students to reflect on their experiences and connect to the text.
Supporting Writing Skills Through Engagement
· Model how to use personal experiences, feelings, or observations to develop ideas in writing.
· Use graphic organizers or sentence stems that help students connect background knowledge to writing.  
· Provide examples of diverse mentor texts that reflect multiple perspectives or lived experiences.
Encouraging Student Voice and Perspectives
· Plan opportunities for students to write from different perspectives or imagine others’ experiences.
· Facilitate partner or group discussions before writing to build empathy and connection.
· Incorporate peer sharing or group writing projects that honor collaboration and voice.
Differentiation and Inclusive Practices
· Provide multiple entry points for writing (oral storytelling, drawing, sentence starters).
· Scaffold with visuals, shared writing, and word banks that support language development.
· Allow choice in writing formats (e.g., letters, posters, stories, speeches) to honor diverse strengths and communication styles.
Reflection and Feedback
· Guide students to reflect on their own writing and how it connects to their values or experiences. 
· Use discussion or conferencing to extend thinking and deepen writing.
· Celebrate writing that shows voice, connection, and purpose.

[bookmark: _8cfd842qhldw]Candidate Response:
Instructional Practice: Providing Models
[bookmark: _j4qn0ertmtqc]Associated CAP Essential Element: II-A-1 High Expectations and Support

The teacher candidate should provide models (e.g., exemplar texts, student samples, sharing their own writing).

[bookmark: _omeinx40ljkh]Co-Planning Guideline and Checklist

Planning/Selecting Effective Models
· Choose or create exemplar texts that clearly demonstrate the writing focus
· Select models that are culturally relevant and represent diverse voices and experiences 
· Use grade-appropriate student samples to make writing goals concrete and accessible
Modeling the Writing Process
· Share your own writing process aloud to model how writers think and make decisions 
· Demonstrate how to revise or edit a model piece collaboratively with students
· Unse interactive or shared writing to co-construct a model with your students
Supporting Understanding Through Scaffolding
· Break down models into manageable parts and highlight key features with visuals and/or color coding 
· Provide annotated examples showing “what works” and “why”
· Pair models with anchor charts or graphic organizers that show structure
Differentiation and Student Engagement
· Offer multiple models representing varied strengths and styles to validate different approaches to writing
· Allow students to reference models as needed during drafting and revising
· Encourage students to reflect on what they noticed in the models before trying them themselves
Sustaining Student Growth
· Use models to set clear expectations during writing conferences and mini-lessons 
· Invite students to select their own writing as a model to celebrate growth
· Revisit models across units to show how skills apply in different contexts


[bookmark: _xxv1w4xvgjl6]Candidate Response:
Instructional Practice: Timely, Asset-Based, and Actionable Writing Feedback
[bookmark: _o4g639fl85sj]Associated CAP Essential Element: II-A-1 High Expectations and Support
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The teacher candidate should provide  feedback on students’ writing that is timely, asset-based, and actionable.

[bookmark: _f8sngd72fd67]Co-Planning Guideline and Checklist

Planning for Timely Feedback
· Build regular feedback opportunities into the lesson sequence (e.g., mid-draft conferences, peer feedback).  
· Schedule quick 1:1 or small-group writing conferences during independent work time.
· Use checklists or rubrics to guide formative feedback aligned to the current skill focus.
Asset-Based Feedback Approaches
· Begin feedback with what the student is doing well or improving upon.
· Connect praise to the student’s voice, ideas, or identity to affirm their perspective.
· Highlight growth over time, especially for students working toward foundational goals.
Making Feedback Actionable
· Provide 1–2 focused suggestions students can act on immediately.
· Model or co-write a revision based on feedback so students can see the thinking process.  
· Offer sentence stems, checklists, or visual prompts aligned to the feedback goal.
Differentiated Feedback and Supports
· Use conferencing notes or a tracking system to personalize feedback goals over time.  
· Offer feedback in multiple modalities—oral, written, visual—based on student needs.  
· Scaffold peer feedback routines to promote collaborative revision.
Encouraging Reflection and Ownership
· Build in time for students to apply feedback and reflect on how it improved their writing.  
· Allow students to self-assess using the same criteria you use for feedback.
· Celebrate revisions as an essential part of the writing process.



Candidate Response:
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