[bookmark: _heading=h.6b19m266ewjo]Overview: Encouraging Cross-Departmental Collaboration and Program Revisions

Resource Key Focus Areas
· Shifts to Programmatic Alignment with ELPAC
· Field-based Experiences
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[bookmark: _heading=h.yukq9tzibmvm]Link to Resource 
· Encouraging Cross-Departmental Collaboration and Program Revisions
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[bookmark: _heading=h.ei596ba87ump]Resource Description and Timing for Use
This presentation introduces the Early Literacy Crosswalk as a tool to encourage cross-departmental collaboration and program revisions.  This resource is helpful for Educator Preparation Programs as they prepare for their Early Literacy Program Review. 

[bookmark: _heading=h.br8ku7743a1o]Resources Referenced in the Video
· Agenda for 1st Faculty Literacy Retreat
· Agenda for 2nd Faculty Literacy Retreat
· Practicum Experience Checklist to Align with Early Literacy Guidelines
· BU Wheelock’s Framework for Literacy Teaching and Learning
· DESE Literacy Coursework Crosswalk

[bookmark: _heading=h.w7nmv3hexba0]Resource Alignment and Context 
Proficiency Level: All
Alignment to Early Literacy Program Approval Criteria: All parts
Alignment to Mass Literacy: 
· Components of Core Literacy Block: Foundational Skills
· Skills for Early Reading: Phonological awareness 
· Students Experiencing Reading Difficulties
· Leading a Multi-tiered System of Support
· Equity in Early Literacy
Contributors: 
Jennifer Bryson, Ed.D., Faculty, Elementary Education & Special Director Early Literacy Initiatives
Ryan Lovell, J.D., Assistant Dean for Academic Affairs & Director for Professional Preparation
Date Posted: December 2025

[bookmark: _heading=h.nzjrhz30wgcg]Agenda for 1st Faculty Retreat
BU Wheelock Literacy Retreat
First Session
May 25, 2023   10:00 AM – 2:00 PM


1. Welcome 
a. While you are reconnecting with your colleagues, please upload any relevant syllabi to the Early Literacy Syllabi folder

2. Review of Literacy Vision Work from Summer/Fall 2022	

3. Review of Early Literacy Guidelines and Mass Literacy		
a. Early Literacy Guidelines Mapping Tool 
b. Review/Scan Early Literacy Guidelines, Mass Literacy, and mapping tool with a partner
i. I’m noticing…
ii. I’m wondering about…

4. Role of Early Literacy Guidelines in Programs 				
a. Graduate Reading Education				
b. Undergrad and Graduate Teaching and Learning		
c. Additional Faculty (please share)

5. Appleseeds Introduction			   			
a. Appleseeds team presents overview.
b. Clinton Elementary Visit
c. Break & Time to Review Curriculum
d. Feedback Task	
e. Curriculum: https://sites.google.com/view/appleseedsk2/home 

6. Course Mapping Task						
a. Review relevant syllabi with partner 
b. Review Early Literacy Guidelines Mapping Tool  and highlight areas that we think are missing or need to be expanded
c. Go back to Jamboard and complete We Have It or It’s Missing Map

7. Next Steps
a. Implement Early Literacy Observation and Feedback Tool (Pilot Group)
b. Review Field Placements and Partnerships
i. Review assessments in partner districts
ii. Review literacy programs in partner districts
iii. Learn about PD in partner districts
c. Reconvene Literacy Working Group (mid-late fall)  & as needed
d. Field Placement and Observation Development 
e. Please provide feedback and indicate your interest in joining the pilot group 
f. THANK YOU for joining us, for your expertise, and collaboration!
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[bookmark: _heading=h.dvc63fsk9k53]Agenda for 2nd Faculty Retreat
BU Wheelock Early Literacy Retreat
2nd Session
January 7, 2025,  11:00 AM – 2:00 PM

· Documents to guide our discussion today:
· Early Literacy Working Group – BU Wheelock
· Literacy Coursework Crosswalk - Revised 12.3.2024.docx
· Early Literacy Lesson Template_DRAFT.docx
· DESE Formal Review 

· Welcome 
· While you are reconnecting with your colleagues, please upload any updated syllabi to the Early Literacy Syllabi folder (replace outdated syllabi)

· Review of Early Literacy Work from Summer/Fall 2024
· SE 580 course development
· Programmatic updates for special education (moderate disabilities PK-8), early childhood, and elementary education 
· Crosswalk planning 
· Crosswalk
· Crosswalk Tool: Review crosswalk together and discuss any gaps.
· Can these gaps be filled with the existing courses: LR 551, TL 520, and SE 580 (moderate disabilities PK-8 and elementary ed only), practicum checklist, early literacy observation tool, or program specific courses? 
· Early Literacy Observation Sample Lesson Plan Template
· Review lesson plan draft (revisions)
· Discuss professional development for PSs and SPs
· Submission of Crosswalk 
· Early childhood (make a copy of crosswalk and revise for your program). Submit to Jenn by 1/15/25
· Special education and elementary education (submit jointly or separately?)
· Final Submission to DESE 1/29/25
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Note: This resource was submitted for inclusion in the Evidence-Based Early Literacy Professional Learning Resource Hub. It is intended to serve as a reference and source of guidance for Educator Preparation Programs as they implement the Early Literacy Program Approval Criteria. While it reflects one approach, users should adapt its content to fit the specific context and needs of their own institutions.[image: decorative]
[image: decorative]
[bookmark: _heading=h.94xii3d3n1wk]Practicum Experience Checklist to Align with Early Literacy Guidelines
This document is intended to ensure all teacher candidates seeking licensure in Early Childhood Education, Elementary Education, and Moderate Disabilities PK-8 have opportunities to demonstrate readiness for effective early literacy instruction. Candidates will document specific examples of how they met the competency, reflect on their learning and practice, and have the SP verify completion by providing their initials in each row. Additional guidance will be provided during the seminar.
	Activity
	Date, Evidence, & Candidate Reflection
Guiding questions: What are your biggest “take-aways” from this activity? What did you learn? What are potential next steps to extend your learning or to improve your practice?
	SP Initials

	Using student data to create intentional instruction plans in collaboration with a multidisciplinary team including ESL/Bilingual educators and reading specialists when applicable (e.g., Attending a grade level planning/IST meeting)

Core Principles of Intentional and Equitable Literacy Instruction 5.i
	
	

	Communicating assessment results with a variety of stakeholders, including families to support and empower home-school partnerships that are culturally and linguistically sustaining (e.g., attend an evaluation/eligibility meeting, reevaluation, or parent/guardian and teacher conference)

Core Principles of Intentional and Equitable Literacy Instruction 5.h
	
	

	Make data-based decisions for grouping students and designing small group instruction, as outlined in the Mass Literacy Guide (e.g., lesson plan accommodation section, attendance at data meetings, small group instructional plans) 

Core Principles of Intentional and Equitable Literacy Instruction 5.m
	
	

	Application of the research on effective handwriting instruction in a classroom setting when practicum placements allow (e.g., content and rationale sections of instructional plan)

Writing 2c
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[bookmark: _heading=h.maemd8dkeq83]BU Wheelock’s Framework for Literacy Teaching and Learning
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Boston University Wheelock College of Education and Human Development 


At BU Wheelock, we define literacy broadly to encompass the intertwined processes of reading, writing, and using language to construct and communicate meaning through interaction and involvement with multimodal texts in the context of socially situated practices (Frankel et al., 2016). Our students explore a range of complementary frameworks for understanding the development of literacy (e.g., Scarborough’s (2001) reading rope, Duke and Cartwright’s (2021) active view of reading, RAND’s (2002) model of reading comprehension, Muhammad's (2020) historically responsive literacy framework), which collectively focus on reading as a complex, sociocultural, and critical act of creativity, learning, and knowing. Through their coursework and field-based experiences, students are introduced to an effective framework for systematically, explicitly, and sequentially teaching reading by utilizing evidence-based practices that honor and extend children’s and youth’s home languages, cultures, and funds of knowledge to support their learning and success. Students practice implementing literacy instruction that builds knowledge and skills over time, includes opportunities for meaningful practice, and connects to their own students’ current and future goals and aspirations. 

Our framework aligns with the Massachusetts Department of Elementary and Secondary Education’s vision of early literacy to promote “deep knowledge of literacy development and to skillfully implement evidence-based, inclusive, culturally responsive practices using high-quality instructional materials and assessments” (Mass Literacy, 2023). This alignment includes attention to the multiple domains of literacy (e.g., fluency, vocabulary, comprehension, writing, and motivation/engagement) and an emphasis on foundational skills such as print concepts, phonological awareness, phonics, decoding, and encoding. Our framework recognizes that there is diversity in how people learn to read. For example, deaf people can learn to read without spoken phonological awareness or phonics (e.g., Costello et al., 2021; Clark et al., 2011; Miller & Clark, 2011; Emmorey et al., 2013). Thus, educators must have the knowledge and ability to customize methods for teaching reading to individual readers by incorporating strategies that affirm and build from readers' existing language and literacy knowledge (e.g., knowledge of other phonetic, logographic, or morphographic languages).

Students graduate from their programs of study with a set of principles, strategies, and skills grounded in research on critical literacy and humanizing pedagogies. These principles support them to (a) engage children and youth in authentic, purposeful literacy activities that promote joy and positive literate identities and (b) adopt a comprehensive understanding of literacy that includes an awareness of historical, systemic, and ongoing marginalization that has shaped what counts as literacy learning, who has access to literacy instruction, and whose literacies are seen as legitimate.
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