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Resource Key Focus Areas
· Evidence-based Content Knowledge
· Writing
· Opportunities for Candidates to Acquire, Practice and Demonstrate Skills
· Shifts to Programmatic Alignment with ELPAC
· Field-based Experiences
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[bookmark: _heading=h.ei596ba87ump]Resource Description and Timing for Use
This rubric was developed to support the following resource: Providing Effective Teacher Feedback for Student Writing.

This rubric provides a structure for teacher candidates  to learn how to provide meaningful feedback to a student on their composition of a single paragraph of expository writing.  The rubric not only gives feedback to the student, but the categories of scoring also inform the teacher candidate  about what further instruction a student might need. The rubric is designed for Massachusetts educators as it is aligned with the Early Literacy Program Approval Criteria as well as the MA ELA Frameworks. When using the rubric, ensure that the categories align with the appropriate grade-level bands and expectations. See the Massachusetts English Langue Arts and Literacy Curriculum Framework for exact  grade-level expectations in writing, especially for early elementary grades as the components of this rubric reflect more advanced skills. The rubric can be used in the pre-practicum and practicum semesters. 

[bookmark: _heading=h.w7nmv3hexba0]Resource Alignment and Context 
Proficiency Level: Practice and Demonstrate 
Alignment to Early Literacy Program Approval Criteria: 
· INS.E.3., INS.E.4, INS.E.5. 
· FBE.A., FBE.B.
Alignment to Mass Literacy:
· Sentence Structure & Conventions
· Craft of Writing
· Writing Process
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Note: This resource was submitted for inclusion in the Evidence-Based Early Literacy Professional Learning Resource Hub. It is intended to serve as a reference and source of guidance for Educator Preparation Programs as they implement the Early Literacy Program Approval Criteria. While it reflects one approach, users should adapt its content to fit the specific context and needs of their own institutions.[image: decorative]
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[bookmark: _heading=h.iyw5y5tkfxhs]Expository Writing: Rubric for a Single Paragraph

STUDENT NAME:_______________________     School:	 ______________________		Date: _____________________

	CATEGORIES
	5
Exemplar Writing
	4
Skilled Writing
	3
Proficient Writing
	2
Targeted Instruction Needed
	1
Continue to Provide Instruction
	0
Provide Instruction or Intervention

	Topic Sentence
(T.S.)
	T.S. expresses a clear main idea, accurately addresses prompt using a sentence type, an appositive, or a subordinating conjunction.

Word choice is precise, sophisticated and powerful.
	T.S. expresses a clear main idea and accurately addresses prompt using a sentence type, an appositive, or a subordinating conjunction.

Word choice is precise and appropriate.
	T.S. is a general statement that introduces the topic and addresses the prompt.

Word choice is functional.
	T.S. lacks clarity or does not address prompt fully or accurately.

Word choice is simple.
	T.S. lacks clarity or does not address prompt.

Word choice is simple, repetitive, and/or inaccurate.
	T.S. is absent or incomplete.

	Detail Sentences
	Details clearly support T.S. and are insightful and fully developed.

Details are written in a wide variety of sentence structures (i.e. compound and complex, varied starters, etc.) sequenced in logical order, and frequently incorporate transitions.

Word choice is precise, sophisticated and powerful.
	Details support T.S. and are developed.

Details are written in a variety of sentence structures (i.e. compound and complex, varied starters, etc.) sequenced in logical order, and incorporate transitions.

Word choice is precise and appropriate.
	Details support T.S. but lack development.
Details are written with some variety of sentence structures (i.e. compound and complex, varied starters, etc.). They are sequenced in logical order.  They incorporate few, if any, transitions.

Word choice is functional.
	Details do not clearly support T.S. Some lack clarity, focus, accuracy and/or development.

Details lack variety of sentence structures (i.e. compound and complex, varied starters, etc.), are not sequenced in logical order and/or do not incorporate transitions.

Word choice is simple.
	Details do not support T.S. They lack clarity, focus, accuracy and/or development.

Details are not sequenced in logical order and do not incorporate transitions.

Word choice is simple, repetitive, and/or inaccurate.
	There are no details that support the T.S.

	Concluding Sentence
(C.S.)
	C.S. summarizes or concludes the paragraph, using a sentence type, an appositive, a subordinating conjunction or concluding transition.

Word choice is precise and sophisticated.
	C.S. summarizes or concludes the paragraph, using a sentence type, an appositive, a subordinating conjunction or concluding transition.

Word choice is precise.
	C.S. summarizes or concludes the paragraph.

Most word choice is precise.
	C.S. is too similar to the T.S. or it does not effectively summarize or conclude the paragraph.

Word choice is simple.
	C.S. does not summarize or conclude the paragraph.

Word choice is simple, repetitive, and/or inaccurate.
	C.S. is absent or incomplete.

	Spelling
	Paragraph demonstrates mastery of spelling.
	Paragraph demonstrates mastery of spelling taught.  Errors occur in words not yet taught.
	Paragraph demonstrates control of spelling patterns taught.
	Spelling errors indicate good phoneme awareness but underdeveloped knowledge of conventional spellings.
	Spelling errors indicate underdeveloped awareness of phoneme sequence or identity.
	Spelling of words indicates underdeveloped phoneme awareness and letter/sound knowledge.

	Conventions:
 -Grammar
- Usage
- Capitalization

	Paragraph demonstrates control of conventions. No errors.
	Paragraph demonstrates control of conventions. Few errors.
	Paragraph demonstrates control of conventions.  Occasional errors do not hinder comprehension.
	Paragraph demonstrates some control of conventions.  Errors hinder comprehension.
	Paragraph demonstrates a lack of control of conventions.  Frequent errors make comprehension difficult.
	Paragraph reveals lack of knowledge of conventions.


  

Note 1:  This rubric provides a framework for assessing a student’s writing in terms of sentence structure and writing conventions.  It is aligned with criterion INS.E.3.a of the ELPAC which states:
Explicit, evidence-based, culturally and linguistically sustaining instruction of sentence structure and writing conventions, as outlined in the Mass Literacy Guide, including the ability to implement: 
i. Collaborative practice opportunities, such as peer feedback activities 
ii. Instruction embedded in meaningful, authentic writing tasks 
iii. Development of syntactic awareness of academic English and/or home languages or dialects 
iv. Supports for multilingual and bidialectal students, such as guided practice or explicitly teaching text connectives


Note 2: When assessing conventions of syntax, Linguistic variation in syntax should not be considered an error. Students who use a nonmainstream dialect of English "would benefit from explicit instruction for developing syntactic awareness that respects their home language while drawing attention to the differences" between the students' spoken language or dialect and mainstream or academic English (Keys to Literacy, 2021). Research has found that increasing student awareness of their dialect use can help improve students' skills in both reading and writing in mainstream English (Johnson, et al., 2017).
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