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[bookmark: _heading=h.6b19m266ewjo]Overview: Early Literacy Look Fors and Instructional Examples - Grades 4-6

Resource Key Focus Areas
· Evidence-based Content Knowledge
· Phonological Awareness
· Phonics (encoding and decoding)
· Fluency
· Vocabulary
· Comprehension
· Writing	
· Implementation of the Early Literacy Observation Form
· Opportunities for Candidates to Acquire, Practice and Demonstrate Skills  
· Training of Program Supervisors and Supervising Practitioners 
· Field-based Experiences 
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[bookmark: _heading=h.ei596ba87ump]Resource Description and Timing for Use
The Early Literacy Observation and Feedback Tool offers prompts for Supervising Practitioners (SPs) and Program Supervisors (PSs) to guide observations of Teacher Candidates (TCs) teaching grades 4–6. This resource provides specific guidance and concrete examples in grades 4-6 instruction that align with each “Look For.” This resource may also be useful to SPs and PSs who want to make their feedback more targeted by suggesting instructional practices directly connected to the observation indicators. This document is also helpful to share with TCs throughout their program, even before the practicum experience. TCs could use this resource while observing a live lesson or a recorded teaching demonstration.  For earlier grades, use the companion resource Early Literacy Look-Fors and Instructional Examples: PreK–3.

This resource uses the Early Literacy Observation Feedback Tool, which is designed for use with Teacher Candidates. To learn more about an aligned tool for in-service educators, visit DESE’s collection of Instructional Planning and Observation Tools.



[bookmark: _heading=h.ooxoechcoduq]Resource Alignment and Context 
Proficiency Level: Practice and Demonstrate

Alignment to Early Literacy Program Approval Criteria: 
· INS.A.1-5, INS.C.1-5, INS.D1-5., INS.E.3-5. 
· FBE.A., FBE.B.

Alignment to Mass Literacy: 
· Components of the Core Literacy Block
· Skills for Early Reading
· Students Experiencing Reading Difficulties
· Tiered Instruction within the MTSS Model
· Pathway to Equity in Early Literacy

Contributors: Dr. Marlene Correia & Dr. Susan Flis, Bridgewater State University
Date Posted: December 2025
[bookmark: _heading=h.b6x2bgx2ly9h]
Note: This resource was submitted for inclusion in the Evidence-Based Early Literacy Professional Learning Resource Hub. It is intended to serve as a reference and source of guidance for Educator Preparation Programs as they implement the Early Literacy Program Approval Criteria. While it reflects one approach, users should adapt its content to fit the specific context and needs of their own institutions.
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Early Literacy Look Fors and Instructional Examples - Grades 4-6

[bookmark: _heading=h.kztgc5ieftlt]Introduction
The following three tables highlight the Early Literacy Look Fors for the three core components of the literacy block across Grades 4–6, (Foundational Skills, Engaging with Complex Text and Writing) as outlined in The Early Literacy Observation Tool. Each table is followed by examples of instructional practices that demonstrate how the indicators may look in action.
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Teacher candidates in Early Childhood, Elementary, and/or Moderate Disabilities PK-8/PK-2 licensure programs are required to the Teacher Candidate Early Literacy Observation Form as part of their Candidate Assessment of Performance, with Look Fors for each of the components of a core literacy block. The Teacher Candidate Early Literacy Observation form was designed to support future educators as they work to build critical competencies in evidence-based early literacy instruction.

District leaders are encouraged to use an aligned Early Literacy Observation form for in-service teachers. The tool, part of a suite of resources available on DESE’s Instructional Planning and Observation Tools webpage, is intended to promote effective teaching practices and guide the decision-making of instructional leaders to lead to improved early literacy experiences and outcomes for all students. It can support a range of learning- and growth-oriented instructional purposes, including:
· Building a common understanding, language, and vision for effective early literacy instruction.
· Fostering educator reflection toward a shared vision of best practices in early literacy.
· Planning and supporting coaching conversations, including setting goals, providing feedback, and identifying effective practices.
· Setting team structures and goals at the district, school, content, or grade level. 

Like the Teacher Candidate Early Literacy Observation form, the in-service teacher observation form is aligned to the principles of the Mass Literacy Guide and the Standards for Effective Practice.

For districts and schools who partner with an educator preparation program to support the preparation of Elementary, Early Childhood, and Moderate Disabilities teacher candidates, the Early Literacy Observation tool may be useful in identifying in-service teachers who are well-positioned to step into the role of Supervising Practitioner and guide pre-service teachers as they develop the necessary knowledge and skills for effective, culturally and linguistically sustaining early literacy instruction. 
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[bookmark: _heading=h.4p6c6ter5rgg]DESE’s Early Literacy Observation Tool
	Was the teacher…
	Were the students…

	· Delivering instruction in advanced phonics, morphology, fluency, and advanced phoneme awareness that is explicit, accurate, and grade-level appropriate using culturally relevant curricular materials? (I-A-1)

· Providing time and support for repetitive, engaging, active, and efficient student practice in advanced phonics skills? (II-A-1)

· Building on students’ strengths, needs, and background knowledge about speech and language? (II-B-2)

· Providing small-group instruction based on student needs, using evidence-based activities to promote transfer of word analysis skills? (I-A-1, II-A-1)

· Providing reinforcement and/or corrective feedback in a way that holds students to high expectations while affirming their sources of knowledge about language? (II-A-1, II-B-2)
	· Practicing advanced phonics through differentiated tasks in centers, small groups and/or independently? (I-A-1 , II-A-1)

· Practicing fluency and deepening comprehension by reading grade-level text with accuracy, appropriate rate, and expression? (I-A-1)

· Decoding multisyllabic words using knowledge of syllabication, roots, and affixes? (I-A-1)

· Interacting with the teacher and peers in ways characterized by mutual trust and positive, supportive relationships? (II-B-2)

· Making visible learning progress towards mastery of grade-level advanced phonics skills? (I-A-1)
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The following are some illustrative examples of what you might be doing in your lesson that meet these indicators for Foundational Skills. This list is not exhaustive nor is it definitive. 
· Use student data to provide differentiated and targeted phonics instruction (differentiate your small group lessons and your literacy stations)
· Teach students partner reading strategies to practice fluency
· Have students do repeated readings to build fluency
· Use Reader’s Theater to build fluency in an engaging way
· Teach advanced morphology and word analysis ( prefixes, suffixes, and root words)
· Provide vocabulary instruction through strategies like the 7 steps (focus on the morphology of the words–have students examine word roots, affixes, as well as syllables–open/closed)
· Use word maps and semantic webs to teach vocabulary (ex: Frayer Model)
· Confer with readers to provide corrective feedback
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	Was the teacher…
	Were the students…

	· Using high-quality, culturally relevant, complex

· texts and text sets that are rich in academic language, provide diverse and nuanced perspectives, and promote critical thinking? (I-A-1)

· Giving all students equitable access to grade-level texts, tasks, and experiences as well as the supports they need to meet high expectations? (II-A-1)

· Facilitating student discussion in whole-group and small groups using text-based questions that move from literal to deeper and more inferential based on grade-level standards?
· (I-A-1, II-A-1)

· Providing explicit vocabulary instruction and opportunities for students to hear and use new words? (I-A-1)
	· Examining diverse perspectives and thinking critically about texts and topics with real-world impact? (I-A-1)

· Listening to, reading, writing about, and discussing multiple texts (e.g. article, essay, video, image) on the same topic to build knowledge? (I-A-1)

· Asking and responding to text-based questions orally and in writing with evidence from the text and in various group configurations (partners, small group, large group)? (I-A-1, II-B-2)

· Practicing increasingly complex oral language through extended discussion with partners or small groups? (II-A-1, II-B-2)

· Interacting with the teacher and peers in ways characterized by mutual trust and positive, supportive relationships? (II-B-2)

· Making visible learning progress towards mastery of grade-level ELA/Literacy standards? (I-A-1)
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The following are some illustrative examples of what you might be doing in your lesson that meet these indicators for Engaging with Complex Texts. This list is not exhaustive nor is it definitive.
· Use interactive read-aloud to engage students in critical thinking about texts
· Compare and contrast two different types of texts on the same topic (ex: use a poem and an expository essay on climate change)
· Ask students text-dependent, open-ended questions to deepen comprehension
· Teach annotation techniques for text analysis
· Employ reciprocal teaching methods for peer discussions about texts and collaborative learning
· Use the Socratic seminar approach to discussion
· Engage in close reading with students
· Teach vocabulary using context clues (if applicable), Frayer model, or 7-steps
· Model using structural analysis of words to decode and/or determine meaning
· Teach text structures and use mentor texts as models
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	Was the teacher…
	Were the students…

	· Providing explicit, standards-aligned instruction

· in sentence structure, conventions, craft, and/or writing process using culturally relevant curricular materials? (I-A-1)

· Facilitating guided practice and application of writing skills using questions and tasks that support students to actively draw upon their backgrounds, make connections, examine their own and others’ perspectives, or help advance student thinking and actions about real-world issues? (II-A-1)

· Providing models (e.g., sharing their own writing)? (II-A-1)

· Providing feedback on students’ writing that is timely, asset-based, and actionable? (II-A-1)
	· Practicing and applying skills in the context of culturally relevant and meaningful writing tasks? (I-A-1)

· Demonstrating agency and choice in selecting and developing ideas, topics, or styles of writing? (II-B-2)

· Writing for specific and grade-appropriate purposes and audiences (opinion, informative/explanatory, or narrative)? (I-A-1)

· Engaging in discourse with the teacher and peers to extend their thinking and develop ideas for writing? (I-A-1)

· Incorporating feedback from the teacher and peers into their writing? (II-A-1, II-B-2)

· Interacting with the teacher and peers in ways characterized by mutual trust and positive, supportive relationships? (II-B-2)

· Making visible learning progress towards mastery of grade-level ELA/literacy standards? (I-A-1, II-A-1)
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The following are some illustrative examples of what you might be doing in your lesson that meet these indicators for Writing. This list is not exhaustive nor is it definitive.
· Use writing prompts that require textual evidence
· Practice summarizing, paraphrasing, and note-taking
· Pair students as peer editors to support each other with writing
· Use graphic organizers for different text structures (narrative, expository, opinion)
· Hold writing conferences with students to provide individualized instruction and set writing goals
· Write for an audience other than the teacher or peers.
· Use authentic purposes for writing (advocating, writing to authors, creating informational resources, etc.)
· Use high-quality and culturally relevant mentor texts as exemplars for writing.
· Use examples from the MA Writing Standards in Action Project.
· Model your own writing process.
· Provide word banks or sentence frames for MLLs
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