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[bookmark: _heading=h.6b19m266ewjo]Overview: Sample Gateway Assessment in Literacy Knowledge

Resource Key Focus Areas
· Evidence-based Content Knowledge
· Phonological Awareness
· Phonics (decoding and encoding)
· Fluency
· Vocabulary
· Comprehension
· Opportunities for Candidates to Acquire, Practice and Demonstrate Skills
· Shifts to Programmatic Alignment with ELPAC
· Field-based Experiences
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Resource Description and Timing for Use
This resource is a sample of a Gateway Assessment in the domain of Early Literacy, given to undergraduate and graduate students in the Moderate Disabilities Licensure track before they embark on their practicum experience.  As a Gateway Assessment, it provides the Educator Preparation Program faculty with an opportunity to identify at-risk teacher candidates and provide them with the necessary support and guidance to improve their knowledge and skills or exit the program. This Gateway Assessment requires teacher candidates to apply their knowledge of early literacy skills by administering a series of informal reading assessments, including observations of a student, and then using the data to identify reading skills, draw conclusions and propose next steps for early literacy instruction. In keeping with the Massachusetts Department of Elementary and Secondary Education’s vision, early literacy instruction and assessment should also center on the needs of diverse learners, including multilingual learners.
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[bookmark: _heading=h.w7nmv3hexba0]Resource Alignment and Context 
Proficiency Level: Practice

Alignment to Early Literacy Program Approval Criteria: 
· INS.A.1.a-b., INS.A.5.
· INS.C.1.a., INS.C.2.a-b., INS.C.3.a-c., INS.C.4.a-b., INS.C.5.a-b.
· INS.D.1.a


Alignment to Mass Literacy: 
· Components of the Core Literacy Block
· Skills for Early Reading  
· Students Experiencing Reading Difficulties
· Data-Based Decision Making

Disclaimer: The literary works, curricular material and references in this resource were provided, as examples, by the authors and contributors to the resource, independent of the Massachusetts Department of Elementary and Secondary Education (DESE).  Their inclusion in the resource does not imply endorsement by DESE.

Contributor: Department of Special Education, Bridgewater State University
Date Posted: December 2025


[bookmark: _heading=h.jwi12heaeme1]Note: This resource was submitted for inclusion in the Evidence-Based Early Literacy Professional Learning Resource Hub. It is intended to serve as a reference and source of guidance for Educator Preparation Programs as they implement the Early Literacy Program Approval Criteria. While it reflects one approach, users should adapt its content to fit the specific context and needs of their own institutions.
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Sample Gateway Assessment in Literacy Knowledge
[bookmark: _heading=h.c69x441noq74]Literacy Skills Assessment Portfolio
[bookmark: _heading=h.ft4nnw3fxl15]Description: 
Informal reading assessments are used by educators to evaluate students' reading abilities. These assessments include tasks and reading passages that assess various aspects of reading, such as decoding skills, comprehension, fluency, and vocabulary knowledge. By administering a range of informal reading assessments, teachers can determine whether or not a student is meeting grade-level expectations. They can also identify specific areas where a student may need additional support or instruction, and when administered again as part of a progress monitoring cycle, can document progress over time. Overall, informal reading assessments play a crucial role in supporting literacy development by providing valuable insights into a student’s reading skills and guiding effective instructional practices.
[bookmark: _heading=h.fvyozvbt6eaf]Pre-requisite Knowledge:
Coursework that teacher candidates should have completed before this gateway assessment  include coursework that explicitly teaches:
· Understanding and recognizing the reliability and validity of assessment tools
· Cultural and linguistic considerations for administering and scoring assessment tools
· Demonstration (through modeling and practice) of the administration of assessment tools 
[bookmark: _heading=h.dtw0n87d17z3]Criteria: 
The teacher candidate must select a special education student in their licensure area as a case study student for this project. 
[bookmark: _heading=h.422rho8tnbeh]Submission: 
1. Teacher candidates are expected to complete the following tasks:
a. Observe the student participating in a formal literacy lesson
b. Gather background data on the student through discussions with the classroom teacher/service provider
c. Administer an informal oral reading fluency measure.
d. Administer an informal reading comprehension measure, which ideally should include both listening and reading comprehension.
e. Administer an informal assessment of decoding, including both real and nonsense words.
f. Administer a writing assessment, including a measure of spelling.

2. Together with the results of these assessments, teacher candidates will submit a narrative report summarizing the student’s strengths and areas for growth and recommendations for further instruction, both for education professionals and the family. 
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	Category
	Proficient 
(8-10 pts)
	Developing
(4-7 pts)
	Emerging
(1-3 pts)

	Observation
(10 pts)
	The teacher candidate provided an in-depth summary of the student’s performance in a literacy lesson. The summary included an analysis of the student’s strengths, areas for growth, attitudes, and applied strategies during the literacy lesson. Included in the summary was evidence and explanations of the data. In addition, the candidate summarized the student’s personal interests, self-identified strengths and areas for growth in reading and written expression. 
	The teacher candidate provided a summary of the student’s performance in a literacy lesson. The summary included a vague description of the student’s strengths, areas for growth,  attitudes, and applied strategies. In addition, the candidate identified some of the student’s personal interests, self-identified strengths and areas for growth in reading and written expression.

	The teacher candidate summarized data collected by the classroom teacher, but there was no evidence that a classroom observation was conducted. The summary included a limited and vague description of the student’s strengths, areas for growth, attitudes, and applied strategies, and personal interests.




	Word Recognition
Decoding
(10 pts)
	The teacher candidate provided documentation of an oral word reading assessment (with real and nonsense words) with notes and diacritical marks made during implementation. The candidate provided an in-depth analysis of the student’s word attack skills and demonstrated depth of knowledge related to sound patterns and syllable types. 
	The teacher candidate provided documentation of an oral word reading assessment (with real and nonsense words) with limited notes and diacritical marks made during implementation. The candidate provided a generalized analysis of the student’s word attack skills and demonstrated some knowledge related to sound patterns and syllable types. 




	The candidate provided limited or inaccurate analysis of the student’s word attack skills. 


	Comprehension Analysis
(10 pts)

	The candidate provided an in-depth summary of the student’s comprehension skills.  Both strengths and areas for growth were explained in detail with examples and explanations. The candidate analyzed the student’s reading strategies and their ability to answer text dependent and inferential questions. The candidate has shown depth of understanding of the stages of reading and its implications for reading fluency and comprehension.  
	The candidate provided a summary of the student’s comprehension skills. Both strengths and areas for growth were explained with some examples and explanations. The candidate discussed the student’s reading strategies and their ability to answer text dependent and inferential questions. The candidate has shown some understanding of the stages of reading and its implications for reading fluency and comprehension.

	The candidate provided a limited or vague summary of the student’s comprehension skills. The candidate has shown limited understanding of the stages of reading and its implications for reading fluency and comprehension.



	Oral Reading Fluency 
(10 pts)
	The teacher candidate demonstrated strength in their ability to administer an oral reading assessment and calculate the student’s oral reading score. The student provided documentation of the scoring sheet and utilized diacritical markings to support analysis. In addition, an in-depth analysis of the student’s oral reading score was provided.
	The teacher candidate demonstrated some understanding of how to administer an oral reading assessment and calculate the student’s oral reading score. Some documentation of the scoring sheet was provided. The candidate provided a general summary of the student’s oral reading fluency scores.

	The teacher candidate demonstrated little understanding of how to administer an oral reading assessment and calculate the student’s oral reading score. The candidate provided an inaccurate or generalized summary of scores.


	Written Expression, including Spelling
(10 pts)
	The teacher candidate created an age/grade appropriate writing prompt to administer to the student. The writing sample was analyzed to identify idea development, text structure, vocabulary use, and spelling skills. An in-depth summary of strengths and areas for growth were discussed.

	The teacher candidate created a writing prompt to administer to the student. The writing sample was summarized and generally identified strengths and areas for growth.
	The student did not create a writing assessment or failed to create an age/grade appropriate writing prompt. The student summary was vague and did not provide useful information to drive instructional decisions.

	Recommendations 
(15 pts)
	The teacher candidate provided thoughtful and evidence-based recommendations based on assessment data. Recommendations focused on word attack skills, comprehension, and written expression skills.

	The teacher candidate provided recommendations based on assessment data. Recommendations mostly focused on word attack skills, comprehension, and written expression skills.
	The teacher candidate provided vague recommendations or recommendations that were not appropriate for the data collected.

	Communication to Family
(15 pts)
	The teacher candidate provided clear, strengths-based, and evidence-informed recommendations for the family. Suggestions were specific, actionable, and sensitive to the student’s cultural and linguistic background. Recommendations addressed reading, writing, and home–school collaboration, and were communicated in accessible, jargon-free language.	

	The teacher candidate provided general recommendations for the family. Suggestions reflected awareness of the student’s needs but lacked specificity or cultural/linguistic sensitivity. Some recommendations were actionable, but others were vague or not clearly aligned with assessment data.	
	The teacher candidate provided few or unclear recommendations. Suggestions were vague, overly technical, or not clearly connected to assessment findings. Recommendations may not be realistic, relevant, or respectful of the family’s context.
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