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Examples of Evidence for Program Approval Criteria

This document is intended to support sponsoring organizations and reviewers to understand the inputs and associated evidence of impact that a sponsoring organization might present for a criterion to be considered to meet expectations. 

It is not expected that sponsoring organizations will need to present all evidence provided in the tables below in order to be found to be meeting expectations. Additionally, there may be inputs and associated evidence of impact that demonstrate that a criterion is met that are not in this document. 

The Program Approval examples of evidence are organized into two categories:

Evidence of Impact
Evidence of impact will be weighed most heavily in the review process and will serve as the primary focus during the Initial Inquiry. These examples illustrate ways sponsoring organizations might demonstrate positive impact. 

Evidence of Inputs
If needed, in the Follow-Up Inquiry, the review team will also consider evidence of inputs and the extent to which they have led, or are likely to lead, to the evidence of impact described for the specific criterion. When sharing evidence of inputs, organizations are strongly encouraged to include information about how they will measure the associated impact.






[bookmark: _Hlk207878815]The Organization (ORG) Domain
The sponsoring organization is committed to achieving, and has systems, structures, and personnel in place to enable, 
equitable and effective program experiences and outcomes for all candidates.

	 Criteria
	Evidence of Impact
	Evidence of Inputs 

	ORG 1: The sponsoring organization has the capacity and authority to make strategic decisions that sustain effective and equitable preparation programs.
	Evidence that recent strategic decisions:
· Supported sustainable and increasingly effective and equitable preparation programs 
· Indicate educator preparation leadership has sufficient authority and capacity 
· Show educator preparation leadership has successfully allocated staffing and resources to enact these decisions
	Processes for making strategic decisions that supported sustainable and increasingly effective and equitable preparation programs

Systems and structures to allocate staffing and resources as needed to implement strategic decisions

	ORG 2: The sponsoring organization’s educator preparation budget allocation is strategic, informed by data, and focused on sustainable and equitable program experiences and candidate outcomes.
	Evidence that recent budget decisions:
· Were informed by data 
· Were aligned to equity goals
· Led to sustainable and increasingly equitable program experiences and candidate outcomes
	Processes for collecting and analyzing data to inform budgetary decision-making 

Systems and structures to make strategic and equity-centered decisions for budget allocation


	ORG 3: The sponsoring organization has systems and structures that support clear communication and collaboration across all personnel, leading to cohesive and equitable program experiences.
	Evidence that communication and collaboration across personnel: 
· Included leadership, education faculty, arts and sciences faculty, candidate support staff, field-based experience staff, and program supervisors
· Ensured consistent understanding of coursework expectations, fieldwork expectations, and available candidate supports and resources 
· Led to more cohesive candidate experiences
· Led to increasingly equitable candidate experiences
	Systems and structures that enable communication and collaboration across personnel including leadership, education faculty, arts and sciences faculty, candidate support staff, field-based experience staff, and program supervisors
Processes to ensure consistent information is shared with relevant personnel

	ORG 4: The sponsoring organization gathers data and feedback to inform fair and equitable recruitment, hiring, retention, and advancement procedures and practices that support effective and diverse personnel.
	Evidence that recent actions related to recruitment, hiring, retention, and advancement: 
· Were informed by multiple sources of data and feedback
· Were designed to ensure fair and equitable procedures and practices 
· Supported development of effective and diverse personnel 
· Included analysis of intended vs. actual impact, and next steps if impact was limited
	Processes to gather data and feedback related to recruitment, hiring, retention, and advancement 

Systems and structures to analyze data and feedback to decide which actions to implement to support effective and diverse personnel

Systems and structures to monitor intended vs. actual impact and determine next steps if impact was limited

	ORG 5: The sponsoring organization evaluates and provides development opportunities for all personnel to ensure they are effective in their ability to equitably support and prepare all candidates to be effective educators.
	Evidence that evaluations: 
· Occurred for all personnel 
· Focused on personnel’s ability to equitably support and prepare all candidates to be effective educators
· Led to action when personnel are determined to be ineffective 
· Informed development opportunities designed to improve personnel effectiveness 

Evidence that aligned development opportunities:
· Were offered for all personnel (though may be specific to individuals or for a group)
· Contributed to growth in personnel’s ability to equitably support and prepare all candidates to be effective educators
	Processes to evaluate whether all personnel are effective in their ability to equitably support and prepare all candidates to be effective educators

Systems and structures to provide to take action when personnel are determined to be ineffective in their role

Systems and structures to provide or support aligned professional development for all personnel



[bookmark: _Hlk207878602]The Continuous Improvement (CI) Domain
The sponsoring organization engages in continuous improvement efforts that drive toward improved experiences and equitable outcomes for all candidates and the PK-12 students, schools, and districts they serve.

In the CI domain, demonstrative examples may be used as evidence in both CI and another domain.

	 Criteria
	Evidence of Impact
	Evidence of Inputs 

	CI 1: The sponsoring organization’s continuous improvement efforts are intentionally designed to involve a variety of stakeholders (including those directly impacted by programming) in decision-making to ensure equitable program experiences and improve candidate outcomes.
	Evidence that recent continuous improvement decision-making: 
· Involved a variety of stakeholders, including those directly impacted by programming, and how their input influenced the decision 
· Illustrated how stakeholder involvement has led, or is likely to lead, to increasingly equitable program experiences and improved candidate outcomes
	Systems and structures for continuous improvement decision-making 

Processes to involve a variety of impacted stakeholders, such as faculty, candidates, partners, and field supervisors

	CI 2: At least annually, the sponsoring organization collects and analyzes evidence from a variety of sources (including stakeholder feedback, data collected by the organization, and, when available, state-collected data) in order to understand the experiences and outcomes of all candidates (with particular focus on those from systemically marginalized races, ethnicities, identity groups, and backgrounds) and identify program strengths and areas for improvement.
	Evidence that data analysis: 
· Included multiple sources of evidence
· Helped the organization better understand candidate experiences and outcomes (with particular focus on candidates from systemically marginalized races, ethnicities, identity groups, and backgrounds) 
· Identified specific program strengths and/or areas for improvement
	Processes to collect a variety of evidence at least annually, including:
· Stakeholder feedback 
· Data collected by the organization
· State-collected data (when available) 

Systems and structures to analyze evidence at least annually, to identify program strengths and areas for growth in candidate experiences and outcomes (with particular focus on candidates from systemically marginalized races, ethnicities, identity groups, and backgrounds)

	[bookmark: _Int_N9ZaLYJP]CI 3: The sponsoring organization regularly analyzes available local and state PK-12 student outcomes data related to completers’ effectiveness and PK-12 school/district partnerships’ impacts and uses the data to inform aligned actions.
	Evidence that actions taken based on analysis of local and state data: 
· Included multiple sources of evidence
· Were analyzed to understand trends in completer effectiveness and/or PK-12 school/district partnership impacts
· Informed aligned actions 
	Processes to collect available local and state data, including which data sources are included and how often they are collected 

Systems and structures to regularly analyze these data, enabling the organization to:
· Understand completers’ effectiveness 
· Understand the impact of PK-12 partnerships

Systems and structures to determine and take aligned actions, leading to:
· Improved completers’ effectiveness
· Beneficial PK-12 partnerships

	CI 4: The sponsoring organization makes evidence-informed, equity-centered decisions that lead to improved experiences and outcomes for all candidates.
	Evidence that recent improvement decisions: 
· Were based in evidence 
· Were centered on equity 
· Led to improved candidate experiences and outcomes or determination of next steps if impact was limited
	Systems and structures designed to support evidence-informed, equity-centered decision-making that leads to improved experiences and outcomes for all candidates



[bookmark: _Hlk207872577]The Candidate (CAN) Domain
The sponsoring organization provides effective guidance and comprehensive support to all candidates from recruitment 
through program completion and ensures that those who are endorsed for licensure are prepared to be effective educators.

	 Criteria
	Evidence of Impact
	Evidence of Inputs 

	CAN 1: The sponsoring organization regularly examines recruitment, admissions, and retention data and revises policies and practices to address systemically inequitable barriers to entry and completion.
	Evidence that data collection and analysis related to candidate recruitment, admissions, and retention:
· Included multiple sources of evidence
· Identified systemically inequitable barriers to entry or completion 
· Informed revisions to policies and practices
· Were monitored to assess intended vs. actual impacts (and next steps were identified if impact was limited)
	Processes to collect recruitment, admissions, and retention data, including which data sources and how often they are collected 

Systems or structures to regularly examine data to identify systemically inequitable barriers to entry or completion

Systems or structures to make aligned revisions to policies or practices

	CAN 2: The sponsoring organization positions all candidates to be successful in their program, licensure, and career through equitable, effective, and comprehensive guidance and support systems.
	Evidence that candidates know about available guidance and supports and how to access them. 

Evidence that candidates receive effective and comprehensive guidance and support:
· Understood program expectations
· Knew how to apply for licensure 
· Felt prepared to enter licensure role

Evidence that personnel providing guidance and support:
· Had the necessary knowledge, skills, and capacity to do so effectively
· Provided support equitably across programs and candidates
	Processes to communicate about available guidance and support to personnel and candidates, including how to access them

Systems and structures to provide equitable, effective, and comprehensive guidance and support related to:
· Program 
· Licensure
· Career 


	CAN 3: The sponsoring organization identifies and provides differentiated interventions for candidates who need additional support in coursework, fieldwork, or for their social and emotional well-being, and ensures that only candidates who are prepared to be effective educators are endorsed for the licensure role.
	Evidence that candidates needing additional support are identified:
· In coursework
· During fieldwork
· For their social and emotional well-being

Evidence that identified candidates:
· Were given clear information about what they needed to improve to be successful
· Received differentiated support based on their specific circumstances and needs 

Evidence that the organization:
· Provided personnel responsible for identifying candidates and providing supports with necessary information and assistance
· Monitored the effectiveness of supports and adjusted or took appropriate action when supports were not effective 
· Ensured only candidates prepared to be effective educators were endorsed 
	Processes to communicate expectations to personnel for how to identify and provide candidates with additional support 

Processes to identify candidates needing additional support:
· In coursework
· During fieldwork
· For their social and emotional well-being

Systems and structures to provide differentiated interventions and resources

Systems and structures to monitor the effectiveness of supports and ensure only candidates prepared to be effective educators are endorsed for licensure

Systems and structures to ensure implementation is equitable across programs and candidates:
· Processes for identification
· Provision of differentiated support
· Determinations of continuation in the licensure program 

	CAN 4: The sponsoring organization’s waiver policy is applied equitably across programs and candidates and ensures that academic and professional standards of the licensure role are met.
	Evidence that the waiver policy is implemented equitable and with efficacy:
· Implemented as written 
· Communicated about consistently across programs and candidates
· Monitored to ensure equitable availability and decision-making across candidates and programs 
· Monitored to ensure academic and professional standards are met for all candidates
	A written waiver policy that outlines which aspects of the program may be waived and the process for requesting a waiver 

Clear communication about program aspects that may be waived to personnel, field supervisors, and candidates

Systems and structures for granting and documenting waivers, designed to result in equitable implementation of the policy and assurance that academic and professional standards are met






[bookmark: _Hlk207873647]The Partnerships (PAR) Domain
The sponsoring organization has intentional and collaborative PK-12 partnerships that benefit candidates/completers and schools/districts, including supporting the cultivation of an increasingly diverse and effective educator workforce and anti-racist and culturally and linguistically sustaining learning experiences for both candidates and PK-12 students.

	 Criteria
	Evidence of Impact
	Evidence of Inputs 

	PAR 1: The sponsoring organization establishes, evaluates, and sustains partnerships with PK-12 schools/districts to ensure partnerships meet the needs of all candidates (with particular focus on those from systemically marginalized races, ethnicities, identity groups, and backgrounds) and improves or discontinues those that do not meet candidates’ needs.
	Evidence that the organization:
· Determined its own partnership needs to well-support all candidates
· Evaluated partnerships against those needs when established and periodically since
· Communicated with partners when candidate needs were not met or harm was identified 
· Took actions to improve or discontinue partnerships that did not meet candidates’ needs 
· Took actions to sustain partnerships that did meet candidates’ needs
	Documented expectations of what all candidates need from PK–12 school/district partnerships 

Systems or structures to establish new partnerships that meet all candidates’ needs 

Systems or structures to evaluate existing partnerships to ensure they continue to meet all candidates’ needs 

Processes to communicate with partners when candidate needs are not met or harm occurs 

Processes to improve or discontinue partnerships to ensure those that are sustained meet all candidates’ needs

	PAR 2: The sponsoring organization collaborates with PK-12 partners to respond to school/district needs (e.g., increasing the diversity of educators; supporting the use of evidence-based practices, including anti-racist and culturally and linguistically sustaining practices; developing new programs for high-needs subject areas; offering professional development; or providing services for students).
	Evidence that the organization and PK-12 partners collaborate: 
· Explored PK-12 school/district needs 
· Determined whether the organization could respond those needs
· Took aligned actions and made adjustments as needed
	Processes to learn about PK-12 partner needs 

Structures or systems to collaborate with PK-12 school/district partners 

Examples of resources or programming provided to partners, even if without evidence of alignment to school/district needs (which is expected in future practice)

	PAR 3: The sponsoring organization solicits input from PK-12 partners to identify its strengths and areas for growth and takes aligned actions (e.g., improving preparation curriculum, strengthening field-based experiences).
	Evidence that the organization seeks out and responds to PK-12 input:
· Solicited input from PK-12 partners
· Identified program strengths and areas for growth
· Took aligned actions in response to input
· Monitored intended vs. actual impact and determined next steps if impact was limited
	Processes to solicit feedback from PK-12 partners to identify program strengths and areas for growth 

Systems or structures to analyze and take action based on input from PK–12 partners





[bookmark: _Hlk207874442]The Field-Based Experiences (FBE) Domain
All candidates engage in high-quality school-based experiences that prepare them to be effective educators for all students.

	 Criteria
	Evidence of Impact
	Evidence of Inputs 

	FBE 1: The sponsoring organization ensures that pre-practicum and practicum placements expose all candidates to a range of settings, including settings with: 
· access to high-quality curricular materials; 
· diversity of students (including racial, ethnic, socioeconomic, linguistic diversity, and diversity of ability); 
· opportunities to integrate candidates into all components of the school community (e.g., staff meetings, professional development, family engagement opportunities); and 
· anti-racist and culturally and linguistically sustaining school cultures.
	Evidence that pre-practicum and practicum placements provide exposure to a range of high-quality PK-12 settings:
· Individual placement sites evaluated against established expectations
· Candidates’ actual placement experiences monitored to assess whether they reflected the required range of settings
· When placements did not meet expectations, candidates were provided additional or alternative experiences 
· Placement sites were reviewed in the aggregate to confirm alignment with expectations across the program
· Actions improved candidates’ access to settings that reflected high-quality curricular materials, student diversity, full school community engagement, and anti-racist, culturally and linguistically sustaining practices or next steps were determined to address gaps going forward

	Documentation and communication about expectations for high-quality pre-practicum and practicum placements 

Systems and structures to vet individual placement sites for alignment with expectations 

Processes to monitor candidates’ experiences and ensure alignment with expectations 

Processes provide additional resources or support for candidates whose placements do not meet expectations

	FBE 2: The sponsoring organization identifies, selects, and matches Supervising Practitioners who: 
· model evidence-based instructional practices, including anti-racist and culturally and linguistically sustaining practices; 
· effectively and equitably support candidates from all races, ethnicities, identity groups, and backgrounds; and 
· commit to meeting sponsoring organization’s expectations of role.
	Evidence that candidates are matched with supervising practitioners who meet defined expectations:
· Expectations were established and communicated (including modeling evidence-based practices and effectively and equitably supporting candidates)
· Supervising practitioners were identified and selected based on expectations 
· Candidates consistently reported being matched with supervising practitioners who meet these expectations 
· Additional resources or supports were provided when supervising practitioners did not fully meet expectations
	Documented expectations for supervising practitioners, including modeling evidence-based practices and effectively and equitably supporting candidates

Systems and structures to identify, select, and match supervising practitioners based on these expectations

Processes to provide additional resources or support to candidates when supervising practitioners do not fully meet expectations

	FBE 3: The sponsoring organization supports and monitors all Supervising Practitioners and Program Supervisors to ensure that all candidates receive robust and equitable supervision in their licensure field, including high-quality feedback and evaluation that prepare them to be effective educators.
	Evidence that supervising practitioners and program supervisors are provided with guidance and support:
· Field supervisors were provided with guidance and support to ensure robust and equitable supervision, high-quality feedback, and calibrated evaluation  

Evidence that supervising practitioner and program supervisor effectiveness is monitored:
· Candidates understood expectations for supervisors and knew how to elevate concerns 
· Organization actively monitored supervisor effectiveness against expectations 
· Organization took action when supervisors were not effective 
· Actions led to improved candidate supervision and evaluation
	Systems and structures to train supervising practitioners and program supervisors 

Processes to monitor effectiveness of supervising practitioners and program supervisors 

Processes to take action when candidates are not receiving high-quality supervision



	FBE 4: Pre-practicum and practicum ensure all candidates experience key milestones throughout the PK-12 academic year (e.g., establishing classroom routines, parent-teacher conferences, IEP meetings, benchmark assessments) and build to readiness for full responsibility in the licensure role.
	Evidence that candidates experience key PK-12 milestones throughout the academic year. 
· Field experiences were structured to ensure experience of key milestones
· Candidate experiences were monitored to ensure experience of key milestones
· Actions were taken when candidates were not on track to experience key milestones 
· Candidates reported having opportunities to experience key milestones

Evidence that candidates build toward readiness for full responsibility. 
· Field experiences were structured to build towards full responsibility in the licensure role
· Candidates’ progress toward readiness was monitored at multiple points (e.g., gateway assessments) 
· Actions were taken when candidates did not demonstrate expected progress

	Documentation of expectations of key milestones and readiness for the licensure role

Systems and structures for pre-practicum and practicum that enable candidates to experience milestones and scaffold toward readiness 

Systems and structures to monitor experience of key milestones and intervene when gaps occur 

Systems and structures to monitor progress toward readiness and intervene when expectations are not met

	FBE 5: Performance assessments are implemented consistently within and across programs to improve practice and ensure only candidates who are ready for full responsibility in the licensure role are endorsed. For programs that do not use the Candidate Assessment of Performance (CAP), performance assessments are regularly evaluated to ensure their effectiveness.
	Evidence that performance assessments are implemented consistently within and across programs:
· Supervising practitioners and program supervisors had calibrated expectations of proficient practice
· For programs not using CAP, performance assessments were equally rigorous and aligned to licensure standards
· Evaluations of performance assessments resulted in improved consistency and overall effectiveness

Evidence that performance assessments are used to improve practice and ensure only candidates ready for full responsibility are endorsed: 
· Candidates’ practice was observed multiple times during the practicum
· Candidates received high-quality, actionable feedback at multiple points
· Candidates were provided with multiple opportunities to demonstrate growth in meeting expectations
· When candidates did not progress toward expectations, targeted actions were taken
· Actions led either to improved practice or to determination that candidate was not ready for endorsement
	Systems and structures to ensure performance assessments are implemented consistently across programs

Systems and structures to calibrate expectations among supervising practitioners, program supervisors, and candidates

Processes to regularly evaluate performance assessments for effectiveness

Processes to guide actions when candidates do not demonstrate proficiency



	FBE 6: Field-based experiences meet regulatory requirements: 
a. Practicum hours, including hours of full responsibility in the licensure role, meet regulatory requirements as per 603 CMR 7.04 (4) 
b. Placement(s) meet regulatory requirements as per 603 CMR 7.04 (4)
c. Supervising Practitioner qualifications meet regulatory requirements as per 603 CMR 7.02
	Evidence that field-based experiences consistently meet regulatory requirements:
· Practicum hours, including hours of full responsibility, were documented with appropriate sign-off 
· Placement settings aligned with regulatory requirements 
· Supervising practitioner qualifications met regulatory requirements 
· When requirements were not met, appropriate waivers were issued and documented
	Systems and structures to confirm compliance with regulatory requirements 

Processes for issuing and documenting waivers as detailed in detail in CAN 4





[bookmark: _Hlk207874783]The Instruction (INS) Domain
The sponsoring organization provides effective instruction to all candidates and ensures that all completers have the requisite 
content knowledge and evidence-based pedagogical skills, including curriculum literacy and anti-racist 
and culturally and linguistically sustaining practices, for the licensure role.

The table below aligns with the program approval criteria for Initial Teacher programs. 
Please refer to the Guidelines for Educator Preparation Program Approval to see which criteria are relevant for 
Administrator, Endorsement, Professional Support Personnel, Professional Teacher, and Specialist Teacher programs.

	Initial Teacher Criteria
	Evidence of Impact
	Evidence of Inputs 

	INS 1: The sponsoring organization regularly examines and updates the program(s) of study to ensure content and practices throughout the program(s) that: 
· Represent diverse identities, experiences, and perspectives; and 
· Align with current evidence-based practices, including anti-racist and culturally and linguistically sustaining practices.
	Evidence that programs of study are regularly examined and updated to integrate diverse perspectives and align with current evidence-based practices:
· Programs of study were evaluated
· Changes were made to represent diverse identities, experiences, and perspectives
· Changes were made to align content and practices with current evidence-based, anti-racist, and culturally and linguistically sustaining practices 

	Processes to regularly examine program(s) of study to identify gaps or misalignment

Processes to make aligned improvements to ensure:
· Representation of diverse identities, experiences, and perspectives 
· Alignment with current evidence-based, anti-racist, and culturally and linguistically sustaining practices



	INS 2: The program(s) of study ensures all candidates develop the fluent content knowledge required for the licensure role (as articulated in the Subject Matter Knowledge Guidelines).
	Evidence that content fluency is embedded in the program of study:
· Coursework and field-based experiences aligned with the Subject Matter Knowledge Guidelines

Evidence that candidates’ content fluency is assessed:
· Assessments were aligned to expectations in the Subject Matter Knowledge Guidelines
· Faculty, field supervisors, and candidates shared consistent expectations for fluency
· Additional resources or support was provided to candidates who were not yet fluent
· Candidates who were unable to demonstrate fluency were not endorsed for the licensure role 

Evidence that completers demonstrate the required content knowledge. 
· Perception data from candidates, completers, supervising practitioners, partners, hiring principals confirmed completers’ fluency in the licensure role
	Processes to screen candidates’ prior content knowledge as relevant for program design/coverage

Evidence that programs of study embed opportunities to develop fluent content knowledge as outlined in the SMK Matrices

Processes to evaluate candidates’ functional content knowledge including MTEL requirements or pass rates

Processes to evaluate candidates’ fluent content knowledge including gateways or other assessments


	INS 3: The program(s) of study ensures that all candidates develop the evidence-based pedagogical skills needed to be effective educators (as articulated in the Professional Standards for Teachers).
	Evidence that pedagogical skills are embedded in the program of study:
· Coursework and field-based experiences were aligned with the Professional Standards for Teachers
Evidence that candidates’ pedagogical skills are assessed:
· Candidates were assessed at multiple points, leading to demonstrating proficiency on the Essential Elements in CAP
· Faculty, instructors, and candidates had shared expectations for demonstrating evidence-based pedagogical skills 
· Additional supports or resources were provided for candidates who do not demonstrate evidence-based pedagogical skills 
· Candidates were unable to demonstrate evidence-based pedagogical skills were not endorsed 

Evidence that completers demonstrate the required pedagogical skills:
· Candidates met or exceeded the practice level expectations in the PSTs and CAP
· Perception data from candidates, completers, supervising practitioners, partners, and hiring principals confirmed completers’ pedagogical proficiency
	Evidence that the program of study provides opportunities to learn about and practice the evidence-based pedagogical skills needed to be effective educators  

Evidence that the program of study includes assessments to determine whether each candidate has developed the evidence-based pedagogical skills needed to be effective educators


	INS 4: The program(s) of study ensures that all candidates develop the curriculum literacy skills needed to be effective educators through opportunities to critically analyze the quality of, understand the instructional approaches in, and skillfully use curricular materials (as articulated in Appendix G of the Guidelines for Program Approval).
	Evidence that curriculum literacy is embedded in the program of study:
· Curricular materials were intentionally selected to support practice of curriculum literacy skills
· Candidates had opportunities to critically analyze quality, understand instructional approaches within curricular materials, and skillfully use curricular materials in varied contexts

Evidence that candidates’ curriculum literacy skills are assessed:
· Assessments were aligned to expectations for analyzing, understanding, and skillfully using curricular materials as outlined in Appendix G
· Faculty, program supervisors, and candidates had shared consistent expectations for demonstrating curriculum literacy
· Additional resources or supports were provided to candidates not yet proficient
· Candidates who were unable to demonstrate curriculum literacy not endorsed 

Evidence that completers demonstrate the required curriculum literacy skills:
· Perception data from candidates, completers, supervising practitioners, partners, and hiring principals confirmed completers’ curriculum literacy skills in the licensure role
	Evidence that the program of study provides opportunities to learn about and practice curriculum literacy skills, including documentation of why specific curricular materials are used

Evidence that the program of study includes assessments to determine whether each candidate can critically analyze quality, understand instructional approaches within curricular materials, and skillfully use curricular materials in varied contexts


	INS 5: The program(s) of study is intentionally designed such that sequencing and connections between courses build candidates’ readiness for full responsibility in the licensure role.
	Evidence that sequencing and connections between courses build candidates’ readiness for full responsibility: 
· Candidates made references to connections between courses 
· Candidates indicated sequencing supported increased readiness for the licensure role
· Candidates were assessed at multiple points across the program as they progressed toward readiness
	Documentation of intentional sequencing or connections between courses

Processes for monitoring candidates’ readiness for full responsibility in the licensure role

	INS 6: The program(s) of study embeds field-based experiences such that candidates have opportunities to observe, apply, and reflect on evidence-based practices, including anti-racist and culturally and linguistically sustaining pedagogy.
	Evidence that candidates observe, apply, and reflect on evidence-based practices. 
· Faculty, field supervisors, and candidates had shared expectations for what should be observed and applied in specific settings 
· Field-based experiences were monitored against these expectations
· Actions were taken when field-based experiences did not meet these expectations
· Assignments and reflections demonstrated candidates’ observation, application, and reflection on practices 

	Evidence that the program of study includes field-based experiences and assignments to observe, apply, and reflect on evidence-based practices, including anti-racist and culturally and linguistically sustaining pedagogy




	
	
	



	
	
	



image1.png
e %,
MASSACHUSETTS
ese Department of Elementary
and Secondary Education




