ELE PROGRAM DISTRICT SELF-ASSESSMENT

District:	
ELE Director:
Superintendent or Charter School Leader:
Date:

Castañeda’s Three-Pronged Test
Castañeda’s Three-Pronged Test requires that an ELE program:
· is based on a sound educational theory or research, 
· is implemented with adequate and appropriate resources, and 
· results in demonstrable academic outcomes for ELs.

Program Evaluation Scale
This scale is designed to assess the implementation level of the ELE program components:
	RATING
	DEFINITION

	Not Applicable (N/A)
	This item is not relevant to the current context or program.


	1 – Not in Place
	No evidence of this element. 
The district or program has not yet developed or initiated this component.

	2 – In Development
	Initial planning or informal efforts have begun.
Implementation is inconsistent, limited in scope, or lacks documentation.

	3 – Partially Implemented
	The element is implemented in some areas or for some student groups, but not yet system-wide. 
Evidence of progress is present, but gaps remain in consistency, quality, or scale.

	4 – Fully Implemented
	The element is systematically implemented with fidelity across all relevant settings. 
Processes are documented, monitored, and refined based on data.



If your district does not currently have any English Learners enrolled, please type Not Applicable for the data prompt and associated question.





District Profile Overview
1. Using the district’s total EL enrollment data, identify and describe observed trends, and briefly discuss how these trends inform the district’s reflections on general ELE program planning, participation and service delivery.
2. Using the district’s grade-span EL enrollment data, identify and describe observed trends, and discuss how these trends inform the district’s reflections on ELE program planning, EL student access and support across grade levels.
3. Using the district’s EL home language data, identify and describe observed trends, and discuss how these trends inform the district’s analysis of program participation, linguistic opportunities and resource allocation?
4. Using the district’s EL race/ethnicity data, identify and describe observed trends, and discuss how these trends inform the district’s reflections on program participation, access, and equitable service delivery.
5. Using the district’s data on ELs with Disabilities (ELSWD), identify and describe observed trends, and discuss how these trends inform the district’s reflections on program participation, service coordination, and equitable access to supports.
6. Using the district’s SLIFE data, identify and describe observed trends, and discuss how these trends inform the district’s reflections on program participation, instructional design, staffing and targeted supports for SLIFE.
7. Using the district’s SEI endorsement and licensure data, identify and describe observed trends, and discuss how these trends inform the district’s reflections on program participation, course offerings, staffing, and compliance with SEI requirements.
Castañeda Prong 1 – Educational Theory & Planning 
Use the program evaluation scale on page 1 to complete your district’s self-rating.

1. The district uses research-based ESL delivery models tailored to student demographics. ESL Instructional Delivery Approaches, [ELE 2.2]
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

2. Building leaders use data to ensure daily, high-quality ESL instruction. English Learners Data Dashboard, [ELE 2.3]
Self-rating: Click or tap here to enter text.
Evidence and Reflections:Click or tap here to enter text.

3. District enrollment and language data inform program structure and equity decisions. English Learners Data Dashboard, [ELE 2.7]
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

4. Program expectations are clearly communicated and compliance is monitored. 
[ELE 2.10]
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.
Prong 1: Reflections on ELE Programming
The district’s ELE program uses sound education theory and/or research

1. What ESL delivery models (push-in, pull-out, co-teaching, self-contained, embedded) are currently implemented across the district and how have data and collaborator input informed the selection and implementation of these models?
2. How does the district utilize enrollment trends, language proficiency data, and teacher allocations to ensure equitable access for ELs and maintain fidelity to the selected ESL delivery models?
3. How do building leaders leverage data to ensure that ELs consistently receive equitable and high-quality ESL instruction on a daily basis?
4. How does the district communicate program expectations and ensure compliance across its various ELE program(s)?
5. For districts with bilingual education programs 
Describe the reasoning behind the selection of your bilingual education model, including the factors that influence which schools are chosen to implement them.

Castañeda Prong 2 – Program Implementation
Use the program evaluation scale on page 1 to complete your district’s self-rating.

 Staffing Capacity 
1. The district has sufficient ESL-certified staff at each site. [ELE 2.5]
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

2. Identified staffing capacity or gaps are actively addressed. [ELE 2.5]
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

3. Professional learning is responsive to student data, supports the implementation of the WIDA ELD Standards Framework, and addresses educator needs. [ELE 2.4]
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.
Instructional Materials & Support 
1. ESL curriculum across levels is in alignment with DESE’s NGESL HQIM Rubric [ELE 2.4]
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

2. Instructional materials are equitable across languages in bilingual programs. [ELE 2.3]
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

3. Ongoing professional development supports effective curriculum implementation. [ELE 2.4]
Self-rating: Click or tap here to enter text.
Evidence and Reflections:  Click or tap here to enter text.
Engagement & School Climate 
1. Multilingual families are meaningfully engaged. [ELE 4]
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

2. Climate and discipline data reflect inclusion of ELs. [ELE 2.8]
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

3. Cultural and linguistic assets are valued and visible. [ELE 2.8]  [ELE 2.11] [ELE 4.1]
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

 
Prong 2: Reflections on Practices, Resources, & Supports
The resources and practices used by the district are reasonably calculated for effective program implementation (staff, curricula, materials, equipment, etc.).

1. How does the district foster shared responsibility for EL success across schools, grade levels, and programs?
2. How does the district evaluate whether it has a sufficient number of qualified ESL teachers, SEI-endorsed teachers, and teachers with the bilingual education endorsement (as applicable) at each school to implement the ELE program with fidelity? 
3. How does the district identify, address, and monitor educator shortages or gaps (e.g., ESL-certified teachers, SEI or BE endorsements, bilingual staff, support personnel, etc.), and what strategies are in place to ensure ELs consistently receive the instruction and services required?
4. Which ESL curriculum has the district adopted or developed for elementary, middle, and high school levels? 
5. How has the district assessed the High-Quality Instructional Material (HQIM) status of its selection(s)?
6. What professional development have educators received on the district’s ESL curriculum, and how do district and school leaders monitor implementation, provide follow-up support, and ensure consistent, high-quality ESL instruction across ESL classrooms?
7. What professional development have educators received on WIDA English Language Development (ELD) Standards, and how do district and school leaders monitor implementation and provide follow-up support across instructional spaces?
8. How do district and school leaders communicate expectations regarding SEI endorsement and strategies to educators?
9. For districts with bilingual education programs: 
How equitable are the materials, and resources provided in the partner language, and how does this impact the quality of the bilingual program?
10. How does the district encourage and support meaningful participation from multilingual families in their children’s educational experience?
11. To what extent do the district’s data—such as student surveys, discipline trends, attendance, program participation, and family engagement—demonstrate a climate and culture where ELs and their families, feel welcomed, valued, and affirmed? 
Access to Opportunities  

1. ELs have access to all core content courses, including ESL. [ELE 2.8]  
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

2. ELE programs are carried out in the least segregative manner, and ELs have opportunities to interact with non-EL peers in academic and non-academic settings. [ELE 2.8]  
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

3. EL participation in advanced coursework is equitable. [ELE 2.8]  
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

4. Seal of Biliteracy and dual enrollment opportunities are accessible. [ELE 2.7]  [ELE 2.8]  
Self-rating: Click or tap here to enter text.
Evidence and Reflections: Click or tap here to enter text.

Prong 2: Reflections on Access to Academic and Non-Academic Opportunities

The resources and practices used by the district are reasonably calculated for effective program implementation (staff, curricula, materials, equipment, etc.).

1. How does the ELE Director work with district and school leadership to ensure ELs have access to all required core academic courses, including ESL, and how is this process informed by data?
2. What does the district’s data show about ELs’ access to advanced coursework (e.g., honors, AP, dual enrollment) and what systemic factors may impact EL participation?
3. How does district and school leadership monitor, follow up, and provide feedback to ensure consistent and effective implementation of WIDA ELD Standards across all content classrooms?
4. How does the district engage schools and families in the process of setting and monitoring goals for students who did not meet their ACCESS benchmarks?
5. How do the district’s data reflect trends in EL student identification for special education, and how do policies and practices influence these trends?
6. What do the district’s data show about attainment of the Seal of Biliteracy for ELs and what strategies is the district implementing to eliminate barriers and expand access for ELs?
7. What key trends related to equitable access to non-academic opportunities have emerged in the past three years for ELs?
8. How has the district addressed disparities and expanded access to non-academic opportunities for ELs and Former ELs (FELs)?
9. How does the district monitor compliance and ensure equity across school sites?



Castañeda Prong 3 – Student Outcomes

3 Year Data Trends 
1. Using the district's 3-year data on the percentage of ELs making progress on WIDA ACCESS and the district's Accountability Report data on Progress Toward Attaining English Proficiency for high school and non-high school grades (Did Not Meet Target, Met Target, Exceeded Target, Declined, N/A), identify trends and discuss related successes, challenges, and barriers that influence progress toward English language proficiency and ELE programming across grade spans.
2. Using the district’s 3-year data on the percentage of ELs reaching proficiency on WIDA ACCESS, identify trends and discuss related successes, challenges, and barriers that impact EL attainment of English language proficiency.
3. Using the district's 3-year data on the percentage of ELs and Former ELs (FELs) meeting or exceeding expectations on MCAS ELA, MCAS Math, and MCAS Science and Technology/Engineering, identify trends, and discuss related successes, challenges, and barriers that impact student outcomes.
4. Using the district’s 3-year data on the total number of students earning the Seal of Biliteracy, identify trends and discuss related successes, challenges, and barriers that influence access to and attainment of the Seal of Biliteracy.
5. Using the district’s 3-year data on the number of ELs and Ever-ELs earning the Seal of Biliteracy, identify trends and discuss related successes, challenges, and barriers that influence access to and attainment of the Seal.
6. Using the district’s 3-year data on EL and FEL participation in advanced coursework, identify trends and discuss related successes, challenges, and barriers that influence equitable access, enrollment, and successful completion.
7. Using the district’s 3-year data on graduation rate data for ELs and FELs, identify trends and discuss   related successes, challenges, and barriers that influence on-time graduation outcomes.

Prong 3: Reflections on Academic Outcomes
Various EL student outcomes indicate that students’ language barriers are being overcome within a reasonable period of time and ELs participate meaningfully in the district's education program.

1. What positive district initiatives, key successes, and/or promising practices within the ELE program can be identified based on the reviewed student outcome data?
2. What key challenges and areas for improvement does the data reveal, and what opportunities for growth can be leveraged to improve equity and outcomes for ELs?
3. What trends have emerged over the past three years in the district’s efforts to improve English language development outcomes for EL students?
4. What evidence supports the effectiveness of the ESL curriculum in improving English language development?
5. For districts with bilingual education programs: What impact does the district’s bilingual education program have on students’ language proficiency, academic achievement, and long-term success?
6. For districts with bilingual education programs: What data analysis was done to determine these impacts?


Required Documentation Uploads
For each criterion, please upload the required documents as evidence of compliance. If a document is not available, submit an approved superintendent memo outlining the proposed plan for correction and alignment to DESE guidance.

ELE 1   (Former ELE 3)
INITIAL IDENTIFICATION OF ELS AND FELS
· Language Survey used in the district with list of available translations
· District's initial identification procedure for ELs, FELs, ELSWD, SLIFE
· Names and Recertification year (required every 2 years) of personnel administering WIDA Screener

ELE 2 (Former ELE 5) 
ELE PROGRAMS AND SERVICES
· District procedures to identify the areas in which identified ELs need improvement and establish personalized goals for attaining English proficiency  
· Evidence of assessing and monitoring the progress of ELs who did not meet English language proficiency benchmarks in the identified areas in need of improvement
· Evidence of input from the parents or the legal guardian of identified ELs for benchmarking
· Sample student goals document the district uses for students who have not met their benchmark goals
· District procedures to provide ELE services to students who are in out-of-district placements
· For Title III districts only: Evidence of allocated resources  

ELE 3 (Former ELE 6)
PROGRAM EXIT AND READINESS
· Written policy and procedures for exiting ELs
· Written policy and procedures for exiting ELs with disabilities
· A list of students who have been on the FEL report without qualifying scores for reclassification and the rationale for their reclassification as FELs (If applicable)

ELE 4  (Former ELE 7)
PARENT INVOLVEMENT
· Policy and procedures for staff to request an interpreter/translator to provide language support to parents whose preferred language is not English
· Samples of translated notices about academic and non-academic programs and services
· Sample notification to inform parents of the opportunity to join the district's ELPAC (If applicable)
· Current ELPAC by-laws (If applicable)
· List of the names of ELPAC officers and contact information for current school year (If applicable)
· Sample ELPAC meeting agenda and minutes (If applicable)

ELE 5 (Former ELE 8)
DECLINING ENTRY TO A PROGRAM
· District's opt-out policy and procedures, including steps taken when a student's academic and linguistic needs are not met
· District opt-out form 
· District’s procedures for monitoring opt-out students
· Form used to monitor opt-out student progress 
· List of opt-out students and total percentage of EL students who have opted out

ELE 6  (Former ELE 10)
PARENTAL NOTIFICATION
· Initial Parental Notification of English Language Education (ELE) Program Placement
· Notification Regarding English Language Education
· EL Progress Report
· Benchmark notification
· Notification sent to parents following their student’s reclassification
· Information sent to parents about opportunities to join ELPAC (If applicable)

ELE 7 (Former ELE 13)
FOLLOW-UP SUPPORT
· District's FEL monitoring procedures
· FEL monitoring form

ELE 8  (Former ELE 14)
LICENSURE REQUIREMENTS
· District notification to educators regarding SEI requirements and endorsement pathways
· ELE Personnel (assignments and licensure information, to include ELE Director/supervisor)
· SEI Endorsement Report 
· Bilingual Endorsement Report (If applicable)

ELE 9  (Former ELE 15)
PROFESSIONAL DEVELOPMENT
· District’s professional development plan that explains how the district provides training in language acquisition to help teachers and administrators earn Professional Development Points related to SEI/ESL/Bilingual Education in order for them to be eligible to renew their licenses

ELE 10 (Former ELE 18)
RECORDS OF ELS
No upload requirement for the ELE Self Assessment. 
TFM chairs will request specific student files following desk review.

ELE 11  (Former ELE 1)
ANNUAL ENGLISH LANGUAGE PROFICIENCY ASSESSMENT
· Names and Recertification year (required every 2 years) of personnel administering WIDA ACCESS
· Proof of yearly administration of WIDA ACCESS for EL for 95% minimum participation requirement

ELE 12 (Former ELE 2)
STATE ACCOUNTIBILITY ASSESSMENT
· Documentation of accommodations on the MCAS assessments for students designated as ELs
· Proof of EL MCAS participation ensuring 95% minimum participation (ELA, Math, Science)



