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Dual Language Bilingual Education (DLBE) is among the most effective instructional models for students designated as English Learners (EL). To support school leaders and decision-makers in navigating the unique needs of ESL instruction in DLBE programs, the following key points address considerations around language allocation, scheduling, and teacher collaboration for planning ESL instruction for ELs in DLBE.
Meeting the ESL needs of ELs looks different in DLBE than in English monolingual program models.
· ELs in DLBE strengthen their knowledge base in the partner language, setting the foundation for English acquisition over time. Students’ English acquisition benefits from the connections made between the two languages. 
· In successful programs, the benefits for ELs are most evident after five or six years of program enrollment with fidelity of implementation. Therefore, use longitudinal data, not short-term snapshots, to demonstrate EL students’ long-term progress in English. 
· Determinations about the quantity and model of ESL services must also be understood in this longitudinal context.
Educate all district leadership about these important differences. 
Before your program opens, educate school and district leaders about:
· The unique approach of DLBE and why ESL may need to be implemented creatively, yet systematically.
· “How English acquisition may initially progress at a different pace, and with effective DLBE implementation, students typically achieve, and often exceed, grade-level expectations in both languages by middle school.
· The need for longitudinal progress monitoring in both languages.
Using partner-language time for ESL instruction is not recommended. 
· In order for English learners to reap the benefits of the DLBE model, the program must prioritize fidelity of implementation.
· Embrace and maintain the integrity of the program's bilingual model, recognizing that consistent use of the partner language is key to fostering students’ bilingualism, biliteracy, and academic success. Trust the research-backed process, even when pressures from EL progress monitoring arise, as it supports long-term achievement in both languages.
· Understand that content and literacy skills learned during the partner language time will benefit students’ English acquisition due to transfer.
High-quality ELD/ESL has specific characteristics, and it looks different in DLBE.
· DLBE programs should focus on the quality of ESL instruction rather than the allotted time.
· Co-teaching and embedded models will help ensure that students’ learning is connected across language environments.
· Cross-language connections, bridging, and opportunities for metalinguistic awareness building must be strategically and intentionally integrated into both language environments. While the ESL teacher can play an integral role, there must be shared responsibility (between the ESL teacher and the content teachers in both languages) for the planning of intentional bridging across languages.
· Teach content through language and language through content. ESL should be content-based and thematically connected to the content taught in the partner language, and standards can be distributed across language environments instead of being the sole responsibility of the partner-language teacher.
· DLBE is not equivalent to two monolingual curricula being used side by side. Prescribed curricula should be adapted and altered in order to fit into the language allocation model.
· Do not delay English literacy until later grades. Early literacy skills can be meaningfully embedded into ELD/ESL time when taught in meaningful contexts and compared/contrasted with partner-language literacy to build metalinguistic knowledge.
· Have a clear scope and sequence for what literacy standards are non-negotiable in both languages in early grades.
· Foundational skills curricula for early grades that are developed for monolingual students should not be implemented in the same scope and sequence as non-DLBE programs in the district, because foundational skills must be taught through a lens of bidirectional transfer.
· If ESL instruction is embedded in a lesson plan and delivered explicitly and intentionally by a licensed ESL teacher, with all students (EL and non-EL) participating, it fulfills the ESL service requirement for ELs. Moreover, the participation of fluent English speakers provides a valuable asset for EL students, as it enhances interactive and meaningful language learning experiences.
In DLBE, ELs at WIDA levels 1 and 2 should be supported through differentiation and ample opportunities for oracy in both languages of instruction. 
· In order to maintain fidelity to the language allocation model, all ELs, regardless of their stage of language acquisition, should be fully integrated into the DLBE program.
· As stated in Key Point 1, all ELs in DLBE can benefit from the same language allocation plan when progress is carefully monitored, ESL instruction is systematic and intentional, and a strong foundation is built in the partner language.
· Support for students at the earliest stages of language acquisition during English instruction should take the form of targeted language objectives and language structures, small-group support during independent work time, and other differentiated supports for language proficiency (e.g. visuals, Total Physical Response, sentence frames, anchor charts, etc).
In elementary programs, language allocation plans apply to the whole school day, not just structured learning time. 
· The English portion of a DLBE language allocation plan typically includes specials, lunch, recess, and transition times in addition to structured learning time.
· An example of a creative approach to finding time for ESL would be to have ESL teachers push into specials.
· Specialists should also be language teachers, and can be held accountable for language objectives and embedded language learning
· Alternatively, schools that can find Spanish-speaking specialist teachers could allocate specials to the Spanish portion of the day, freeing up additional classroom time for ELD.
· Intentional and effective translanguaging instruction does not detract from the intended amount of time in a specific language.



