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Step 1: Language Allocation Plan
Dual Language Bilingual Education (DLBE) programs follow their language allocation plan, a document that records how the two languages of a DLBE will be allocated at each grade level. The most common allocations are 80-20 and 50-50, with other possibilities including 70-30, 60-40, 90-10. Sometimes, programs also assign general content areas to these allocations, but specific curriculum planning at the level of standards, objectives, units, and lessons happens after the language allocation plan is complete.
Step 2: Curriculum Selection
A curriculum is chosen that teaches the content and language standards. Because DLBE has goals for two languages, time is an issue as there are more standards to cover. Curriculum chosen should include authentic texts in both languages. Should a curriculum be unavailable in the partner language, authentic resources in the partner language are found to support learning. Curriculum is not translated. Successful DLBE programs use thematic units of study and project-based learning.
Step 3: Curriculum Alignment Plan: Standards 
Programs develop a curriculum alignment plan, in which standards for both content and language are clearly assigned to either English and/or the partner language at each grade level based on the language allocation plan. Any curriculum, lessons, or activities that do not address these standards can be eliminated in order to ensure language standards for both languages are taught completely. Curriculum pacing will be different from a monolingual program.
Step 4: Curriculum Alignment Plan: Units, Objectives, and Lessons 
Content areas are allocated across the two languages. Then, units and/or lessons are allocated across the two languages. Language objectives are developed to ensure students are explicitly taught the language needed to engage in content. There are objectives in both languages that are complementary, but not duplicative. Each lesson and activity is unique in each language, though conceptual transfer is a core part of DLBE instruction and concepts are referenced in both languages in strategic ways. (See scenarios on next page.)
Step 5: Planning for Linguistic and Conceptual Transfer 
Linguistic and conceptual transfer is planned intentionally, and strategically. Transfer should be both bidirectional and sequential. Bidirectional transfer should be explicitly planned as a part of each unit of study. Sequential transfer happens when a unit is primarily in one language, offering students the opportunity to transfer learning to the partner language. Students are explicitly taught how to make cross- linguistic connections and leverage metalinguistic awareness in their academic learning through cross-linguistic transfer strategies.
Scenarios
1. 80-20 Mode; 1st grade; Math content taught primarily in Spanish
· Content and language objectives are assigned. All content objectives are allocated to Spanish AND key content objectives from the grade 1 standards are assigned to English (taught in an English Language Development block). Language objectives are primarily in Spanish, but some English language objectives are created for key content objectives.
· Scope and sequence has the majority of math lessons in Spanish. Plans are made for transfer bidirectionally during the year highlighting key content objectives with language objectives for English. This might look like practicing skip counting in line on the way to specials in English, or highlighting counting skills during an art lesson in English.
· Opportunities for the Bridge highlight these key content objectives. A Bridge of the place value unit, for example, gives students the opportunity to use their place value math skills for a lesson or two in English, when all prior math lessons have been in Spanish.

2. 50-50 Model; 4th grade; Language arts units alternate by language (Unit 1 English, Unit 2 Spanish, Unit 3 English, Unit 4 Spanish, etc.)
· Content and language objectives are designated based on units. Key content standards appear in both languages because curriculum is cyclical. Language objectives are created so students are explicitly taught the language necessary to engage with content. Language objectives are complementary, not duplicative.
· Scope and sequence have each unit in one language. Plans are made for cross linguistic transfer. For example, one teacher may present an informational text language arts unit in Spanish, and the partner teacher then has students write informational math texts in English. The connections between the languages are explicitly stated during a metalinguistic conversation.
· Opportunities for the Bridge, instructional moment in teaching for biliteracy, where teachers bring two languages together, guiding students to actively engage in contrastive analysis of the two languages to transfer the academic language they have learned in one language to the other language.  focus on any content standards that did not appear in both languages. A Bridge of the argument writing unit, for example, gives students the opportunity to use their argument writing skills for a lesson or two in Spanish, when the argument writing unit was taught in English.

3. 50-50 Model; 3rd grade; Science content alternates weekly, all bilingual units (Lessons 1-5 English, 6-11 Spanish, 12-16 English, etc.) 
· Content and language objectives are assigned based on lessons. Key content standards appear in both languages because curriculum is cyclical. Language objectives are created so students are explicitly taught the language necessary to engage with content. Language objectives are complementary, not duplicative.
· Scope and sequence has lessons divided by language. Plans are made for cross-linguistic transfer, such as having a bilingual anchor chart (NOT translated!) of extreme weather with hurricanes described in Spanish, tornadoes described in English, blizzards described in English, and floods described in Spanish. (Note how hurricanes and floods are more relevant in Spanish speaking areas and blizzards and tornadoes are more relevant in English speaking areas leading to more authentic artifacts such as news articles.) Final project reflects opportunities for translanguaging with authentic purpose.
· Explicit cross-linguistic transfer pedagogies during the year such as the Dictado in both languages offer students the opportunity for contrastive analysis and teach students to leverage their metalinguistic awareness.



