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EXAMPLE ALLOCATIONS FOR ESL IN DLBE: Below are examples of how different language allocation models in an Elementary Dual Language Bilingual Education (DLBE) program might approach ESL services. Every program is different and will make their language allocation and ESL planning decisions based on the needs of their student population and resources. This Quick-Reference Guide is meant as a guide based on common issues faced by DLBE programs, not as a set of mandates.
Example Context: DLBE program using a 90/10 or 80/20 model in K and 1 
· ESL Delivery Approach: ELD class is co-taught or embedded, using a content-based language teaching approach. In this way, some of the content standards are removed from the purview of the partner language classroom teacher.
· Role of ESL Teacher: The ESL teacher is the “ELD teacher” for all students, but focuses their instruction and progress monitoring on the students identified as ELs. A licensed ESL teacher may use a co-teaching model with the classroom teacher, so content can be infused. ESL teacher who is dual licensed in ESL and content area may use an embedded model. Classroom teacher can provide additional support as needed.
· Vignette: Ms. Smith, a certified ESL teacher, collaborates with the Kindergarten and first grade Spanish immersion teachers to plan for each class’s 45-minute ELD block, which meets twice weekly. The whole class, ELs and non-ELs combined, moves to Ms. Smith’s room for this block, and their classroom teacher stays to co-teach with Ms. Smith. The two teachers and the students gather on a rug to sing their routine welcome song with gestures. Then, Ms. Smith reads a big book that is related to a topic they have been studying in their Spanish classroom, so she is sure they have some background knowledge to help with comprehension. While she reads, she points out key grammar and phonics teaching points and adds to anchor charts about cross-language connections. Students can also read along chorally or echo read, mimicking the fluent English reading modeled by Ms. Smith. Ms. Smith then facilitates an interactive oracy activity about the book, rehearsing specific language structures in English that she knows the ELs in the class need. The classroom teacher helps facilitate, and Ms. Smith makes sure to offer one-on-one support to the ELs as they interact with their classmates in English. Students then complete a brief writing response using the language structures they just rehearsed orally. Ms. Smith uses an interactive writing approach to complete this activity in a small group with the ELs at WIDA levels 1 and 2. The Spanish-classroom teacher sits with the ELs at WIDA levels 3 and 4 to support their independent writing. The non-EL students work independently.
Example Context: DLBE program using a 70/30 model in Grade 2
· Vignette: For the second graders, Ms. Smith runs a 60-minute ELD block three times weekly. Similar to the Kindergarten structure, the class is composed of ELs and non-ELs combined, and the Spanish-classroom teacher attends and co-teaches.Ms. Smith uses a similar instructional sequence as she does with Kindergarten and first grade, but she strategically integrates more content standards from science, social studies, math, and/or ELA. She also integrates additional interactive, talk-rich activities to reach these content standards. She builds English foundational literacy skills into these meaningful contexts and has EL students engage in shared and collaborative writing to support their developing English literacy. Students complete these literacy activities independently as they become more fluent throughout the year.
Example Context: DLBE program using a 60/40 or 50/50 model in Grades 3-5
· ESL Delivery Model: Same co-teaching or embedded approach as above, but push-in and pull-out approaches could also be used during English time as necessary, especially for students at WIDA levels 1 and 2.
· Vignette: In the upper grades with a more balanced language allocation, Ms. Smith pushes into each English classroom for 45 minutes per day during any content area, determined in collaboration with the “English-side” classroom teacher.
She sits with small groups of ELs during content-area literacy work and provides direct instruction on targeted language objectives aligned with WIDA Standards. She carefully monitors their progress over time and frequently consults with the classroom teacher about their developing English proficiency. The two teachers work together to create flexible groupings for this ESL co-teaching/push-in time.
Example Context: Newcomer EL students, arriving at a variety of Elementary grade levels and English proficiency levels
· Vignette: Ms. Smith works with all program staff to ensure that newcomers who are being enrolled in the DLBE program still receive the language allocation model with fidelity. She does not provide ESL services during the partner language instructional time. Newcomers receive the same amount of English instructional time as their non-newcomer EL peers. She follows the instructional approach appropriate to the grade level as described above, while carefully monitoring and documenting the newcomers’ progress.
A NOTE ON ESL CURRICULUM: While many districts purchase stand-alone ESL curricula, ESL curriculum in DLBE needs to meet the unique needs of the program (e.g. cross-language comparative analysis in phonology, phonics, morphology, vocabulary, syntax, grammar, pragmatics, and writing conventions). Successful DLBE programs adapt ESL curriculum to meaningfully connect it to the subject matter of both language environments. DLBE programs often find that their curriculum needs differ from the other English Learner programs in the district.



