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Leif Jacobsen: This is the process in which we determine, based on data, how effective our programs are. And so, this really matters for a couple of reasons. One, obviously, is just the compliance components that It's federal law. It's in the federal statute as a condition of taking these Title grant funds that you agree to annually evaluate your programs. We, the state, are the subrecipients of the grant funds, which means that we have a responsibility to monitor our subrecipients. So that process involves, for districts, completing the annual evaluation documents that we will reference later.

Leif Jacobsen: So that's the compliance piece, but of course, you know, this is really not just about clients. We are, you know, big believers that When you evaluate programs consistently, inevitably, you're going to run better programs, because you are more aware of what's working and what is not working, and that's going to lead to better outcomes for students, so… We really encourage you to see this, you know, not the box to check, but as an opportunity to build out and maintain a really effective program that is consistently evaluated. Next slide.

Leif Jacobsen: So, I mentioned our resources. We are continuing to build on these. I think that We've heard, for the most part, and we're continuing to iterate based on feedback we get, just a reminder on how to find them. If you go to the DESE website, which is a big website. and then you go to the Federal Grant Programs section. And click on General Resources for Federal Grant Programs in the left-hand panel. And then scroll down. to the ESSA Program Evaluation section. That is where we house all of our resources. So, you will see, as an example. All of the recordings from this past year that we've done, and the slide decks.  You will see our program evaluation workbook, which we're happy about. It serves as a one-stop shop for the process. If you're just wondering how to do it, it kind of goes step-by-step through the process.

Leif Jacobsen: We also have our strong examples for Title I evaluations, and we house all of our resources here if you're ever wondering where to find them, or you… you can't find something, you can feel free to email me. I'm happy to direct you to the right place. Next slide, please.

Leif Jacobsen: In terms of what's new in our resources, I did mention the Title I evaluation strong examples, so those are posted on the website. There are two of them, one of them for the program evaluation procedure document, and then one of them for the program evaluation summary document. Both are annual.  You know, we call these strong examples and not exemplars because we know they're not perfect and definitely don't think that you can just basically copy those, and that that's sufficient, because your program will be different from what's in the example.

Leif Jacobsen: But we do hope that these will be helpful in highlighting what makes these evaluation documents strong. And you're certainly welcome to model yours after these.  And hopefully the documents, if you click into the annotations, Kendra and I have left comments there, which hopefully serve as high-level guidance for the process, so we definitely recommend that you take a look at those also. We've also heard from you that these examples would also be helpful in Title II and Title IV, and we're currently working on the Title II strong example, hoping to release that at some point soon, and just follows the slides from today there as well. Next slide.

Leif Jacobsen: So, let's just, at a high level, remind ourselves about the evaluation process. So, I always find it helpful to distill this process into a set of specific steps.  It feels more manageable, it feels more bite-sized when I do that. And so here you can see the 8 steps that we have identified. And it starts with identifying the members of your team, who's actually going to do the work. And then, conducting the needs assessment and the theory of action. Defining your program goal and evaluation questions. And then creating a data collection plan.

Leif Jacobsen: And then you can write your program evaluation procedure document, which is the method. And then you get into the heavy lifting, which is analyzing and writing up the data in the program evaluation summary document. And the final step is finalizing those reports and disseminating them to the key stakeholders in your community. So, these are the key steps. Next slide, please.

Leif Jacobsen: I know you can see of this process is not in steps, but as a timeline. And so, I think of this as an in-cross with a wrap-around summer, which includes both Summer 1 and Summer 2. The way that this would work is, before you start running your program, you're getting set up, you're creating your theory of action, you're conducting your needs assessment, you are establishing the goals of your program, how you're going to measure your program. And then in the fall, you're really assembling and finalizing your team, your step, your data collection plan.

Leif Jacobsen: And the next couple of steps in the winter and spring will vary based on when you're collecting your data, but you can use the spring to collect your data, to draft your documents, and then the second summer is really for finalizing your documents and disseminating them to key stakeholders, as well as getting started with the following years evaluations as well. And we certainly promise that the more you build this… this habit, the easier the following year to get a foundation in place. So just note that this process will inevitably vary for you depending on the particular needs of your district, but this is certainly one way you can think of it as a timeline.
Leif Jacobsen: Next slide, please.

Leif Jacobsen: So, let's just think about that timeline and check in about where we are right now. So, we're in mid-November, so… If you are on base, roughly, with this year's evaluation process, here is approximately where you should be at this point in the year. Remember, it's okay if you're not exactly here. This process is fluid and adaptable, but this is a good guidepost to where you hopefully should be. So hopefully, at this point, mid-November, you have identified your evaluation team. You know who's going to do what.

Leif Jacobsen: You have a needs assessment in place. It informed the programs that you applied for, got approved for, and running. you… have a data collection plan developed. Doesn't mean you've actually collected your data, but you have a plan for how you're going to collect it. You, you know, maybe that means you have a calendar for when student testing's going to take place, or when other data administration, like survey administration, is going to take place.  You know, if you're doing ANAT testing, for example, maybe you have a benchmark from the start of the year, and then you know that you're going to compare that benchmark to another, round of testing in April. You know who's going to Take that testing, analyze the data, who on the team is going to clean it, present so that it's accessible, and you know who's going to draft the program evaluation summary document, which is the document where you're actually analyzing your results. So again, you haven't actually… by getting clear at this point in the year about, your division of labor, it's just going to be much less stressful in the late winter, in the spring, when you actually collect this data.

Leif Jacobsen: So, again, I want to reiterate, this process is fluid. If some of this hasn't been done in the past, and you're just realizing that you may need to, you know, it's okay. We have a ton of compassion for that and want to support you with that, but it is good to know that, you know, where you hopefully should be at your program pace. So…With that, I am going to pass it over to Kendra, who's going to get into some more specifics. Next slide, please.

Kendra Winner: Okay, so, today, here's what I'm going to talk about, and I want to let you know before I jump in that we organized today around Your frequently asked questions, questions we hear from you all the time. We are paying close attention, to your questions and trying to address those as well as we possibly can. Please continue to drop your questions in the chat today, and don't ever hesitate to email us any additional questions. They really are helpful in us developing out the tools that we're developing. So, the big, sort of, picture topics also, aligned with where we are in the year are aligning your programming goals and metrics, and planning your data collection and analysis. So, we're going to jump right into it. The first bucket, next slide, please.

Kendra Winner: So, these are the big, you know, bucket questions that we've heard a lot from a lot of different folks. Sort of the how of aligning the programming goals and metrics. What's essential for a good theory of action, which, in our mind, helps you both with your programmatic planning as well as your evaluation. We hear from a number of, you know, districts, you know, Title I funds, lots of different kinds of things. How do we identify our goals? And what makes a good metric. So, this kind of, you know, big bucket is all about aligning. Next slide, please. All right, so one of the things I want to start at the top is to say and remind you all that you really are the experts, right? You know your students, you know your staff, you know your school, you know your families, you know the work that you're doing better than anybody else, right? And so, I think that if I had nothing else to share, I would really want you to… something funky is happening with the screen, I would really want you to, kind of really think about, in super plain English.

Kendra Winner: How is it that I am going to go about this work based on the knowledge that I have of the work that we're doing? And so, while the slide is missing, I can still say, you know, the theory of action is the thing that ties all of these pieces together, right? The program activities, the goals, and the metrics. And here's where your expertise comes in, right? You're also becoming experts a little bit on the evaluation process, and I'm doing my best to always try to stay away from jargon, right?

Kendra Winner: And so, you know, a needs assessment really is, you know why you're going where you're going, right? You know what the problem is, you know what the need is, you know why it is you're trying to sort out what you're trying to sort out. You also have a goal. You know where you're trying to get. You know what aspect of the problem you're trying to solve, and you know what it is that you want to change about that, right? You also know how you're going to get there. That's how you designed your program. Your program activities are going to help you reach your goal that's going to help you to solve the problem that you've identified.

Kendra Winner: And the metric piece, which I think folks get a little tangled up in, is really how you're going to know if you made progress and what needs to be improved. So…all of these things should hang together. We see sometimes that one of the challenges people face, and I'll refer to this a couple times, is kind of retrofitting, right? We know many of you probably have colleagues.

Kendra Winner: You know, right now we're in a very challenging fiscal period, you know, and we imagine that folks are coming to you and saying, how can we fit this into Title I? How can we fit that into Title I? And so, part of today's message is to sort of help you understand, you know, how you can maybe manage for that. With your colleagues, matching what it is that the federal requirement is against what it is that you have to do for the evaluation and help your colleagues understand how these dollars need to be allocated. Next slide, please. So, in terms of a theory of action, which helps to tie all of these things together, if I had to say, only do two things, and again, hopefully this is…

Kendra Winner: You know, not jargony. One is enough explicit detail. Really talking through, working through, writing down what actually all of the steps and details of what you're doing are. And the second thing would be, have really worked out for yourselves what is the cause and effect, right? So, why is it, and how is it, that what we're doing, what's our idea about how that's going to get us where we want to go, right? So, if you do nothing else. And hopefully this will inform your programming, but certainly it should inform your, theory of action and your, your evaluation. Next slide, please.

Kendra Winner: So, talking a little bit more about explicit detail. So, I use, Leif and I, what we're trying to do here as an example. And so, our original general key action is just this little, small box on the left-hand side. You know, we're going to make some improvements, we're going to provide some support, and, you know, then districts are going to be able to do things better. The important part is not what's in the left-hand box and now what's in the right-hand box, but that this one step has already been broken out into 6 different steps, right? And honestly, it could have gotten even longer, right? So, you know, we created a workbook. It explains things step by step. We recorded the webinars. We get feedback from you all. Then we make improvements to all of the things based on the feedback that we get from you. We're working with other districts. So, we have this long list of things that really is much more explicit about the work that we're actually doing. Next slide, please.

Kendra Winner: The idea in this next slide, which you'll see in just a minute, is often the typical theory of action is if we do this really super general thing then, you know, classroom instruction changes, you know, clean air happens, whatever some big, good change happens, right? So that… student MCAS scores change, or, you know, no one gets lung cancer, you know, so they tend to be super, super broad. But the reality is, is all of the work happening in between, right?

Kendra Winner: All of the work happens, you know, it's not just that you're providing literacy coaching and training, right? You are picking a topic, you're figuring out how coaches are going to actually meet with educators, you're sorting out the feedback. There's a million different steps and things that occur in between those things. So, the if and so that are kind of these small pieces, but the work is really, really much, much bigger. So that's the explicit part. And thanks so much, Jake. So, you can take a look at this, you know, in the, in the slides that are going to be posted. But I just want you to really note how much bigger the boxes where the work happened are than these, you know, if-then-so-that statements, right? And that's super representative of that bigger box where I really specified out in much more detail what it is that Leif and I are doing, your work is much more like rocket science, right, than what we're doing, in terms of literacy and math and family engagement, and so your work is going to be even much more, elaborate and need to be that much more explicit, than the work that we're doing. So, then the next slide.

Kendra Winner: So, explicit detail, if you're going to do nothing else, you know, in your program planning, in your theory of action, you know, explicit detail. The second thing is cause and effect, right? And the reason why this is so important is that it helps us to get away from magical thinking, right? Oh, we're going to do, you know, train… we're going to have coaches, and we're going to do professional development, and then student MCAS scores are going to improve. In fact, we need to kind of think about each of the steps, each of the explicit activities that we’ve written down and thought about and really think about what it is that we think this activity's going to change. And why do we think that change is going to lead us to our outcome, right? So, I'm not using any strange words, right? But you being able to get everybody on the same page, to help everybody understand, working together with your team on this, right, is really going to help you understand why and how, and we can all get together on this, on the same page, why and how are we doing what we're doing, and why do we think it's going to get us where we're going to go? So, the real hope is to really Make the connection between the activities. And what it is they're going to accomplish for you in a much more discreet way than sort of the big if then, so, that. Next slide, please.


Kendra Winner: So those are the big… that's all I'm going to say about Theory of Action. Hopefully that makes everybody happy. I can't think of another less jargony, word for phrase for theory of action, so if I think of one, I'll let you know. Here's another big question that we get from folks. Our title funding funds a lot of different things. How do we identify our goals? And this is one of those places where I'm going to mention, again, we have a lot of compassion for those of you who are in the position of having colleagues come to you and asking you to please, you know, can you fit this, you know, particular program into the Title I? We've lost our funding, or we've been doing this for years. And so, here's the thing. I mean, the federal title funding requires that you do an evaluation.

Kendra Winner: And in order to do an evaluation, you really have to be able to answer all of the following questions about each of the funded activities. So, it's really about going back to the basics. And asking about each of those questions that… about each of those programs that's funded, you know, what data did we use for the needs assessment? What did the data tell us? Like, why are we doing this? What's the problem that we're trying to solve? What's the goal? What's the program goal? Where are we trying to, you know, get? You know, how is it that the program activities are going to get us there, and how are we going to know if we made progress and what needs to improve? And, you know.

Kendra Winner: Sometimes these questions are going to unfortunately screen out particular programs, because they're not going to allow you to meet the federal requirements. And again, our role as a department is help you… helping you meet the federal requirement. This is not our requirement. We're on the hook for this as well, in terms of the monitoring function that state education agencies have to play. And so I think one of the things that I think a lot about, having had children in the public school systems, you know, being a researcher, is that, again, I know that the educators in the buildings and in the classrooms and the district offices, you are all such experts at what you're doing, and

Kendra Winner: If you are thinking that something is good for children, my guess is you also know the answers to these questions, because if you don't know why you're doing what you're doing, I don't know why you would do it. If you don't know where you're trying to get, I'm also not sure why you would do it, or if you don't know how you're going to get there. So, the idea is to be able to just be super sure that, you know, you actually have a good handle on the answers to all of these questions. I think I may have mentioned this in a previous webinar. But I did a tour around all of the regional meetings a number of years ago to talk to folks like you about what can we do to be more and more helpful, what are some of the challenges that you're facing, and one really common theme was You know, we've got a staff member, she's responsible for how we spend our title funding, she has a program, she's really dedicated to it, and… We just really can't seem to do anything about changing it or doing something different.

Kendra Winner: And I think these federal requirements, in some ways, give you a bit of a lever, because we just have so much compassion for how hard it must be to be hearing requests for, you know, things to be funded by title funds, again, in this very difficult climate. So, we just really want you to know that we understand that, and we hope that, you know, helping you to be able to articulate what Has to happen with those funds in terms of the evaluation. It might be a helpful way to help you to help colleagues both transform their work into something that could work, and or help them understand why it might not be possible for you to put it inside. But the answer to the question, in short, is that, you know, each of these program streams is going to have an answer for all of these questions. Okay. Alright, so next slide, please.

Kendra Winner: So, a good metric, folks are often asking this, and I think one of the big things that we sometimes see in the submissions that is challenging and results in findings in the monitoring process is that the metric or the measure really just doesn't have anything to do with The work, right, that you're doing. And so…the goal for a good metric is that it aligns with your identified needs, right? So, you're not using DIBELs or MCAS data to measure family engagement, right? That doesn't necessarily make sense unless, for example, you're doing some sort of, you know, deep tutoring with families on how to help kids with a particular, you know, literacy skill. But in general, that's not going to be the best match, right? A good metric's going to help you answer the following questions. Is our program making progress toward or meeting our goals? These are your goals, right? Not our goals. Yeah, and in what ways? What's working well?

Kendra Winner: You know, what might we want to double down on? What seems to be going great? Should we divert all our funds to this particular aspect of the program? And what is it that we need to improve? You know, is there something we could do better? Is there something that needs to be done differently in order for us to, you know, help to reach the goals that we're trying to reach? Next slide, please.

Kendra Winner: So, a good metric answers your questions, and I talk a lot about your, and your, needs and your expertise, but again, it's really not for us, right? It really is for you all. And one really good example that I tend to use is, we see a lot of times, you know, folks and my colleagues even in the department, right, will collect family attendance and events. The challenge with that is it might not help you to know what it is that you need to know. And here are some of the questions, again, that I've heard from you all. Around your family engagement, some of you want to know whether or not, you know, home-school communication about a child's academic or other issues is working well. Are we accomplishing what we want to accomplish? Are we being able to reach parents? Are we communicating clearly? But again, tracking attendance at, you know, a family event is not necessarily going to help you understand that, answer that question. Others of you are really interested in whether parents understand and engage in activities at home to help and encourage schoolwork.

Kendra Winner: Probably not going to help you to know whether or not they attended a meeting. And then another question that I hear, I hear this one a lot, particularly around this particular topic, right, is whether families understand and support the title services that their child is eligible to receive. So again, these are… I didn't make these questions up. These are all questions that maybe even some of you in the room have shared with me, and I'm just saying that what you want to do is you want to figure out how to get the information that's going to help you answer those questions. not just pick something that is going to, you know, be in your procedure or in your evaluation summary. Okay. Next slide, please. All right, so here's sort of… this is a bit of a cheat, right? Or a shortcut, but it's a good shortcut. So, if you did a needs assessment, if you have data that shows you, you know what, our first graders, phonemic awareness, still a problem, right? Or fourth graders, ugh, we still have decoding, it seems to be a basic challenge, like…

Kendra Winner: The data that helped you identify the problem could be the data that you use That tells you whether or not you made progress, right? So, in some ways, if you are really going to use data to help you with your needs assessment, to use it to identify what your problem, that's going to be the data that's going to help you to measure whether or not you're making progress, right? So, these two things have everything to do with one another. So, one thought is to go back to the beginning and think about the needs assessment, what you use there, and is that data available for you to be able to see, in fact, if you're making progress on that metric?

Kendra Winner: All right? Okay, so that was the first bucket. Those were all of the aligning questions that we get from you frequently. Please drop any additional questions in the, in the Q&A at any given time. And I'm going to move on to the next big bucket of questions that we get from folks.

Leif Jacobsen: So…One question we got was, a really good one which we get often, which is, are there different targeted programs versus school-wide programs in this evaluation? I think for the most part, the evaluation process is pretty much the same, but the one place where you have to think about some differences are in data collection. The reason is because in a targeted assistance program you're only serving a specific subset of students who are known as Title I identified students that you've ranked and ordered and identified. And so, when you collect data, you really want to collect data on how the program impacts those students. So, maybe, for example, you would pair the growth of Title I identified students to all students. Maybe you want to measure the impact on all students at two different points in the year, like growth from beginning of the year to a later point in the year.

Leif Jacobsen: But you can't as easily distill the specific students who are receiving services, because likely, in a school-wide program, that's all students. So, that's my answer there.

Kendra Winner: So, in general, for both targeted and, school-wide, really, if you're looking at student outcomes, you want to compare them to grade level, right? You don't necessarily want to really, truly compare students to other students, right? Because your Title I students by definition, different from the students who are not in targeted programs receiving services, right? And so, really, the goal is to check them against benchmarks, right? And so, the idea is how far off grade level are students, how close to grade level can we get them, and in particular on skills. And that holds true, too, for whole school programs, where what you're looking at is growth over time. And I'm going to talk a little bit about how to measure growth, too, as well.

Leif Jacobsen: No, thank you, that's really helpful, that's really helpful. The second question was just around, data collection, and I hope I have the question right. It's basically he says, we conduct a comprehensive need assessment for our school improvement plan, can we use those survey results for the needs assessment for this program evaluation? And, you know, my answer there, without knowing too much, is it sounds and we definitely encourage using the data sources that you are already collecting. You know, we don't want you to reinvent the wheel if you don't have to, so if there are data streams, as long as the data is applicable and relevant in your determination totally use those. That's great. So, that's my answer.

Kendra Winner: And I would agree with that. I mean, the general challenge that, again, we kind of see is folks at various steps along the way, like retrofitting, right? Like, oh, we've got this survey, and here's what the survey identified as a challenge, right? So long as you've used information to identify a need, and it's not sort of like a, you know, gut feeling, because I don't know about you, but I've
I've been so wrong about so many things based on my gut feelings. You know, as long as it's actually tangible information, and you're like, okay, great this is what it says to us about what the problem is. Absolutely use it. But then that creates the through line, right? So, okay, here's what the survey said, here's how the survey helped to identify our problem, here's what we're going to do about it. Not, we have a program, oh gosh, it kind of seems to fit the problem that was identified.

Kendra Winner: But we don't actually have any more data, because then you kind of end up with a funky jigsaw puzzle, and this is a conversation I have all the time, right? Internally within the department. Oh, we've got this really great work, and we've got this thing that we're doing, and we really think it's going to be fabulous, but we're not really sure how to measure it, so…to change MCAS scores. That's the kind of retrofitting that is just… that, you know, we sort of went through this you know, if everything… everything should tie together, and again, you all know this work. I can't come in and say, “You identified phonemic awareness. Did you do X or Y?” That's not the point. The point is that it hangs together for you as the experts in providing education to the student. Are there any other questions?

Leif Jacobsen: Back to you, back to you, Kendra. Sorry to interrupt.

Kendra Winner: So, no, no, thank you, thank you. I forgot I had a stop and reflect slide, because my handouts, unfortunately, the top of the slide is blacked out. I don't know why that's a technical problem I had. So, we wanted to… before I go on to the second bucket, wanted to take a moment to have you guys stop and reflect. I'm not going to spend a ton of time here, but you know. If you want to kind of, think about where you are at the moment, in terms of the alignment, you know, did you use data to identify a problem? Those of you who have a survey, you did that. Has your team defined your goals? What part of the problem? Or, you know, need… are you designing a program to address? Does everybody on your team understand how your activities and actions are going to address a problem? You know, is your theory of action, detailed and explicit? And is your metric aligned with your identified needs and goals? You know, is your metric actually going to tell you whether or not you're making progress for meeting your goals and what needs to be improved? Okay, so moving along to the next slide, please.

Kendra Winner: Okay, so the second big bucket, and we're going to circle back to some of the questions that got answered… asked, too. Planning, data collection analysis. So, here's what we hear from you a lot. What do we do on the front end to make it go smoothly? What's the best timeline? What do we do if we're starting late? For targeted programs, do we compare students receiving services to those not? This is going to get back to the question asked earlier. And for school-wide programs, how do we think about measuring growth if services touch the entire student body? Okay, so moving on to the next slide.
All right, this… I'm like a broken record with this. So, here's the thing. On page 8 of the workbook, there's a data collection plan, worksheet, right?

Kendra Winner: Here's the deal. One person cannot do this in half an hour, okay? So, I talked a lot about one of the earlier webinars you are going to need to help your administrator, whoever has the authority to free up, you know, colleagues' time to help you, because you're going to need plenty of time, and you're going to need a team, right? Again, you won't be able to do this as a lone person by yourself. And you want to do it well in advance, okay? And again, that's partially because, you know, November comes around super quickly, next weekend is Thanksgiving, I cannot I believe that that is actually true. And so you want to have the plan in advance, so that gives you a little bit of wiggle room in case, you know, you make plans and life happens. You want to give yourself plenty of time in between the steps, and you want to put together the right team, okay? But page 8 of the workbook walks you through that. You really want to get this plan done, you know, as early as possible, because that's going to be the thing that helps you to actually make everything go smoothly, okay? Next slide, please.

Kendra Winner: Okay, what's the best timeline for collecting data to measure growth? So, here's the thing. You guys know your school well, right? You know when, sort of, actually things start to happen at the beginning of the year, actually that have an influence on, you know, students and families, and you know when kind of the end of the year lag is. So, the idea for measuring growth of any sort is to give yourself enough time between the beginning of the year data and the end of the year data, that you're giving yourself a shot to show growth, right? So, you know, giving yourself 6 weeks between, you know, the middle of April and June, you're just not giving yourself the opportunity to show the growth that you might show from October until you know, the end of May, right? And when I say, you know, as close to the beginning of the year as it makes sense, and as close to the end of the year as it makes sense, right? I mean, you know, the day after Labor Day is probably not the best day to do needs assessment, necessarily. So, you know, kind of when you get over the initial total chaos, and, you know, children know who their teachers are, and, you know, everyone knows where their classroom is. And then at the end of the year, I tend to use seniors, you know, as an example you know, at what point can you get in there to get some information before senioritis sets in, or before kids are all like, okay, when's field day? That's all I need to know now, okay? So again, just give yourselves enough time, as much time as you can.

Kendra Winner: Being realistic about the beginning of the year and the end of the year to show growth, right? It's the distance between the beginning and the end of the year. In terms of the middle of the year, it really depends on, you know, your program, right? So, sometimes it's going to be super important, especially if you've got a math assessment, an iReady, or you're using DIBELS or something. You're going to have more frequent checkpoints, so you can say, okay, oh, this kiddo, we did a great job, they really understand, you know, phonemic awareness, we can move on to the next step. You really can see when are kids you know, attaining, you know, grade-level benchmarks. For other things, it's going to be a longer, you know, haul, right? It's going to be a bigger arc, right? If you're building out something for families, there might not be a good mid-year. So, it's going to depend on your program, right? But sometimes the middle of the year is great, or even more frequent checks, because you're trying to get someplace, and it's a more fast-moving, you know, target. But sometimes it also can be a real gut check, right? Like, oh, we might have…pick the wrong problem to solve, or, you know, you just… you just never know. Like, this is one of the things about being a researcher, is you just really, truly, you just don't ever really quite necessarily know. Hopefully you've got a good theory, but you don't know. Okay, so the next slide, please.

Kendra Winner: All right, so what do we do if we're starting data collection late? People are going to hate me for this. Plan now for next year. So, here's the thing, again, the retrofitting, it's anxiety-provoking, you know, make this year be the last year. barring, you know, unforeseen circumstances that you're starting late, that you're looking backwards, that you don't have things set up. So, you know, I am sure I would hate to hear this too, but, you know, plan now for next year. Again, you can't do it alone, you need a team, it can't be done in half an hour. Set yourselves up for success next year. And then, for now you know, do what you can. You know, if you're going to be doing some retrofitting, you know, establish a metric, find your data source, and, you know, if you can, then, you know, compare the middle of the year to the end of the year, right? It doesn't quite give you the, you know, time between the endpoints to show as much growth as you might like, or to make the changes that you would have liked, but it certainly gets you at least started. And it might also be sort of a good threshold to jump off for next year as well, right? Okay, next slide, please.

Kendra Winner: All right, and here is what specific students should we collect data for? We get this question a lot, and I want to say that I am sure that I answered this in previous webinars in the same way that Leif did, thinking about what are the different student groups that, you know, people should compare to each other, and it's… it's taken me a little while to really understand. I mean, the goal is to improve academic employment, right? That's what the federal title grants are, and the goal there is achieving grade-level skills, right? So, really, what you can do is, for both targeted programs.  Where only some students are receiving services to those who are not. I mean, for… some students are receiving services and others are not. And then for school-wide programs, where all students are being touched, what you think about is comparing students to grade-level achievements. And…the two things that I think are most important are disaggregating your data simultaneously by grade and by skill, okay? So, you are… when you're comparing students to grade level benchmarks. You're measuring how much they're growing.

Kendra Winner: on which skills and how close they come at any given time to being a great benchmark, being on grade level. And you know how much further do we have to move them. What is still the skill that they’re like, working on? And the importance of disaggregating the data simultaneously by grade and by skill is that your third graders are not working on the same things as your kindergartners or your first graders, right? Even in literacy, the goals that kids are working on, the foundational skills that kids are working on, are different for different grades, right? And so, if you are just averaging across all of the grades, it doesn't really show you anything. Oh, yeah, kids are making some improvements. On average, all, you know, 50 of our students across grades K through, you know, 5 are making some improvements. It doesn't really tell you what's happening at all on particular skills or by particular grades, right?

Kendra Winner: And so, you know, third grade students go back to the example sometimes we see even as kids are getting older, this is certainly true for adolescents, when they're having reading difficulties, sometimes it's those earlier super foundational skills. It might not be reading comprehension, right? It might be decoding that is a challenge at third grade. At first grade, what you might be seeing is everything is going gangbusters, except for one particular thing. But the thing that the data might tell you about is that kiddos are doing well in kindergarten or first grade is going to be different than what they're doing in third grade. Even the assessments are different, right? You know, DIBELS varies over the grades.

Kendra Winner: So, if I had to say anything at all about thinking about your data, it's think about, do you have a data source that can help you understand what kind of progress students are making against benchmark, and disaggregate that data by grade and by skill. You don't want to look at just like kindergarteners in general, right? You want to look at how all of your kindergartners are doing, so you can identify which ones are having difficulty with this particular skill. And or, which kiddos have attained a particular skill, and you're ready to you know, move on. Like, things are working really well, and we can jump to the next level. Okay, so that's that. Next slide, please.

Kendra Winner: Okay, so here's the other stop and reflect. And so, I know I'm really beating the dead horse, but, you know, at this point in the year, have you created a collection plan, if you have the right team, and have you given yourselves enough time? You know what data you need to collect and when. Have you allowed enough time between the beginning of the year and the end of year to give yourselves the best chance to see growth? If you started late this year, do you have a concrete timeline to plan your evaluation and data collection in advance for next year, and does your analysis plan include understanding how students are progressing towards appropriate benchmarks. So, next slide, please.

Kendra Winner: That concludes our regular programming, and I'm going to hand it back to Leif, but we are super happy to answer any additional questions, and please, please, please send us questions, send us feedback. We're constantly making revisions based on what you tell us.

Leif Jacobsen: Thanks, Kendra. And we do have, actually, one more question in the chat related to that last slide, which is, let's say you're running a school-wide program, should you be analyzing benchmarks for K-12? Or touching K through… do you think about the grade band there?

Kendra Winner: So, the question there, I… you would disaggregate, you would not… I mean, would you look at each… I mean, if you're… if you have a school-wide program, I don't actually… are there any K-12 schools? You'll… you'll be at a school level first, right? Like, in theory, you would be you know. K through 5, or, you know, K through 8, or whatever your school level is, right? So, that should be constrained for that particular school, right? Because things are also going to play out differently at different schools. So that would be another, I think, way in which you might want to disaggregate your, you know, data. School A, school B, school C, and then the other thing is you're not going to want to look at oh, here, look at how everyone, you know, all grades K-12, here's what the average is. You'd want to look at, you know, here's the kindergarten kiddos.

Kendra Winner: And here are the different sub-skills that we are assessing them on. I know that the literacy and math folks understand the sub-skill piece, and I know that it's a struggle. There are not really great assessments for other things like science and social studies, so if those happen to be your things, I want to fully acknowledge that that can be something that you need to think a little bit about. But it's really looking at individual grades. By, you know, individual skill sets to see what it is that is working for you, and what it is that you might want to improve.

Leif Jacobsen: Awesome, thank you. I think that is all of our questions. Certainly, if people have questions. or you want to, you know, check in with us, just a reminder that, We can support this process with, just a consult, so what you can do is email me, you know, you might want, us to look at one of your evaluation documents, like your procedure or your summary document, or you might need to meet for 30 minutes, and…
discuss this process. All of that we are willing to do, just definitely let us know about that.
