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[bookmark: _Toc239857160][bookmark: _Toc243380583]HELLO AND WELCOME TO A CURATE REPORT!
Through the CUrriculum RAtings by TEachers (CURATE) project, DESE supports equitable access to standards-aligned, high-quality instructional materials by providing trustworthy information in user-friendly reports to inform local curriculum decisions.  
CURATE is part of the Department’s Curriculum Matters: IMplement MA initiative, grounded in this theory of action:  
If educators have the information, tools, and support they need to access, evaluate, and adopt high-quality, standards-aligned, culturally responsive curricular materials  
and if sustainable and collaborative professional learning structures help in-service and pre-service teachers understand and use those materials to orchestrate student learning experiences skillfully  
then teacher and student experiences, and ultimately student outcomes, will improve.  
CURATE supports this work by convening panels of Massachusetts educators to conduct rigorous, evidence-based reviews of comprehensive core instructional materials. Using content-specific CURATE rubrics and a shared, structured review process, panelists collect and interpret representative evidence, calibrate their application of the rubric, and deliberate on the evidence to reach consensus ratings about curriculum alignment and quality to Massachusetts standards. Findings are documented in reports that support informed local curriculum decisions. 
CURATE reports are intended to inform—not replace—local decision-making. They provide an independent, educator-developed analysis of curriculum strengths and areas for growth to support districts as they investigate, select, adopt, and implement instructional materials that best meet their local priorities, community context, and student needs. 
Curriculum quality encompasses more than standards alignment. In Massachusetts, high-quality instructional materials support rigorous, grade-level learning through coherent learning progressions, meaningful disciplinary practices, accessible instructional design, and culturally and linguistically sustaining learning experiences. They also provide teachers with the guidance and resources that support high-quality Tier 1 instruction. 
CURATE criterion ratings provide evidence about specific strengths and areas for growth within curricular materials. A Meets Expectations rating on an individual criterion does not mean that a curriculum is “perfect” or necessarily the right fit for every local context. Districts should interpret CURATE findings alongside local priorities, implementation capacity, professional learning needs, and student assets and needs. In particular, Partially Meets Expectations ratings identify criteria where substantive adaptation or supplementation is needed to serve students well and support successful local implementation.
[bookmark: _Toc243380584]Definitions of Ratings
[image: Meets Expectations. Solid blue circular progress indicator or donut icon with a white center.] Meets Expectations. Strong, consistent evidence of quality. Most or all evidence indicates high quality; little to none indicates low quality. Materials may not be perfect, but Massachusetts teachers and students would be well served and strongly supported by them.
[image: Partially Meets Expectations. Circular progress meter two-thirds filled in dark green, with the remaining third in light gray and a white center.] Partially Meets Expectations. Mixed evidence. Some evidence indicates high quality, while some indicates low quality. Teachers in Massachusetts would benefit from having these materials but need to supplement or adapt them substantively to serve their students well. 
[image: Does Not Meet Expectations. Circular progress meter one-third filled in dark red, with the remainder in light gray and a white center.] Does Not Meet Expectations. Little to no evidence indicates high quality; most or all evidence indicates low quality. Materials would not substantively help Massachusetts teachers and students meet the state’s expectations for teaching and learning.
[image: Not Applicable. Solid gray circular ring or incomplete progress icon with a white center.] Not Applicable (N/A). Used exclusively for the ELA/Literacy Foundational Skills criterion when K–5 curricular materials are not designed to include a foundational skills component as part of the comprehensive core program. 
 [image: Not Rated. Yellow pencil icon with a pink eraser, angled diagonally pointing down and to the right.] Not Rated. A rating is not assigned for this criterion; findings are provided narratively.
[bookmark: _Toc243380585]The CURATE Rating Threshold
A CURATE-reviewed product is designated as high quality if it meets the following benchmarks:
	Evaluation Domain
	Required Rating

	Standards Alignment
	Meets Expectations in all criteria

	Classroom Application
	At least Partially Meets Expectations in all criteria





	We Welcome Your Feedback

	CURATE is committed to continuous improvement. We encourage you to share your feedback on this report through our survey so that future reports continue to serve as useful, trustworthy resources for educators across Massachusetts.




[bookmark: _Toc243380586]FULL REPORT:
 enVision A|G|A (Savvas, 2024)
enVision A|G|A is a digital and print resource for Grades 9–12. Visit the Savvas website and the supplemental publisher-provided information later in this report for details.
Grades reviewed: 9–12
[bookmark: _Toc243380587]CURATE Determination
Based on this CURATE review, enVision A|G|A (2024) meets the CURATE Rating Threshold and is designated high quality for Massachusetts. 
[bookmark: _Toc243380588]Key Findings: Standards Alignment and Classroom Application
enVision A|G|A (2024) demonstrates coherent alignment to the Massachusetts Mathematics Curriculum Framework (2017) across high school courses, offering systematic progressions that connect conceptual understanding, procedural fluency, and real-world applications alongside comprehensive assessment tools and flexible pacing guidance.   
The materials support diverse learners and English learners[footnoteRef:1] through scaffolded instructional routines, virtual manipulatives, and high-quality exemplars that establish high expectations for mathematical work. However, teachers must supplement materials to foster student autonomy in tool selection, establish explicit routines for student-generated modeling, and embed culturally relevant contexts that affirm students’ lived identities and experiences. [1:  The Department of Elementary and Secondary Education recognizes multilingual learner as an asset-based term. English learner (EL) refers specifically to the legally identified student population for whom federal and state law establishes particular instructional, civil rights, and accountability requirements. CURATE uses English learner when the distinction is relevant to that legal designation or when referring to services, supports, requirements, or outcomes specific to students identified as ELs. CURATE uses multilingual learner (ML) when referring broadly to multilingual students and their strengths, experiences, and learning needs.] 

[bookmark: _Toc243380589]Massachusetts Educator Perspective: A Key Strength
“Each unit has a topic review page that summarizes conceptual understandings and procedural skills, followed by a real‑world problem that connects those ideas to an application.” 
—Massachusetts educator
[bookmark: _Toc243380590]CURATE Ratings At-a-Glance
	Domain
	Criterion
	Rating

	Standards Alignment
	Content Standards and Organization
	· Meets Expectations

	Standards Alignment
	Grade-Appropriate Practices
	· Meets Expectations

	Classroom Application
	Accessibility for Students
	· Meets Expectations

	Classroom Application
	Usability for Teachers
	· Meets Expectations

	Classroom Application
	Impact on Learning
	[image: Not Rated. Yellow pencil icon with a pink eraser, angled diagonally pointing down and to the right.] Not Rated




[bookmark: _Toc243380591]MA Priorities: Supporting Inclusive and Culturally and Linguistically Sustaining Practices
	Priorities
	The materials include/provide…
	Teachers will need to supplement or adapt the materials substantively and with integrity to include/provide…

	MA-Specific Content Standards
	· Intentional progression of learning that systematically builds upon grade-level standards and students’ knowledge 
· Integration of MA-specific content standards and Standards for Mathematical Practice (SMPs), including reasoning, modeling, and application of skills 
· Units that reinforce conceptual understanding, procedural fluency, and real-world application
	· Opportunities to reconsider naming conventions of resources (e.g., “Virtual Nerd”) to avoid reinforcing stereotypes  

	Students with Disabilities (SWDs)
	· Multiple entry points to grade-level content including virtual manipulatives 
·  Differentiated resources and additional examples, resources, and reteach activities  
	· Additional opportunities for student-generated representation to deepen understanding of mathematical modeling  
· Scaffolding for how to select the most effective tool for a given context  

	English Learners (ELs)

	· Structured scaffolds to support comprehension and participation in mathematical tasks at “Beginning,” “Developing,” and “Expanding” proficiency levels. 
· Multilingual glossaries and visual vocabulary tools that reinforce access to content
	· Sentence starters and modified alternate assessments

	Students Working Above or Below Grade Level
	Working Above Grade Level 
· Enrichment activities
· Opportunities to use digital and mental math tools
Working Below Grade Level 
· Reteaching activities 
· Opportunities to demonstrate understanding through alternatives to traditional assessments  
· Structured progression of practice problems such as “Do You Understand?” and “Do You Know How?” to demonstrate understanding
	Working Above Grade Level 
· Additional clarity around success criteria and examples of varying quality  
Working Below Grade Level 
· More explicit rubrics, specifically for STEM Projects

	Diverse Representation & Perspectives
	· Illustrative examples that represent diverse backgrounds and cultural references  
	· Opportunities for students to draw on their cultural and linguistic identities as mathematical strengths




[bookmark: _Toc243380592]Narrative Strengths and Areas for Growth
Standards Alignment
Content Standards and Organization  [image: Meets Expectations. Solid blue circular progress indicator or donut icon with a white center.]
enVision A|G|A (2024) demonstrates coherent alignment to the Massachusetts mathematics standards within and across grade levels. Overall, the structural design provides systematic opportunities for students to develop conceptual understanding and procedural fluency, supporting connections between procedural skills and underlying mathematical concepts rather than teaching them in isolation. This is reinforced through ongoing review, targeted practice, and meaningful real-world applications.  
Strengths
· Content progresses coherently from unit to unit and grade to grade in alignment with Massachusetts standards. In Algebra 1, Topic 7, lessons are logically sequenced to build understanding of polynomial operations, progressing from addition and subtraction (Lesson 7-1) to multiplication (Lessons 7-2 and 7-3) and then to factoring (Lessons 7-4 through 7-7), aligning with A-APR standards for Arithmetic with Polynomials and Rational Expressions. In Geometry, Topic 7 connects coherently to Topic 8, as Lesson 7-4 develops similarity in right triangles and Lesson 8-1 extends this understanding by asking students to prove the Pythagorean Theorem using similar triangles. These progressions reflect a logical development of concepts within and across courses, directly reinforcing the structural coherence of the frameworks. 
· The instructional architecture builds conceptual understanding, procedural fluency, and real-world application in balanced and effective ways. In Algebra 2, Topic 6, Lesson 6-3, the “Critique and Explain” section develops conceptual understanding using a table of exponential values to estimate logarithmic values, introducing logarithms in direct relationship to exponents. The “Essential Question” further reinforces this connection, supporting students in making sense of logarithmic structure. In “Step 3: Practice and Problem Solving,” students translate between exponential and logarithmic forms and then evaluate and solve logarithmic expressions and equations, strengthening procedural fluency. This progression from conceptual understanding to procedural fluency reflects a coherent and rigorous approach to developing understanding of logarithmic relationships, demonstrating that fluency is explicitly anchored in conceptual scaffolding. In Geometry, Topic 11, Lesson 11-1, the “Making Mathematical Connections” section of the Teacher’s Edition highlights real-world applications, noting how students have used quadrilaterals to design vehicle lifts and polyhedra to create rigid packaging, and how they will use probability to simulate weather conditions.  
Areas for Growth
· None identified. The review did not identify substantive Areas for Growth relative to the expectations of this criterion.
Grade-Appropriate Practices  [image: Meets Expectations. Solid blue circular progress indicator or donut icon with a white center.]
enVision A|G|A (2024) promotes mathematical discourse and the use of multiple representations, frequently asking students to justify their solution. While materials support peer collaboration and integrate virtual manipulatives, a teacher may need to supplement to foster greater student autonomy in student-generated models and strategic selection of tools.
Strengths
· The tasks are structured to require that students utilize multiple representations when solving problems. In Algebra 2, Topic 4, Lesson 4-2, students identify multiple vertical asymptotes of a function and represent their solutions both algebraically and graphically, reinforcing connections between symbolic and visual representations. In Geometry, Topic 5, lessons consistently include a “Try It” activity in which students practice newly learned skills through varied representations. These tasks provide opportunities for students to engage with problems using different approaches, supporting connections across representations and deepening understanding. 
· The lesson prompts drive students to justify solutions to problems using clear oral and written communication. In Algebra 1, Topic 7, Lesson 7-1, the “Pose Purposeful Questions” section of the Teacher’s Edition provides teachers with prompts about students’ choice of operations and simplification strategies, using precise mathematical vocabulary such as operations, expressions, commutative property, and associative property. These prompts support teachers in helping students practice justifying their reasoning orally as they explain the steps they use to simplify expressions. In Algebra 2, Topic 6, “Performance Assessment Form A” includes six open-ended questions, two of which explicitly ask students to ‘explain how you know,’ providing structured opportunities for students to justify their solutions in writing and strengthen mathematical communication. 
· The curriculum design prompts students to solve problems using appropriate tools. In Algebra 2, Topic 4, Lesson 4-4, under "Use Appropriate Tools," students are reminded to use a table of values to set up the problem and an accurate model to solve it. In the Geometry Interactive Student Edition, Topic 2, Lesson 2-3, “Explore & Reason” embeds a virtual manipulative with lines set up for students to experiment with as they attempt to make one line parallel to two other nonparallel lines. In Algebra 1, Topic 1, Lesson 1-4, “Use Appropriate Tools,” students practice entering length, width, and height data into a spreadsheet to calculate volume. Students who choose to write a formula to determine volume engage with spreadsheet functions, applying operations to real data and demonstrating strategic use of a digital tool. This exercise supports students in the strategic selection of tools for problem-solving, promoting meaningful connections between procedural skills and technological applications to represent mathematical relationships accurately. 
· The embedded discussion questions prompt students to explain their thinking and evaluate the reasoning of others. In Algebra 1, Topic 8, Lesson 8-4, the “Facilitate Meaningful Mathematical Discourse” section provides four guided questions along with potential correct answers, prompting students to articulate their reasoning and engage in discussion about different solution approaches. In Algebra 2, Topic 8, approximately half of the questions on “Performance Assessment Form B” require students to explain their thinking as part of their written responses, supporting reflection, justification, and evaluation of mathematical reasoning. In Algebra 1, Topic 4, Lesson 4-1, of the Teacher’s Edition, teachers are provided with a range of materials, including a practice workbook, assessment sourcebook, and language support handbook. These resources support both teachers and students in effectively teaching and transferring mathematical knowledge. The “Explore and Reason With” section, conducted before whole-class instruction, includes a task designed to promote student reasoning and problem-solving through engagement with lesson content. Small-group activities provide targeted support, while whole-class tasks facilitate meaningful mathematical discourse during the study of solving systems of linear equations by graphing. Throughout the lesson, students have opportunities to construct viable arguments and critique the reasoning of others, fostering collaborative reasoning and mathematical communication. 
· The cooperative learning structures offer explicit opportunities for students to engage in regular conversation and collaboration with peers focused on lesson content. In Geometry, Topic 8, Lesson 8-1, the “Pose Purposeful Questions” section offers teachers a set of thoughtful prompts designed to encourage discussion across multiple problem types. These questions guide students to articulate their reasoning, compare solution strategies, and engage with peers’ ideas, fostering meaningful mathematical discourse and collaborative problem-solving. In Algebra 2, Topic 6, “STEM Project,” the STEM opener engages students in a discussion about the difference between error and fraud in connection with Benford's Law. This activity prompts students to analyze real-world data, articulate their reasoning, and justify their conclusions to peers. By debating and comparing interpretations, students practice mathematical communication and engage in collaborative problem-solving, connecting abstract statistical concepts to meaningful, real-world contexts.
Areas for Growth
· While materials encourage the use of multiple representations, built-in opportunities for student-generated models are limited in some instances. Throughout Geometry, Topic 6, students are frequently provided with pre-drawn figures of quadratics and polygons, which may limit opportunities for students to construct and represent shapes independently. Teachers may need to supplement instruction with tasks that require students to create their own representations to deepen understanding and support more active engagement in mathematical modeling. In Algebra 1, Topic 8, Lesson 8-4, students are asked to model quadratic functions graphically, algebraically, and using tables. While the practice problems focus only on standard and factored forms, excluding vertex form, there is an opportunity for teachers to supplement instruction with tasks that engage students in representing and analyzing quadratics in all common forms, supporting deeper conceptual understanding and flexible problem-solving. 
· While the materials encourage students to solve problems using appropriate tools and engage with a variety of representations, the framework leaves the integration of reflective checkpoints to teacher discretion during lesson design to provide sufficient opportunities for student autonomy, reflection, and strategic tool selection within a given context. In Geometry, Topic 12, “STEM Project,” students apply probability concepts to make forecasts and present their findings to classmates, with video instructions to guide the process. These projects provide opportunities for application and tool use, while structured reflection on students’ choices is not explicitly embedded in the materials.


Classroom Application
Accessibility for Students [image: Meets Expectations. Solid blue circular progress indicator or donut icon with a white center.]
enVision A|G|A (2024) provides support for diverse learners to access content and demonstrate their learning through varied means. There are a variety of resources to help teachers differentiate instruction for students with disabilities, English learners (ELs), and students working above or below grade level. Teachers will need to supplement questions and tasks so that the content authentically reflects and affirms students’ diverse identities, backgrounds, and perspectives.
Strengths
· The instructional design incorporates varied and intentional means of accessing grade-level content through visual, verbal, and multimodal supports, helping meet the needs of diverse learners. Algebra 1, Topic 1, Lesson 1-5 incorporates a consistent and strategic use of color coding in which operations performed on both sides of an equation are represented in red on each side, supporting students in tracking procedural steps and correctly applying operations to both sides of an equation. In Algebra 2, Topic 2, Lesson 3, the “Assess and Differentiate” section provides multiple entry points to content, including instructional videos, verbal and written explanations, and worked algebraic examples. These differentiated resources offer opportunities for students to engage with grade-level content at varying levels of readiness, including students with disabilities, English learners (ELs), and those working above or below grade level through multiple representations and varied points of entry. 
· The assessment architecture features varied means for students to demonstrate grade-level learning through performance tasks, structured practice, and applied problem-solving, with supports to help students with disabilities, ELs, and those working above or below grade level access and complete tasks successfully. In Geometry, Topic 4 of the Teacher’s Edition, the “STEM Project” and “Performance Assessment” provide opportunities for students to demonstrate understanding through applied, real-world tasks as an alternative to traditional assessments. In Algebra 2, Topic 5 of the Teacher’s Edition, each lesson includes a structured progression of practice problems, including “Do You Understand?,” “Do You Know How?,” and “Practice and Problem Solving,” which provide multiple opportunities for students to demonstrate understanding through increasingly complex problems within each lesson. 
· The materials scaffold support for students at various levels of English proficiency, fostering equitable access to grade-level content, cognitively demanding tasks, and opportunities to develop academic language in English. In Algebra 1, Topic 8, most lessons in the Teacher’s Edition include differentiated supports for students at “Beginning,” “Developing,” and “Expanding” levels of English proficiency, providing structured scaffolds that support comprehension and participation in mathematical tasks while maintaining engagement with grade-level content. In Algebra 2, the online platform tools include a downloadable “Multilingual Handbook” with glossaries in Cambodian, Cantonese, English, Haitian Creole, Hmong, Korean, Mandarin, Pilipino (Tagalog), Spanish, and Vietnamese, reinforcing access to academic vocabulary across languages and repeated exposure to content-specific terminology. In addition, full student-facing texts and assessments are available in Spanish, further supporting access for ELs. In Geometry, Topic 8, the “STEM Project” and “Mathematical Modeling” tasks provide opportunities for students with varying levels of English proficiency to collaborate on cognitively demanding problems and engage in structured academic discourse, including explaining reasoning and justifying solutions, supporting the simultaneous development of content knowledge and academic language in English. 
· Materials include some questions and tasks that affirm and value diverse identities, backgrounds, and perspectives. Algebra 1, Topic 11, Lesson 11-5 presents a real-world context involving a food chain that makes veggie burgers and pizza and compares fast-food consumption across demographic groups. In Algebra 2, Topic 4, Lesson 4-1, “Use an Inverse Variation Model,” includes an image of a bouzouki, a Greek stringed instrument, providing a cultural reference within the mathematical context.  
Areas for Growth
· While materials provide varied and intentional means of accessing grade-level content, in Algebra 2, Topic 2, Lesson 2-3, the “Assess and Differentiate” section includes a resource titled “Virtual Nerd,” which appears throughout the materials. The recurring use of this name suggests an opportunity to reconsider naming conventions to prevent unintentionally reinforcing stereotypes. 
· While materials include some culturally relevant contexts and real-world applications, they provide limited opportunities to affirm and represent diverse identities, backgrounds, and perspectives, suggesting a need for additional supplemental materials. In Geometry, Topic 7, Lesson 7-1, imaginary places are described, representing a missed opportunity to incorporate real-world geographic contexts that reflect a diverse global world. Throughout Algebra 1, Topic 8, quadratic problem contexts include basketballs, dance studios, soccer, computer games, volleyballs, suspension bridges, water fountains, throwing balls, divers, and helicopters, which primarily relies on culturally generic scenarios, representing a missed opportunity to leverage localized, culturally responsive context as a tool for deeper mathematical modeling.
Usability for Teachers  [image: Meets Expectations. Solid blue circular progress indicator or donut icon with a white center.]
enVision A|G|A (2024) includes purposeful lessons, flexible pacing guidance, and comprehensive assessment tools. Teachers are supported with clear instructional routines and high-quality exemplars that establish expectations for rigorous academic work, including supports for English learners (ELs). While these strengths support effective implementation, there are opportunities to further enhance the curriculum by providing more explicit structures for academic discourse, clearer guidance for content prioritization, and additional resources that support educators in examining pedagogical bias and strengthening sociocultural consciousness to better meet the needs of diverse learners.
Strengths 
· Lessons and tasks advance student learning with clear purpose. In Algebra 1, Topic 7, Lesson 7-3, instruction is structured into three phases: Step 1 “Explore,” Step 2 “Understand & Apply,” and Step 3 “Practice and Problem Solving.” Step 1 engages students in examining special cases of factoring through exploratory prompts. Step 2 builds conceptual understanding by guiding students to recognize patterns in the product of a sum, product of a difference, and square of binomials. Step 3 asks students to apply their learning by solving a mixed set of problems, requiring them to distinguish between the different special cases. In Algebra 2, Topic 5, Lesson 5-5, students are provided with a clear instructional purpose for learning operations on functions through a contextual introduction, followed by opportunities to use precise mathematical language to describe function operations. The lesson alternates between contextual and abstract representations and later returns to a real-world profit scenario modeled using functions to reinforce understanding of operations and domain constraints in real-world settings. In Geometry, Topic 1, Teacher’s Edition, the “Looking Back” and “Looking Ahead” sections provide context that supports coherence across learning, supporting teachers to make the purpose of instruction explicit for students. 
· The Teacher's Edition outlines suggested classroom routines and structures to systematically guide daily instruction. In Geometry, Topic 9, Lesson 9-3 of the Teacher’s Edition, guidance is provided through a suggested system that promotes student agency by allowing students to choose which problems to solve. In Algebra 1, Topic 4, Lesson 4-1, the “Concept Summary” suggests multiple ways students can engage with automatically scored activities that provide immediate feedback. The notes in the Teacher Edition suggest an “Engage Through Student Choice” which includes item analysis and a choice board strategy to foster student autonomy as they practice solving systems of equations by graphing. In Algebra 2, Topic 9, Lesson 9-4 of the Teacher’s Edition, “Critique and Explain” provides guidance on small-group and whole-class grouping strategies aligned to the lesson’s key concepts. 
· Pacing is reasonable and flexible, allowing the curriculum to be implemented effectively within a typical school year. In Algebra 1, the “Pacing Guide” is organized into 11 topics and provides suggested timing for core lessons, review, assessment, and differentiation. Teachers are encouraged to allocate 1–2 days for each core lesson to support deep conceptual understanding, 1–2 days for mathematical modeling in 3-Act lessons, and 1 day for each “STEM Project”. The guide also includes 1–2 days for each “Topic Review” and “Topic Assessment,” along with an additional 2–3 days per topic for remediation, differentiation, and other assessments, supporting flexibility to meet varied student needs. In Geometry, the “Curriculum Overview” in the Teacher’s Edition provides pacing guidance for both traditional and block schedules, allocating time across core lessons, mathematical modeling, and assessment. The pacing guide is designed around 45-minute periods for traditional schedules and 90-minute blocks, supporting flexible implementation across different instructional settings. 
· Materials include informal and formal assessments that help teachers measure learning and adjust instruction. In Algebra 1, Topic 7, the “Topic Readiness Assessment” helps identify gaps in prior content knowledge before instruction begins, and item-level analysis supports targeted diagnosis and intervention. In Algebra 2, Topic 1, “Assess and Differentiate,” lesson quizzes are available in multiple formats—digital, printable, and hard copy—providing flexibility in administration. In Geometry, Topic 1, the “Assessment Practice” includes intervention, on-level, and advanced resources, enabling teachers to monitor understanding and respond to student needs through appropriate levels of support and extension. 
· Materials provide scoring rubrics, student exemplars, and evaluation resources that help teachers set clear and high expectations for students. In Geometry, Topic 6, the “Performance Assessment” answer key includes exemplars of high-quality student work to illustrate expectations for proficiency. In Algebra 1, Topic 7, Lesson 7-2, the “Concept Summary” provides clear, color-coded examples for multiplying binomials and trinomials, highlighting key factors and terms, and these models serve as exemplars students can use to guide and refine their own problem-solving approaches. In Algebra 2, Topic 10, Lesson 10-2 of the Teacher’s Edition, the materials include sample student work for questions A and B from the lesson opener “Critique and Explain.” This provides teachers with concrete examples of student reasoning that can be used to clarify expectations for quality responses and support students in analyzing and improving mathematical explanations. 
· Materials include pedagogical guidance and resources designed specifically to build teachers’ content and instructional knowledge. In Geometry, the Teacher’s Edition provides clear instructional guidance at both the program and lesson components. The “Program Overview” outlines instructional approaches that promote active student engagement through an interactive worktext and support conceptual understanding, while also encouraging student ownership of learning through independent problem-solving and “Habits of Mind” questions. In Geometry, Topic 10, Lesson 10-3, embedded supports such as questioning strategies, common error analysis, extensions for student thinking, and English learner (EL) supports help teachers anticipate student thinking, address misconceptions, and adapt instruction to meet learner needs. In Algebra 2, Topic 8, the curriculum begins with preparatory tools that support lesson planning, including guidance for supporting English learners (ELs) at varying proficiency levels and resources that strengthen students’ speaking, listening, and writing skills in mathematics, supporting more linguistically responsive instruction. In Algebra 1, Topic 10, Lesson 10-4, examples include instructional supports such as “Look for Relationships,” “Common Errors,” and “Reason,” which help teachers anticipate student thinking, address misconceptions, and deepen understanding of key mathematical concepts and representations. 
Areas for Growth
· Teachers may need to supplement materials to more intentionally support student academic discourse. In Geometry, Topic 6, Lesson 4 of the Teacher Edition, the “Facilitate Meaningful Mathematical Discourse” section includes a strong, discussion-worthy prompt. This question could effectively be used in structured formats such as turn-and-talk or think-pair-share to promote small-group or partner dialogue. While the curriculum includes this prompt, it does not explicitly recommend how or when to use it within specific grouping strategies, leaving the scaffolding of these interactive structures to teacher discretion during lesson design.
· While pacing is reasonable, there is an opportunity to strengthen the explicit guidance provided to teachers regarding which aspects of a unit or lesson should be prioritized. In Algebra 2, Topic 8, Lesson 8-4, the “Complex Plane” content is substantial for the two allotted periods, requiring teachers to make decisions about pacing and to determine which components are most essential for their students, particularly when additional review time may be needed. The Algebra 2 “Program Overview” indicates an estimated 155–167 instructional days, including assessments and remediation, which may be too many instructional days when accounting for school-wide events, interruptions, and additional student support needs, potentially requiring careful planning to achieve full coverage of the curriculum. 
· Teachers may need to supplement materials to provide more explicit rubrics for the “STEM Project”, along with exemplars that represent a range of student performance levels. While the curriculum includes some supports for understanding expectations, additional clarity around success criteria and examples of varying quality would further strengthen students’ ability to self-assess, revise their work, and understand what constitutes high-quality mathematical reasoning and communication. 
· While materials include guidance and resources designed specifically to build teachers’ knowledge, there is an opportunity to strengthen support for teachers in recognizing and reflecting on their own pedagogical biases, as well as in developing sociocultural consciousness. Additional guidance or embedded prompts that help teachers consider how students’ cultural, linguistic, and lived experiences influence mathematical understanding would further enhance the curriculum’s support for culturally and linguistically responsive instruction.
Impact on Learning [image: Not Rated. Yellow pencil icon with a pink eraser, angled diagonally pointing down and to the right.]
enVision A|G|A (2024) demonstrates alignment with research-based practices.

[bookmark: _Toc243380593]WHAT THE PUBLISHER SAYS
Publishers were invited to share information about diverse representation in their instructional materials, professional learning opportunities for Massachusetts educators, and product specifications. The following information was submitted by Savvas for enVision A|G|A (2024).
[bookmark: _Toc243380594]Diverse Representation
Describe how students of diverse races, ethnicities, nationalities, socioeconomic classes, family experiences, linguistic backgrounds, abilities, cultures, religions, genders, gender identities, sexual orientations, and other diverse social identity markers see themselves fully reflected, respected, and valued in your curriculum. Describe also how your curriculum challenges existing narratives about historically marginalized and historically centered or normed cultures, including challenges rooted in systemic oppression. 
At the center of everything we do at Savvas is the desire to help all students succeed. Diversity, equity, and inclusion in learning are essential to meeting this goal. We support teachers in creating classroom environments that encourage student voice and elevate diverse perspectives, foster student agency by providing students with choices in how they learn, and build inclusive spaces where students feel safe and where differences are celebrated as assets. 
We strive to design high-quality, personalized instructional materials. We understand that the best way to increase student engagement and achievement is to set high expectations for all students. enVision A|G|A uses adaptive learning technology that features diverse, relevant content where students see themselves reflected in what they learn. Topics and lessons are universally designed to foster conceptual understanding through highly visual examples and embedded interactive features that emphasize real-world concepts. 
All enVision A|G|A lessons begin with a problem-based activity designed to promote student collaboration and engagement, allow for multiple entry points to the problem, enable students to gain confidence in their thinking, and help them build respect for their peers’ contributions to learning. Emphasizing contribution and sharing ideas—rather than correct answers—benefits all students’ learning. 
Students build confidence and understanding as they contribute to classroom discourse, hear mathematical language in context, and see a variety of strategies and approaches to solving problems. Problem-based learning and visual learning are combined to promote student voice and choice, interdependence, and self-confidence. Students are encouraged to share their unique perspectives and bring their cultural experiences to the discussion. To read further about our commitment to equity and inclusion in learning, visit the Savvas Equity and Inclusion webpage.


[bookmark: _Toc243380595]Professional Learning
Describe any professional learning opportunities (materials or experiences, publisher-provided or otherwise) available for Massachusetts educators that are designed to support skillful implementation of your curriculum. If there are professional learning opportunities available specifically to support skillful use of the materials with English learners, students with disabilities, students working above or below grade level, and/or students of other diverse social identity markers, please include this information.
Savvas will develop a comprehensive professional learning plan to support teachers and administrators, guide our processes, and ensure that our proposed enVision A|G|A solution is implemented with fidelity. Our personalized approach for targeted teaching support features onsite, in-person training; virtual training; self-paced modules; job-embedded coaching; and our mySavvasTraining.com website. 
Savvas has been approved by Rivet Education as a High-Quality Professional Learning Provider. Read more at Savvas’ professional learning services. 
Program Activation provides teachers with training on the essential program components they need for success on the first day of instruction, including print and digital features. Teachers study program structure, explore digital resources on our Savvas Realize platform, and learn innovative ways to strengthen instruction and increase student engagement. Implementation Essentials helps teachers further examine topic and lesson structure so they can integrate the instructional support embedded in the program, learn to use resources designed for improved student achievement, and explore ways to enhance instruction and engage students. 
Leadership Development workshops help district and school administrators guide planning, data analysis, and team building. Administrators choose from topics specific to school or district needs, including data analysis through the Realize Reports functionality, identifying ways to support teachers, and providing feedback to improve overall instruction. To help ensure long-term success, participants are provided with tools such as step-by-step training plans, Administrator Look For’s, and the Teacher Self Check.
Onsite and virtual job-embedded coaching services focus on effective program implementation and providing teachers and school leaders with varying levels of support, both in and out of the classroom. Services are designed to increase teacher and administrator understanding of the program and strengthen instruction through assistance with sequencing, lesson activities, and 
assessment guidance. Program-specific enVision A|G|A workshops provide teachers with evidence-based learning strategies to address diverse student needs and enhance instruction. Workshop topics include Effective Use of the Digital Path, Personalizing and Differentiating Instruction, Modeling with Desmos Interactive Tools, Developing Math Discourse, and Using Assessment to Inform Instruction. 
For on-demand professional learning support, teachers and administrators can access online training and resources through our training website, which is included with purchase and available throughout the life of program adoption. Authorized users can view comprehensive training materials, instructional videos, and thousands of additional on-demand program and platform resources developed by education experts with teaching, instructional design, and product backgrounds.


[bookmark: _Toc243380596]Implementation
Describe what a school or district needs to implement your curriculum successfully, including instructional hours and technological infrastructure. Provide basic information about what products are associated with the curriculum (e.g., what texts a typical purchase includes and/or what tools and resources are openly available online).
Our award-winning Savvas Realize platform, included with program purchase, provides digital delivery for enVision A|G|A. Tech & Learning has recognized Savvas Realize with an Award of Excellence as a digital home for more than 1,000 instructional programs across all subject areas and grade levels. 
No client installation is necessary. We provide required hardware, software, system performance monitoring and maintenance routines, load balancing, system redundancy, data and physical security provisions, data storage and archiving, usage reporting and analytics, disaster recovery, business continuity, and support services. We assist our customers in assessing system readiness and with the overall installation and setup process.
Using Savvas Realize, teachers can create their own content and assessments, customize lesson plans, re-sequence topics or lesson content, search by keyword or standard, edit assessments, use online discussion boards, and more. Assessment data reports help teachers provide all students with opportunities to demonstrate proficiency in math concepts, skills, and application. Students with a variety of learning styles and abilities receive the assistance they need to be successful. 
Every lesson includes online instructional examples as the progression of topics builds, allowing students additional skills practice for developing conceptual understanding. Online resources include interactive learning aids, real-world scenarios, personalized practice and feedback, animation, games, and videos.
Auto-scored online exercises and assessments ensure that students are on pace for understanding essential concepts and skills. Digital program assessments provide students with real-time feedback upon completion. Comprehensive differentiation resources support a wide range of student learning levels through personalized, adaptive learning. For whole and small group instruction, teachers can create classes, organize students by groups, and create assignments targeted to groups, individual students, or the entire class. 
Additionally, teachers can inform their instruction to improve student outcomes using real-time student and class data. Savvas Realize reports show standards mastery on assessments, the length of time students are online, overall progress, and more. Professional development videos on Savvas Realize include lesson previews, teaching strategies, differentiation support, and guidance for delivering instruction for students with a wide range of learning needs. 
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On behalf of the Savvas Learning Mathematics Team, thank you for the opportunity to respond to the MA CURATE evaluation of enVision A|G|A ©2024.  
enVision A|G|A is a comprehensive mathematics solution designed to support all learners on their pathway toward college- and career-readiness. Through a proven, research-backed, problem-based instructional model, students build the thinking and reasoning skills needed to develop a deep understanding of mathematics.
Driven by rigorous research, continuous testing, and educator feedback, Savvas Learning is dedicated to the creation of high-quality instructional materials that are effective, evidence-based and equitable. We are pleased that the MA CURATE findings meet expectations in both the Standards Alignment and Classroom Application domains. As we look toward our next generation of high school mathematics programs, we will attend to MA reviewers’ feedback on increasing culturally relevant contexts in which to elevate and affirm students’ lived experiences, fostering authentic, student-generated modeling, and increasing student autonomy in the selection of tools in a given context.
Thank you for your review and for your ongoing commitment to educational excellence. We look forward to continued partnership and collaboration to ensure every learner has an equal opportunity to reach their potential.



Looking for More Information?
· Read the full approved gateway review.  
· Find a Massachusetts district using this product.
· Learn about The CURATE Process, Rubrics, and Frequently Asked Questions.
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Departmental Master Agreement
enVision A|G|A (2024) prequalifies for a Departmental Master Agreement based upon its CURATE ratings. Availability of a Master Agreement depends on completion of the applicable publisher negotiation and approval process. Email DESE-CURATE@mass.gov to confirm availability and learn how to utilize an agreement.
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[bookmark: _Toc243380600]Appendix A: Understanding CURATE Reviews and Reports
Each CURATE panel uses a content-specific rubric to evaluate comprehensive core instructional materials through two complementary domains: Standards Alignment and Classroom Application. Together, these domains provide a comprehensive picture of curriculum quality by examining both what the materials teach and how well they support effective implementation.
Standards Alignment
This domain examines the extent to which core instructional materials reflect the intent, rigor, and progression of the Massachusetts curriculum frameworks. While reviewed curricula have already met a minimum threshold for alignment to nationally recognized college- and career-ready standards, the CURATE rubric evaluates Massachusetts-specific expectations, priorities, and instructional emphases.
Examples include authentic application of grade-level language standards in ELA/Literacy, mathematical discourse and reasoning in Mathematics, scientific sensemaking in Science and Technology/Engineering, and culturally and linguistically sustaining practices across all content areas.
Panel Guiding Question
To what extent do the materials reflect the intent, rigor, and progression of the Massachusetts curriculum frameworks?
Classroom Application
This domain examines how well instructional materials support teachers in implementing rigorous, inclusive, grade-level instruction for all students. Indicators address accessibility for diverse learners, usability for teachers, and the supports embedded within the curriculum to help teachers meet the expectations of Standard I (Curriculum, Planning, and Assessment) and Standard II (Teaching All Students) of the Massachusetts Standards of Effective Teaching Practice.
Rather than evaluating instructional implementation itself, this domain evaluates the extent to which the curriculum provides teachers with the supports needed to implement high-quality Tier 1 instruction.
Panel Guiding Question
To what extent do the materials support teachers in providing rigorous, accessible, grade-level learning for all students through high-quality Tier 1 instruction?
Cross-Cutting Massachusetts Priorities
Across both domains, CURATE evaluates how well instructional materials support Massachusetts' cross-cutting priorities, including:
· Accessibility and Universal Design for Learning. Providing all students meaningful access to grade-level learning through flexible, inclusive design. 
· Culturally and Linguistically Sustaining Practices. Affirming, valuing, and sustaining students’ cultural identities, language practices, and community knowledge as assets for learning while supporting the many ways students think, communicate, and express who they are in school.
· Integrated Disciplinary Literacy. Developing reading, writing, speaking, listening, and language in service of disciplinary learning.
These priorities are embedded throughout the rubric rather than evaluated as stand-alone criteria.
Standards Alignment Criteria by Content Area
	Content Area
	Criterion 1
	Criterion 2
	Criterion 3

	Digital Literacy and Computer Science K–12
	Scope and Progression
	Approach to Instruction
	Not Applicable

	English Language Arts and Literacy K–5
	Foundational Skills
	Text Quality and Organization
	Classroom Tasks and Instruction

	English Language Arts and Literacy 6–12
	Text Quality and Organization
	Classroom Tasks and Instruction
	Not Applicable

	History and Social Science K–12
	Scope and Progression
	Classroom Tasks and Instruction
	Not Applicable

	Mathematics K–12
	Content Standards and Organization
	Grade-Appropriate Practices
	Not Applicable

	Science and Technology/Engineering K–12
	Scope and Progression
	Approach to Instruction
	Not Applicable


Classroom Application Criteria
	Content Area
	Criterion 1
	Criterion 2
	Criterion 3

	All
	Accessibility for Students
	Usability for Teachers
	Impact on Learning


Across both domains, CURATE evaluates cross-cutting Massachusetts priorities including accessibility and Universal Design for Learning, culturally and linguistically sustaining practices, and integrated disciplinary literacy. These priorities are embedded throughout the rubric rather than evaluated as stand-alone criteria.

[bookmark: _Toc243380601]Appendix B: From Evaluation to Implementation
CURATE evaluates the alignment and quality of comprehensive core curricular materials to Massachusetts standards, with criteria rated Meets Expectations, Partially Meets Expectations, or Does Not Meet Expectations based on the evidence reviewed. These ratings reflect the alignment and quality of the materials themselves, not how they are implemented locally.
Materials that meet the CURATE Rating Threshold are designated high quality for Massachusetts and provide a strong curricular foundation for equitable, high-quality instruction. That designation does not mean materials require no adaptation, supplementation, or thoughtful implementation planning.
Successful implementation depends on educators’ curriculum literacy and the enabling conditions that support their practice, including sustained professional learning, collaborative learning, and intentional instructional planning such as unit unpacking and lesson internalization. Participating in a robust local curriculum review process can also build implementation capacity by deepening educators’ understanding of a curriculum’s design, learning progressions, assessments, and embedded supports—strengthening both local selection decisions and readiness for skillful implementation and continuous improvement.
Grounding Review Findings in Local Context
CURATE reports provide a baseline for quality, but districts must weigh findings alongside local priorities, data, and implementation conditions, including:
· Student Populations and Needs
Student demographics, language assets, strengths, and learning profiles.
· Community Context
Community priorities, local values, and commitments to culturally and linguistically sustaining education.
· Instructional Systems
Existing instructional frameworks, coaching structures, leadership supports, and assessment systems.
· Professional Learning Capacity
Educator readiness, ongoing professional learning, and available coaching and implementation supports.
· Scheduling Constraints
Instructional time, scheduling structures, staffing, and available resources.
The ultimate goal of local reviews is not to identify a “perfect” curriculum but to determine whether core instructional materials provide a high-quality foundation for rigorous, inclusive, and culturally and linguistically sustaining teaching and learning. These local considerations can be organized around four core questions that move districts from evidence about curriculum quality toward informed selection, successful implementation, and continuous improvement.
Beyond Curriculum Quality: Four Questions for Local Decision-Making
CURATE provides evidence to inform an essential first question in local curriculum decision-making: Is the curriculum high quality? But quality alone does not determine whether materials are the right choice for a particular district or what will be needed to translate the written curriculum into high-quality instruction for students. As district leaders and educators move from CURATE findings into deeper local investigation, selection, implementation, and continuous improvement, four questions can guide decision-making:
1. Is the curriculum high quality? 
What does the CURATE report establish about the quality, strengths, and areas for growth of the materials?
2. Is it a good fit for our vision, students, priorities, and context? 
How well does the curriculum align with our instructional vision, student assets and needs, local priorities, community context, and instructional systems?
3. Are we prepared to implement it well?
What leadership capacity, professional learning, systems, resources, and other enabling conditions will be needed to implement the curriculum skillfully?
4. How will we know implementation is working—and how will we improve it over time?
What evidence will we use to understand implementation and its effects on teaching and learning, and how will we use what we learn to continuously improve?
CURATE and Other IMplement MA Resources
CURATE is one part of DESE’s broader Curriculum Matters: IMplement MA strategy for strengthening curriculum selection and implementation across content areas. Together, DESE’s curriculum resources provide different types of evidence, information, and support that schools and districts can use across the IMplement MA curriculum lifecycle and alongside evidence and considerations relevant to their local context.
Each resource helps answer a different question:
· CURATE
What does a Massachusetts educator review establish about the alignment and quality of comprehensive core curricular materials? 
· Curriculum Guides
What information and evidence does DESE provide about available curricular materials in content areas and contexts not currently reviewed through CURATE?
· Curriculum Dashboard
Which curricula are used across Massachusetts districts? 
· Curriculum Matters: IMplement MA
How do leaders and educators build capacity and create the conditions needed for skillful, equitable, and sustainable curriculum implementation?
Explore IMplement MA Resources
· IMplement MA Guide
Instructional leadership framework that guides leaders and educators through the IMplement MA curriculum lifecycle—from establishing a shared instructional vision and investigating and selecting curricular materials to preparing for launch, implementing and monitoring their use, and building the conditions for sustained, equitable instructional improvement. 
· IMplement MA Self-Assessment
Self-assessment tool that helps educator teams identify their current phase in the IMplement MA curriculum lifecycle, assess progress, and determine next steps based on IMplement MA Milestones.
· IMplement MA Networks
Collaborative learning opportunities that support district leaders to build capacity across the IMplement MA curriculum lifecycle, address common challenges, and learn with and from peers.
· Instructional Planning and Observation Tools
Collection of planning and observation tools to support intellectual preparation for instruction with standards-aligned curricular materials and examination of daily, evidence-based, grade-level teaching and learning in service of the Educational Vision and deeper learning across the Commonwealth.
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