[image: Logo for the Department of Elementary and Secondary Education. Capital letters D E S E in navy blue with three yellow bursts over the final E. Full agency name is spelled out on the right of the D E S E.]



[image: CURATE logo with the word “CURATE” in large green, blue, and purple letters, incorporating the phrases “Curriculum Ratings by Teachers.”]REPORT
ARC Core
American Reading Company, 2017 | Grades K–5
   
HELLO AND WELCOME TO A CURATE REPORT!	2
Definitions of Ratings	3
The CURATE Rating Threshold	3
FULL REPORT: ARC Core K–5 (American Reading Company, 2017)	4
CURATE Determination	4
Key Findings: Standards Alignment and Classroom Application	4
Massachusetts Educator Perspective: A Key Strength	4
CURATE Review Ratings At-a-Glance	5
MA Priorities: Supporting Inclusive and Culturally and Linguistically Sustaining Practices	6
Narrative Strengths and Areas for Growth	8
WHAT THE PUBLISHER SAYS	22
Diverse Representation	22
Professional Learning	23
Product Specifications	24
Response to the Report	26
CURATE REVIEW NOTES	27
APPENDIX	28
Appendix A: Understanding CURATE Reviews and Reports	28
Appendix B: From Evaluation to Implementation	30

[bookmark: _Toc240483524]HELLO AND WELCOME TO A CURATE REPORT!
Through the CUrriculum RAtings by TEachers (CURATE) project, DESE supports equitable access to standards-aligned, high-quality instructional materials by providing trustworthy information in user-friendly reports to inform local curriculum decisions.  
CURATE is part of the Department’s Curriculum Matters: IMplement MA initiative, grounded in this theory of action:  
If educators have the information, tools, and support they need to access, evaluate, and adopt high-quality, standards-aligned, culturally responsive curricular materials  
and if sustainable and collaborative professional learning structures help in-service and pre-service teachers understand and use those materials to orchestrate student learning experiences skillfully  
then teacher and student experiences, and ultimately student outcomes, will improve.  
CURATE supports this work by convening panels of Massachusetts educators to conduct rigorous, evidence-based reviews of comprehensive core instructional materials. Using content-specific CURATE rubrics and a shared, structured review process, panelists collect and interpret representative evidence, calibrate their application of the rubric, and deliberate on the evidence to reach consensus ratings about curriculum alignment and quality to Massachusetts standards. Findings are documented in reports that support informed local curriculum decisions. 
CURATE reports are intended to inform—not replace—local decision-making. They provide an independent, educator-developed analysis of curriculum strengths and areas for growth to support districts as they investigate, select, adopt, and implement instructional materials that best meet their local priorities, community context, and student needs. 
Curriculum quality encompasses more than standards alignment. In Massachusetts, high-quality instructional materials support rigorous, grade-level learning through coherent learning progressions, meaningful disciplinary practices, accessible instructional design, and culturally and linguistically sustaining learning experiences. They also provide teachers with the guidance and resources that support high-quality Tier 1 instruction. 
CURATE criterion ratings provide evidence about specific strengths and areas for growth within curricular materials. A Meets Expectations rating on an individual criterion does not mean that a curriculum is “perfect” or necessarily the right fit for every local context. Districts should interpret CURATE findings alongside local priorities, implementation capacity, professional learning needs, and student assets and needs. In particular, Partially Meets Expectations ratings identify criteria where substantive adaptation or supplementation is needed to serve students well and support successful local implementation.


[bookmark: _Toc240483525]Definitions of Ratings
[image: Meets Expectations. Solid blue circular progress indicator or donut icon with a white center.] Meets Expectations. Strong, consistent evidence of quality. Most or all evidence indicates high quality; little to none indicates low quality. Materials may not be perfect, but Massachusetts teachers and students would be well served and strongly supported by them.
[image: Partially Meets Expectations. Circular progress meter two-thirds filled in dark green, with the remaining third in light gray and a white center.] Partially Meets Expectations. Mixed evidence. Some evidence indicates high quality, while some indicates low quality. Teachers in Massachusetts would benefit from having these materials but need to supplement or adapt them substantively to serve their students well. 
[image: Does Not Meet Expectations. Circular progress meter one-third filled in dark red, with the remainder in light gray and a white center.] Does Not Meet Expectations. Little to no evidence indicates high quality; most or all evidence indicates low quality. Materials would not substantively help Massachusetts teachers and students meet the state’s expectations for teaching and learning.
[image: Not Applicable. Solid gray circular ring or incomplete progress icon with a white center.] Not Applicable (N/A). Used exclusively for the ELA/Literacy Foundational Skills criterion when K–5 curricular materials are not designed to include a foundational skills component as part of the comprehensive core program. 
 [image: Not Rated. Yellow pencil icon with a pink eraser, angled diagonally pointing down and to the right.] Not Rated. A rating is not assigned for this criterion; findings are provided narratively.
[bookmark: _Toc240483526]The CURATE Rating Threshold
A CURATE-reviewed product is designated as high quality if it meets the following benchmarks:
	Evaluation Domain
	Required Rating

	Standards Alignment
	Meets Expectations in all criteria

	Classroom Application
	At least Partially Meets Expectations in all criteria





	We Welcome Your Feedback

	CURATE is committed to continuous improvement. We encourage you to share your feedback on this report through our survey so that future reports continue to serve as useful, trustworthy resources for educators across Massachusetts.






[bookmark: _Toc240483527]FULL REPORT:
ARC Core K–5 (American Reading Company, 2017)
ARC Core (2017) is a digital and print resource for Grades K–12. Please see the American Reading Company website and the publisher-provided information later in this report for product information. 
Grades reviewed: K–5
[bookmark: _Toc240483528]CURATE Determination
Based on this CURATE review, ARC Core K–5 (2017) qualifies for a high quality comprehensive core curriculum package when paired with an approved standalone high-quality foundational skills program. The curriculum Meets Expectations in the Standards Alignment rubric criteria for the comprehension and writing components of the core literacy block (Criteria 2 and 3); its foundational skills component (Criterion 1), which Partially Meets Expectations, must be replaced.
[bookmark: _Toc240483529]Key Findings: Standards Alignment and Classroom Application
ARC Core (2017) aligns with Massachusetts ELA/Literacy curriculum standards that support comprehension and writing, providing engaging text-rich materials that foster student independence through frequent opportunities for reading, writing, and discourse. While Grades 3–5 demonstrate strong text complexity and thematic coherence, Grades K–2 lack a clear, required text sequencing and systematic knowledge building. 
Foundational skills components require supplementation because explicit foundational skills instruction is inconsistent across grades. Additionally, because ARC Core functions as a flexible framework rather than a scripted program, implementation success depends on high teacher expertise and extensive collaborative planning. To mitigate inequitable student learning experiences across classrooms, districts must establish systemic structures to facilitate the selection of coherent text sets for Grades K–2, the design of explicit instruction for foundational skills, and the development of lesson-specific scaffolds for students with disabilities and English learners[footnoteRef:1] across all English proficiency levels.  [1:  The Department of Elementary and Secondary Education recognizes multilingual learner as an asset-based term. English learner (EL) refers specifically to the legally identified student population for whom federal and state law establishes particular instructional, civil rights, and accountability requirements. CURATE uses English learner when the distinction is relevant to that legal designation or when referring to services, supports, requirements, or outcomes specific to students identified as ELs.] 

[bookmark: _Toc240483530]Massachusetts Educator Perspective: A Key Strength
“The curriculum offers research-based instructional approaches and flexible structures for teachers to establish strong classroom routines.” 
—Massachusetts educator


[bookmark: _Toc240483531]CURATE Review Ratings At-a-Glance
	Domain
	Criterion
	Rating

	Standards Alignment
	Foundational Skills
	· Partially Meets Expectations

	Standards Alignment
	Text Quality and Organization
	· Meets Expectations

	Standards Alignment
	Classroom Tasks and Instruction
	· Meets Expectations

	Classroom Application
	Accessibility for Students
	· Partially Meets Expectations

	Classroom Application
	Usability for Teachers
	· Meets Expectations

	Classroom Application
	Impact on Learning
	[image: Not Rated. Yellow pencil icon with a pink eraser, angled diagonally pointing down and to the right.] Not Rated




[bookmark: _Toc240483532]MA Priorities: Supporting Inclusive and Culturally and Linguistically Sustaining Practices
	Priorities
	The materials include/provide…
	Teachers will need to supplement or adapt the materials substantively and with integrity to include/provide…

	MA-Specific Content Standards
	· Grade-appropriate texts across a variety of genres that build knowledge systematically 
· Daily opportunities for independent reading, read-alouds, and engagement with worthy complex texts 
· Rubrics, peer editing instructions, and text-based writing tasks 
	· More consistent and rigorous foundational skills routines in Grades K–2 
· Explicit, systematic instruction in phonics, decoding, encoding, fluency, and corrective feedback, particularly in Grades K–2, as well as more advanced phonics and word study instruction in Grades 3–5 
· Daily differentiated practice, targeted centers, and scaffolds for students working below grade level, English learners, and students with disabilities 

	Students with Disabilities (SWDs)
	· Independent Reading Level Assessment (IRLA) tools that identify Power Goals and support flexible pacing, chunked lessons, and targeted small-group instruction 
· Graphic organizers, checklists, vocabulary cards, and research questions that provide structure, focus, and multiple access points for language development 
· Multimodal response options, formative assessment opportunities, assistive technology, and opportunities for student choice 
	· Explicit, skill-based differentiation aligned to core texts and projects 
· Explicit instruction in vocabulary, syntax, and background knowledge to facilitate text comprehension and knowledge building from grade-level texts 
· Clear, embedded guidance for differentiated access and multiple ways for students with disabilities to demonstrate learning 

	English Learners (ELs)
	· Teacher Guides with English learner callouts, engagement strategies, and embedded supports for independent, partner, and group work across lessons 
· Frequent, structured opportunities for oral language development through discourse 
· Visual, graphic, and multimedia supports to increase accessibility to complex, grade-level texts 
	· Explicit, proficiency-level scaffolds aligned to WIDA 2020 English Language Development Standards, as current guidance is general and not differentiated by proficiency level 
· Additional strategies to support vocabulary development, syntax, and academic discourse. 

	Students Working Above or Below Grade Level
	Working Above Grade Level 
· Opportunities to extend thinking through diagramming and evidence-based discussion 
Working Below Grade Level 
· Flexible framework that allows teachers to adjust pacing, texts, and supports to scaffold learning 
	Working Above Grade Level 
· Explicit extension and enrichment opportunities 
Working Below Grade Level 
· Explicit scaffolds and targeted instructional supports to provide all students access to core grade-level texts and tasks 

	Diverse Representation & Perspectives
	· Core texts that feature diverse characters, authors, and perspectives 
· A wide range of texts representing varied cultural perspectives 
	· Questions and tasks that intentionally invite students to connect texts to their identities, cultures, and lived experiences. 
· More inclusive range of perspectives and representation across disabilities, family structures, religion, and sexual orientation. 




[bookmark: _Toc240483533]Narrative Strengths and Areas for Growth
Standards Alignment
Foundational Skills [image: Partially Meets Expectations. Circular progress meter two-thirds filled in dark green, with the remaining third in light gray and a white center.]
ARC Core K–5 (2017) provides some systematic phonemic awareness and phonics instruction in Grades K–2 along with limited opportunities for fluency practice. Foundational skills instruction is not consistently or systematically integrated into core, whole-group instruction in a way that supports cumulative skill development across lessons and units, particularly beyond Grade 1. While Kindergarten and Grade 1 include more consistent opportunities for students to develop decoding and encoding skills, instruction becomes less explicit and less consistently supported in later grades. In Grades 3–5, foundational skills instruction relies heavily on IRLA placement and supplemental materials, resulting in uneven access to phonics, fluency, and word analysis within core instruction. Opportunities for phonemic awareness and fluency practice are limited or inconsistently integrated in Grades 3–5, and guidance for differentiation, including corrective feedback and targeted support, is minimal. Teachers will need to supplement materials to provide consistent, grade-level foundational skills instruction and provide all students with sufficient support to develop accurate and fluent reading. 
Strengths
· Some materials include explicit, systematic instruction and regular, structured practice in phonological and phonemic awareness. In Grade K, Unit 4, Teacher Guide, the Unit Overview clearly outlines targeted skills such as blending and segmenting onset-rime (RF.K.2.C), manipulating phonemes (RF.K.2.E), and producing common letter-sound correspondences (RF.K.3.A-B) which are reinforced daily during the first five minutes of each literacy block. This explicit focus carries into Grade 1, where each lesson includes a five-minute phonemic awareness routine. For example, in Grade 1, Unit 2, Week 1, Day 1, students substitute phonemes in words such as cap, map, man, and chat, preparing them for connected phonics instruction. Lessons also incorporate multimodal activities including songs, chants, Elkonin boxes, and sound manipulation games that build automaticity with rhyming, blending, and segmenting. By Grade 2, foundational skills extend into advanced phoneme manipulation, decoding and encoding multisyllabic words, and analyzing morphology through roots and affixes. The IRLA Handbook supports this progression: Lessons 9–21 focus on affixes (e.g., inter-, -al, -ic, -ist /-ian), while Lessons 22–31 introduce Greek and Latin roots. In Lesson 27, for instance, students break apart bioluminescence and unmanned to analyze word parts and infer meaning. Across grades, 30-45 minutes are allocated for foundational skills instruction, including word study practice and decodable text application, ensuring students receive consistent, scaffolded support in developing accurate and fluent reading. Collectively, these routines reflect a clear, research-based progression of phonological and phonemic awareness skills and provide regular, structured practice using evidence-based routines and manipulatives. 
· Materials include some explicit instruction and regular practice in phonics and advanced phonics in Grades K–2. In Kindergarten and Grade 1, decodable texts offer adequate practice with targeted phonics elements, and lessons incorporate routines such as teacher-led first reads, partner fluency practice, and choral reading to support accuracy and automaticity. For example, in Grade K, Unit 2, Topic 1, Lesson 2, teachers explicitly model how to encode and decode words using /a/, /t/, and /m/ before students apply these skills in their word study notebooks and decodable texts. Across Grades K–2, the phonics sequence demonstrates strong vertical alignment—from basic sound-symbol correspondence in Kindergarten to vowel teams, r-controlled vowels, glued sounds, and multisyllabic decoding in Grades 1 and 2. Grades 3-5 materials also reinforce word analysis skills through the IRLA Toolkit. In Grade 3 (WHT level), Lesson 10 provides explicit instruction on common suffixes (e.g., -tion, -ment, -less, -able/ible) using the Shel Silverstein poem “Ations,” while Lesson 11 introduces prefixes that signal negation (un-, in-, dis-, mis-) and degree (re-, over-, under-). While these lessons emphasize meaning rather than spelling rules, they provide structured opportunities for students to analyze and interpret word parts to support vocabulary development and comprehension. 
· Materials include frequent opportunities for students to practice and gain automatic word recognition (Grades K–3) and for teachers to model fluency and for students to practice building fluency (Grades 1–5) through explicit modeling, structured practice, and extended opportunities for independent reading. The Fluency Teacher Resource highlights daily interactive read-alouds and shared reading as models of fluent, purposeful reading, and outlines connected fluency routines such as repeated reading, choral reading, and partner reading that reinforce the link between automatic decoding and comprehension (Paige et al., 2017; Rasinski, Rikli & Johnston, 2009). Teachers are also provided with tools such as the Hasbrouck & Tindal (2017) fluency goal chart and NAEP Oral Reading Fluency rubric to monitor student progress. Across Grades K–2, students practice decoding and fluency through decodable and guided texts; for example, the Foundational Skills Toolkit 2G instructs students to choral read, partner read, and practice one-page passages “until they can read the text without effort,” and Kindergarten Week 1 lessons include blending and segmenting CVC words (e.g., cup, bug, rug) to build automatic word recognition. In Grade 2, Unit 1, students extend fluency practice at home using a Fluency Home Connection Reflection Sheet, engaging in repeated oral reading with feedback on accuracy, speed, expression, and phrasing. Upper elementary materials also encourage substantial independent reading, with students reading 30–60 minutes daily from self-selected texts and engaging in reading labs where teachers model fluent reading and promote high-interest texts. These structures collectively support the development of fluent, expressive, and confident readers. 
· Some lessons and activities offer pathways for students to apply phonics skills and receive targeted support. In Grade 4, Unit 1, the Phonics Practice library organizes books by specific phonics and decoding demands, with stickers indicating the exact skills required to read each text. This system enables students to apply phoneme-grapheme knowledge in appropriately leveled texts while still engaging with a range of genres and complexities. In Grade 2, the 120-Minute Literacy Block and One-on-One/Small-Group Checklist outline a clear guided-release model (“I Do, We Do, You Do”) supported by flexible, data-driven grouping based on students identified as needing additional support with decoding, phonemic awareness, or word recognition. Teachers use this structure to target foundational reading needs with ongoing formative assessment throughout Reading Lab and Writing. The IRLA Toolkit further strengthens differentiation within specific skill bands. For example, at the 1B level, students receive varied options for practicing onsets and rimes such as chunking familiar rimes to build new words, using flashcards, playing rhyme boggle, engaging with nursery rhymes, or reading self-selected 1B texts. These options allow teachers to tailor practice based on individual student needs and interests (EdReports, 1T).  
Areas for Growth
· Materials in Grades K–2 do not consistently include explicit instruction in phonological and phonemic awareness. In Kindergarten Unit 1, Teacher Guide Overview, descriptions of phonological awareness and phonics skills such as segmenting, blending, and onset-rime blending are listed, but the explicit routines needed to teach these skills are not included, leaving teachers without clear models for instruction. Daily word study is often limited to five minutes in Grades K–2, and by Grade 2, phonemic awareness practice is minimal. While the IRLA Toolkit provides phonemic manipulation lessons in bands such as 1R and 2R, these supports are targeted for students performing at a Grade 2 level and are not integrated into core instruction for the majority of Grades 3–5 students. Opportunities to develop phonics and phonemic awareness are not consistently sustained or embedded in Grade 2 or beyond. Upper elementary materials assume mastery of phonics and phonemic awareness, offering little guidance for teachers supporting students who have not yet secured these skills. 
· Materials do not consistently provide explicit phonics and word recognition instruction or sufficient opportunities for decodable practice across grades. In Kindergarten and Grade 1, some decodable texts are not fully aligned to targeted phonics patterns, and Grade 2 does not include decodable texts, limiting opportunities for students to apply phonics skills in controlled text. Pacing also presents challenges; for example, in Grade 1, Unit 2, Week 4, students are introduced to five r-controlled vowel patterns (/ar/, /or/, /er/, /ir/, /ur/) within a single week, which may limit opportunities for students to master each pattern before moving on. Across K–2, daily word study time is brief, and routines such as dictation, choral reading, and guided decoding are inconsistently modeled, leaving teachers without clear guidance for implementing evidence-based instruction. In Grades 3–5, phonics and morphology instruction relies heavily on IRLA placement, meaning only students in lower color bands (e.g., 1B, 1R, 2R) receive explicit instruction. While the IRLA Toolkit includes lessons on suffixes, prefixes, and phonemic manipulation, these lessons emphasize meaning over spelling rules and are not part of whole-group instruction. Students in “on-grade-level” bands such as White (Grade 3) receive no systematic instruction in decoding multisyllabic or irregularly spelled words, despite expectations in RF.3.3. Additionally, the upper-grades sequence is uneven, with lessons shifting between word families and isolated skills without a clear progression. Teachers will need to supplement materials to provide consistent, explicit phonics instruction and create sufficient opportunities for students to apply decoding skills in connected text, especially in Grades 3–5. 
· While the materials include some strong fluency components, opportunities for explicit, systematic fluency instruction are inconsistent, particularly beyond Grade 1. Much of the fluency and automatic word-recognition work for Grades 3–5 is concentrated in the “Literacy Lab” for Unit 1, leaving later units with limited structured practice. For example, Grade 5, Unit 1 lists a Fluency block, but materials provide only writing prompt suggestions. Similar gaps appear in Grades 3 and 4 unless teachers access optional digital resources. In K–2, fluency routines such as continuous blending, RAN charts, and explicit modeling are inconsistently modeled or missing. Some lessons do include blending and segmenting routines (e.g., Grade 1, Unit 1, Week 2, Day 3), but these practices are not systematically reinforced, and fluency exercises such as “read these words as quickly as you can, three times fast” (Grade 2, Unit 2, Week 2, Day 2) lack explicit guidance, evidence-based routines, and clarity on whether practice should be oral, choral, or independent. Additionally, some fluency tasks (e.g., rapid lists of -ful words in Grade 2) do not align with research-supported approaches to building automaticity or orthographic mapping. Several evidence-based components are missing from the materials, including sound- and word-level fluency practice, consistent teacher modeling of continuous blending, and opportunities for repeated oral reading across units. Teachers will need to supplement with more explicit routines, clearer modeling, and systematic fluency instruction, especially in Grades 2–5. 
· Systematic differentiation of foundational skills is limited and insufficiently supported. Most differentiation occurs outside core whole-group instruction and is not embedded daily for all students. Many foundational skills lessons in K–2 offer no guidance for reteaching, corrective feedback, or “fix-it” strategies for students who struggle. For example, Grade 1, Unit 2, Week 1, Day 1 instructs teachers to “observe students and provide immediate and corrective feedback,” yet provides no examples of feedback, no suggested interventions, and no differentiation guidance for students who cannot complete activities such as decoding A Lion Dad. Similarly, Grade 3, Unit 2, the Teacher Guide directs teachers to plan for remediation but offers no concrete steps, relying heavily on IRLA levels without specifying how to address gaps in decoding, automaticity, or word reading. Tier 1 instruction lacks the explicit practice and modeling necessary for all learners. While IRLA bands (1B-2R) include skill-based lessons, most Grade 3–5 students placed in on-grade bands receive minimal guidance for decoding multisyllabic or irregular words, and differentiation opportunities in these lessons are not clearly identified or embedded. 
Text Quality and Organization  [image: Meets Expectations. Solid blue circular progress indicator or donut icon with a white center.]
ARC Core K–5 (2017) offers a range of high-quality, grade-appropriate texts that are engaging, culturally diverse, and varied across genres. While materials in Grades 3–5 demonstrate strong text complexity and coherent sequences that support systematic knowledge building, Grades K–2 lack a clear sequencing of required texts, limiting opportunities for students to build knowledge systematically across units and leaving critical decisions and the development of text-based questions to teacher discretion. Teachers will need to supplement texts to address a disproportionate emphasis on informational texts over literary forms, and to provide students with a broader, more inclusive range of perspectives and representation across disabilities, family structures, religion, and sexual orientation. 
Strengths
· Texts exhibit grade appropriate quantitative and qualitative complexity and are worthy of students’ attention. Materials are intentionally selected for quality, complexity, and engagement. For example, in Grade 4, Unit 1, Bravery & Your Brain, the “Text Complexity and Title Selection” section in the Teacher Guide outlines clear criteria for choosing Core Novels and Core Informational Texts, emphasizing grade-level placement, broad appeal, and representation of diverse perspectives. Texts are selected with attention to levels of meaning and purpose, text structure, language features, and knowledge demands, ensuring they are worthy of sustained student attention and support deep comprehension and knowledge building. K–2 materials also reflect careful calibration through the Text Complexity Analysis Sheets, which include Lexile ranges, qualitative measures, and “Reader & Task” indicators to support texts that are accessible yet rigorous. Read-alouds are used strategically to provide access to high-level content, such as in Grade K, Unit 3, Scientists Study the World, where biographies like The Dinosaur Lady and Whoosh! introduce complex vocabulary and scientific concepts through repeated readings and structured discussion. 
· Across grade levels, materials include a range of literary and informational texts that expose students to multiple genres and types of complexity. In Grade 2, Unit 5, Communities, students engage with a diverse collection of texts, including Jamaica Tag-Along (fiction), Queen of Physics (biography), and “Not Paying All Firefighters: A Dangerous Choice” (opinion), that develop empathy, reasoning, and civic understanding. In Grade 4, Units 1–4, the Core Text Exemplar Packs also provide extensive genre variety tied to each unit’s topic, ranging from realistic fiction (Alvin Ho), informational science texts (Super Spiders, Animal Adaptations), historical fiction (Runs with Courage), and poetry and short stories (Ancestor Approved), to informational reference texts such as National Geographic Kids Ultimate U.S. Road Trip Atlas. 
· Materials include texts representing diverse cultures, identities, and historical perspectives. In Grade 3, students read core texts that highlight multicultural and historically marginalized voices. For example, Rescue on the Outer Banks (Unit 2) is a historical fiction account featuring an all-African American crew of surfmen, and in Unit 3 students study What Is Culture? by Bobbie Kalman alongside If the Shoe Fits and Other Glass Slipper Stories from Around the World, which presents Cinderella variants from France, China, the Ashanti Empire of Ghana, the Inca Empire of Peru, and 1920s Harlem. The unit concludes with Pushing Up the Sky: Seven Native American Plays for Children by Joseph Bruchac, giving students access to Indigenous perspectives through drama. In Grade 2, Unit 5, Communities, students encounter diverse protagonists in texts such as Jamaica Tag-Along by Juanita Havill, centering an African American family, and Queen of Physics by Teresa Robeson, which explores the life and achievements of Chinese American physicist Wu Chien Shiung. In early grades, representation also appears through a range of authors and topics, with examples including Duncan Tonatiuh, Matt de la Peña, and Alma Flor Ada. Additionally, many K–2 texts focus on diverse families, cultural traditions, and inclusive themes such as Heather Has Two Mommies, Families Around the World, and The Keeping Quilt. Grades 3–5 materials similarly incorporate representation across units and genres. Grade 5, Unit 1’s Hook Library includes texts with diverse characters, and Unit 4’s Literary Genre collection features stories that span a wide range of experiences, from narratives centered on Annie Oakley to contemporary accounts such as Ninth Ward. In Grade 5, Unit 5, Women of the Civil War, expands students’ historical knowledge by highlighting key figures such as Sojourner Truth, Harriet Beecher Stowe, and Harriet Tubman. 
· Materials generally support systematic knowledge building through coherent text sets organized around shared topics and guiding questions. Topics such as zoology appear in both Kindergarten and Grade 1 through paired informational and narrative texts (e.g., Far Out! alongside titles such as Diary of a Spider and Diary of a Fly). This design allows students to revisit familiar scientific themes while exploring them through different text types, strengthening both comprehension and genre understanding. Within-grade coherence is evident in Grade 2 and Grade 3 units, where core texts, libraries, and culminating tasks require students to read, discuss, and write about shared content using unit-specific vocabulary. For example, in Grade 2, the combination of core texts and the Research Library provides meaningful opportunities for students to deepen their understanding of community occupations, how they benefit society, and how jobs change over time. While students select texts based on their Independent Reading Level Assessment (IRLA), the available choices are arranged in ways that support systematic knowledge building about community roles and civic life. Upper elementary units also demonstrate strong coherence through text sequencing and culminating tasks. Grade 3 materials meet expectations for providing questions and tasks that support integrated skill development leading to meaningful final projects. In Unit 1, students analyze a story-planning chart and compare elements of a Magic Tree House narrative to a story they ultimately craft themselves, integrating reading, writing, speaking, and listening (EdReports, 2D). 
Areas for Growth
· While materials provide many rich and complex texts, there are limitations in how text complexity is specified and applied. Texts in Grades 3–5 are missing Lexile measures, making it difficult to determine quantitative complexity. Additionally, although some read-aloud selections in Grades K–2 are written above grade level, students do not consistently have opportunities to engage directly with these more complex texts. Several selections require students to access ideas primarily through teacher read-alouds, limiting opportunities to independently engage with complex language and text features. Providing more consistent information about text complexity and increasing opportunities for direct interaction with complex texts would strengthen alignment to expectations for text complexity. 
· While materials provide a variety of types of complexity, teachers will need to supplement to provide more variety of literary texts to address the full scope of text types defined in the framework. Grades K–2 materials show a disproportionate emphasis on informational text types compared to literary forms, with limited inclusion of folktales, fables, and trickster tales defined in the framework. For example, Who’s Afraid of the Big Bad Wolf? is one of the few texts that loosely aligns to MA Standard 2.RL.2. Similarly in Grades 3–5, teachers will need to supplement materials to increase the inclusion of plays, folktales from diverse cultures, and multimodal texts. 
· While materials provide strong racial and ethnic representation, teachers will need to supplement to provide nuanced and multidimensional representation. In Kindergarten, Unit 1, 76% of texts are written by white authors and none by Black authors, despite six texts depicting Black individuals. Additionally, materials lack representation of various disabilities, neurodivergence, family structures, religion, and sexual orientation. In Grades 3–5, multicultural texts cluster in isolated units, such as Ancestor Approved in Grade 4 and If the Shoe Fits and Other Glass Slipper Stories from Around the World in Grade 3. 
· While materials include texts that can support knowledge building, they do not consistently provide coherent sets and sequences of texts that build knowledge systematically. In Grades K–2, text selection and sequencing are often left to teacher discretion, resulting in variability in how knowledge is developed across classrooms. For example, in Grade 1, Unit 2, Example 5 suggests a single text (What If You Had Animal Teeth?) without establishing a clear sequence of related texts. In Grade 2, Unit 3, the Pacing Guide lacks research questions and does not define a coherent set of texts, requiring teachers to select texts and design questions without a structured progression. Similarly, Kindergarten units move across topics (“Being a Scientist,” Pete the Cat, and an author study) without a clear, sustained content focus. In Grade 2, Unit 4, students select from a range of texts within the research library, which limits opportunities for engagement with shared text sets. As a result, students may not consistently build knowledge through repeated, connected exposure to a topic, and teachers must establish coherent text sequences and supporting questions to provide systematic knowledge building. 
Classroom Tasks and Instruction  [image: Meets Expectations. Solid blue circular progress indicator or donut icon with a white center.]
ARC Core K–5 (2017) provides daily opportunities for reading, writing, and discussion, and includes tasks that support engagement with complex texts and authentic writing. Students regularly engage in text-based questions and have access to a wide range and volume of reading experiences both in class and independently. While most tasks are grounded in texts and support knowledge building, in Grades K–2, particularly, tasks are not anchored in specific texts. Materials do not always provide direct, text-specific questions or vocabulary guidance tied to the texts students read. Teachers will need to supplement to generate their own text-dependent questions, particularly when tasks are not anchored in specific texts and identify key vocabulary and plan for reteaching to maintain coherence. Support for explicit language instruction is less consistently modeled, requiring additional teacher planning, especially in Grades K–2. 
Strengths
· Materials provide structured opportunities for discussion that address grade-level speaking and listening standards and support student participation in academic discourse. In Grade 1, Unit 1, students participate in guided partner and small-group conversations that compare informational texts and visuals such as maps, globes, and diagrams. Teachers support these discussions with tactile graphics and prompts like, “How is this map similar or different from the one we read yesterday?”, helping students practice questioning, clarifying, and building on peers’ ideas while reinforcing comprehension and vocabulary. Beginning in Grade 3, Unit 1, the “Accountable Talk” protocol is introduced in the Teacher Guide as a daily structure for students to share ideas orally. Teachers explicitly model using text evidence, establish routines for turn-talking, and cue students to answer questions in complete sentences. Sentence stems, rubrics, and partner-share expectations—such as “Turn and face your partner,” “One person speaks at a time,” and suggestions for clarifying questions—are built into lessons, as seen in Grade 2, Unit 2, Week 1, Day 4. These discussion protocols appear almost daily and help students develop academic language and confidence. Across grades, teachers are prompted to provide all students participate in discussions about complex texts. 
· Materials include structures, questions, tasks, and assignments that are text-based, work to support knowledge building of a topic or concept and require literary or other textual analysis, particularly in Grades 3–5. In Grade 5, Unit 2, the “Lab Notebook” provides a coherent sequence of text-dependent questions for the reading of “Introduction to Desert Life”—such as the main idea, key details, and evidence-based explanations—that guide students’ understanding of ecosystems. Tasks such as the “Resource Scavenger Hunt” in Week 1, Day 3, and the constructed response prompt: “What is the main idea in ‘Introduction to Desert Life’? How does the author support this main idea with key details?” in Week 2 help students practice analyzing informational texts and synthesizing their learning. Similarly, in Grade 3, Unit 4, students explore marine life through a set of core texts (Save the Ocean, Sea Turtles, Shark Shivers) and then pursue a research project supported by differentiated research library texts, guiding research questions, vocabulary cards, KWL charts, gallery walks, and “Lab Notebook” prompts such as, “What is the most important thing you learned about Marine Life? Why is it most important?” Across units, graphic organizers, research questions, and vocabulary supports help students collect evidence and develop the academic language needed for research, reinforcing a consistent and scaffolded approach to content-area literacy (EdReports, 1G). 
· Materials provide select support for vocabulary development and language acquisition across grade levels through explicit instruction and authentic application. Academic and domain-specific vocabulary appears consistently throughout lessons, with student-friendly definitions, teacher modeling, and repeated use embedded in routines such as “Accountable Talk” protocol and “Think-Pair-Share.” Across lessons, students encounter vocabulary in meaningful contexts and apply new terms during discussion, reading, and writing. In Grade 1, Week 2, Day 1, explicit instruction in conjunctions such as because and so helps students articulate relationships between ideas; teachers model sentence combining before students apply the structure in their own writing. In Grade 2, lessons further support vocabulary growth through anchor charts, graphic organizers, and explicit reading strategies aligned with language standards, giving students the tools to internalize new words and apply them in connected tasks. In Grades 3–5, vocabulary is closely tied to close reading and text-dependent questions. Opportunities to explore word structure, such as the function of suffixes in Grade 3, Unit 1, Week 4, also support students’ understanding of conventions of standard English. Materials include opportunities for students to engage in authentic writing. In Grade 2, Unit 8, Week 4, students analyze how poets use precise verbs, adverbs, and adjectives to create rhythm and tone. They listen to read-aloud poems, identify powerful words, and discuss the author’s choices (e.g., “What powerful word did you hear? Why do you think the author used this word?”). Students then apply this understanding in their own authentic writing practice. 
· Materials include a wide range of authentic writing and explicit instruction in writing skills and strategies, with clear modeling, structured routines, and authentic opportunities for students to practice writing. Writing instruction frequently emphasizes how to generate and refine ideas, support claims with evidence, and produce clear, meaningful texts. In Grade 4, Unit 3, Teacher Guide, students receive explicit modeling on how to revise theme statements into strong opinion statements by ensuring they are debatable, defensible, narrow, and significant. Students work collaboratively and independently to refine their one-sentence claims, establishing a clear process for effective opinion writing. In Grade 2, Unit 4, students write text-based opinion pieces using Not Paying All Firefighters: A Dangerous Choice as a source, applying modeled criteria (“debatable,” “defensible,” “important”) and revising their writing with evidence. Materials also support writing through peer collaboration. In Grade 2, Unit 3, students use the W.1 Rubric to evaluate partner writing and offer feedback, encouraging analysis and revision. Across units, students write in authentic formats, including book jackets, research summaries, retellings, and informational reports, and draw on rubrics and checklists that clarify expectations for ideas, structure, and editing. 
· Materials provide opportunities for students to engage in a wide range and high volume of reading, both in class and independently, supported by clear routines and strong text access. From the beginning of the year, students learn procedures for independent reading, how to navigate core texts, and how to work toward individualized IRLA “Power Goals.” Daily schedules across grades allocate time for authentic reading: students read complex texts during whole-group instruction for 15–30 minutes and read independently for an additional 20–40 minutes, with targeted support provided by teachers. In Grade 2, this structure is reinforced through daily 30-minute independent reading blocks, which must be made up if missed. Materials include extensive libraries of decodables, leveled texts, content-rich nonfiction, fiction, and poetry, allowing students to select books matched to their IRLA placement as well as their interests. Reading logs, such as the Grade 2 Conference Check-In and Logsheet, promote accountability by tracking “Steps Read” both at home and at school. Lessons also model specific strategies, such as touching each word, applying phonics knowledge, or identifying evidence in opinion texts, to support meaningful engagement through reading.
Areas for Growth
· While materials include frequent opportunities for students to speak and listen, guidance for how teachers should structure these student interactions to support coherence is limited. Teachers will need to supplement materials by adding routines, sentence starters, suggested protocols, explicit steps for supporting high-quality discourse, WIDA-aligned language supports, and differentiated scaffolds for English learners. 
· Materials do not consistently provide text-specific, text-dependent questions or vocabulary guidance tied directly to the texts students read, particularly in Grades K–2. Many lessons require teachers to select read-alouds from broad lists, resulting in prompts that are not consistently anchored in specific texts or designed to elicit evidence-based responses. As a result, teachers must generate questions and identify key vocabulary aligned to selected texts. Additionally, lessons frequently direct students to return to previously read texts without specifying which texts, making it difficult to support coherence when text selection varies. This variability limits consistent opportunities for students to engage in text-dependent analysis and build knowledge across shared texts in Grades K–2. Although Grades 3–5 include stronger examples of text-based tasks, such as the informational “Research Lab” comparing Beetles Are Built Like Tanks and How Spiders Hunt in Grade 2 and text-based questions about vervet monkey survival in Grade 4, tasks in K–2 more often lack opportunities for precise, text-based analysis. 
· Materials provide limited support for explicit language instruction, including sentence structure, syntax, and conventions, which are not consistently explicit or clearly modeled, particularly in Grades K–2. In Grade 1, materials direct teachers to provide informal coaching during writing tasks and do not include focused teaching of language standards, clear modeling, or guided practice. Lessons for Grades 3–5 offer some instruction regarding style and word choice—such as the Grade 5 Informational “Research Lab” lessons on revising for tone and mood—but often vague (“identify words you could replace to improve style”), and do not include concrete examples or explicit demonstrations of how to teach and apply these skills. Teachers will need to supplement materials with explicit instruction in grammar and conventions, including sentence structure, verb usage, and punctuation. Opportunities to build language knowledge through tiered vocabulary, word gradients, and sentence frames are limited, as is support for developing academic language. 
· While materials include a range of authentic writing tasks across genres, they do not consistently provide the explicit modeling and guided practice of writing skills needed in Grades K–2. Many lessons offer strong support for idea development but provide less consistent guidance for developing sentence-level writing, including conventions, punctuation, and clarity of expression. In Grades K–2, students are often expected to revise writing without sufficient modeling or opportunities to practice how to apply language skills within their writing. As a result, students may have uneven opportunities to develop control over written expression, and teachers may need to provide additional modeling and support so that all students can successfully apply writing skills. 


Classroom Application
Accessibility for Students [image: Partially Meets Expectations. Circular progress meter two-thirds filled in dark green, with the remaining third in light gray and a white center.]
ARC Core K–5 (2017) includes scaffolds and supports—such as visual tools, structured routines, and flexible tasks—that help many students access grade-level content and promote engagement. While the materials also reflect an asset-based approach to English learners by encouraging home language use and success-level reading, instructional guidance lacks specificity, particularly for students working below grade level, students with disabilities, and multilingual learners at varying levels of English proficiency. Teachers will need to supplement materials with lesson-specific strategies to provide equitable access to complex, whole group texts. To maintain instruction that is consistently accessible and responsive to all learners, teachers will also need to supplement to offer more diverse options for students with disabilities to demonstrate learning through formats beyond writing and oral discourse. 
Strengths
· Materials include scaffolds that help teachers meet the diverse needs of students with disabilities and those working above or below grade level. Certain scaffolding supports are embedded directly within lesson margins, such as the “Capture/Inspire/Make It Real” prompts in Grade 3, Unit 3, which offer quick activities or questions to activate prior knowledge and provide multiple entry points for students working below grade level. Visual and organizational resources are embedded throughout lessons and help a wide range of students access content. In Grade 5, Unit 4, students use a suite of graphic organizers, including KWL charts, research question organizers, and an Argument Logical Organization Map, to structure thinking, gather evidence, and plan extended writing. Foundational Skills lessons in Grades K–2 include explicit, multisensory routines that guide early readers in the development of phonemic awareness. Options for tactile learning, including mapping, skywriting, and tapping or clapping are available for students to utilize. 
· Materials help teachers support students at various levels of English proficiency to access cognitively demanding tasks and opportunities to develop academic language in English. Guidance for supporting English learners is embedded within lesson annotations and unit overviews, particularly in Grades 3–5. In Grade 5, Unit 1, teacher guidance explicitly encourages asset-based language practices by promoting the strategic use of students’ home languages to support English development. Optional instructional strategies advise teachers to pair beginning English learners with peers who share a home language or who are understanding of the experience of learning in a new language. Embedded structures help teachers better understand English learners’ current abilities. In Grade 5, Unit 1, teachers complete a chart focused on observing what students can already do across listening, speaking, reading, and writing domains to plan appropriate next steps. Early guidance cautions against isolating or labeling English learners, instead encouraging inclusive practices that normalize language development within the classroom community. Together, these features signal an intentional effort to center English learners’ strengths while maintaining access to grade-level expectations and meaningful literacy experiences (EdReports, 3P). Teachers are also encouraged to track English learners’ listening, speaking, reading, and writing behaviors to tailor instructional entry points. In Grade 1, vocabulary instruction includes “Drop-In Vocabulary” supports that introduce Tier 2 and Tier 3 words through student-friendly definitions and visuals, ensuring that English learners and students with disabilities can engage with complex science texts while students working above grade level extend their thinking through diagramming and evidence-based discussion. 
· Materials include questions and tasks that affirm and value diverse identities, backgrounds, and perspectives. In Grade 2, Unit 3, instruction begins by activating students’ background knowledge through discussion of real-life examples of strong and weak reasons or evidence, lessons ground conversations about complex texts in familiar contexts and support students in applying everyday reasoning to academic reading and writing tasks. Materials also include writing opportunities that affirm student identity and choice. In Grade 4, Unit 1, the “Writer’s Notebook” invites students to design an ideal book jacket, analyze what can be learned about an author from a text, and create an “About the Author” page for their own writing. These tasks position students as authors and encourage reflection on personal identity within authentic literacy practices. In Grade 5, Unit 1, students are prompted to write about personal challenges and imagine alternative endings to texts to consider voice and perspective. Support for linguistic diversity is also embedded within teacher guidance. In Grade 1, Unit 1, the Teacher Guide encourages teachers to incorporate books featuring students’ home languages and to create a shared language learning wall.
Areas for Growth
· While materials provide some varied means of accessing content, the supports are often generic and not intentionally connected to core instructional tasks, leaving teachers without consistent clear guidance to support students working below grade level in accessing grade-level content. Not all scaffolds are embedded and lesson-specific as some are optional, generalized, or dependent on teacher planning rather than built into daily lessons. In Grade 2, teachers are advised to give a student working below grade level, “a poem from the library they like,” rather than providing strategies to support students in accessing the poem used in whole-group instruction. Similarly, in Grade 5, “Reflect and Plan” sections prompt teachers to identify which students need support with story elements, writing, or Independent Reading Level Assessment (IRLA)-based decoding, but do not include explicit directions on how to scaffold instruction, model strategies, or reteach skills. Teachers will need to supplement materials to support English learners and students with disabilities in Grades K–2 and to provide extensions for learning to support students working above grade level in Grades 3–5. 
· While materials incorporate supportive structures, such as graphic organizers, writing templates, and opportunities for student choice to facilitate engagement, the methods for demonstrating learning remain primarily restricted to writing and oral discourse. The materials offer limited variety in alternative formats, such as diagrams or multimedia products, which may constrain students who require diverse modalities to show understanding. Teachers must supplemental materials to provide more flexible options for students, particularly those working below grade level or students with disabilities, to accurately represent their knowledge. 
· Supports for English learners, such as sentence stems, graphic organizers, visual supports, and structured discussion routines, are not consistently differentiated by English proficiency level. While teachers are often prompted to offer accommodations in broad terms, such as prioritizing success-level reading or encouraging the use of home language, limited guidance is provided for how to adjust instruction based on students’ developing listening, speaking, reading, and writing skills. Supports included in Grades K–2, such as visuals, KWL charts, and hands-on sorting tasks in “Research Labs”, primarily support content access rather than explicit language development. In Grade 1, teachers are encouraged to affirm English learners’ identities and use inclusive language practices, yet concrete strategies for strengthening reading and writing skills are not clearly articulated. Although additional resources, such as the “IRLA Coaching Guide,” are available, teachers will need to supplement materials to implement support for English learners effectively.  
· While select lessons invite students to reflect on personal interests, curiosity, and identity, questions and tasks that affirm and value diverse identities are not embedded consistently across units or grade levels. While early lessons prompt students to share what they want to read and learn about, encouraging personal connection and agency, similar opportunities are often limited in Grades 3–5. In Grade 1, Unit 3, Family Stories, many discussion questions focus primarily on basic retelling of events rather than encouraging students to connect texts about families to their own lived experiences, cultural backgrounds, or perspectives. Lessons do not help advance student thinking about identity, equity, power, and oppression. Teachers will need to supplement discussion questions and tasks so that diverse identities and perspectives are consistently affirmed and valued. 
Usability for Teachers  [image: Meets Expectations. Solid blue circular progress indicator or donut icon with a white center.]
ARC Core K–5 (2017) provides a general structure with suggested purposes, tasks, and routines, supported by embedded assessment tools (e.g., rubrics, exemplars, conferencing resources). Additionally, lessons and tasks advance student learning with clear purpose and include teacher-facing rationale for lessons. However, because ARC Core is a flexible framework rather than a scripted curriculum, critical planning decisions, including text selection and task development, remain the responsibility of the individual teacher, which may compromise the consistency of student learning experiences across classrooms. This flexibility requires significant expertise and collaborative planning time to implement effectively. Teachers must supplement the materials to provide explicit instruction for oral language development and student discourse, offer clearer student exemplars, and interpret assessment data for targeted next steps. 
Strengths
· Lessons and tasks advance student learning with clear purpose. Across grade levels, units include essential questions and sequenced tasks to build knowledge systematically. Unit-level pacing guides outline weekly learning objectives and show how lessons build horizontally and cumulatively across each unit. In Grade 3, Unit 2, the Teacher Guide lists explicit content goals, such as defining and explaining weather, followed by an exemplar text and a progression of questions that move from comprehension to analysis, application, and connection to the unit’s essential question. This structure helps teachers guide students from initial understanding to deeper learning. In Grades 3–5, routines integrate vocabulary, comprehension, and analysis. Weekly pacing guides and lesson overviews consistently identify instructional goals, teacher actions, and student tasks so that lessons and tasks serve their intended purposes effectively. Materials also provide a clear scope and sequence that allow teachers to anticipate when skills and concepts are introduced, practiced, and revisited. Daily lesson structures, “Literacy Lab” routines, and “Research Labs” are designed to build toward cumulative tasks, especially in Grades K–2, where instruction often culminates in end-of-unit demonstrations of learning. Materials include varied response structures that teachers could use to differentiate lessons for students working below grade level, students with disabilities, and English learners.  In Grade 2, Unit 3, Week 9, teachers are prompted to “Decide how you want your students to publish their short story collections,” with options including a book, blog entry, class/school website, or PowerPoint presentation. 
· Materials support teachers with suggested classroom routines and structures (e.g., grouping strategies). Routines encourage equitable and inclusive student participation to support language and content development. In Grade 2, Module 1, the “Literacy Lab Routines Teacher Checklist” outlines daily routines such as interactive read-alouds, shared reading, book selection, conferring, and “Accountable Talk.” The Checklist clarifies expectations for grouping, discourse, and formative assessment while reinforcing a research-based instructional approach. Across grades, lessons are organized around predictable components that help teachers plan and manage whole-group, partner, and flexible small-group instruction with purpose. Tools such as the IRLA framework and consistent use of graphic organizers help teachers organize instruction around student needs while reducing cognitive load. Pacing is reasonable and flexible; the curriculum can be implemented effectively within a typical school year. Materials outline four units per year, with Unit 1 typically spanning six weeks and the remaining units lasting approximately nine weeks each. This structure results in roughly 33 instructional weeks, leaving additional time for reteaching, enrichment, assessments, or local priorities within a 36-week Massachusetts school year. 
· Materials include assessments that help teachers measure learning. Across Grades K–2, materials include multiple formal and informal assessments, such as pre-, mid-, and post- writing assessments. Assessments allow teachers to evaluate comprehension, writing development, and content knowledge over time. Across all grades, time is allocated for ongoing formative assessment through weekly check-ins, conferencing, and observation during “Literacy Labs”. Structured routines, including teacher checklists and organizers embedded in lessons, help teachers gather evidence of learning efficiently. 
· Materials include rubrics, exemplars, and assessment tools that help establish expectations and support feedback. For example, the ARC Literacy Lab Routines Teacher Checklist and IRLA conferencing system provide structured tools for tracking student progress, identifying Power Goals, and organizing targeted instruction across whole-group, small-group, and individual contexts (EdReports, 3K). 
· Materials include resources designed to build teachers’ knowledge by explaining the rationale behind instructional practices and providing guidance for collaborative planning. For example, teacher-facing notes in Grade 2 Unit 4 explain the research-based purpose of structured debate, and PLC guidance supports teachers in analyzing student work and planning responsive instruction (EdReports, 3G). 
Areas for Growth
· Teachers will need to supplement materials to provide explicit instruction to support oral language development and student discourse. In Kindergarten, the Teacher Guide highlights that students should do the majority of the talking and thinking, yet it does not provide clear routines or instructional sequences for explicitly teaching collaborative conversation skills aligned to speaking and listening standards. While materials encourage partner talk and discussion, they do not consistently include concrete models, scripted examples, or instructional progressions to support teachers in explicitly developing students’ speaking and listening skills. While materials include suggested classroom routines and structures, guidance is often general and may not be sufficient for beginning or less experienced teachers. This lack of specificity is particularly evident in K–2 materials, where annotations describe lesson structures but provide minimal direction on how teachers should model thinking, scaffold student responses, or adjust instruction based on student understanding. In multiple lessons, teachers are prompted to interject with clarifying asides, establish comprehension, or guide discussion, yet no examples, sample language, or visual models are provided to support consistent implementation. As a result, teachers must rely heavily on their own experience to determine how to enact these routines effectively, which may lead to uneven classroom practices and inequitable learning experiences (EdReports, 3F). 
· Materials lack guidance to help teachers interpret assessment results and adjust instruction. Assessments tend to emphasize end-of-unit projects, cumulative writing tasks, and “Lab Notebook” responses, which offer rich evidence of learning but do not consistently function as objective, skill-specific checkpoints during instruction. In Grade 3, several major assessments such as “Research Lab” pre- and post-assessments and final project rubrics do not clearly denote aligned standards (EdReports, 3L). While formative assessment guidance is frequently included, materials lack explicit instructions for teachers to leverage assessments effectively. Teachers are regularly prompted to “observe students,” “check for understanding,” or “ensure adequate progress,” yet examples of what proficiency entails or how to respond when students need further support are rarely provided. In Grades K–2, foundational skills assessment is particularly limited, with few assessments focused on decoding, encoding, or phonological awareness. Additionally, materials provide minimal guidance for teachers toward next steps based on assessment data. Teachers will need to supplement materials to interpret student work, identify students’ misconceptions, and plan next steps based on assessment data. 
· Teachers will need to supplement materials to recognize their own pedagogical biases and foster inclusivity of the diverse linguistic, racial, ethnic, and gender identities of students. Materials lack background resources to support teachers in developing deeper historical understanding or guidance in adapting instruction to reflect diverse identities and perspectives connected to the content. 
Impact on Learning [image: Not Rated. Yellow pencil icon with a pink eraser, angled diagonally pointing down and to the right.]
a. ARC Core K–5 demonstrates alignment with research-based practices. 
b. In a peer-reviewed randomized controlled study of kindergarten classrooms, researchers found that a previous iteration of the ARC Core curriculum (Zoology One) was associated with higher scores in comprehension, letter-naming fluency, and reading motivation. Learn more about this study. 

[bookmark: _Toc240483534]WHAT THE PUBLISHER SAYS
Publishers were invited to share information about diverse representation in their instructional materials, professional learning opportunities for Massachusetts educators, and product specifications. The following information was submitted by American Reading Company for ARC Core K–5 (2017).
[bookmark: _Toc240483535]Diverse Representation
Describe how students of diverse races, ethnicities, nationalities, socioeconomic classes, family experiences, linguistic backgrounds, abilities, cultures, religions, genders, gender identities, sexual orientations, and other diverse social identity markers see themselves fully reflected, respected, and valued in your curriculum. Describe also how your curriculum challenges existing narratives about historically marginalized and historically centered or normed cultures, including challenges rooted in systemic oppression. 
ARC Core was intentionally designed to affirm and value diverse backgrounds and perspectives. Careful attention is given to content, texts, tasks, visuals, questions, and assessments so that all children can see themselves and their communities reflected in their curriculum. This commitment is not confined to a single grade or unit; it is embedded across all ARC Core units and central to the texts students engage with every day.
The high-quality books are carefully curated from more than 150 publishers as well as ARC’s own award-winning authors. ARC Press writes and illustrates original trade-quality titles in English and Spanish to fill market gaps and share untold stories. The ARC team intentionally seeks out and elevates texts and authors that represent a wide range of peoples, settings, and cultures—both historical and contemporary—across genres and perspectives. Additionally, student-authored books are published, becoming part of the curriculum and reflecting the communities served.
ARC maintains extensive review procedures for all text collections. Each text undergoes a double-blind review by two certified reviewers, who evaluate readability using multiple measures of text complexity, critically assess the quality of knowledge-building content, and specifically examine diversity, inclusivity, and accuracy while identifying and avoiding stereotypes. Collections are then reviewed holistically to ensure that the combination of voices resists reinforcing stereotypes or omitting critical perspectives. The review team also participates in ongoing professional learning to continuously refine review practices.
The effectiveness of the review process is reflected in the texts excluded from ARC’s collection, in publishers’ revisions or discontinuations of titles following ARC feedback, external research and in the positive responses from students and teachers who recognize the authenticity of the materials. An IES-funded randomized controlled trial conducted in a diverse setting found shifts in both teacher perceptions and student learning behaviors after the first year of implementation. Notably, girls in treatment classrooms defied gender stereotypes in reading interests: they were 26% less likely than girls in control classrooms to prefer books on stereotypically female topics. Additionally, a study by Measurement Inc. confirmed that the Independent Reading Level Assessment (IRLA)—whose developmental taxonomy is one measure of text complexity—is bias-free, further affirming the process.
Unit topics and content—including families, weather, animals, and jobs—are purposefully selected for accessibility and designed with multiple entry points to build on what students already know. Students have ongoing opportunities to share and connect their background knowledge and experiences to the curriculum. Teachers invite students to discuss content in any languages they speak, and variations in dialect and language are recognized as assets that contribute to the academic community. ARC Core provides multiple means of accessing content and demonstrating learning, as well as opportunities for students to explore topics of personal interest. Goal setting, self-monitoring of progress, and peer feedback are integral parts of the student experience.
ARC Core also engages students in age-appropriate experiential learning that connects the curriculum to their lives. For example, Kindergarten students study scientists from diverse cultures and then participate in hands-on science activities. First graders map their own homes, neighborhoods, and towns as they explore communities around the world. In second grade, students investigate jobs essential to their communities and consider issues that affect those roles. Across grades, aspects of culture—from observable and concrete elements to unspoken rules and norms—are explored in age-appropriate ways. In grade 3, for instance, students connect world cultures to traditional tales by researching the civilizations in which those tales originate, examining their time and place, and considering why learning about those contexts matters. In grade 4, students delve into American historical fiction, examining the historical basis of the texts and considering how events such as westward expansion appear differently from the perspectives of Native Americans versus settlers. In grade 5, students study the Civil War through underrepresented histories, researching and writing in depth about individuals from this era. Discussion and debate foster critical analysis of diverse experiences and legacies.
[bookmark: _Toc240483536]Professional Learning
Describe any professional learning opportunities (materials or experiences, publisher-provided or otherwise) available for Massachusetts educators that are designed to support skillful implementation of your curriculum. If there are professional learning opportunities available specifically to support skillful use of the materials with English learners, students with disabilities, students working above or below grade level, and/or students of other diverse social identity markers, please include this information.
ARC Core embeds professional learning supports directly into the curriculum to ensure teachers build both content knowledge and instructional expertise while collaborating through weekly Professional Learning Communities (PLCs).
Across grade levels, the Teacher Guides cite and integrate professional literature that builds teachers’ knowledge in both content and pedagogy, K–1st grade teachers receive professional texts to deepen knowledge of evidence-based practices for teaching reading. 
In addition, weekly PLC plans are embedded within each unit. These collaborative sessions guide teachers in reviewing data, analyzing student work, planning and adjusting instruction, and sharing best practices to ensure instruction is responsive and equitable.
ARC’s Professional Learning (PL) team of coaches support LEAs as they build capacity to successfully implement ARC Core®. Introductory workshops, ongoing and embedded coaching, leadership learning, and Collaborative Learning Network (CLN) deepen expertise, strengthen application to professional practice, and transform school culture for sustainable student achievement.
Introductory Workshop: Beginning the implementation with launch workshops, teachers are introduced to the high-quality instructional materials, evidence-based practices, structures, and routines of ARC Core. Anchored in curricular materials, participants engage in a planning cycle as they work with authentic, complex student texts and receive feedback from Executive Coaches. 
Ongoing and Embedded Coaching: Ongoing coaching provides teachers with immediately applicable supports through modeling, collaborative planning, and one-to-one coaching focused on improving student outcomes. While engaged in side-by-side PL with Executive Coaches, teachers develop a high capacity to deliver strong, grade-level core instruction and differentiated instruction to identify and meet the needs of students across a wide range of skills, interests, and background knowledge.
Leadership Learning Series (LLS): The Leadership Learning Series is designed to build organizational capacity to improve. Through ARC’s system design and leadership support, LEA leaders are equipped to monitor and support their implementation through continuous improvement cycles focused on student outcomes.
Collaborative Learning Networks (CLN): Designed by leaders, for leaders, quarterly CLNS brings together school and district leaders tackling the same urgent challenges as they redesign systems to truly serve all students.
ARC’s job-embedded PL is highly adaptable and flexible to meet the needs of the district and/or school. Targeted professional learning is offered to maximize implementation success in a variety of areas including: Science of Reading, Supporting Success for Multilingual Learners, Special Educator Cohorts, MTSS/RTI, Writing, and Implementation Analysis. 
Together, these supports create a job-embedded professional learning model where teachers continuously refine their practice, deepen content knowledge, and respond collectively to student learning needs.
Learn more about ARC Core PL: Rivet Education’s Professional Learning Partner Guide.
[bookmark: _Toc240483537]Product Specifications
Describe what a school or district needs to implement your curriculum successfully, including instructional hours and technological infrastructure. Provide basic information about what products are associated with the curriculum (e.g., what texts a typical purchase includes and/or what tools and resources are openly available online).
ARC Core is a comprehensive knowledge-building ELA core curriculum that is available in English (K–12) and Spanish (K–5). Aligning to the Massachusetts Learning Standards, it provides the tools that teachers need to support and challenge students at all ability levels to bring them to grade level and beyond. Leaders committed to moving from high-quality curriculum to high-performing systems partner with ARC to build a coherent system that uses data every day to predict end-of-year results. To successfully implement ARC Core, key components to consider are instructional time, materials, technology, and professional learning.
Instructional Time: The daily recommended instructional time for the literacy block, including whole-group grade-level instruction, small-group differentiated instruction, and structured independent practice is 75–120 minutes. Guidance for the duration of each component within the literacy block is provided in the Teacher Guide. Components of the literacy block, such as Reading Lab and Writing, can be separated and distributed throughout the daily schedule. 
Materials: ARC Core consists of four units per grade. Every unit has a print and digital Teacher Guide. Student-facing materials include class sets of grade level complex texts, above grade level read alouds, grade specific Letter Study Notebooks (Unit 1, K), Word Study Notebooks (Units 2–4, K-1), Writer’s Notebooks (Unit 1, K–5), Lab Notebooks (Units 2–4, K–5), Decodable Text Anthologies (Units 2–4, K; Units 1–4, Grade 1), Final Project Organizers (FPOs), Research/Genre Cards, and Writing Cards. Classroom Text Collections include carefully curated research libraries for each knowledge-building unit. ARC’s Independent Reading Level Assessment (IRLA) is a formative assessment used for screening, diagnostics, and progress monitoring. Foundational Skills Toolkits provide small group intervention, and ARC’s digital products provide access to teacher-facing content and student-facing content. All materials are packaged and shipped to be classroom ready, simplifying the distribution and set up process for schools. 
Technology: School Districts implementing ARC Core use SchoolPace, the engine that runs ARC’s digital offerings, and select a digital package that best meets their needs. SchoolPace is compatible with a school’s existing learning management system, it simply requires web access for users to login. SchoolPace subscriptions include eIRLA/ENIL assessment, the IRLA/eENIL Resource Center, The Guide to IRLA Coaching with Multilingual Learners, and IRLA/ENIL Activity Feed. Also with a SchoolPace subscription, teachers have access to Elementary and Secondary IRLA Toolkits used for intervention, Data Grid (a tool for building customized reports), Data Analytics (data management and progress monitoring system for the IRLA/ENIL, with dashboards showing metrics at the student, classroom, grade, school, and district level) and the Book Database. Students have access to the ARC Reads digital logbook and My IRLA digital assessment. SchoolPace features a platform for digital ELA content delivery that is designed to support synchronous and asynchronous instruction. School Districts choose the digital package that aligns with their context. For example, the Digital Access Plus package includes interactive digital teacher guides, editable PowerPoints, read alouds and text recordings, unit specific elibraries, assignment management with online feedback as well as student-facing assignments, writing and editable documents.


[bookmark: _Toc240483538]Response to the Report
We are delighted that ARC Core received an overall rating of “Meets Expectations” in the Massachusetts review process. We appreciate the thoughtful evaluation conducted by the review team and are pleased that reviewers recognized the comprehensive nature of ARC Core and its commitment to providing high-quality instructional materials that support both students and teachers. 
As noted among the program’s strengths, ARC Core’s knowledge-building units engage students in compelling topics through complex literary and informational texts, discussion, research, and evidence-based writing. Through this integrated approach, students build reading, writing, vocabulary, and content knowledge while developing the foundational literacy skills necessary for proficient reading. Instruction includes systematic phonics, decoding, encoding, and word study, supported by decodable texts, differentiated libraries, embedded assessments, and intervention resources within a multi-tiered system of support (MTSS).
ARC regularly reviews and updates its instructional materials based on educational research, implementation data, educator feedback, and curriculum review findings. Enhancements incorporated into ARC Core 2026 were informed by feedback gathered through recent reviews, including the Massachusetts review.
ARC Core 2026 now provides more explicit teacher routines, text-specific questioning sequences, and embedded vocabulary supports within lessons. Foundational skills instruction has been strengthened through expanded fluency practice, cumulative review opportunities, and progresses into advanced word study in Grades 3–5. Additional scaffolds for learners are embedded, while maintaining access to grade-level content and expectations.
ARC remains committed to continuous improvement and to ensuring that educators and students have access to instructional materials that reflect current research and support effective implementation.



Looking for More Information?
· Read the full approved gateway review.  
· Find a Massachusetts district using this product.
· Learn about The CURATE Process, Rubrics, and Frequently Asked Questions.
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Departmental Master Agreement
ARC Core K–5 prequalifies for a Departmental Master Agreement based upon its CURATE ratings. Availability of a Master Agreement depends on completion of the applicable publisher negotiation and approval process. Email DESE-CURATE@mass.gov to confirm availability and learn how to utilize an agreement.
The ARC Core (2017) Review
The SY26 (2025–26)  CURATE review of ARC Core K–5 (2017) resulted from the CURATE Archiving Process implemented during SY25 2024–25).
As part of the Archiving Process, publishers whose K–5 ELA/Literacy instructional materials had been reviewed using a CURATE rubric published prior to August 2021 were invited to have their materials re-reviewed before the original reports were archived. This opportunity reflected revisions to the CURATE ELA/Literacy Rubric. Prior to August 2021, CURATE used a single K–12 ELA/Literacy Rubric that evaluated Foundational Skills at the indicator level. Beginning in August 2021, CURATE introduced a dedicated K–5 ELA/Literacy Rubric that evaluates all components of Foundational Skills at the criterion level.
ARC Core K–5 (2017) was submitted for re-review in SY25, and the review was completed in SY26.
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[bookmark: _Toc240483541]Appendix A: Understanding CURATE Reviews and Reports
Each CURATE panel uses a content-specific rubric to evaluate comprehensive core instructional materials through two complementary domains: Standards Alignment and Classroom Application. Together, these domains provide a comprehensive picture of curriculum quality by examining both what the materials teach and how well they support effective implementation.
Standards Alignment
This domain examines the extent to which core instructional materials reflect the intent, rigor, and progression of the Massachusetts curriculum frameworks. While reviewed curricula have already met a minimum threshold for alignment to nationally recognized college- and career-ready standards, the CURATE rubric evaluates Massachusetts-specific expectations, priorities, and instructional emphases.
Examples include authentic application of grade-level language standards in ELA/Literacy, mathematical discourse and reasoning in Mathematics, scientific sensemaking in Science and Technology/Engineering, and culturally and linguistically sustaining practices across all content areas.
Panel Guiding Question
To what extent do the materials reflect the intent, rigor, and progression of the Massachusetts curriculum frameworks?
Classroom Application
This domain examines how well instructional materials support teachers in implementing rigorous, inclusive, grade-level instruction for all students. Indicators address accessibility for diverse learners, usability for teachers, and the supports embedded within the curriculum to help teachers meet the expectations of Standard I (Curriculum, Planning, and Assessment) and Standard II (Teaching All Students) of the Massachusetts Standards of Effective Teaching Practice.
Rather than evaluating instructional implementation itself, this domain evaluates the extent to which the curriculum provides teachers with the supports needed to implement high-quality Tier 1 instruction.
Panel Guiding Question
To what extent do the materials support teachers in providing rigorous, accessible, grade-level learning for all students through high-quality Tier 1 instruction?
Cross-Cutting Massachusetts Priorities
Across both domains, CURATE evaluates how well instructional materials support Massachusetts' cross-cutting priorities, including:
· Accessibility and Universal Design for Learning. Providing all students meaningful access to grade-level learning through flexible, inclusive design. 
· Culturally and Linguistically Sustaining Practices. Affirming, valuing, and sustaining students’ cultural identities, language practices, and community knowledge as assets for learning while supporting the many ways students think, communicate, and express who they are in school.
· Integrated Disciplinary Literacy. Developing reading, writing, speaking, listening, and language in service of disciplinary learning.
These priorities are embedded throughout the rubric rather than evaluated as stand-alone criteria.
Standards Alignment Criteria by Content Area
	Content Area
	Criterion 1
	Criterion 2
	Criterion 3

	Digital Literacy and Computer Science K–12
	Scope and Progression
	Approach to Instruction
	Not Applicable

	English Language Arts and Literacy K–5
	Foundational Skills
	Text Quality and Organization
	Classroom Tasks and Instruction

	English Language Arts and Literacy 6–12
	Text Quality and Organization
	Classroom Tasks and Instruction
	Not Applicable

	History and Social Science K–12
	Scope and Progression
	Classroom Tasks and Instruction
	Not Applicable

	Mathematics K–12
	Content Standards and Organization
	Grade-Appropriate Practices
	Not Applicable

	Science and Technology/Engineering K–12
	Scope and Progression
	Approach to Instruction
	Not Applicable


Classroom Application Criteria
	Content Area
	Criterion 1
	Criterion 2
	Criterion 3

	All
	Accessibility for Students
	Usability for Teachers
	Impact on Learning


Across both domains, CURATE evaluates cross-cutting Massachusetts priorities including accessibility and Universal Design for Learning, culturally and linguistically sustaining practices, and integrated disciplinary literacy. These priorities are embedded throughout the rubric rather than evaluated as stand-alone criteria.
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CURATE evaluates the alignment and quality of comprehensive core curricular materials to Massachusetts standards, with criteria rated Meets Expectations, Partially Meets Expectations, or Does Not Meet Expectations based on the evidence reviewed. These ratings reflect the alignment and quality of the materials themselves, not how they are implemented locally.
Materials that meet the CURATE Rating Threshold are designated high quality for Massachusetts and provide a strong curricular foundation for equitable, high-quality instruction. That designation does not mean materials require no adaptation, supplementation, or thoughtful implementation planning.
Successful implementation depends on educators’ curriculum literacy and the enabling conditions that support their practice, including sustained professional learning, collaborative learning, and intentional instructional planning such as unit unpacking and lesson internalization. Participating in a robust local curriculum review process can also build implementation capacity by deepening educators’ understanding of a curriculum’s design, learning progressions, assessments, and embedded supports—strengthening both local selection decisions and readiness for skillful implementation and continuous improvement.
Grounding Review Findings in Local Context
CURATE reports provide a baseline for quality, but districts must weigh findings alongside local priorities, data, and implementation conditions, including:
· Student Populations and Needs
Student demographics, language assets, strengths, and learning profiles.
· Community Context
Community priorities, local values, and commitments to culturally and linguistically sustaining education.
· Instructional Systems
Existing instructional frameworks, coaching structures, leadership supports, and assessment systems.
· Professional Learning Capacity
Educator readiness, ongoing professional learning, and available coaching and implementation supports.
· Scheduling Constraints
Instructional time, scheduling structures, staffing, and available resources.
The ultimate goal of local reviews is not to identify a “perfect” curriculum but to determine whether core instructional materials provide a high-quality foundation for rigorous, inclusive, and culturally and linguistically sustaining teaching and learning. These local considerations can be organized around four core questions that move districts from evidence about curriculum quality toward informed selection, successful implementation, and continuous improvement.
Beyond Curriculum Quality: Four Questions for Local Decision-Making
CURATE provides evidence to inform an essential first question in local curriculum decision-making: Is the curriculum high quality? But quality alone does not determine whether materials are the right choice for a particular district or what will be needed to translate the written curriculum into high-quality instruction for students. As district leaders and educators move from CURATE findings into deeper local investigation, selection, implementation, and continuous improvement, four questions can guide decision-making:
1. Is the curriculum high quality? 
What does the CURATE report establish about the quality, strengths, and areas for growth of the materials?
2. Is it a good fit for our vision, students, priorities, and context? 
How well does the curriculum align with our instructional vision, student assets and needs, local priorities, community context, and instructional systems?
3. Are we prepared to implement it well?
What leadership capacity, professional learning, systems, resources, and other enabling conditions will be needed to implement the curriculum skillfully?
4. How will we know implementation is working—and how will we improve it over time?
What evidence will we use to understand implementation and its effects on teaching and learning, and how will we use what we learn to continuously improve?
CURATE and Other IMplement MA Resources
CURATE is one part of DESE’s broader Curriculum Matters: IMplement MA strategy for strengthening curriculum selection and implementation across content areas. Together, DESE’s curriculum resources provide different types of evidence, information, and support that schools and districts can use across the IMplement MA curriculum lifecycle and alongside evidence and considerations relevant to their local context.
Each resource helps answer a different question:
· CURATE
What does a Massachusetts educator review establish about the alignment and quality of comprehensive core curricular materials? 
· Curriculum Guides
What information and evidence does DESE provide about available curricular materials in content areas and contexts not currently reviewed through CURATE?
· Curriculum Dashboard
Which curricula are used across Massachusetts districts? 
· Curriculum Matters: IMplement MA
How do leaders and educators build capacity and create the conditions needed for skillful, equitable, and sustainable curriculum implementation?
Explore IMplement MA Resources
· IMplement MA Guide
Instructional leadership framework that guides leaders and educators through the IMplement MA curriculum lifecycle—from establishing a shared instructional vision and investigating and selecting curricular materials to preparing for launch, implementing and monitoring their use, and building the conditions for sustained, equitable instructional improvement. 
· IMplement MA Self-Assessment
Self-assessment tool that helps educator teams identify their current phase in the IMplement MA curriculum lifecycle, assess progress, and determine next steps based on IMplement MA Milestones.
· IMplement MA Networks
Collaborative learning opportunities that support district leaders to build capacity across the IMplement MA curriculum lifecycle, address common challenges, and learn with and from peers.
· Instructional Planning and Observation Tools
Collection of planning and observation tools to support intellectual preparation for instruction with standards-aligned curricular materials and examination of daily, evidence-based, grade-level teaching and learning in service of the Educational Vision and deeper learning across the Commonwealth.

Page | 1
image3.png




image4.png




image5.png




image6.png




image7.png




image8.png




image9.jpg
o %,
MASSACHUSETTS
ese Department of Elementary
and Secondary Education




