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Have you heard of the Pacific Northwest Tree Octopus? This adorable, arboreal creature lives in the
temperate rain forests of Washington and Northern California. Learn how to help protect this
endangered creature from extinction at zapatopi.net/treeoctopus/!

The only problem? Tree octopi don’t exist. Zapatopi.net/treeoctopus/ is a hoax website, and it’s

been used in studies of American students’ ability to detect fake information online. The findings
are alarming — most middle schoolers, and even many college students, do not identify the
information on the website as false', even though this could be easily ascertained with a simple
web search - a technique known as “lateral reading.”?

Lateral reading is just one skill in the constellation known as media literacy. Children today are
growing up in a world where they will get almost all their information from the internet-- everything
from news and entertainment to local community updates, details about candidates and voting,
medical information, and job searches. In a world where most information is shared and accessed
online, media literacy is an essential life skill.

In Massachusetts, we have a vision of public education that prepares our students to thrive in
college and/or career and positions them for life-long learning. Young people’s ability to use and
create mediain all forms is essential to these goals. Our students’ media literacy is also an
essential ingredient to the continued thriving of our democracy. Active civic engagementincludes
evaluating the news, considering different viewpoints and perspectives, and engaging with public
officials. In today’s America, these activities happen online, and our democracy depends on media
literate citizens.

The findings in this report emphasize the critical importance of media literacy in the eyes of
Massachusetts educators and community members. |invite all readers of this report to partner
with us to advance media literacy education, working towards our shared vision of a
Commonwealth where all students can thrive.

Katherine Tarca
Director, Literacy and Humanities

" See, for example: Unger, Shem and Rollins, Mark. (2019) Don’t Believe Everything About Science Online.
Science Education International. https://files.eric.ed.gov/fulltext/EJ1306175.pdf
2 https://cor.inquirygroup.org/curriculum/collections/teaching-lateral-reading/

@ 135 Santilli Hwy, Everett MA 02149 Q, (781) 338-3000 '§ 1-800-439-2370 & www.doe.mass.edu



Imagine a Future

Many educators believe that Massachusetts could be a national leader in K-12 media literacy
education. In interviews, educators shared the sentiment that leadership from DESE, superintendents,
and community leaders are all essential. But mandates without funding are not effective and need

to be accompanied by funding, guidance, and incentives. One teacher shared her perspective that
“even with mandates and funding, policy is most helpful when it gives teachers tangible and
measurable guidance.”

To build support for systemic change, it is essential to imagine the future.
At the May 13th meeting of Massachusetts Media Literacy Advisory Council,
participants used strategic visioning to imagine the future. Ten years
from now, in 2035, media literacy education in Massachusetts is
thriving and its impact is visible in the community, the schools,
and even in the media.

@ In the Community

ATEAM EFFORT

Parents, grandparents, and caregivers all play an active role
in introducing and reinforcing media literacy to their children
through play and learning activities in the home, and adults’
own learning needs are addressed so that they can support
their children.

A HABIT OF MIND FOR CIVIC ENGAGEMENT

Critical thinking about media and technology has become a habit of mind for all members of the
community, and people are actively using dialogue and discussion to address important local,
national, and international issues as citizens in a democratic society.

THE POWER OF STUDENT VOICE

Young people identify problems and propose solutions on issues in the community that affect
them, using critical thinking, creative expression, and the power of student voice to build
coalitions and make change.

a In the School

FULLY INTEGRATED ACROSS THE CURRICULUM
Students learn and apply media literacy competencies in all grades and across all subject areas,
with support from teachers, technology tools, libraries, and community organization.




ENGAGED LEARNERS

Classroom management problems have decreased because students see the relevance between
what they are learning in school and what is happening in contemporary society. Almost all students
graduate from high school and move easily to college and careers.

OPTIMISTIC ABOUT THE FUTURE

Students are optimistic about their future because their views and opinions are valued and they get
opportunities to learn things they can directly apply to daily life, where media and technology are fully
integrated into social relationships, leisure, and citizenship.

@ In the Media

QUALITY IS EXPECTED
Demand is growing for journalism from a new generation of people who recognize credible information,
are aware of the dangers of disinformation, bias, propaganda, clickbait, sponsored content, and trolls.

RESPONSIBILITY RULES

A new generation of social media influencers and thought leaders use their public voices as creative,
effective, and responsible communicators who earn the trust and respect of the audiences they reach
by being transparent about their processes, funders, and motives.

HUMANE TECHNOLOGY

Artificial intelligence (Al tools and platforms personalize learning, honor intellectual property, and
support human creativity. Because people know how to use them and when to not use them, new
technologies are now carefully designed to promote (not replace or degrade human cognition, emotion,
and social relationships.




Executive Summary

This project began with The Office of Literacy & Humanities at Massachusetts’s Department of
Elementary and Secondary Education seeking to increase attention to and investment in media
literacy education in state policy and resources, especially as it relates to civics education.

Media literacy is a life skill that belongs in every subject area—not just social studies—to support
students’ civic journeys. In today’s digital world, students must be able to think critically, evaluate
sources, and understand media messages’ influences—and this must become a habit developed
via every subject they study at all grade levels, so that students develop the foundational and
advanced-level skills they need to meet the challenges of engaging in democratic society today.

Massachusetts has a longstanding reputation for leading the nation in education and has been a
pioneer in providing students with significant learning opportunities to develop and practice
media literacy-related skills. The state’s support for local innovation has long been a key strategy
for advancing innovation.

To better understand the status, challenges, and opportunities for advancing media literacy education
in K-12 public schools, the Massachusetts Department of Elementary and Secondary Education (DESE)
commissioned this report from Media Literacy Now in partnership with the Media Education Lab.

This year-long study includes a comprehensive literature review, interviews with Massachusetts K-12
educators, an online survey of Massachusetts teachers, and input from national media literacy experts
and experienced education professionals who participated in a three-round Delphi expert panel.

According to Delphi experts, media literacy is “the ability to access, analyze, evaluate, create, and
participate with media in all forms by understanding the role of media in society and building skills
of inquiry and self-expression essential to participation and collaboration in a democratic society.”
This definition is operationalized with these competencies:

@ Access and Operate: |dentify needs and use digital platforms and tools by selecting resources
and materials, comprehending content, and actively interpreting information and ideas.

@ Analyze and Evaluate: Apply critical thinking to identify the author, purpose, and point of view,
and evaluate the quality and credibility of the content of media texts and media platforms.

@ Participate and Collaborate: Work with others in a variety of contexts using digital texts, tools,
and platforms, developing relationships of trust and respect that enable teamwork and problem-
solving.

® Create: Use language, images, sound, and interactivity to express and share ideas in a varietyof
forms and genres, for specific purposes and audiences.

@ Reflect and Act Ethically and Responsibly: Consider the potential impact of media messages on
individuals, environment, and society and reflect on one’s responsibilities as both a consumer
and creator by applying ethical principles.



MAJOR FINDINGS:
Strengths of Media Literacy Education in Massachusetts Public Schools

(@)

Massachusetts educators and experts strongly agree that media literacy is a set of lifelong
learning competencies that can be used in a wide variety of situations and settings, both in and
out of school. Because it includes a focus on critical thinking, analysis and evaluation, digital
wellness, communication, collaboration, and creativity, media literacy enables learners to
successfully adapt to change and to lead meaningful and productive lives.

Already in place in Massachusetts now is important state curriculum standards and infrastructure
that supports robust, high-quality media literacy education.

Three core instructional practices of media literacy are widely implemented in Massachusetts
schools, with educators indicating that most students get the opportunity to engage in (1) guided
reading, viewing, and listening activities, (2) creating media, and (3) conducting an inquiry-driven
research project.

Educators and experts believe that media literacy learner engagement through lessons that
include dialogue and discussion about popular culture and current events. There are noteworthy
also several “bright spots” of effective media literacy in Massachusetts schools, including evidence
of strong and successful collaboration between social studies teachers and school librarians.

MAJOR FINDINGS:
Opportunities for Growth

While media literacy is widely valued by Massachusetts educators, barriers to implementation remain
significant and action is required to address the following issues:

Many Massachusetts K-12 educators also have a partial or incomplete understanding of media
literacy and even define media literacy differently. Additionally, we found that only a handful of
Massachusetts teachers have advanced knowledge of expertise of media literacy.

Three of 21 key instructional practices of media literacy are reported as reaching most or nearly
all students in Massachusetts schools. Most school leaders have not prioritized media literacy
education initiatives. Because it is relevant for all grade levels and subject areas, a high level of
coordination will be needed to ensure all students develop media literacy competencies.

Media literacy competencies are not assessed in state tests, and among teachers, there is low
awareness of media literacy’s presence in state curriculum frameworks. Most are unfamiliar with
relevant curriculum resources or opportunities for professional development. There are few
teacher educators in schools of education who have expertise in media literacy education.



Opportunities for Transformative Impact

The ability to navigate within our complex and ever-changing media landscape depends on

acquiring skills and tools to know how to consume and evaluate information, ask critical questions,
avoid manipulation, and engage in digital spaces safely and confidently. Unfortunately, these skills
are not widely taught to our young people — yet — but Massachusetts is poised to lead the way.

To advance media literacy education in the state that empowers students with the life skills for work,
advanced study, family life, lifelong learning, and citizenship, we need to raise awareness, increase
resources for teachers, and fund initiatives equitably and sustainably.

Informed by this landscape scan and its findings, we recommend the following strategic actions
to DESE to improve implementation of media literacy education across the Commonwealth,
organized by feasibility:

MOST FEASIBLE
Guidance & Support

Provide Model Guidance and Resources

Facilitate Collaboration

Emphasize Media Literacy in Existing Initiatives
Encourage Integration into Local District Strategies

© 0 0 O

MODERATELY FEASIBLE
Funding, PD Expansion, and Pilot Programs

©  Support Educator Training and Innovation
©  Expand the Pool of Registered Media Literacy PD Providers

MORE CHALLENGING
Systemic Changes

Develop an Endorsement or Credential for Media Literacy

Invest in School Librarians as Media Literacy Leaders

Embed Media Literacy into Statewide Student Assessments

Develop a Strategic Plan to Integrate Media Literacy Education Statewide

© 0 0 ©

Massachusetts educators are already implementing media literacy in some classrooms and they

are ready and willing to make media literacy education a priority, but they need stronger institutional
support and a plan of action that enables them to develop confidence, knowledge, and skills. To
ensure every student is equipped to thrive in a fast-changing digital society, media literacy education
must move from the margins to the mainstream of K-12 education.



Introduction

This report, commissioned by the Massachusetts Department of Elementary and Secondary Education
(DESE), explores the status, challenges, and opportunities for advancing media literacy education

in K-12 public schools. This year-long study included a comprehensive literature review, long-form
interviews with 46 Massachusetts K-12 educators, an online survey of 1,275 Massachusetts teachers,
and substantive input from 97 national media literacy experts and experienced education profession-
als who participated in a three-round Delphi Expert Panel Study. This report has seven parts:

Part1

Lays out the definitions of media
literacy as it is understood by

media literacy experts, experienced

education professionals, and
Massachusetts teachers.

Part II

Looks at learner outcomes for
media literacy education, using the
literature review and survey data
from Massachusetts educators to
demonstrate its value to students
in all grades and across all

subject areas.

Part III

Looks at how media literacy is
currently integrated into the
State Curriculum Frameworks,
using evidence from document
analysis, long-form interviews
with Massachusetts educators,
and evaluation by media literacy
experts and experienced
education professionals.

Part IV

Provides data about the
prevalence of media literacy
instructional practices in the
Commonwealth of Massachusetts
during the 2023-2024 academic
year, including a roadmap of

how instructional practices align
with grade levels and subject
areas, and “bright spots” of
exemplary practices.

Part V Part VII

Identifies potential policy actions Lists the references and appendices
that are designed to ensure that including detailed research

every student in Massachusetts methodology and a list of

gets the opportunities, both in commonly used curricular resources
school and at home, to develop for media literacy in History/

media literacy competencies need- Social Science.

ed for school, work, relationships,
leisure, and civic life.

Part VI

Offers recommendations and
a plan of action.

Massachusetts educators are
already implementing media
literacy in some classrooms,
and many are ready and willing
to make media literacy education a
priority. History/Social Science
educators, school librarians, Digital

Literacy and Computer Science teachers,

Comprehensive Health and Physical Education teachers are all playing
an important role in providing leadership and institutional support and
helping to build a locally relevant plan of action. By building capacity
for coordination and leadership, Massachusetts can be a national lead-
er for the effective integration of media literacy across all grade levels
and subject areas.

This report explains how the Massachusetts Department of
Elementary and Secondary Education can take coordinated, practical
action to ensure every student is equipped to thrive in a fast-changing
digital society by moving media literacy education from the margins to
the mainstream of K-12 education.



Methodology in Brief

To inform the implementation of media literacy policy and curriculum in Massachusetts, we developed
a strategy for addressing questions proposed by the Massachusetts Department of Elementary and
Secondary Education (DESE). The landscape scan and policy recommendations presented in this report
were developed through a year-long consultation that used empirical evidence combined with expertise
and experience that has been developed in the field over many years. We worked closely with DESE

to develop a list of research questions and methodologies, and more details about these can be found
in Appendix A. This research was approved by the University of Rhode Island Institutional Research
Board (IRB).

LITERATURE REVIEW
In the pages . o : .
hat foll We reviewed the scholarly and professional literature in media literacy
that follow, we education to identify how research scholarship and insights from
share evidence professional practice were represented, and we included relevant work from
and information disciplines including education, political science, psychology, sociology, and
gained from media studies/communication.

the following

research INDIVIDUAL INTERVIEWS
. Using the literature along with strategic web searches, we identified 150
methodologies: T Massachusetts educators whom we believed could inform our understand-

ing of the implementation of media literacy education in local schools and
communities. We contacted people via email and were able to complete 46
interviews. Participants included classroom teachers, school librarians,
department chairs, health and school counseling staff, educational
technology leaders, and media teachers. We reached out to gain insight from
school staff in urban, suburban, and rural communities across the state.

SURVEY RESEARCH
We reached out to 12,435 Massachusetts educators using a combination of

paid lists, professional networks, and formal outreach through DESE. We
received 1,829 total responses, and after cleaning the data to remove 554
responses with the highest levels of nonresponse, we had a total of 1,275
usable cases. Because participants were free to choose which questions to
answer, not all participants completed all items.

- DELPHI EXPERT STUDY
Survey research with experts is designed to identify the level of expert

consensus using a series of three rounds of questions that require both qual-
itative response and quantitative evaluation. We reached out to 243 media
literacy experts and experienced education professionals in the United
States, and 23% completed Round 1, with 26% completing Rounds 2 and 3.

CURRICULUM CURRICULUM STANDARDS CROSSWALK

We reviewed the curriculum standards in all subject areas and produced
a spreadsheet which aligns items with a definition of media literacy that
includes the competencies associated with accessing, analyzing and
evaluating, creating, reflecting, and taking action.



THE PRACTICE OF
MEDIA LITERACY
EDUCATION

Children and teens are growing up in a world where digital media and
technology are woven into the fabric of their daily lives, affecting the
home and family, school, work, leisure, and civic life. Social relationships
have been reshaped by the many screens of daily life, creating new
expectations and requiring new competencies and habits of mind
(Burns & Gottschalk, 2019). Today, anyone can create and share media
messages with just a little effort. At the same time, rapid changes in
the media environment have led to an erosion of shared beliefs and
interpretations of the world (Habermas, 2022).

10



An Essential Skill for Life in a Democratic Society

Media literacy is essential for life in a democratic society because it empowers individuals to:

®

MAKE INFORMED DECISIONS Only 39% of teens say their classes included any media
Democracies reLy on informed literacy instruction during the 2023-24 school year
citizens who can critically evaluate

news, political messages, and FS o i o

school this year included any
media literacy instruction?

information from various media
sources. Media literacy helps people
distinguish between facts, opinions,
and misinformation, which is crucial
during elections, policy debates,
and civic participation.

RECOGNIZE BIAS AND

PROPAGANDA
Media often contains bias, framing, or FIGURE 1
even deliberate manipulation. Being Students Learn Media Literacy in School

media literate enables people to SOURCE: News Literacy Project, 2024a

recognize these tactics, understand
different perspectives, and avoid
being misled by disinformation or
emotional appeals.

PARTICIPATE EFFECTIVELY IN CIVIC LIFE

A media-literate population can better engage in discussions, advocate for causes,
and hold leaders accountable. It supports active participation rather than passive
consumption of information.

PROTECT DEMOCRATIC VALUES

Media literacy helps defend against threats to democracy, such as fabricated news,
conspiracy theories, and authoritarian propaganda. It supports the values of transparency,
truth, and open discourse.

ADAPT TO A CHANGING INFORMATION ENVIRONMENT

With the rapid spread of information through digital platforms, being media literate
means understanding how algorithms, social media, and digital tools shape what we
see and believe. This is vital for navigating modern democratic life.

11



In short, media literacy equips citizens with the critical thinking and ethical understanding
needed to sustain a healthy, functioning democracy.

For nearly 10 years, media literacy
education has been on the rise locally,
nationally, and internationally.

As Bulger and Davidson (2018, 2) put it, “Media literacy has become a center of gravity for countering
fake news, and a diverse array of stakeholders—from educators to legislators, philanthropists

to technologists—have pushed significant resources toward media literacy programs.” As this report
will show, the result has been a robust evidence base that demonstrates the value of media literacy
learning experiences in a wide range of specific educational contexts, affecting the lives of children,
teens, teachers, parents, and other adults.

But media literacy is also evolving in response to changes in the media ecosystem, as it must. The
dramatic increase of digital content, disinformation, and propaganda has left many people uncertain
about whom and what to trust (Hobbs, 2020). Algorithmic personalization now fuels an attention
economy where likes and shares are monetized. Generative Al is further changing people’s uses of
information, entertainment, and persuasion as 70% of teens have engaged with Al tools, especially
chatbots and Al-supported search. More than 40% of youth use Al tools for language translation.
(Common Sense Media, 2024).

However, fewer than one in five parents say that schools have communicated with families about
generative Al (Common Sense Media, 2024). A meta-analysis of research studies shows that parent
media literacy education can be effective, but many parents lack confidence in their ability to
support the media literacy skills of their children. Some parents “feel overtaken by the dominance
of media and diminished by feelings of intimidation” (Haywood & Sembiante, 2023, 88).

Students also know they need media literacy competencies. A 2024 study of American teens found
that an overwhelming majority of teens (94%) said that schools should be required to teach media
literacy. But, as Figure 1 shows, only 39% of teens reported having had any media literacy instruction
in at least one class during the 2023-2024 school year (News Literacy Project, 2024a).

For all these reasons, American educational institutions schould prepare learners of all ages for
an unknowable future where media literacy competencies will be important for work, life, and
citizenship. Everyone in Massachusetts now needs to develop advanced communication and
technology skills as well as an in-depth critical understanding of the operational and business
logic of algorithm-driven platforms (Spurava & Kotilainen, 2023).

12




Ever-Changing Media Environment

Media literacy is not a new thing. Indeed, the concept of civic spectatorship has been in place in
American public education for over 100 years, since Edgar Dale published How to Appreciate Motion
Pictures in 1934. It was a guide for teachers on using popular film to spur dialogue, discussion, and
civic debates by helping learners develop critical thinking and communication skills (Cain, 2021).
The conceptual framework of media literacy “has always been designed with new and emerging
media forms in mind” (Levido, 2024, 11).

But because information, entertainment, and persuasion is changing so very quickly, it’s easy to be
overwhelmed. Thanks to digital media and technology, people can easily communicate across space
and time using language, images, sound, music, and interactivity, which can help people identify
and solve problems, build coalitions, and increase global understanding (Jenkins et al., 2009). Most
educators appreciate the value of educational technology platforms and programs, which have been
shown to increase reading comprehension and student engagement by supporting differentiated
instruction and student-centered learning environments. But its effectiveness does not happen
automatically: much depends on access, teacher training, and alignment with curriculum goals
(Silverman, Keane, & Darling Hammond, 2024).

Recent high school graduates can remember many different digital media technologies that they
have used during their young lifetimes, but most have never known a world without YouTube. Some
Massachusetts teachers and parents cannot personally remember a time before the internet, when
people went to a library to access information through print and audiovisual media. The rapid
changes to communication technologies in the 21st century pose an ongoing challenge for media
literacy education, as well as for institutions of education and the practice of teaching and learning
more generally (Hobbs, 2010).

The ways that people are creating and
sharing information, entertainment, and
persuasion are changing so quickly that
it’s easy to be overwhelmed.

13



Thanks to digital media and technology, people can easily communicate across space and time
using language, images, sound, music, and interactivity, which can help them identify and solve
problems, build coalitions, and increase global understanding (Jenkins et al., 2009). Most educators
appreciate the value of educational technology platforms and programs, which have been shown
to increase reading comprehension and student engagement by supporting differentiated
instruction and student-centered learning environments. But effectiveness does not happen
automatically: much depends on access, teacher training, and alignment with curriculum goals

(Silverman et al., 2024).

R

Americans spend

6 HOURS
& 40 MINS

(on average)
per day staring at screens,
primarily in the workplace
and at home (Mello, 2025).

The internet has profoundly changed the
nature of music and film entertainment, as
well as journalism and information, and these
changes have affected people’s behaviors as
both c onsumers and creators (Lotz, 2021).
Because of the different ways that people use
media and technology for relationships, school,
work, and citizenship, the knowledge, skills,
and habits of mind needed today are dynamic,
situational, and contextual. However, many
students do not get a chance to learn these
skills either in school or at home (Bruner &
Hutchison, 2023).

Algorithmic personalization and generative Al are accelerating rapidly, and the hype cycle of new
technologies is in full flower, with companies eager to monetize these prediction products, positioning
them as unparalleled opportunities for accelerating productivity and innovation through human-
machine collaboration (Agrawal, Gans, & Goldfarb, 2022). Similarly, only 20 years ago, educators were
not prepared for the rapid rise of YouTube and other social media, which has now fundamentally

changed the way students interact, learn, and communicate with each other. Finally, most educators

appreciate that navigating and comprehending digital texts require skills and strategies that differ
from the use of printed books (Coiro, 2021). To prepare Massachusetts students for the media
landscape they inhabit, educators must appreciate the ever-changing nature of media systems in
society and help learners to use, understand, analyze, evaluate, and create media in all of its many

new and evolving forms.

14



Media Literacy: A Moving Target

There’s plentiful evidence that media literacy is happening in secondary education, but the data are
dynamic and reflect differences in methodology as well as snapshots at various points in time.
Research with a nationally representative sample of American teens ages 14 to 17 years old showed
that 53% of teens in 2020 reported having learned about media literacy or how to analyze news and
media. Rural students, Black teens, and those whose parents haven’t had a college experience were
much less likely to report exposure to this type of learning (Kiesa et al, 2022).

Most educators make plentiful use of media (like textbooks, articles, videos, and websites) in the
classroom, but teaching with media is not the same as teaching about media. Teaching about

media involves consideration of its aesthetic, psychological, sociological, cultural, technological,

and economic dimensions. All around the world, public education systems have adapted to the digital
transformation that is being driven by advances in connectivity, the widespread use of devices and
digital applications, and the ever-increasing demand for digital skills (European Commission, 2020a).
Teaching with technology does not, all by itself, build the foundational competencies required for
critical thinking, creative expression, social responsibility, and citizenship skills (Macgilchrist, 2021).

Because there are so many different types and forms of media, media
literacy is not one simple thing. It’s a constellation of competencies
that reflect the full complexity of human communication in a world
where digital technologies are the norm.

Literacy is Expanding Literacy is Expanding

Al LITERACY

NEWS LITERACY

DIGITAL LITERACY

MEDIA LITERACY

INFORMATION LITERACY

VISUAL LITERACY

7969 977 1989 2010 2013 2024
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Media play a vital role in the lives of American children and teens, and they’re an important resource
for both play and learning. Consider the fact that 90% of children and teens use YouTube daily,

and 15% describe their use as “almost constant” (Pew Research Center, 2024). Children and teens

use YouTube and TikTok for informal learning, and they engage in social interactions with people of
different ages, reporting feelings of joy, connection, and creativity (Rodriguez & Zhao, 2024).

The concept of literacy is well-suited to describe the constellation of knowledge, skills, and
competencies needed for the sharing of meaning through symbols that come in many forms
(Hobbs & Jensen, 2009). Although literacy practices have been traditionally defined as reading,
writing, speaking, and listening, changes to the media environment have helped extend the
concept of literacy to include multiple symbol systems. For example:

To critically analyze a documentary or To use digital platforms and apps, it is
fiction film, an exploration of narrative necessary to have a set of practical skills
structure and film production practices and competencies as well as a strong
helps to reveal a filmmaker’s many conceptual understanding of how data
complex choices (Henry, 2024). are stored, shared, and protected in online

environments (Tinmaz et al., 2022).

To use contemporary journalism and news To understand social media platforms, it is
responsibly, an understanding of the practices important to understand how algorithmic
of information verification and fact-checking personalization and prediction metrics rely
is essential (Caulfield & Wineburg, 2023). on user data (Tactical Tech, 2023).

To critically analyze the quality of information in the field of health sciences, it is necessary to
differentiate between expert opinion, a case study, a cohort study, and a randomized controlled
trial (News Literacy Project, 2024).

Educators address new media and technology
with children and teens by considering

both their benefits and their potential

risks and harms.
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The international community of media literacy educators conceptualizes digital and media literacy

as a dialectic that includes both protection and empowerment (Lacourt, 2024). The concept of
“protection” has long been focused on the perceived need to protect children and young people from
inappropriate media content and the risks associated with social interaction. It also focuses on pro-
moting theresponsibilities associated with privacy, security, and safety. The empowerment perspective
emphasizes the benefits that media provide when it comes to personal agency, collaboration, learning,
play, and creativity. Empowerment and protection frameworks are both useful for helping people to
question the institutional power, biases in representation, and ecological and epistemological issues
concerning how media and technologies shape the nature of knowledge (Mensonides et al,., 2024).

Media and Al Literacy

New skills are needed to navigate a world where artificial intelligence (Al) is changing the relationship
between consumers and creators. There is no doubt that Al is reshaping creative processes,
democratizing content creation, and blurring traditional boundaries between authors and their tools.
Al clearly helps ordinary users who can easily produce a variety of digital content using free

or low-cost tools (Sundar, 2020). But it is increasingly difficult to verify authorship and authenticity;
furthermore, generative Al has fueled debates about copyright and challenged our understanding

of cognition, creativity, and the creative process (Floridi, 2024).

Many educators have significant concerns about inappropriate use of Al, ethical issues, and student
overreliance on Al. Teachers worry about Al’s potential to replace human instruction, erode critical
thinking skills, and exacerbate academic dishonesty (Allen & Kendeou, 2024). But Al is also becoming
an important tool for work and learning, and it is embedded in many of the technologies we use
every day for information search, collaboration, and creative expression (Mazur & Woodland, 2018).

In Massachusetts, the DESE Task Force on Artificial Intelligence (2024) recommended that DESE
review its curricular frameworks to add explicit standards for Al literacy across grade levels and
subject areas, including “both practical skills for using Al tools and critical understanding of Al’s
capabilities, limitations, and societal impacts.”

Teachers need curriculum resources and core concepts regarding
how Al systems function as well as analytic frameworks for
critically evaluating Al outputs, platforms, and the institutions
that create them.
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Educators will need to learn instructional practices to help students address the new relationships
now occurring between individuals and Al tools, including generative Al chatbots. Finally,
professional development (PD) programs and teacher networks will be needed to support the
diffusion of new forms of curriculum and instruction in schools.

Educators see much value in including Al literacy as part of digital and media literacy. At the
international level, there is a recognition that media literacy’s empowerment and protection
framework provide an important balance. When addressing Al, educators must consider the power
and limitations of simulated intelligence as well as the social, economic, and environmental harms
associated with it. According to the Organization for Economic Co-Operation and Development
(OECD) Task Force on Media and Al Literacy, media and Al literacy competencies now include:

Identify needs and use digital platforms and tools Apply critical thinking to identify the author, purpose,
by selecting resources and materials, comprehending and point of view, and evaluate the quality and credibil-
content, and actively interpreting information ity of the content of media texts and media platforms.
and ideas.

Work with others in a variety of contexts using digital Use language, images, sound, and interactivity to

texts, tools, and platforms, developing relationships of express and share ideas in a variety of forms and

trust and respect that enable teamwork and genres, for specific purposes and audiences.

problem-solving.

Consider the potential impact of media messages on individuals, environment, and society and reflect on one’s
responsibilities as both a consumer and creator by applying ethical principles.

This operational framework of media and literacy builds upon approaches used in information
literacy and digital literacy. It’s flexible enough to encompass the ever-changing nature of digital
texts, platforms, contexts, and uses of media and technology.



Coming Soon: A New Test for Media and Al Literacy Competencies

Around the world, experts have been developing valid and reliable measures of digital and

media literacy (Helsper, 2024; vanLaar et al., 2025), and now the Program for International Student
Assessment (PISA) 2029 Media & Artificial

Intelligence Literacy (MAIL) assessment will

measure how young students learn proactively

and critically in a world where production, : - S?
participation, and social networking are —
increasingly mediated by digital and Al tools. ’

Developed by a group of international experts,
the core aim of the MAIL assessment is to

set global standards and support their
implementation. Their newest test, scheduled
to be released in 2029, will be a one-houir,
fully online instrument that assesses the
competencies that enable students to interact Empowering Learners

with digital content and platforms effectively, for the Age of Al
ethically, and responsibly.

An Al Literacy Framework for Primary and Secondary Education

This new assessment will be taken by 800,000 ——
15-year-olds annually in more than 100 countries, E-Q feinnl  @)OECD ll::.org
using a digital platform that will include realis-

tic simulations of the internet, social media, and

generative Al tools. The assessment will provide

a better understanding of the level of skills of students around the world to evaluate the credibility,
quality, and purpose of digital media. The new assessment will help educators around the world take
well-informed actions in supporting learners’ knowledge and skills.

Definitions of Media Literacy

In defining media literacy and media literacy education, advocates and practitioners have developed
“key questions” and “core principles” that serve as the theoretical foundation of their work. In 2023,
media literacy educators gathered to revise a document first created in 2007 called the Core Principles
of Media Literacy Education. This work lays out, in detail, what media literacy is—and what it isn’t. Each
of the 10 principles highlights distinguishing features of effective media literacy education, as

Figure 2 shows. Detailed commentary for each principle offers guideposts for media literacy educators,
highlighting attitudes, values, teaching techniques, and effective classroom strategies.
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In 2023, media literacy educators gathered to revise a document first
created in 2007, the Core Principles of Media Literacy Education.

AM

Expands the concept of literacy to include all forms of media and integrates
multiple literacies in developing mindful media consumers and creators.

Envisions all individuals as capable learners who use their background,
knowledge, skills, and beliefs to create meaning from media experiences.

Promotes teaching practices that prioritize curious, open-minded, and
self-reflective inquiry while emphasizing reason, logic, and evidence.

Encourages learners to practice active inquiry, reflection, and critical thinking about the
messages they experience, create, and share across the ever-evolving media landscape.

Necessitates ongoing skill-building opportunities for learners that are integrated,
cross-curricular, interactive, and appropriate for age and developmental stage.

Supports the development of a participatory media culture in which individuals
navigate myriad ethical responsibilities as they create and share media.

Recognizes that media institutions are cultural and commercial
entities that function as agents of socialization, commerce, and change.

Affirms that a healthy media landscape for the public good is a shared
responsibility among media and technology companies, governments, and citizens.

Emphasizes critical inquiry about media industries’ roles in society, including
how these industries influence, and are influenced by, systems of power, with
implications for equity, inclusion, social justice, and sustainability.

1 Empowers individuals to be informed, reflective, engaged,
and socially responsible participants in a democratic society.

FIGURE 2
NAMLE Core Principles of Media Literacy Education
SOURCE: NAMLE, 2023

The term “media literacy” is but one of several terms used to describe the knowledge, skills, and habits
of mind needed for life in a media-saturated society. Experts and educators have personal preferences
that are rooted in their backgrounds and educational experience. In Massachusetts, the term “digital
literacy” is closely linked to both educational technology and computer science, and many school
librarians prefer the term “information literacy.” Back in 2011, the American Library Association
formally defined “digital literacy” as “the ability to use information and communication technologies
to find, evaluate, create, and communicate information, requiring both cognitive and technical skills”
(ALA, 2012). Today many global experts and educators use the term “media and information literacy”
(UNESCO, 2020). While the term, “digital and media literacy education” was used in the past (Hobbs,
2010), “media and Al literacy” is now ascending in importance (OECD, 2025).
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The term “digital” has now become as ubiquitous as the term “media”

since everyone uses platforms and apps to access content, whether
they are children, teenagers, adults, or the elderly.
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Our comprehensive review of the most recent scholarly literature supports the idea that media

literacy is an umbrella term that encompasses all others (following Livingstone, 2022). These are
some of its key elements that characterize its foundational role:

o The scope of media literacy lies in understanding, analyzing, and creating all types of media.

o The focus is generally on meaning-making, identification of media techniques and target audiences,
and issues of representation.

The primary goal is to strengthen critical thinking and creative expression.
o Atypical question is, “How does this message affect people’s beliefs or behaviors?”

Main concerns include social influence, bias, stereotypes, and representation, authorship, and
ownership, and media production techniques and processes.
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Table 1 shows some closely related terms and highlights some of their similarities and differences:

TABLE 1

Scope, Focus, Goals, Questions, and Concerns of Selected “New Literacies”

CRITICAL
DIMENSION DIGITAL LITERACY NEWS LITERACY iT:gg&@TION MEDIA
LITERACY
SCOPE Using digital technology Understanding and Recognize when Examining media
to solve problems evaluating news information is through lenses of
needed and to locate, power, equity, and
evaluate, and use it ideology
effectively
FOCUS Digital tool use, safety, Role of the press in Search strategies, Bias, oppression,
security, and privacy society, credibility, genres and types of systemic issues,
misinformation information, infor- media ownership
mation ecosystems
PRIMARY GOAL Use digital tools in Cultivate capable Use information for Challenge
collaborative and socially and savvy news lifelong learning and injustice and
responsible ways consumers problem solving influence social
change
TYPICAL QUESTIONS “What are the “Is this information “How can | find the “Whose voices

consequences of my
digital actions?”

accurate and
trustworthy?”

information that will
help me?”

are missing or
marginalized?”

MAIN CONCERNS

Online conduct,
cybersecurity, copyright,
digital divides

Disinformation,
verification and
fact-checking

Use of databases,
norms of citation,
plagiarism, ethical
uses of information

Social justice,
ideology, equity,
power structures
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What Is the Best Definition of Media Literacy in 2025?

Experts in media literacy and the other “new literacies” have been debating definitions for decades.

In our Delphi Expert Panel Study, 97 media literacy experts and experienced education professionals
were invited to offer their own best definitions of media literacy in 2025 using a Delphi

methodology, which is a multi-round research process designed to enable expert consensus to form.
In Round 0, panel members were asked to contribute definitions of media literacy. Using an online
comment tool, they could discuss the definitions, too. For Round 1 of the Delphi Expert Panel Study,
panel members reviewed five definitions of media literacy and added 16 additional definitions,
making a total of 145 comments on them. In Round 2, panel members were asked to evaluate
definitions, responding to the question prompt, “What is the best definition of media literacy in 2025?”
Participants rated 10 definitions on a three-point scale (3 = best, 1 = worst, and 2 = neither) and they
used a comment tool to explain and justify their reasoning. They made 51 comments on eight
definitions. In Round 3, they were able to see eight of the definitions and examine the percentage of
panel members who previously ranked items as “best” and “worst.” They could maintain their

previous score or revise it by reviewing and adding to comments to offer their reasoning. As expected,
this expert discussion process created some consensus, but it also revealed some dissensus.

This definition was the most popular among experts, with 54% of panel members rating it “best” and
only 2% rating it “worst”:

Media literacy means the ability to access, analyze, evaluate, create

and participate with media in all forms by understanding the role of
1 media in society, and building skills of inquiry and self-expression

essential to participation and collaboration in a democratic society.

Best @ Neither @ Worst

o 20 40 60 80 100

This definition positions media literacy as a key feature of civic life. It lightly adapts the legacy
formulation developed by the Aspen Institute’s (1993) definition of media literacy as a set of abilities
to access, analyze, evaluate, create, and participate using a wide variety of media forms (Aufderheide
& Firestone, 1993). It also makes some explicit reference to content knowledge (i.e., understanding the
role of media in society). There is no reference to pedagogy in this definition, but it identifies
outcomes or habits of mind including skills of inquiry and self-expression that lead to a social good
(defined as “participation and collaboration in democratic society”).
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Panel members liked this definition because “it includes both consumer and producer aspects,
knowledge of power structures, and the role of media in people’s lives and how it impacts politics
and democracy/civic participation.” However, some disliked features of the definition, wishing that it
included the concept of reflection, or seeing the reference to democratic societies as limiting media
literacy to only social studies as a subject area. Evidence from the Delphi study shows that members
of the expert panel had different ideas about the definitions of media literacy and were actively
engaged in an ongoing discussion about the value of differing definitions.

© FOCUS ON INQUIRY
The second most popular definition describes media literacy as “the ongoing development of
habits of inquiry and skills of expression necessary for people to be critical thinkers, thoughtful
and effective communicators, and informed and responsible members of society.” The definition
makes clear reference to a pedagogy of inquiry with attention to habits of mind that lead to both
individual and social benefits, but it omits reference to abilities or content knowledge. This
definition was rated “best” by 34% of panel members, with 6% rating it “worst.” Panel members
liked this definition because it is “process-oriented” but had concerns about its relevance in the
current polarized political climate, with some concerns that “the term itself ... and anything
similar (like ‘critical thinking’) now feel politically coded Left.”

Since definitions of media literacy have been at the heart of the “great debates” in media literacy
for more than 30 years (Hobbs, 1998a), it’s no surprise that the Delphi Expert Panel Study shows
that the debates continue in 2025. A close look at two additional definitions reveals evidence of
continuing debates among media literacy experts and experienced professionals.

© CRITICAL MEDIA LITERACY
The third most popular definition articulates a vision aligned with critical media literacy, and
experts either loved or hated this definition: “Media literacy is a process of engaging with media
through critically examining representations, systems, structures, ideologies, and power
dynamics that shape and reproduce culture and society. It is an inquiry-based process for
analyzing and creating media by interrogating the relationships between power and knowledge.”
The language of this definition is aligned with critical theory, a concept that emerged in the 1990s
that builds on scholarship in cultural studies to examine inequalities, structural racism, systems
of oppression, and activism for social justice (Trope, Johnson, & Demetriades, 2021). While 19%
of experts rated it “best,” one in four experts (26%) rated it “worst.” Panel members who like this
definition saw it as precise and inclusive, but others found it too wordy and academic, noticing
how it omits awareness of affective responses to messages. One expert noted, “Awareness of one’s
affective responses to messages and message producers is not purely cognitive.”

This definition also includes a reference to a specific pedagogy (i.e., a process for analyzing and
creating media) using a specific process (i.e., interrogating the relationships between power and
knowledge). This definition reflects how critical theory has had a long and strong impact on the
theory and practice of education. Originally developed by Theodor Adorno, Max Horkheimer, and
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Herbert Marcuse (members of the Frankfurt School), it involves a critique of society and culture by
examining power structures, ideology, and systemic inequality (Engstrom & Beliveau, 2021). This
language signals a focus on empowering marginalized students and communities by validating
their experiences and encouraging critical consciousness (Kellner & Share, 2008). Moreover, the
phrase “power/knowledge” is explicitly referencing the work of Michel Foucault, a 20th-century
French philosopher who believed that knowledge exists within a vast network or system of
power relationships that shape human judgments of “truth.” According to this theory, knowledge
is the product of the interaction between academic institutions, for-profit corporations, and
governments, which define the viewpoints that are included or excluded. Foucault believed that
there are various hidden, implicit (and sometimes intentionally concealed) power relationships
operating at every level of society, from the largest institutions to relationships between
individuals (RobbGrieco, 2018). This theory also considers more recent forms of information
producers like hyper-partisan podcasters and social media influencers who monetize human
attention and re-define what people perceive as “knowledge” (Heitmayer, 2025).

In England, media literacy educators have focused on introducing high school students to

various media theorists like Foucault, but this has led to the creation of a media studies canon
that “implicitly represents theory as knowledge—or, more specifically, as sets of facts that need to
be ingested and reproduced on demand.” This is anathema to genuine media literacy education.
To counteract this problem, experts believe that media literacy theories should be viewed “as
intellectual tools that might help to explain the world—but if they fail to do so, then they should
be open to challenge” (Buckingham, 2016, 1).

NEWS LITERACY
Another definition describes media literacy as -
“identifying and evaluating potential bias and -
motives in media messages, distinguishing fact from
opinion, and determining trustworthiness of
evidence.” Only 5% of panel members rated it
“best.” Experts readily acknowledged that this
definition was too narrow to encompass media
literacy. In Round 1, 31% of panel members
rated it “worst”; in Round 2, this number
increased, with nearly half (45%) rating it
“‘worst.” Some panel members commented that
the term “bias” was problematic, while others
perceived it to “too narrowly focus on
informational texts.” One panel member wrote,
“I’'m concerned this definition may imply that
media literacy and evaluation is totally in the eye of
the beholder and is not attached to ground truths.”
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The News Literacy Project defines news literacy as “the ability to determine the credibility of news
and other information and to recognize the standards of fact-based journalism to know what to
trust, share and act on.” News literacy is an important component of media literacy, and some
educators see it as “less political” than media literacy because it valorizes fact-based journalism.
Some (but not all) educators approach news literacy with attention to the forces that influence
news and information content, beginning with the routines and conventions of journalists and
other information producers and ending with a broad understanding of news media systems
(Ashley, 2019).

The Delphi Expert Panel Study clearly
demonstrates that through a process of
dialogue and discussion a consensus
definition of media literacy can form.

How Massachusetts Teachers Define Media Literacy

Massachusetts teachers have their own understandings of media literacy, and these reflect their
differing levels of exposure (or lack of exposure) to the framings offered by experts and experienced
education professionals. In individual long-form interviews with 46 Massachusetts educators (includ-
ing classroom teachers, school librarians, educational technology staff, and school leaders) we asked
participants to define media literacy. Some made reference to “digital literacy” and others used the
term “information literacy,” but when asked to define “media literacy,” their responses often fell into
four categories: (1) believing that media literacy is the use of educational media; (2) understanding
media literacy as online safety or digital citizenship; (3) conceptualizing media literacy as having an
exclusive focus on the analysis and evaluation of informational texts; and (4) conceptualizing media
literacy as a form of media production, with focus on technical skills or creative expression.

© EDUCATIONAL MEDIA AS MEDIA LITERACY
Some Massachusetts educators appear to understand media literacy as something synonymous
with the use of media texts for teaching and learning purposes. Some individuals defined media
literacy as “comprehending information from nonprint sources,” while others saw media literacy
as “teaching with media.”
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DIGITAL CITIZENSHIP AS MEDIA LITERACY

Some Massachusetts educators think of media literacy as a form of guidance or practical advice
to students that helps promote responsible use of technology. For example, one educator said,
“Media literacy is the ability to understand how to absorb and ingest information that is presented
in a nontraditional format, and then what to do with that information and how to use it in a way
that is both helpful and responsible.” Explicit guidance on responsible use was top of mind for
another educator, who noted that it involves “teaching students how to properly navigate
different media.” This formulation aligns with a concept known as “digital citizenship,” which
focuses on the social norms for appropriate online behavior.

CRITICAL THINKING ABOUT INFORMATION

Defining media literacy as critical analysis of news and information was the dominant definition
among respondents, but some educators explained it more broadly, as a conceptual mindset:
“Having sort of a critical stance toward what one’s consuming, what’s one seeing, reading,
experiencing, in terms of understanding how it’s created, who's contributing, what the meanings
can be, what ambiguities are there.” A few educators explicitly referred to entertainment and
social media, as when one educator said, “Media literacy is the ability to evaluate and judge the
purpose of a piece of media, whether it be reading a newspaper article, watching a movie, a
television show, or scrolling through your social media app as you encounter media.” A school
librarian explained media literacy as “understanding how to locate, assess, evaluate, and ethically
use information that you yourself did not create.” This individual explicitly defined media literacy
as distinct from one’s identity as a media creator. This formulation generally aligns with one

of the three strands of media literacy: the one associated with a focus on critical analysis

and evaluation.

MEDIA LITERACY AS TECHNICAL SKILLS FOR CREATIVE EXPRESSION

In long-form interviews, a few Massachusetts teachers define media literacy with explicit
reference to technical skills needed for the process of creating media. Seven of 46 teachers
called attention to “creating media,” and nearly all of those who did were specialist teachers of
journalism and media production. For some of these educators, their definitions of media literacy
focused on the more technical skills of media production. For example, one teacher defined media
literacy as the process of learning to use a camera, microphone, and editing. Referencing a key
concept of media literacy theory, he said, “There are techniques and tools that are used to convey
messages and even to tell a better story or to even influence people to feel a certain way.”

This teacher went on to say that when many people think of media, they think of it as something
that is produced by professionals, but part of media literacy is learning that “anyone can film
something that’s happening and that might have just as much value as the evening news.”

This formulation generally aligns with one of the three strands of media literacy: the one
associated with communication, collaboration, and creativity.
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Differing Definitions: A Blessing or a Curse?

Evidence from the literature review, the educator survey, in-depth interviews, and the Delphi
Expert Panel Study shows that media literacy is one of a few closely related concepts, each of
which has their constituencies, supporters, and detractors.

In the scholarly and professional literature, new definitions are appearing, too. Some of the newer
terms are explicitly focused on issues related to the increasingly complex intersections between
individuals, digital platforms, social institutions, and the following:

As we learned in the previous section, there are different definitions of media literacy because

Civic media ecology refers to the dynamic,
interconnected system of media tools,
platforms, practices, and communities that
people use to engage in civic life—such as
sharing information, debating issues,
organizing actions, and participating in
democracy. It emphasizes how media
environments shape civic engagement and
how people use digital and traditional media
to co-create public meaning, express
identity, and influence change (Nichols

& LeBlanc, 2021).

Civics of technology refers to the study and
practice of how technological systems,
platforms, and policies affect democratic
life, individual rights, and societal power—
and how citizens can engage with, shape,
and hold those systems accountable. It
reframes technology not just as tools, but as
governance structures that influence our
freedoms, opportunities, and obligations as
members of a democratic society (Krutka,
Heath, & Smits, 2022).

Civic online reasoning is the ability to
effectively evaluate the credibility of online
information that is encountered in a civic
context—such as news stories, social media
posts, videos, websites, or memes—
especially when deciding what to trust, share,
or act upon. Because online reasoning is
different from close reading of text, “lateral
reading” strategies are considered most
useful (Breakstone et al., 2021).

Because media and
technology systems and
institutions are

dynamic and fast-changing,
the knowledge and skills
needed to understand

and navigate them can be
expected to continue to
change in the years ahead.
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The important ongoing debates about the definition of media literacy reflect a larger challenge,

as educators struggle to decide which of these new literacies to prioritize or how to balance them,
especially when resources are limited. Since well before the COVID-19 pandemic, the most used
content formats are digital (Aving & Dogan, 2024). And since new literacies often emerge faster than
educational systems can respond, significant gaps in teacher training, curriculum development, and
student access may occur as better-resourced schools or districts teach more recent trends like Al
literacy well before other schools and districts, widening the digital and knowledge divide.

Media literacy is “a situated phenomenon” that draws on people’s diverse values, positions, and lived
experiences within their information contexts. As a result, designs for teaching and learning “must
be considered within contextual, local, and socially mediated information landscapes” (DiGiacomo,
Muetterties, & Taylor, 2023, 41). There is much benefit to be gained from examining different
definitions and identifying their relevance based on conceptual synthesizing and streamlining, and
this work is best done by and with the members of a participating knowledge community. Media
literacy education has many definitions that have evolved and adapted to changes in media,
technology, and society. It has been said that the “new literacies” are like ice cream, which is made
with common ingredients like cream and sugar, and flavored with additional ingredients like
chocolate, strawberry, or pistachio. The distinctive “flavors” are responsive to the sheer diversity and
complexity of media in contemporary life, and they also reflect different perceptions of social values
and needs, reflecting alignment with various subject matters across the K-12 curriculum. Because
media literacy is an umbrella term, educators benefit from opportunities to review and discuss a
range of definitions, noticing how different concepts may be more (or less) relevant to learners of
different ages.




PART Il

WHY MEDIA
LITERACY MATTERS

In this section of the Landscape Report, we first look at survey
data from Massachusetts educators to demonstrate how they
perceive the relevance of media literacy education. Then we drill
down on learning outcomes, why media literacy matters, and
issues of learner engagement and motivation.
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each one reflects a set of values and priorities. To better understand why Massachusetts teachers val-
ue media literacy, we identified six broad learning outcomes that make media literacy relevant to a
wide variety of Massachusetts K-12 educators. Results of our large-scale survey research with 1,275
Massachusetts educators shows that participants have different reasons for valuing media literacy
education in K-12 classrooms. From a review of the scholarly literature, we identified six learning
outcomes and asked participants to rate these different motivations on a three-point scale from
“least important” to “most important.” Items included:

1 Analyze and evaluate the quality of information sources
2 Reflect on the benefits, risks, and harms of media and technology

3 Develop technology skills and knowledge for college and careers

4  Reflect on the power of stereotypes in media representation

Understand and use media for democratic participation

6  Unleash creativity, self-expression, and confidence

FIGURE 3
Motivations for Media Literacy Education

At the top of the list is the need to help learners to analyze and evaluate the quality of information
sources (M = 2.77,SD =.46). As Figure 3 shows, the next highest priority is for learners to reflect on
the benefits, risks, and harms of media and technology (M = 2.57, SD =.54). Participants equally value
the need to help learners develop technology skills and knowledge for college and careers (M = 2.35,
SD =.62). These reflect the three crosscutting themes that are most closely identified with media
literacy policy in K-12 schools (DiGiacomo et al., 2023).

Three other themes included the value of reflecting on the power of stereotypes in media representa-
tions (M = 2.35, SD =.62); the ability to understand and use media for democratic participation
(M =2.31, SD =.67); and support student creativity, self-expression, and confidence (M = 2.17, SD =.65).

In interviews, we learned that most educators value all six of these motivations and see them as
interrelated and complementary. Previous research has shown that people’s institutional roles,
educational priorities and values, and even their perceptions of media and technology influence
how they prioritize their motivations (Hobbs & Tuzel, 2017).
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Evidence from our interviews with Massachusetts educators showed that:

—

38

DDD
Elementary school teachers are tuned into the benefits,
risks, and harms of media, and deeply aware of how
home language, race, gender, income and dis/ability
affect how children use digital media and how they are

influenced by it.
2

Teachers in urban schools appreciate the opportunity to
build connections between the classroom and the living
room in helping students see the relevance of school to

society.

Social Studies and Science educators value the role of
media and technology in helping people learn how to
participate in democratic society and understand how
advances in scientific research affect our understand-
ing of the world. But they also have concerns about
bringing contentious news and current events into the
classroom, due to concerns about political partisanship
and political polarization.

s

Journalism and Media Production teachers pay attention
to news and current events, teaching both the ideals

of fact-based journalism and the messy realities of bias,
disinformation, and propaganda.

¥
q’ )
N>
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Educational technology coaches appreciate the value
of instructional coaching and know that faculty with
skills in using digital platforms are well-poised to
support innovation in the classroom; they are also
intensely focused on Al literacy and eager to avoid
demonizing Al in education.

R

School librarians focus on how they support students’
information literacy competencies; but they are

also frustrated that they have limited access to reach
students (and their teachers) for sustained learning time.

N

Digital Literacy and Computer Science teachers value
the chance for students to iteratively create and collab-
orate using platforms, apps, and other technology tools.

4

English Language Arts and Arts/Humanities teachers
appreciate student self-expression and student voice
and see media literacy’s value in supporting dialogue
and discussion that builds speaking and listening

skills as well as learner cultural identity and values
formation. Some also appreciate the unique expressive
characteristics of genres including hip-hop, spoken
word poetry, graphic novels, video essays, podcasting,

and infographics.

Health and Physical Education teachers are concerned
about bullying, nutrition, substance abuse, social rela-
tionships, mental health, aggression, body image, and
sexuality, and they place emphasis on teaching about
the potential risks and harms of media and technology.

Er

School leaders and administrators have a practical
big-picture perspective on the value of media literacy in
building skills needed for college and careers, and they
also believe that analyzing and evaluating information
sources is vital to every aspect of daily life, in and out of
school.
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In the long-form interviews, almost all educators brought up the ubiquitous nature of media and
technology, and many of them indicated that they were overwhelmed, concerned, and sometimes
even hostile toward the amount of media exposure that they and their students experience. For exam-
ple, one teacher described news as “hard to escape,” while another educator simply feels “horrified”
about student exposure to social media and notes that her students are “just online all the time.”

Many teachers believe that a generation raised with mobile phones is more vulnerable to challenges
such as bullying, distractibility, attention disorders, self-esteem, and mental health problems.
Educators are also concerned about the way students’ dependence on their devices interferes with
learning, and many spontaneously mentioned the potential benefits of having schools be phone-free.
Several educators cited the positive impact of removing cell phones from schools and districts, and
one teacher frankly admitted he was “a bit of a Luddite,” acknowledging that it’s a gut reaction to want
to ban new technologies.

Educators recognize
that media literacy is
no longer optional
for students because
of the way media

has been integrated
into every area of
their lives.

After stating how important media literacy skills are in
daily life, one teacher explained why it’s so important to
integrate media literacy education across disciplines, saying,
“When we learn a skill or a technique or a strategy in a particular set-

ting, it stays there, right? But when we can apply that same thing across that number of
different settings, we are more likely to build that as a transferable skill that we can then apply
to novel experiences.”
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Why Media Literacy Matters in K-12 Education

There are three main reasons why Massachusetts
educators believe that media literacy matters for
K-12 students, and they have two main concerns
about how to integrate it into instruction.

standard
deviation: 1.5

Mean: 8.7

In our survey of Massachusetts educators,

we asked, “Compared to all the important issues
facing the field of public education today, how
important is media literacy in K-12 education?”
Survey participants responded by indicating a number on a 10-point scale, and the mean response was
8.7 (SD = 1.5), as Figure 4 shows.

FIGURE 4
Educators Rate the Importance of Media Literacy

Then we asked an open-ended question, “What is the reason for your response?” and participants
wrote the reasons for their rating. With the help of ChatGPT’s Advanced Data Analysis, we read and
coded 748 written responses to better understand the thoughts and feelings that participants shared
when writing about the relative importance of media literacy in relation to other

competing educational priorities.

CRITICAL THINKING IS A FOUNDATIONAL SKILL
Many responses explicitly emphasized that media literacy is foundation-
al for developing critical thinking skills, preparing students for civic
engagement, and ensuring they can responsibly navigate the modern
digital world. One teacher wrote, “Media literacy is a crucial 21st
century skill. It should take a backseat only to foundational skills—
literacy, math, etc. With developing mastery of foundational skills,
it would then be important to segue to media literacy.” Another
participant wrote, “Times are changing and to have our students
educated on what they are dealing with on a day-to-day basis, we
must implement these new instructional practices. If we do not, we
fail our students and our future.”

MEDIA LITERACY PROTECTS AND EMPOWERS YOUTH

Teachers recognize that media is a constant presence in students’ lives, and
many noted that students are immersed in digital media, both in and out of school, making media
literacy critical to their ability to engage with the world safely and intelligently. Teachers had concerns
about students’ susceptibility to media manipulation, noting that students are vulnerable to harmful
content, misleading information, and addictive social media practices. Several respondents stressed
the need for digital citizenship education as a protective measure. One teacher wrote, “We are
currently in a crisis when it comes to the media. Legacy media is fading, and social media has led
to the splintering of what was once a mass audience. Many communities now inhabit a local
news desert.”
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MEDIA LITERACY COMBATS DISINFORMATION

Teachers frequently mentioned the growing problem of false or intentionally misleading

information, and propaganda, especially on social media. They expressed concern that students are
regularly exposed to unreliable information and lack the skills to discern credible sources. This theme
also includes concerns about propaganda and misleading information affecting students’ understand-
ing of the world. One teacher wrote, “Misinformation is worse than ever. Disinformation is often as
powerful as information.” Another teacher wrote, “Especially because it is an election year, it is very
important for students to understand the idea of fact-checking and verification of sources of media.”

Students are being raised in a digital age that influences and shapes
them in many ways that they are unaware of. They need to learn
more about how and why that is happening to them.

Massachusetts teachers voiced some significant concerns about the process needed to implement
media literacy into K-12 education.

MEDIA LITERACY COMPETES WITH OTHER EDUCATIONAL PRIORITIES

Teachers frequently mentioned the challenge of balancing media literacy instruction with other
educational priorities, such as basic literacy, math, science, and standardized testing. They noted that
while media literacy is important, time and resources are limited. One teacher wrote, “Students largely
require remediation to get to grade level work. This is outside the scope of that work.” Another
pointed out, “While media literacy is crucial, it must compete with other priorities, such as basic
literacy and math.”

THERE ARE IMPLEMENTATION CHALLENGES THAT ARE CONTEXT-SPECIFIC

Many teachers reported that while media literacy is crucial, it is not consistently taught in schools.
They noted the lack of a standardized curriculum, the absence of explicit guidelines, and a reliance
on individual teachers to incorporate media literacy into their classes. Because media literacy
competencies are not tested, they are often not taught. In many districts, access to websites and
digital platforms are blocked. Plus, there are practical difficulties of implementing media literacy
instruction, including a lack of teacher training, limited instructional time, insufficient funding, and
inadequate curricular support. Teachers expressed frustration that even when they recognize the
importance of media literacy, they often lack the means to teach it effectively. One teacher wrote,
“Our schools are not explicitly, comprehensively, and consistently teaching critical thinking and
media literacy skills. There are people who have developed curriculum to address this, but there is
no requirement to do so.” Another teacher explained that the packaged curriculum used in many
school districts limits the implementation of media literacy, noting, “I think it is very important to
incorporate media literacy strategies in schools; however, | teach a ‘cookie cutter’ curriculum, and
we are not allowed to veer off it.”
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While there is strong support for media literacy among Massachusetts educators, they are also aware
of significant challenges when it comes to implementation. But many have seen for themselves how
talking about media and technology creates high levels of engagement, as students make connections
between the classroom and their lived experience in ways that make school relevant to daily life.

Key Features of Media Literacy Education

Before we examine exactly how media literacy is situated in the Massachusetts Curriculum
Frameworks, it'’s important to note three crosscutting themes that characterize quality media
literacy education.

Media literacy fits organically across the curriculum because it embodies three interrelated practices:
(1) analyzing and evaluating authors, texts, audiences, platforms, institutions, and contexts; (2) digital
wellness; and (3) communication, collaboration, and creative skills. These three crosscutting themes
were evident across all the data and documents we reviewed.

1 Analyzing and Evaluating Authors,
Texts, Platforms, and Contexts

2 Digital Wellness

3 Communication, Collaboration,
and Creative Skills

Analyzing and Evaluating Authors, Texts, Audiences, Platforms,
Institutions, and Contexts

Learning to evaluate the quality of information sources is of central importance to Massachusetts
educators, but sadly, it’s a skill that many adults lack. Adults struggle to differentiate between facts
and opinions, recognize disinformation, hoaxes, and scams, or spot stereotypes. Studies of adults in
Great Britain, Australia, and the United States suggest that most adults are not confident about their
ability to identify false and misleading information online, create a video and post it online, edit a
digital photo, change social media privacy settings, or seek help from relevant authorities if they are
being harassed online (Notley et al., 2024). This is relevant to teacher education because many
teachers have not had any formal exposure to media literacy education themselves.
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Studies of the critical analysis skills of young people show that the learning context matters

(Dodel & Mesch, 2018). One study examined the critical analysis skills of teens who were asked to
evaluate digital media posts about voter suppression and election propaganda from the 2020
presidential election. While no statistically significant differences were found between Black, Hispanic,
white, and other students, most had only beginner level skills amounting to general skepticism. They
did not ground their analysis in evidence. Researchers note that critical analysis skills were enhanced
for students who had contextual knowledge about racialized politics in the United States, an under-
standing of political bots, computational propaganda, and disinformation campaigns (Coopilton et al.,
2023). Another study examined how Black and Latinx teens critically evaluate race-related digital
content, including Twitter posts on immigration, a meme about Harriet Tubman, and a Russian
disinformation campaign that targeted African Americans. Few participants demonstrated mastery
on tasks that required them to evaluate social media content and recognize intentionally misleading
information and racism in media (Tynes et al., 2021).

.1

For people of all ages, online harassment, hate speech, propaganda, scams, and an abundance of false
information are now something that is expected as just part of everyday life. Many people are
routinely exposed to social media influencers who say outrageous things. Others come to enjoy
engaging in rage-baiting, a form of entertainment where people seek to get a reaction from their
followers. Coordinated disinformation campaigns and informal online sharing practices can also
create flashpoints that shape public opinion, affect financial markets, influence elections, and
threaten democracies. Manipulative persuasive tactics are used to mislead people for private gain.
Information is easily distorted in ways that amplify narratives on certain political issues in ways that
exploit existing divisions in society (DiResta, 2024).

For these reasons, learning how to analyze and evaluate media content is an important priority for
students in secondary schools. One good example is the practice of lateral reading, which helps people
determine an author’s credibility, intent, and biases by using techniques that professional fact-checkers
use. Lateral reading involves leaving an unfamiliar website to search for information about a source’s
credibility via additional sources. It’s rooted in the belief that if other reliable sources confirm what
you're reading, you can feel more confident about its credibility. Research conducted by the Digital
Inquiry Group, formerly the Stanford History Education Group, led by Professor Sam Wineburg,

shows evidence that lateral reading can be learned. In one study, Weinburg and colleagues (2023)
worked with six twelfth-grade government teachers in a U.S. city to teach six lessons on evaluating
online information. Compared to students in government classes that did not include lessons on
lateral reading, students in the treatment group classrooms significantly improved in their ability to
evaluate digital content, nearly doubling their scores from pre- to post test.
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There are emotional dimensions of news that
challenge its value as a source of information
essential for citizenship.

Students’ attitudes toward news and journalism are influenced by their lived experiences in the home
and family. Researchers have documented the opinions of news avoiders, the people who anticipate
that news will make them anxious and angry. For people who see news as dominated by stories about
crime, terrorism, and partisan bickering, exposure to news can create feelings of fear and uncertainty
that combine with powerlessness or lack of control. News avoiders do not feel that news is relevant to
their lives. Educators must be sensitive to how different lived experiences and familial histories may
render some groups more ambivalent toward or even distrustful of news. Toff and Neilsen (2022, 697)
write, “Promoting more informed societies requires grappling with these entrenched perspectives.”

Some people have even touted the intentional avoidance of news as a strategy to cope with poor
quality information. Some researchers have called it critical ignoring, a strategy of selectively filtering
and blocking out information to limit exposure to false and low-quality information (Kozyreva et al.,
2023). Some educators believe that critical ignoring may be a media literacy practice if it empowers
people to shield themselves from the excesses, traps, and information disorders of today’s attention
economy (Good & Ciccone, 2025). There are both cognitive and social dimensions to consider as
people seek to escape the repetition of high-profile news which activate feelings of information
overload and exhaustion (Villi et al., 2022).

Digital Wellness

Media literacy can help address the challenges, risks, and inequalities of living in a digital age, and
this cluster of competencies is sometimes framed as “safety and civility” (Alkam & DiGiacomo, 2024).
Cross-national studies of children’s internet use reveal that youth are exposed to a variety of
intentional and unintentional risky online experiences, encompassing a wide spectrum of online
activities that affect psychological, social, cognitive, and physical well-being. For some children

and teens, a lack of knowledge and competencies may combine with individual psychological
vulnerability to contribute to increased risk (Machackova et al., 2024).
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Beyond the potential harms associated with the content of digital media, there is substantial concern
about rising uses of digital media in young people’s lives, with concerns about mental and physical
well-being, privacy and surveillance, materialism, digital dependence, sexuality, aggression, and
violence being of greatest concern (Christakis & Hale, 2025). Around the world, there has been an
important emphasis on protecting and promoting children’s rights in the digital age, with online
safety issues ranking top in all countries (Third, Livingstone, & Lansdown, 2025).

But because online safety education has not been as effective as it could be, it has come under
criticism. A meta-analysis of online safety programs for K-12 schools examined programs on cyber-
bullying, online sexual exploitation, sexting, fraud, hacking, and identity theft, suicide and self-harm,
and internet overuse or addiction. Many of these programs teach content and skills that do not align
well with the specific dynamics of the actual online risks children face, such as sexual exploitation
or sexting. Instead of building stand-alone online safety programs, some research evidence suggests
that it’s better to integrate internet-specific knowledge and skill sets into
broader, evidence-based health and prevention programs on bullying,
sexuality, dependence/addiction, or abusive relationships (Finkelhor
et al., 2021).

Public education’s

failure to equip people
with digital skills and
knowledge has created
numerous opportunities
for scammers and
criminals who exploit
people’s lack of knowledge
and skills.

People who work in educational institutions are often key targets of scammers and criminals.
Cyber-attackers use malware, scams, and other strategies to target vulnerable users who
indiscriminately click on things. One recent study reported over 9,300 confirmed cyber incidents
across more than 5,000 K-12 institutions studied (Merod, 2024). Besides phishing and social
engineering, there are data breaches, denial-of-service attacks, and malvertising—malicious
software usually disquised as an ad that infiltrates networks to steal information (Firch, 2024).
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Apart from government and public pressure, platform companies have few incentives to help
people develop digital skills and knowledge to protect themselves from attackers. Their business
model involves collecting and monetizing vast stores of data as part of a process of selling human
attention to advertisers. Algorithms optimize the display of content to promote engagement, which
tends to promote and amplify divisive, polarizing content. As algorithmic personalization is used by
digital platforms, it can also narrow people’s exposure to diverse views and perspectives, leading
to a decreased public sphere (Zuboff, 2018). Online platforms have also made it more difficult for
governments to maintain the integrity of elections, ensure a free and plural media, and protect the
democratic process from disinformation and other types of manipulation (European Commission,
2020b). In the coming years, the American public will need to make important decisions about how
platform companies should be regulated in ways that serve the public interest.

Communication, Collaboration, and Creative Skills

Media literacy involves much more than lessons on online safety. Children need support from both
families and schools to gain the critical, informational, and creative skills they need to thrive in a
digital world (Livingstone et al., 2021). Media literacy is a form of lifelong learning that involves
learning, unlearning, and relearning (Varga & Egervari, 2022). Such work requires sensitive and robust
consideration of the emotional, social, political, economic, and ethical dimensions of media texts,
platforms, and technologies as vital components of work, life, citizenship, family, leisure, and social
relationships (Davis, 2023).

S

Many American children and teens actively create media as a form of play, self-expression, and
learning, though precise statistics on the prevalence of this activity are limited.

Notably, And,
(o) (o)
74% 63%
of teens say digital platforms make them feel say digital platforms give them a place to
more connected to their friends. show off their creative side (Faverio, Anderson,

& Park, 2025).

Educators can help to develop the technology, collaborative, and creative skills that are vital for
student success in relationships, college, and careers. Long-form interviews with Massachusetts
teachers show that some understand the power of cultivating students’ communication skills,
creativity, and collaboration skills through media literacy and media production activities.
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A large majority of teens (but not as many teachers) see digital and
social media as a positive space for friendships and creativity. When
students can effectively communicate, collaborate, and exercise
creativity, their social power grows.

Numerous Massachusetts educators told us about creative, collaborative, or hands-on learning they
had implemented that use media production activities. “Learn by doing” is the mantra offered by one
teacher we interviewed, who emphasized that students need to be media creators themselves before
they can truly understand and analyze the choices made by others. Another teacher noted how
important it is for students to use technology to communicate and share information, “whether for
facts or just for fun.” One teacher aimed to empower students to be storytellers, while another wanted
to deepen students’ intrinsic motivation to make something great. According to this teacher, the secret
is, “Let students create in their own way.” Another Massachusetts teacher noted that students can
choose to reproduce, copy, or challenge conventional ideas found in media representations. Another
stated, “Hands-on media creation puts students in the driver’s seat of making executive decisions and
critically thinking about the choices they are presented with in media.”

In one Massachusetts middle school, we learned that students take ownership of a live broadcast,
where they go into the community, find stories, film, do interviews, and put it all together. In-studio
interviews and segments where students interact with others help them appreciate the connections
that exist across the school community. Our interview data show that some Massachusetts
educators value and work to develop students’ interpersonal, social, and public speaking skills.
They aim to advance their technical proficiency with media tools and platforms, foster their
creativity through various forms of media production and storytelling, and encourage collaboration
skills through group projects, community engagement, and peer support.




PART Il

WHERE DOES
MEDIA LITERACY FIT?

In Part Ill of the Landscape Report, we look at how media literacy
is integrated into the State Curriculum Frameworks, using evidence
from the literature review and document analysis, long-form
interviews and surveys with Massachusetts educators, and the
Delphi Expert Panel Study of media literacy experts and
experienced education professionals.

Each of the different subject areas has an important connection
to the knowledge and skills associated with media literacy.
Media literacy learning outcomes can be found in the following
Massachusetts State Frameworks:

e History/Social Science

e English Language Arts and Literacy

» Digital Literacy and Computer Science

e Comprehensive Health and Physical Education

o Arts

e Science, Technology & Engineering

* World Languages

e (Career and Technical Education: Multimedia Production and
Broadcast Standards and Skills
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History/Social Science and Civics

Media literacy has long been conceptualized as a dimension of citizenship education because
participation in the public sphere involves engaging in activities such as discourse, debate, publish-
ing, and collective action (Rheingold, 2008). Learning to ask good questions, seek out information on
relevant issues, evaluate information, and engage in dialogue with others are fundamental features of
citizenship, just as they are features of effective media literacy. In schools, media literacy education
generally emphasizes safety and civility, information analysis, and civic voice and engagement

(Garcia et al., 2021). Media literacy education also invites learners to contextualize their relationship
with old and new technologies (Flynn, 2024) and extend critical thinking to topics and issues

including the First Amendment and the business models of publishing, journalism, broadcast television,
the internet, and social media. Students also learn about laws that regulate these media, including
media ownership, libel, privacy, copyright, and platform regulation. Other topics include media’s role
in information inequity, political polarization, and the representation of marginalized groups, the
government, and the public in books, movies, and other media (Masyada & Washington, 2016).

Focus on Analyzing and Evaluating News and Information

For more than 10 years, there’s been growing global concern about the impact of so-called fake news
on the health of democratic societies (Sanchez & Middlemass, 2022). Fears about the erosion of
institutional trust have increased educators’ interest in news and media literacy, and that has led state
departments of education to incorporate media literacy into state standards. A national survey of state
departments of education about media literacy standards found that 75% report that media literacy
instruction is included in their standards in some form. Half of those who answered “yes” in 2023

had answered “no” in 2021 (Media Literacy Now, 2024).

Most of the momentum for media literacy
education revolves around one primary
concern: judging the credibility and veracity
of news and information.
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But even when teaching analysis and evaluation skills, social studies teachers may have a variety of
different goals. Some may choose to focus on teaching historical thinking, while others focus on the
acquisition of content knowledge, or on reasoning about claims and evidence. A study of high school
social studies teachers in one school who implemented lessons in lateral reading revealed that
teachers’ differing goals influenced their pedagogical decisions. While some teachers wanted students
to focus on gaining historical content knowledge, others wanted students to extend historical thinking
to a new context by examining contemporary sources found on the internet. Although teachers in

this study were provided with the same PD and the same lesson plans, they took their instruction in
different directions. For this reason, researchers recommend that PD experiences give teachers
opportunities to reflect their curricular goals and consider how they may align with or diverge from
learning outcomes of media literacy (Reynolds, 2025).

Just Watch the Video

Like most American teachers, many history and social studies teachers use videos in the classroom, but
just watching videos does not help students learn to critically analyze their content or format.

Figure 7 shows a sample of popular videos used in History and Social Science education. A study of
181 high school social studies teachers who use Crash Course videos on YouTube found that teachers
used the videos as a lecture replacement, a review, or a way to introduce new content. Because
videos are used as an alternative to reading textbooks or listening to lectures, students may some-
times be asked to answer comprehension questions. But researchers found that teachers hardly ever
ask students to critically interrogate the video’s content, medium, or message. History teachers like
using short educational videos for addressing controversial issues or difficult histories because they
give them some personal distance from the content being shared (Miles, Compton, & Herold, 2024).

History
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This finding confirms previous research showing that few social studies teachers have the training or
skills to feel comfortable engaging students in historical film analysis (Donnelly, 2014). For decades,
researchers have noted that when the topic of film comes up, social studies educators generally share
lists of the types and content of films they use in class; only a few studies have examined social
studies teachers’ decision-making about, and pedagogy with, film in the classroom (Stoddard, Marcus,
& Hicks, 2017). Interviews with college faculty showed that teachers experience a challenge in
balancing the ease of watching a video with the practice of “really sitting with a text and doing a
close reading” (MacDougal & Ruediger, 2023, 1).

With effective PD, social studies educators will be able to connect and apply media literacy concepts
and skills when using videos and films. Without explicit media literacy education that helps students
to carefully unpack the constructed messages in film representations of history, some believe that
videos and historical films have the potential to convey historically problematic messages to students
“‘which neither they nor their teachers are prepared or willing to confront” (Metzger & Suh, 2008, 103).

Widen the Lens: Media Literacy in History/Social Science

Experts commented on the need to widen the lens to ensure that media literacy education not
maintain an exclusive focus on credibility assessment. In the Delphi Expert Panel Study, we asked
97 media literacy experts and experienced practitioners to respond to the question, “Which aspects
of media literacy best align with civic learning and preparation to participate in democratic society?”
Participants reviewed five items and could add additional items as needed. In a subsequent round,
participants rated items and used the comment tool to discuss and justify their ratings. In the Final
round, participants could review the anonymous data supplied by all participants and were given an
opportunity to re-evaluate their responses. Over the course of three rounds, participants generated
17 statements regarding core knowledge, skills, dispositions, and values for media literacy in social
studies. After two Rounds that involved discussion, consensus formed around these five statements
that were identified as most important. Table 2 shows these findings. Only one deals explicitly with
source credibility, and one deals with knowledge about media-government relationships. Most
concern specific habits of mind needed to participate as both an information creator and consumer
in democratic societies.
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TABLE 2

Delphi Experts Identify Most Important Priorities for
Media Literacy in Civics

PERCENT CONSENSUS

55% Developing an appreciation of both freedom and social responsibility when it comes to communication and
expression

49% Developing knowledge to understand the complex relationship among politicians, the government, and
the media as it shapes public perceptions and policies

47% Promoting ethical digital behavior

40% Being able to navigate the information environment and not add to “information pollution”

38% Becoming a “truth seeker” by asking questions, seeking deeper understanding, and not settling for super-

ficial answers, and being willing to consider different viewpoints and perspectives, even if they contradict
current beliefs

Media Literacy for Civic Impact

Media literacy programs have been shown to increase students’ capacity and motivation to engage in
community civic activities of many kinds. Survey research on adolescents and young adults has
demonstrated that media literacy education is associated with increased online political engagement
and increased exposure to diverse perspectives (Kahne, Lee, & Feezell, 2012). A study of more than
400 American high school students in Maryland found that media literacy education positively affects
their reasons for information-seeking, knowledge, and news analysis skills, which independently
contribute to adolescents’ intent to participate in civics in the future (Martens & Hobbs, 2015).

Experimental designs have also shown that exposure to media literacy education is associated with
increased accuracy in judging truth claims tied to controversial public issues. In an experiment
embedded within a large nationally representative survey of youth ages 15 to 27, participants were
asked to judge the accuracy of one of several simulated online posts. As expected, young people
evaluated the accuracy of content by considering how it aligns with their existing beliefs. Those with
exposure to media literacy education were better able to identify inaccurate content even when it
aligned with their existing beliefs. Although youth’s level of political knowledge did not improve
judgments of accuracy, exposure to media literacy education did (Kahne & Bowyer, 2017; 2019).
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Although it can make an important contribution to civic education,
media literacy education is not a panacea that automatically
improves the quality of civic engagement.

Research conducted with high school students who received weekly interventions applying the
citizenship model of media literacy showed some evidence of long-term political engagement among
marginalized youth, although increases in media literacy skills did not necessarily lead to civic
participation (Romerd, Supa, & Hodbod, 2022). Increased levels of media literacy may not be sufficient
to offset the role of racism, poverty, and other structural reasons for low civic activity (Bucholtz,
Silkane, & Davidsone, 2024).

Guiding Principles in History/Social Science Curriculum in Massachusetts

The Massachusetts History/Social Science Curriculum Framework, adopted by the State in 2018,
includes substantial emphasis on the literacy practices that underpin civics at all grade levels.
Practices like formulating questions, conducting research, evaluating sources, and synthesizing
information are deeply aligned with reading, writing, speaking, and listening. Strong communication
skills are essential for civic learning because they help people become discerning consumers and
creators of news and information. These are three important strengths of the Curriculum Framework
in History/Social Science:

Being a critical reader is explicitly formulated in Guiding Principle 8 which states, “An effective history and social
science education incorporates the study of current events and news/media literacy. When teaching history and
social science, teachers have a unique responsibility to help students consider events—including current events—
in a broad historical, geographical, social, or economic context. The Framework’s News/Media Literacy standards
for Grade 8 and high school are explicitly designed to help students take a discerning, analytic approach to what
they read, hear, and view. Applying these standards, students learn to “evaluate information, question and verify
its source, distinguish fact from inference, and use reasoned judgment supported by evidence from varying
degrees of bias.”

Being a responsible creator of media is formulated in Guiding Principle 9, which states, “An effective history and
social science education teaches students about using data analysis and digital tools as research and presenta-
tion techniques in the social sciences.” The focus singles out the creation of “digital exhibits that combine visual
primary sources, video, and computer graphics to convey complex stories and interpretations of the past.”

Being a self-aware and reflective communicator is formulated in Guiding Principle 10, which identifies practical
civic skills that involve how to “engage effectively with others” by “increasing students’ understanding social
awareness and their capacity to participate in dialogue across differences” and “collaborate respectfully with
diverse peers.”
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In Civics, there is also a focus on helping students gain knowledge about the First Amendment and
the press, and this content is explicitly called out in Grade 8, as students should be “prepared to
discuss complex and controversial issues and ideas with people of different views, learning to speak
with clarity and respectfulness.” Students learn about freedom of the press in Topic 7 and are
expected to gain the following knowledge:

Why freedom of the press was included as a right in the First Amendment to the United States
Constitution and in Article 16 of the Massachusetts Constitution

© How freedom of the press means the right to express and publish views on politics and other
topics without government sponsorship, oversight, control, or censorship

© How a free press can provide competing information and views about government and politics

© The different functions of news articles, editorials, editorial cartoons, and “op-ed” commentaries.

However, there is no mention of the watchdog function of the press as a check on government

power or the nature of the relationships between media institutions and government sources, topics
that members of the Delphi Expert Panel Study explicitly called out as priorities, and which may be
more appropriate for high school students. While strengthening skills of media literacy is identified in
Topic 7, the focus is on analyzing and evaluating information and opinion in print and online media.
Students learn to analyze the point of view and the claims of an editorial, editorial cartoon, or op-ed
commentary on a public policy issue. The study of social media influencers and advocacy-oriented
videos could help to ensure that skills learned in civics transfer to the media environment students
experience in daily life.

Civic Education Leadership in Massachusetts

The history of civic education leadership and advocacy in

Massachusetts offers important context that could be leveraged 5 o : Ji¥ g5 & %
o . [ Ol e
to advance media literacy in the Commonwealth. Educators Sl B Iy B ; ."-“S,mf)_ ..

and policymakers coordinated efforts to address the alarming
decline in civic knowledge and participation among young
people by establishing the Massachusetts Civic Learning
Coalition (MCLC) to advocate for systemic reform. Founded

by iCivics, Generation Citizen, and the John F. Kennedy Library
Foundation, the MCLC now consists of over 60 organizations
including the Massachusetts Council of Social Studies, and the
Center for Information & Research on Civic Learning and

FIGURE 6

Engagement (CIRCLE), Education Development Center, Students at the Massachusetts Civic

Facing History and Ourselves, and Partners in Democracy. o) 35S IO et e el 15, Ly
Library in 2025.
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Civics is not just as knowledge acquisition. It’s project-based learning
and participatory democracy—involving real-life problem-solving and
engagement with local issues.

In 2025, four events were held in Boston, Worcester, Springfield, and Dartmouth as regional

“science fairs for civics,” where students from 61 districts shared real-world action they are taking on
community issues such as teen mental health, road safety, housing and homelessness, and educational
equity. Figure 6 shows an image from an event, which provides students with the opportunity to share
their civics projects with local community advisors and each other, receive feedback on their work,

and be recognized for their civic engagement. This initiative was made possible by advocacy by MCLC
in collaboration with legislative and other partners, which led to mandates in state law. In “An Act to
Promote and Enhance Civic Engagement” (Chapter 296), also known as the Civics Education Law,

key provisions include:

& &

REQUIRED CIVICS PROJECTS CURRICULUM REVISION
All eighth graders and high school students must Schools were required to revise and strengthen
complete (at least once) a non-partisan civics curriculum, integrating history,
student-led civics project. government, and media literacy.
R VOTE
PROFESSIONAL DEVELOPMENT STUDENT VOTER REGISTRATION
Funding and training opportunities were The law includes a call to establish a statewide
created to help educators effectively deliver program for high school voter registration.

civics education.

CIVICS PROJECT TRUST
The law included a provision for funding
that must be renewed each year to support
implementation.




A study of students’ chosen topics could offer insight on whether and how media literacy education is
integrated into civic education in Massachusetts. Issues like support for local journalism, public access
television, media and mental health, cell phones in schools, subsidized telephone and internet
connectivity for low-income residents, and regulation of social media content are just a few of the
many media-related civics topics that could be of interest to students.

English Language Arts

English language Arts (ELA) educators at all levels are helping learners develop the knowledge, skills,
and competencies needed for life in an increasingly digital and mediated world. For people of all ages,
media play an influential role in “organizing, shaping, and disseminating information, ideas, and values”
(Kellner & Share, 2007, 3). In a Position Statement on Media Education published in 2022, the

National Council of Teachers of English identified three core themes that make media literacy
education fundamental to teaching and learning in ELA education:

o Exploring representation and power through critical reading, listening, and viewing
o Empowering voice with writing, speaking, and self-expression
© Increasing relevance by critically examining digital media and popular culture

The Common Core State Standards (CCSS) placed a strong focus on research and evidence-based
writing, but they did not include a standard for technology and media. Students are guided to conduct
research projects, gather relevant information from multiple sources, assess the credibility and
accuracy of each source, and integrate the information while avoiding plagiarism. Through critical
reading of informational texts, students analyze how authors use evidence to support claims,
distinguish between fact and opinion, and evaluate the reasoning and relevance of arguments
presented in texts (Common Core Standards, 2010). A single line in CCSS notes that students must

be able to “analyze and create a high volume and extensive range of print and nonprint texts in

media forms old and new.” For some composition and writing teachers, the idea that “texts” could

be multimodal symbolic works that convey meaning was quite liberating (Dalton, 2012).

Massachusetts ELA Curriculum Framework

In the 1990s, “critical viewing” was included in the Massachusetts standards as teachers sought ways
to incorporate media literacy instructional practices into the curriculum (Hobbs, 1998b). It was
removed when Common Core State Standards were incorporated into State Curriculum Frameworks.

The current (2017) ELA State Curriculum Framework states that students should be “familiar with the
strengths and limitations of various technological tools and mediums and can select and use those
best suited to their communication goals” (17). Although there is no mention of media in relation to
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DESE guidance on text complexity and reading comprehension, there has been a considerable amount
of research evidence on this topic from experts in reading comprehension since the framework was
developed (Coiro, 2021).

References to media literacy instructional practices can be obliquely found in the Speaking and
Listening strand, where “conversation, collaboration, responding to media, and gaining information
throughlistening and viewing” acknowledges the importance of identifying a speaker’s point of view
andevaluating their reasoning. In the portrait of students who meet the Standards, it also states:

Students employ technology thoughtfully to enhance their reading, writing, speaking, listening,
and language use. They tailor their searches online to acquire useful information efficiently, and
they integrate what they learn using technology with what they learn offline. They are familiar
with the strengths and limitations of various technological tools and mediums and can select and
use those best suited to their communication goals.

Elsewhere in the document, there is the recognition that “digital texts confront students with the
potential for continually updated content and dynamically changing combinations of words, graphics,
images, hyperlinks, and embedded video and audio.” There is some explicit guidance on the value

of shorter texts, as the ELA State Curriculum Framework (2017, 12) notes that “adults keep current
on world, national, and local events and pursue personal and professional interests by reading and
listening to a host of articles, editorials, journals, and digital material.” Shorter texts can build
background knowledge, provide counterarguments, or even “show how the extended text’s topic is
treated in another Lliterary genre or medium, such as film or visual arts.”

The focus on the ELA Guiding Principles center on informational
texts, and little guidance is offered on how to teach about media and
technology in the lives of children and teens or examine the genres of
digital media that are associated with entertainment, persuasion, or
social relationships.

Entertainment and social media offer moral lessons about social values just as literature does.
Literacy experts readily acknowledge that entertainment media, the internet, and the texts that
readers and writers themselves create are now shaping people’s identity as readers and writers (Moje
et al., 2020). To get prepared for life in a media-saturated society, students need to learn to make
inferences about the primary purpose of media messages by considering their intended audience,
voice, tone, and persuasive techniques (Korona, 2020).

More explicit guidance on use of digital and media texts and genres would be useful and welcomed
by K-12 educators. Consider this: the word “internet” is used only twice in the 200-page ELA
Curriculum Framework document. There is also an urgent need to support learners in examining per-
suasion and propaganda in K-12 ELA. After all, the many forms and genres of digital persuasion now
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play a dominant role in contemporary culture. In an influential article entitled “Fear of Persuasion in
the English Language Arts,” Fleming (2019) traces the historical decline of persuasion in the field. By
explicitly disparaging “persuasion” to extol “logical argument,” teachers are given few opportunities
to help students to understand, analyze, and compose persuasive messages. It will be important

to redefine the concepts of “text,” “reader,” and “writer” by acknowledging the central role of digital
and social media, multimodality, the internet, and Al in culture and society, as well as the increasingly
blurry boundaries between information, entertainment, persuasion, and social relationships.

Other topics that align ELA and media literacy could include: changing symbol systems and the nature
of knowledge; journalistic and new genes of digital content, including sponsored content; narrative
structure, character, and conflict in film, television, video, and social media narratives; literary
adaptation; fandom and identity; semiotic relationships between language, image, meaning, and
interpretation; the relationship between popular music and poetry; social media and relationships; and
examining media representations and stereotypes in popular films, television, podcasts, and video
games (Hobbs, 2025).

Culturally Relevant Pedagogy

Media education advocates and educators have always emphasized its value for being highly relevant
and responsive to the lived experience of children and youth (Buckingham, 2013). As far back as
2001, literacy researchers recognized the value of media literacy to deepen learner engagement, and
they have called for practices that help students learn to critically evaluate the mass media, given
that media play such a central role in identity development and worldview (Alvermann, 2001).
Culturally relevant pedagogy creates high levels of learner engagement that can bridge the gap
between students’ socially and culturally acquired knowledge from home and family and the formal
understandings they are expected to learn in school settings (Delpit, 2006; Ladson-Billings, 1994;
Garcia & Morrell, 2022).

When students use knowledge from their lived experience, they can better activate strong-sense
critical thinking that involves weighing evidence, reasoning, and argument. They can be open to the
merits in an opposing argument and admit flaws in their own argument. Researchers have found that
because extracurricular activities are quite like the experiences of everyday life, critical and

creative thinking are activated in ways that transfer to real-world pursuits (Sternberg, Lin, &

Nguyen, 2025).

Students are capable of strong-sense critical thinking and effective
communication when the skillful use of culturally relevant pedagogy
provides an engaging avenue for students to develop intellectual
curiosity that motivates the ongoing search for new knowledge

and skills.
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Long-form interviews with Massachusetts English teachers repeatedly showed that they feel
responsible for ensuring that students perform well on the standardized reading tests that drive
accountability. But some also believe that the testing regime corrodes the love of learning, and
others simply crave for learning to be more relevant to students’ own interests and needs.

For the Massachusetts ELA teachers we interviewed, nearly the entire focus of media literacy was
centered on the genres of news and journalism. One teacher explained, “it’s almost like a genre study,
in that sense, we're asking: What does it look like? What are the parts?” He explains how he helps
students take apart and analyze a specific type of journalism—Llike a TV news package—and then helps
them create their own versions by applying what they learned. Other English teachers are leveraging
media literacy instructional practices in ways that help students to achieve learning goals related

to reading, writing, and communicating. In one study, researchers found that ELA teachers primarily
valued learning objectives like distinguishing between fact and opinion, identifying potential bias in
media messages, and recognizing and interpreting an author’s point of view (Gould et al., 2024).

But some ELA teachers we interviewed want to embrace a broader focus, including the changing
nature of influencer culture within the media landscape. One teacher said, “I keep leaning more and
more into that space, because that’s where a lot of the kids are.” By examining the informational and
expressive work of social media influencers, students can practice their reading and writing, engage in
critical analysis, and get the opportunity to create audio, video, and multimedia.

Collaborative Decision-Making

English teachers appreciate how collaborative decision-making may affect the ability to integrate
media literacy into the existing curriculum. One teacher noted, “As a journalism teacher, I'm the only
one in the building, so in terms of curricular decisions, | get to make those, and | have autonomy.”

But when he seeks to embed media literacy in his English class, he must work as a member of a team,
noting, “I have a professional responsibility to work within that team and not to just ‘go rogue.” And

so we must build a consensus and discuss things.” This can be a slow process, and it can surface
disagreements that are linked to teachers’ different beliefs and attitudes about media, technology, and
popular culture. Buy-in from all parties involved is needed to change the calculus of what’s possible
within those classes.

Pre-service teacher education is an important
place for learning how to implement media
literacy in the classroom.
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One study of California elementary and secondary English teachers examined those individuals who
took a specialist course in media literacy during their pre-service teacher education. Findings showed
that although 63% of secondary teachers were able to integrate media literacy into their classrooms,
only 33% of elementary educators actually did so. Media analysis, with a focus on advertising

and persuasive genres, was the most common activity. One teacher asked students to take pictures of
advertisements in their neighborhood, and then these were analyzed for patterns, themes, and
purposes. One teacher analyzed popular superhero comic books and asked students to use the comic
medium “to tell an autobiographical story wherein they exhibited power in the face of oppression.”
One in three teachers addressed the topic of ideology, race, class, gender, sexuality, environmentalism,
and connections between information and power (Share & Mamikonyan, 2020).

Digital Literacy and Computer Science

Massachusetts has long been a leader in technology education. In 2001, DESE published the
Massachusetts Recommended PreK-12 Technology Literacy Standards to define what students should
know and be able to use technology for learning.

In 2008, DESE released the Technology Literacy Standards and Expectations, which were built
around three core competencies that emphasized students’ ability to use technology effectively
and responsibly:

o Demonstrate proficiency in the use of computers and applications, as well as an understanding
of the concepts underlying hardware, software, and connectivity

o Demonstrate the responsible use of technology and an understanding of ethics and safety
issues in using electronic media at home, in school, and in society

o Demonstrate the ability to use technology for research, critical thinking, problem-solving,
decision-making, communication, collaboration, creativity, and innovation.
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While these standards addressed technologies like word processing, desktop publishing, databases,
spreadsheets, the internet, and multimedia presentation tools, they clearly also addressed some
core media literacy themes, including access and operate, analyze and evaluate, participate and
collaborate, create, and reflect and act responsibly and ethically.

From Technology Education to Digital Literacy and Computer Science

When the Massachusetts Board of Elementary and Secondary Education approved the Digital Literacy

and Computer Science (DLCS) Curriculum Framework in June 2016, it incorporated computer

science concepts and practices into digital education from kindergarten through Grade 12. The DLCS

Framework replaced the 2008 Technological Literacy Standards. These changes occurred due to a
perceived need to build students’ understanding of computing systems and computational thinking
skills such as problem-solving and algorithmic thinking. The development of the DLCS standards
involved collaboration with computer science educators and industry professionals who wanted to
align the curriculum with the demands of the modern workforce.

The Framework includes four DLCS themes: Digital Tools and Collaboration (DTC), Computing
Systems (CS), Computational Thinking (CT), and Computing and Society (CAS). According to the
DESE Dashboard, elective courses include subjects with titles including Keyboarding, Graphic
Design, Emerging Technologies in Journalism, Exploring Computer Science, Network Security, G++
Programming, Robotics, and more. Table 3 shows how learning goals in the CAS theme are aligned
with the three crosscutting themes of media literacy mentioned earlier in this report:

@ analyzing and evaluating authors, texts, platforms, and contexts v/

@ digital wellness ¥

@ communication, collaboration, and creative skills 4
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TABLE 3

How Learning Outcomes, Computing and Society (CAS) Themes are
Aligned with Media Literacy

ELEMENTARY (GRADES K-2)

v Understand basic safety and security concepts associated with safe information sharing
¢ Explore what is [sic] means to be a good digital citizen
v Observe and describe how people use technology and how technology can influence people

ELEMENTARY (GRADES 3-5)

v Understand safety and security concepts, safe and appropriate use of technology, and how to deal with cyberbullying
v Demonstrate responsible use of technology, digital content, and interactions

Q Observe and describe how technology can influence people

v Basic understanding of digital media messaging and equity of access to technology

MIDDLE SCHOOL (GRADES 6-8)

v Understand safety and security concepts, online identity and privacy, and how to deal with cyberbullying and
inappropriate content

v Demonstrate responsible use of technology and laws regarding ownership of material/ideas, licensing, and fair use
v Understand consequences of inappropriate technology use, including harassment and sexting

¢ Examine the impact of emerging technology in schools, communities, and societies

V4 Evaluate digital media bias and messaging

HIGH SCHOOL (GRADES 9-12)

v Q v Understand safety and security concepts, security and recovery strategies, and how to deal with cyberbullying and
peer pressurepropriate content

Analyze the impact and intent of new technology laws

Interpret license agreements and permissions

v Examine the impact of technology, assistive technology, technology proficiencies, and cybercrime in people’s lives,
commerce, and society
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These are important areas of focus that clearly integrate media literacy into DLCS. But many
Massachusetts students do not get exposure to this knowledge and skills in the elementary grades.
Also, a 2022 DESE curriculum guide shows that the great preponderance of curriculum materials avail-
able to teachers is focused exclusively on computational thinking, with considerably fewer curriculum
resources available to address computing and society issues, ethical issues, or interpersonal and social
impact (Foster et al., 2022). In the years to come, there will be more curricular materials available for
algorithmic personalization and bias, Al chatbots, and other urgent topics in media literacy education.
Guidance that helps educators make the explicit connections between media literacy and DLCS would
ensure that these important standards are addressed in K-12 instruction.

The Power of Educator Networks

When it comes to supporting K-12 teachers, the underlying network of educator relationships has a
significant impact on both school culture and classroom instruction. A meta-analysis of PD programs
in computer science showed that the absence of principals’ leadership in DLCS was a barrier for
teachers to implementing and sustaining PD (Ni, Bausch, & Benjamin, 2021).

One important component is an organizational infrastructure that supports formal and informal social
interactions among educators (Ni, Bausch, & Benjamin, 2021). Professional social networks are “an
invisible web of personal affiliations through which flows critical knowledge, information, and
opinions,” and one 2018 study found that the incohesive nature of K-12 educator networks in DLCS
makes it a “fringe topic in a fragile network” (Mazur & Woodland, 2018, 3). Since then, networks

for support for educators have increased substantially as the two chapters of the Computer Science
Teachers Association (CSTA) have recently merged to support more programming for teachers.

More broadly, the Massachusetts Computer Using Educators (MassCUE) supports the educational
technology learning needs of more than 600 members and 14 corporate partners.

Although funding is provided to advance
DLCS in U.S. schools, funding alone

has not been sufficient to significantly
improve student access to high-quality
learning experiences.
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E-Rate and Educational Technology Subsidies

In the United States, the federal government regulates internet safety education through the Federal
Communications Commission, which oversees the implementation of the Children’s Internet Protection
Act. This program gives special financial discounts for educational technology (called e-rate funding)
when two federally mandated activities are implemented:

@ Filtering internet content to protect students from harmful material in school
e Educating students about internet safety during the school year.

The e-rate program provides telecommunications companies with a large financial incentive to support
educational technology in K-12 schools. For example, Massachusetts schools received $18.5 million of
the $1 billion available in 2025 for this program (E-Rate Central, 2025), and there is broad consensus
that the program has reduced the digital divide in accessing the internet.

With funding from the e-rate in place, school districts have reported improvements in attendance,
student engagement, and graduation rate, decreased dropout rate, and even some improvement in
standardized test scores (American Library Association Institutional Repository, 2024). To receive
funding, schools simply submit an internet safety policy regarding appropriate online behavior,
including cyberbullying awareness.

The complex administration of the e-rate program may promote a
“check the box” mentality towards digital citizenship, which may limit
the scope and value of its implementation.

Given the scale of the federal government investment, it is surprising that the quality or impact of
online safety education in American public schools has not shown strong evidence of effectiveness.
Evaluation research on digital citizenship programs is rare. One large-scale cluster randomized trial of
Google’s “Be Internet Awesome” curriculum with Grades 4-6 students in 14 schools showed that the
program increased students’ knowledge of terms like “catfishing” and “digital footprint” but found no
changes in online harassment behavior, asking an adult for help, measures of online civility, privacy
behaviors, or self-efficacy (Jones, Mitchell, & Beseler, 2024).
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Teacher Licensure Issues

Since its inception in 1998, the Massachusetts Tests for Educator Licensure (MTEL) has played an
important role in maintaining content standards in Massachusetts. For the Digital Literacy and
Computer Science (DLCS) PreK-6 license, candidates can demonstrate subject matter knowledge
through a competency review, completing a state-approved educator preparation program, or by
passing the DLCS 5-12 (MTEL) test, a four-hour online assessment. For the DLCS 5-12 license,
candidates must pass the DLCS 5-12 MTEL. State data show that only 99 candidates completed the
exam in 2023-2024, with 74.7% achieving a passing score. Some research has shown that teacher
candidate test scores on the MTEL are associated with teachers’ in-service performance ratings and
contributions to student test scores. However, teacher candidates of color have lower first-time pass
rates and are also less likely to retake licensure tests if they fail than are white teacher candidates
(Cowan et al., 2020). Fortunately, a pilot program exploring alternative assessments to the MTEL,
aiming to provide alternative assessments for candidates to demonstrate their content knowledge
was approved and is now permanent.

In interviews, educators and school leaders told us that the strong focus on computer science and
computational thinking has displaced attention away from computing and society issues. Some
teachers believe that computer science and computational thinking is an important skill for
students’ futures, so they spend increased time on these topics. This has lessened coverage of
computing and society issues. But it is noteworthy that digital literacy standards are not the
exclusive responsibility of DLCS teachers.

Some educators we interviewed want students to examine social media as a news source and
persuasive force and reflect on the growing role of generative Al as it is embedded in digital
platforms. Some non-profit organizations are overhauling their computer science curriculum to

reflect the growing role of Al technologies (Lohr, 2025). Positioning Al literacy under the umbrella of

media literacy could help the DLCS curriculum to stay relevant as technologies change.
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DESE State Grant Initiatives

The CS Engage is a statewide competitive grant that helps Massachusetts school districts

establish and promote rigorous, engaging, and standards-aligned digital literacy and computer science
education in public schools for kindergarten through Grade 12. The CS Engage grant provides funding
for DLCS planning and implementation. Some of the educators we interviewed were the beneficiaries
of this grant program. One educator pointed out that in her school, classroom teachers work
collaboratively with the library media specialist and the educational technology integration

specialist to teach students information literacy and media literacy skills. District teams may include
administrators, school leaders, and digital literacy teachers, and funding is used to purchase classroom
devices and PD. The program helps serve underserved students, including those designated as
economically disadvantaged, English language learners, special education, underrepresented
minorities, women, and those living in rural areas. If this approach is shown to be effective, it could

be easily adapted to explicitly support district-wide implementation of media literacy.

Arts Education

Media Arts Standards

Media Arts Standards are included in the 2019 Arts Standards in Massachusetts, and they rely heavily
on the National Media Arts Standards which have been in place for more than 10 years.

Interactive

Virtual Worlds Television APDS 8 GaTG e
Design
Domains
Br(::::cr:;ting Animation Usedin the
Media Arts

Virtual & Motion Audio
Augmented Graphics Digital Art Photography Web Design Production
Reality
Encompasses interconnectivity across all disciplines and
° domains, artistic and academic elements, aesthetics and forms
Med Ia Arts for the purpose of learning and creating FIGURE 7
Ed ucatio n Intrinsically interdisciplinary, integrative, and expressive, The Arts Are Expanding

inclusive of imaging, sound, moving images, virtual and
interactive components.
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DESE expects that Media Arts Foundational Skills will be released during the 2024-2025 school year
and this will offer further guidance on identifying how aligned foundational skills can be supported
and developed in each arts discipline. Key components of Massachusetts Media Arts Standards are
well-aligned with media literacy. They include:

Creating original work aligned to the artist’s intent

Presenting or performing artistic works to audiences

Responding to the structure and context of artistic works

Making connections about the impact of the arts on oneself, history, and culture.

On the DESE Dashboard, we were unable to find data about the number of Media Arts teachers or
classes in Massachusetts. Some interview participants pointed out that art classes need substantial
updating to be responsive to the growing role of media and technologies in the field. One teacher
explained, “At my school, the Unified Art/Elective classes have not been revamped in quite some time
and are outdated. We should have digital media classes that work on the ways to safely use these
apps and programs. We can also learn how they can be beneficial to a student’s education while
maintaining authenticity and not plagiarizing.”

Studies have shown that many elementary teachers do not feel confident about teaching visual
literacy due to a lack of visual arts skills and knowledge to enable them to effectively implement
high-quality visual arts experiences with children (Fahy, 2023). There is much confusion about the
purposes and methods of visual arts pedagogy, and one study showed that preservice training had
little impact upon the participants’ existing beliefs about visual arts. Preservice teachers participated
in small-group discussions about art and design practices and pedagogies from their own schooling,
and they discovered that negative experiences in the visual arts during childhood can have a lasting
impact on personal confidence and desire to engage in the visual arts. The study noted that visual
arts mentors and role models may play an important role in education, particularly in the early years
(Denee, Lindsey, &amp; Probine, 2024).




Visual Literacy

Media arts pedagogies are rooted in production, but arts education is not just focused on creation.
Many arts education instructional practices align particularly well with media literacy education’s
emphasis on critical thinking, metacognition, and reflection. One notable approach used in some
Massachusetts art education classes is called Visual Thinking Strategies, an inquiry-based teaching
technique grounded in teacher-student discussions of art, photography, and other images
(Housen, 2007).

Visual literacy helps to improve learners’ ability to describe, analyze,
and interpret imagery and do this through active observation
and discussion.

The pedagogy is rooted in heightening students’ perceptions and interpretation through answering
questions like:

TABLE 4

Keywords, Critical Questions, and Key Concepts of Media Literacy

DECONSTRUCTION CONSTRUCTION

KEYWORDS QUESTIONS KEY CONCEPTS QUESTIONS

AUTHORSHIP Who created this message? All media messages are constructed. What am | authoring?

FORMAT What techniques are used to Media messages are constructed Does my message reflect an
attract and hold attention? using a creative language with its understanding of formats,

own codes and conventions. creativity, and technology?

AUDIENCE How might different people People actively interpret media Is my message engaging and
understand this message messages in different or conflicting compelling for my audience?
differently? ways using their prior knowledge,

beliefs, and attitudes.

CONTENT What values, lifestyles, Media have embedded values Have | clearly and consistently
and points of view are and points of view. presented my values in the
represented or omitted content | create?
from this message?

PURPOSE Why is this message Many messages are created to gain Have | communicated my

being sent? profit or power. purpose effectively?

SOURCE: Jolls & Wilson, 2014
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Curriculum resources that connect visual arts to news and journalism are particularly useful for
media literacy education. For example, the New York Times weekly lesson plan “What’s Going on in
This Picture?” invites students to look closely at an image that has been stripped of its caption.
Students can join a moderated online conversation to comment on the image, which may heighten
curiosity, attention, interpretation, and inference-making. For older students and their teachers, Mi-
chael Shaw’s Reading the Pictures (2025) is a web-based resource dedicated to visual culture and
media literacy. The website offers detailed analysis of photojournalism and social media images, a
nd students learn how images function “in an age of unrelenting persuasion, promotion, and
variable truth.”

Comprehensive Health and Physical Education

There is growing concern about how children and young people are being affected by social media
and the constant presence of smartphones. Concerns about declining attention spans, mental and
physical health problems, and distraction from learning have led parents and educators to align with
Jonathan Haidt, author of The Anxious Generation, who calls for an immediate ban on cell phones in
schools. In Florida, cell phones are restricted in school, and instruction in social media safety includes
information on how social media platforms work. In New Hampshire, the governor signed an executive
order calling for a social media literacy curriculum in K-12 health classrooms. Unfortunately, it only
requires teachers in K-12 health education courses to explain the potential negative impacts of use of
social media platforms—and it does not address any of the potential benefits (State of New Hampshire,
2023). Massachusetts Attorney General with support from DESE and consultation with Media Literacy
Now, released Cell Phones and Social Media in Schools: A Toolkit for School Leaders and Communities.
The toolkit discusses three types of policies that restrict cell phone use, offers guidance for develop-
ing community norms on cell phone and social media use outside of school hours, and includes digital
media literacy topics and strategies.

Many teachers perceive that students use
their phones as a shield that protects them
from engaging directly with the world.
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Balancing Empowerment and Protection

Research has shown that educators are struggling to navigate a generation gap that has resulted from
the rise of TikTok, a platform that enables disconnected connectedness. Educators feel that their
students are “pulling away from difficult material and conversations” (Mihailidis et al., 2025, 141).
Some educators are using approaches that encourage students to imagine inclusive futures, engage
in caring practices, and use creative media to express personal and collective agency that leads to
meaningful engagement in communities in the real world.

Media literacy instructional practices generally balance a dual focus on empowerment and protection,
aiming to help students navigate the potential risks and harms of media texts and platforms while
also taking advantage of the many opportunities provided by an ever-growing array of media texts
and genres (Bulger & Davison, 2018). Numerous research studies have found a positive relationship
between media literacy and measures of well-being (Gordon et al., 2025). These findings occur
because media literacy education empowers individuals to make informed decisions about the media
content they consume and create.

K-12 Health Education teachers are finding themselves at the crossroads of media, technology, and
adolescent development. These educators are observing profound changes in student behavior,
mental health, and engagement with education content. Fortunately, media literacy concepts

are embedded in nearly all of the core practices for 2023 Comprehensive Health and Physical
Education Framework:

Decision-making and Problem-solving. Make health- Self-management and Goal Setting. Set goals,
promoting, informed, responsible decisions and solve engage in health promoting behaviors, and avoid
problems in a variety of health-related situations. risky behaviors.

Social Awareness, Relationship, and Communication Self-awareness and Analyzing Influences. Examine
Skills. Enhance relationships, personal health, and how emotions, thoughts, needs, values, beliefs, and
the health of others through social awareness and other factors (both internal and external) influence
effective communication. behaviors and articulate how these influences

impact health behavior and outcomes.

Information and Resource Seeking. Access, evaluate, Self-Advocacy and Health Promotion. Promote person-
and use valid and reliable health information, products, al, family, and community health and well-being.
services, and related resources.



When we asked health teachers about the impact of media on their students’ lives, it became clear
that these educators feel surrounded by the discourse about cell phone use and the many risks and
harms of digital media. We saw the pervasiveness of this trend when many of the educators and
administrators we interviewed made little mention of media literacy’s benefits and possibilities but
offered a strong case for limiting access to digital devices both at home and in school.

Health educators we interviewed have mixed feelings about a cell phone ban in school. They want
students to be prepared to make informed decisions, and they appreciate that increased agency occurs
when learners gain meaningful personal insight on how they use and respond to digital media.
Learning to be a responsible user of technology takes practice, and reflection is a key component of
this work. For example, when learners recognize that some digital content is strategically designed to
stir up emotions like anger, outrage, feelings of inadequacy, or a sense of grievance, both knowledge
and feelings can then inform a person’s behavior. When students gain knowledge about the potential
connection, they can learn to apply strategies to monitor their own emotions as they interact with
digital media (Garcia et al., 2021).

Media’s Role in Health and Relationships

Critical thinking about media is a skill that has shown to have an impact on health behavior and
social relationships. Media literacy can be used to address risky health behaviors associated with body
image and eating disorders, especially in adolescents. Researchers conducted a meta-analytic review
of existing school-based interventions for children grades 5-9 that were designed to enhance media
literacy in order to reduce body dissatisfaction and to promote a positive body image. They found 17
different program evaluations involving 7,392 participants, finding that media literacy interventions
improve media literacy and reduce body dissatisfaction (Kerr et al., 2022). Researchers also conducted
a meta-analysis of 23 studies concerning the effects of media literacy interventions on health
behaviors such as alcohol use, smoking, body dissatisfaction, and eating disorders. They found that
media literacy interventions decrease a variety of problematic behaviors and unhealthy attitudes

in children and adolescents (Xie, Gai, & Zhou, 2019).

Perhaps the most important health outcome of media literacy
education is developing young people’s ability to engage in
meaningful and productive social relationships.

Media literacy requires knowledge and skills, but it also requires social interaction that involves a
deep appreciation of the lived experience of others. For this reason, dialogue and discussion is a
central feature of most media literacy pedagogies (Mihailidis, Shresthova, & Fromm, 2021).
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Massachusetts Health Teachers Talk about Media Literacy

Today’s health educators are tasked with more than teaching nutrition or physical fitness. They are
navigating a generation shaped by screens, misinformation, and digital dependency. As one teacher
pointed out, “They’re not the same kids we taught 10 years ago.” Another noted, “This generation
already knows more than we do.”

DIGITAL DEPENDENCE

Massachusetts health teachers are deeply troubled

by the psychological struggles that many students
experience, but few offered insights on how they
productively help to support student needs. One
teacher noted that their students are using screens
almost constantly, to the point where “[i]t leads ...

to the sedentary lifestyle that they now have.” Several
health educators refer to digital media use as an
addiction. “They're sick,” one teacher lamented, ‘I
probably shouldn’t be so dramatic, but it definitely,
definitely has hurt them.” Another teacher shared a story of this
dependence from her experience proctoring MCAS testing.

She explained, “If you take [the phone] away from them, it is like you
have unplugged their life and they can’t breathe.”

*O” SELF-IMAGE AND SOCIAL COMPARISON

rQi Teachers also highlighted the effects of digital media on students’ self-

o image and perception of reality. Due to social comparison, algorithmic echo
chambers, and the rate of speed that gossip can spread, “there’s relationship
drama happening all the time,” one teacher said. Another pointed out, “If we
have a fight in the building, within three to five minutes, it'’s everywhere, all
over social media. Like, boom, just like that.” This can be overwhelming to
everyone in the school community.

SEX EDUCATION

Massachusetts health teachers report that many students have near-
constant access to sexually explicit materials online, which complicates
their understanding of consent and the reality of real-life relationships.
Several health educators noted that the main concern they address with
their students is the students’ own participation in the creation of sexually
explicit content. This is where the issues of consent and legality come

up the most. Hyper-individualized technology and algorithms are also
leading some of their students to be exposed to sexually explicit content at
drastically different rates than that of others in their class. This makes
standardized instruction difficult, especially when some families opt their
children out of sex education for political or religious reasons.
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LESS MEDIA, MORE ACHIEVEMENT
@ A few Massachusetts educators pointed out that students without phones
~A or social media tend to thrive. One explained, “It is literally kids who get
all As and have lots of social skills. They're the ones who say, ‘| don’t have
a phone yet.” Educators also suspect that several parents are addicted to
their own digital devices and rely on having constant access to their

children through their phones.

Q LISTEN TO KIDS
.) ’) Educators recognize that students are defensive about their reliance on
technology and that it can be hard to have honest conversations about

media use. They also fear that without media literacy competencies being
modeled in school, students will struggle to apply media literacy skills in
their daily lives. One educator pointed out that students will not disclose
their media- and technology-related habits unless they believe they will
be met with a non-judgmental attitude. She said, “What works is to ask
open-ended questions and listen with an open heart—and students
themselves will generate potential solutions to their problems.”

USE MEDIA TO ENGAGE LEARNERS

&8 The health teachers we spoke to advocate for responsive teaching and
meeting students where they are. “l use media—Llike I'll use kind of a TikTok
format—so that they’ll want to pay attention,” one teacher explained, “I have
to almost shape my curriculum Llike media for them to even pay attention.”
This is crucial when it comes to attention spans, but they also note that the
information they’re sharing with students must be relevant to their lives.
But health education cannot be taught in a vacuum, and one teacher noted
that the curriculum is often misaligned to the reality of the students in their
community. “You're analyzing nutrition,” a teacher said, “but these kids
don’t even have access to fruits and vegetables.”

Detailed guidance is needed to support school leaders and health educators to address these issues in
ways that balance protection and empowerment through media literacy education. Such work could
also help establish media literacy as a district-wide priority, and in doing so, also help elevate the
importance of health education more generally. Since not all Massachusetts students receive health
education due to disparities in funding and staffing, cross-curricular integration with media-related
health topics will also be important.
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Science and Technology/Engineering (STE)

Media literacy competencies are only lightly and indirectly referenced in the Science, Technology,
and Engineering Framework, but the following activities, referenced in the Framework, could help to
activate students’ media literacy competencies:

ELEMENTARY SCHOOL:

Use informational text to provide examples of improvements to existing technologies
(innovations) and the development of new technologies (inventions). Recognize that technology
is any modification of the natural or designed world done to fulfill human needs or wants.

MIDDLE SCHOOL:

Analyze and interpret data to provide evidence for the effects of periods of abundant and scarce
resources on the growth of organisms and the size of populations in an ecosystem

MIDDLE SCHOOL:

Communicate a design solution to an intended user, including design features and limitations of
the solution. Examples of intended users can include students, parents, teachers, manufacturing
personnel, engineers, and customers.

The most aligned practice is STE Practice 8, (Obtaining, Evaluating, and Communicating Information),
but media literacy skills of all kinds can be addressed in STE. Although technical knowledge and skills
are important, students also need to consider the larger social implications of science, technology,
and engineering (Media Literacy Now, 2023). An important assumption of science education is that
students must be able to “use their knowledge and skills to analyze and understand scientific
phenomena, designed systems, and real-world problems to successfully contribute to civic society
and the economy” (Massachusetts Curriculum Frameworks STE, 2016, 102).

Scientists need to recognize how values are embedded in choices that sometimes disguise themselves
as simply being “technical” in nature, and science educators around the world have explored how
critical engagement with media content can help promote reflection on social values. An important
goal for K-12 science education is to teach students how to find trustworthy scientific information,
which would help mitigate the growing threat of harmful scientific misinformation. (Media Literacy
Now 2023). In one project, high school biology students were taught how to recognize the way that
news stories frame stories about genetics. Students fully grasped the idea that there are different
ways of framing the concept of the gene and they were able to recognize the different frames found
in news media. Not only did students become more critical of media claims in general, they also
deepened their understanding of genetic causation (Carver, Wiese, & Breivik, 2013).
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Students need to recognize the levels of scientific evidence in
science reporting to make informed judgments about the quality
of information.

© 2022 The News Literacy Project

Statistical method that combines the . \.
results of multiple scientific studies. \

Example: Connection between
intelligence test scores and education.

Scientific
Evidence,

A

Synthesis of all data summarized in a meta-
analysis. Offers interpretation and context.

Example: Cochrane systematic review on

Ivermectin for COVID-19.
The gold standard for testing

health claims. (The top layer

does not include experiments but META-
summarizes them.) Researchers ANALYSIS
Scan here ;:ﬁ:rs“('z ’:::Lge"':;:‘:::::fs ;‘:‘s T Often a large, long-term
i to watch Dr. Kat lead : study that looks at what
Scientific evidence can be confusing! It's you throtigh this chartt and test treatments in ways that SRl
. minimize bias. SYSTEMATIC REVIEW

groups (cohorts). Itis not

easy to mistake weak evidence for strong
randomized.

evidence. Sometimes people share unreliable
things on social media with good intentions,
but sometimes they're exploiting the public's
lack of understanding of different levels of
evidence. We all encounter claims online, but
all evidence is not created equal. So, how can
you tell the quality? This infographic can help
you find your way.

Example: Pfizer COVID-19
ek

Heart Study

RANDOMIZED TRIAL

Astudy that compares a group of individuals with a specific
condition to a group of people without that condition to find

out what may have caused it. A study that measures

the health of a particular
group of people at a
particular point in time.

Example: National
Health and Nutrition

COHORT STUDY

Example: A study used to determine a link between
smoking and lung cancer.
Don't forget! Correlation

This infographic was developed by the does NOT equal causation.

News Literacy Project and Dr. Katrine
Wallace, an epidemiologist and
assistant professor at the University
of lllinois at Chicago. Follow Dr. Kat on
TikTok @epidemiologi

CASE-CONTROL STUDY

i

A study on one person (report) or one
group (series) of people with similar clinical
characteristics. Because these studies don't
make comparisons, they aren't as strong as
the evidence i higher levels of the pyramid.

Example: |nteresting cases reported with no-
control group.

CROSS-SECTIONAL STUDY

newslit.org A future founded on facts

Scientific evidence

TIP [ the news

-
CASE REPORT / CASE SERIES .‘
=

News reports and opinion pieces about
scientific topics might cite a mix of different
kinds of evidence. Be sure to examine what
type is being presented: Is it quoting an expert?
Is it a “study”? What kind of study? Refer

back to the pyramid to evaluate the quality of
evidence included. (And don't forget to check
the date! If the study or date of the news report

An educated opinion presented
without data. More prone to bias.
Can be useful before we have
reliable data on a topic. (That said,
expert opinion should shift to be
evidence-based!)

Example: Nutrition opinion piece.

EXPERT OPINION .=

A persor's story about a personal experience. It appeals

ANECDOTE

to emotion and is notoriously unreliable.

Exanple: Individual experiences shared through

articles or on

is old, the data might have changed.)

FIGURE 8
Levels of Scientific Evidence
SOURCE: News Literacy Project (2024b)

The ability to engage critically with the media is particularly relevant to the development of scientific
literacy, which is defined as the ability of students to understand how media products are created and
how scientific knowledge is incorporated into them, and to engage critically with science in the news
(Jarman & McClune, 2010). One qualitative study of Canadian teenagers examined their understanding
of science news. Although all students attended the same school and the same classes, they each
possessed very different sets of strengths and weaknesses as critical thinkers. Some students could
not identify the main idea of the story, while others struggled to interpret data regarding percentages.
The relatively low levels of comprehension and analysis found in this study suggest that students
need more regular opportunities to evaluate the levels of scientific evidence presented in science
news (Bissonnette, Chastenay, & Francoeur, 2021). Figure 8 shows an example of a strategy for
teaching about the different types of scientific evidence.
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Educators have demonstrated the value of technoskepticism that helps students learn to think about
technologies as not-neutral tools. To engage in this kind of thinking, educators explore the material
structure of technology (Krutka, Heath, & Mason, 2020). They call attention to the psychosocial
dimension that focuses on humans’ experiences with technology and the ways that technologies
affect how people think and interact. They reveal the political dimension by explaining who makes
decisions about how technologies are designed and used, from individual users to companies to
lawmakers (Pleasants, 2024).

World Languages

Although popular culture provides essential opportunities for learners to engage in literacy practices,
few researchers have paid attention to the roles of popular culture in second-language learning.
Outside of school, some students are learning English-language pop song lyrics and improving
listening skills through film watching and TV shows (Chik, Pahl, & Rowsell, 2015). All around the
world, language teachers have long made use of authentic texts and media content that introduce
students to language and culture in a variety of discourses and genres. Classes in language and
culture also offer students plentiful opportunities to critically examine racial, cultural, and gender
stereotypes. Teachers of world languages have used media literacy pedagogies to help students move
from beginning to intermediate levels of language proficiency (Evans-Romaine & Klimanova, 2023).

Responding to films, comics, short stories, and videos gives students dialogue and discussion
opportunities, promoting language learning through cooperative social interaction (Garcia & DeFeo,
2014). In one project, bilingual fourth-grade students in California learned how to illustrate their
vocabulary words with photography. First, they took pictures that showed words they encountered
in their textbooks. Students engaged in class discussion about the meaning of different words and
practiced posing their bodies to create photos that communicate the intended meanings. Because
students liked the activity, they generated a massive collection of new words, which led to the
spontaneous development of a flashcard game as learners created personalized pocket-sized books
and trading cards that enabled them to become media creators (Share & Gambino, 2023).
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Students analyzed photographs from
newspapers and magazines and brainstormed
a list of techniques that photographers use

to convey feelings and ideas, such as camera
angles, composition, and lighting.

The Massachusetts State Frameworks in World Languages were adopted in 2021, and they include a
focus on social emotional skills and social justice “inherent in the teaching and acquisition of World
Languages.” There is little reference to media and technology. Students are asked to think critically
about their own cultural context as they participate in new cultures and the Framework explicitly
references reading, viewing, and listening skills and “multimodal linguistic and cultural proficiency.”
Educators are urged to “select content and topics that are connected to students’ interests and back-
ground knowledge.” But there is only a single reference to technology in the Frameworks.

Research shows that language learning classes that are responsive to news and current events can
promote language proficiency. In Brazil, high school students in an English as a Second Language
class worked to critically analyze a viral video on WhatsApp and research multiple news sources.
Students compared multiple news articles and videos from international online newspapers and
constructed alternative journalistic articles in response to their analyses of news information

about COVID-19 (Meyrer & Frank Kersch, 2021). Such media literacy activities increased students’
vocabulary development. One study examined learners’ second language oral communicative
competence as language teachers set up opportunities for Taiwanese English language learners to
watch a CNN news broadcast and discuss it with peers. To measure language learning, students were
asked to summarize the story, and measures included the number of new vocabulary words from
the broadcast that were spoken by students. Data revealed that all participants increased their
application of target vocabulary with mild-to-full accuracy and improved their oral linguistic output,
proving that the method was effective for vocabulary learning (Kung, 2016).
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Career and Technical Education

Approximately 20% of high school students in Massachusetts participate in some form of career

and technical education (CTE). In 2023, there were 64,739 students enrolled in CTE programs at the
secondary level. CTE is funded at the federal level with a grant of $23 million from the Perkins Career
and Technical Education Act of 2006. The program has more demand than available supply of seats,
so more investment will be needed to scale CTE programs across Massachusetts (Association for
Career and Technical Education, 2025).

We reviewed only curriculum frameworks for two programs in Art and Communication Services that
have integrated some media literacy concepts and instructional practices into their newly revised
frameworks, which are currently under review by the Commissioner.

© Standard 6 of the Multimedia Production framework states that students will “Demonstrate the
ability to access, critically assess, and create media content across various platforms and formats,
including digital, broadcast, and social media, by applying journalistic principles, production
techniques, and ethical standards.”

© Standard 1 of the Graphic Design and Visual Communication Framework states that students
will “Assess the impact of the internet and social media on modern graphic design and visual
communications within contemporary marketing and communication strategies.”

Although we did not review the subject area NOCTI test exams associated with these programs,
interviews with Massachusetts educators suggested that the exams for these programs have not kept
pace with the rapidly changing nature of the fields. National data identify several challenges in hiring
for open CTE teaching positions across the United States, with many CTE teachers having less than
three years of teaching experience (NCES, 2024).
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School Libraries and Information Literacy

School librarians have long been leaders in media literacy education but their ability to implement
curriculum and instruction is uneven. In Massachusetts, school libraries vary from place to place, and
these variations reflect differences in school culture, funding and staffing levels, grade levels, and
fixed vs. flexible school scheduling. Effective library programs rely on school librarians who perform
multiple roles, including teaching, collection development, program administration and library
management, and technology leadership. In many school libraries, movies, music, graphic novels,
visual art, technology, and digital resources are nearly as plentiful as printed books (Hobbs,
Deslauriers, & Steager, 2019).

In Massachusetts schools, classroom teachers and licensed school library teachers share a
responsibility for teaching information literacy. These competencies are integrated within curriculum
frameworks in ELA and DLCS. The Digital Literacy standards are often covered by library/media teach-
ers in elementary and these standards are also cross-cutting standards. School librarians are also
familiar with the National School Library Standards, created by the American Association for School
Libraries (AASL), which show how a school’s instructional mission is aligned with broader educational
goals like inquiry, creativity, critical thinking, collaboration, and lifelong learning. AASL defines infor-
mation literacy in a way that is well-aligned with media literacy. They define it as the ability to:

Inquire: Encourage curiosity and deep questioning

Include: Embrace diversity and build equity

Collaborate: Work with others to learn and solve problems
Curate: Gather, evaluate, and use information effectively
Explore: Foster personal and academic growth through discovery
Engage: Act ethically and with responsibility in learning and life

© © 0 6 0 ©o

One Massachusetts licensed school librarian explained, “It’s better when information literacy is
embedded than if | just say, ‘Let me tell you about this really cool way to evaluate the things you
find online.” Instead, she introduces students to information and media literacy concepts by
connecting them to what “your teacher wants you to do” or “to help you finish a project off.”

Many Massachusetts school library
teachers value an integrated approach to
media and information literacy.

73



Other school librarians are finding ways to increase relevance and student voice and choice through
the formation of student book and media clubs. In a book club, students talk about books with each
other. It works because “[s]tudents choose to participate, they choose the book they want to read,
they choose their reading pace, and they choose what to talk about” (Vaccaro, 2025, 1). In one
Massachusetts school media club, students created podcasts. Their first one included a review of the
school play, with interviews featuring the student cast members discussing their personal reflections
on the production (Steere, 2020).

Leadership from School Librarians
The Massachusetts School Library Association developed a Strategic Plan (2024-2028) to address
the inequalities of service that exist among students from urban and rural districts as compared with

students from suburban districts. They recommend:

Every public school in the Commonwealth of Massachusetts should have a school library and a
licensed school library teacher.

| Establish a position and responsibilities of the School Library Curriculum Specialist at DESE.

Support a culture of inquiry in schools that sustains inquiry and resource-based learning,
collaborative teaching, and the integration of digital technology to improve access for all students.

In many school libraries, there are plenty of fiction and nonfiction books for children and adolescents
that specifically address media literacy themes. In a long-form interview, one Massachusetts educator
said, “Our media center does a great job at creating informational guides to assist students in un-
derstanding ‘how to do it’ as well as the impacts of media.” Another said, “Our school has a full-time
librarian who does collaborative curricular projects about information, media, and digital literacy.”

Licensed school library teachers can provide resources and support for student learning, including
topics of misinformation, digital literacy, and information evaluation. They can also provide PD and
collaboration with classroom teachers. School libraries can provide resources that help students
and teachers gain knowledge about media, technology, and society. However, we were unable to
locate precise data on the DESE Dashboard or the Massachusetts School Library Association website
about the current percentage of schools staffed by school librarians in elementary, middle, and
secondary schools.

Negotiating Collaboration

Many of the licensed school library teachers we interviewed were eager to collaborate with classroom
teachers to make sure that media and information literacy concepts are introduced to every student
in every grade. But, as one pointed out, “It isn’t happening like that. | can’t promise that every
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single student is getting hit with the same types of media literacy” because it’s contingent on the
willingness of educators to collaborate and coordinate with the librarian.

Collaboration can be incentivized but it cannot be coerced or forced. Another librarian explained,
“Teachers don’t actually say they don’t want to work with me, but they know that if we work together
to add this lesson in, then there is something else they can’t do. They wonder: Do | have time to add
this into what I'm already doing?” Strong incentives can help to motivate collaboration, but there will
always be choices to be made. With teachers feeling pressured by MCAS tests, media and information
literacy may not get the time and attention it deserves.

The Unique Needs of Elementary School Teachers

Elementary educators face distinct challenges and requirements stemming from their students’
developmental stages, the constraints of their roles, and the speed of change in the digital landscape.
One elementary educator explained, “Especially with both advances in Al and generative Al, it feels
like in the last 10 years or so, as the internet has become more mainstream and social media has
matured, there is a lot more disinformation purposely being put out into the world. Today there are
more people with malicious intentions putting out disinformation or misinformation.”

Many students are using tablets
and social media like TikTok and
YouTube even before they enter
kindergarten.

Educators emphasized the importance of meeting
students where they are developmentally in the
introduction of media literacy education. One educator
said, “| worry about that all the time, even with my own
kids. But I'm finding that although they’re involved on
the internet with media, they're just not knowledgeable
about it—they’re not being educated on it.”

Many Massachusetts children from lower-income fam-
ilies lack access to quality affordable childcare. One
educator said, “The new latchkey kid is the TikTok kid,
because they go home and their parents are working
two or three jobs ... and kids are scrolling away for
hours at a time.” She believes that some of her young students are up until 1 a.m. playing Fortnite,
and she thinks that many of her students lie about their age so that they can access digital platforms.
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She said, “They don’t understand that the age selection is in order to keep them safer,” and as a result,
media and technology become vital babysitting tools.

@

One Massachusetts educator who works in @ more affluent community shared that by Grade 2, most
of her students have their own digital device, “and they use those devices a lot.” These students
might not watch traditional television or see traditional ads. She said, “They watch YouTube, they play
lots of games, and so they are exposed to a ton of things that we do not even really realize that they
are exposed to.”

Most of the educators we interviewed are just not sure how to teach about the new forms of
entertainment and persuasion that children encounter online. Some believe that they could benefit
from access to curriculum resources and value ready-to-use lesson plans like those offered by
Common Sense Media. But others mentioned that those materials are dated, and they would prefer
PD that would essentially get them up to speed on the most recent developments in the field of
children, technology, and media enabling them to create their personalized resources using relevant
examples of media that students actually encounter.

Some of the classroom teachers we interviewed feel stretched too
thin between the pressure of MCAS testing and the need to prepare
students for the rest of their academic careers, where proficiency

in reading, writing, and mathematics will be required.

Many Massachusetts elementary schools tend to lack librarians or technology teachers, which leaves
classroom teachers responsible for introducing concepts like “evaluating sources” or “distinguishing
credible information from bias.” One educator explained, “Unless they have a librarian who takes it on
or a technology teacher, | don’t think most elementary schools [in our county] even touch it. There are
only three schools that even have an elementary librarian.”

Another educator described the pressure he gets to align instruction with the district’s ELA curriculum,
Expeditionary Learning: “But those topics are not necessarily engaging for kids, and they get really
bored with them. | want to be able to pick a topic that’s more interesting and more current.” Other
educators called attention to the gaps in the resources and abilities they currently have, noting that
they put an emphasis on protection over empowerment. Curriculum materials like “Be Internet
Awesome” are “focused on digital safety topics like cyberbullying and protecting private information,
rather than introducing the idea of critical evaluation in an age-appropriate way.”
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A Set of Knowledge and Skills, Not a Subject

Some elementary teachers are noticing how teaching analysis and evaluation of sources is “getting
harder with Al” One said, “| don’t necessarily feel like my students are leaving school with the amount
of knowledge that | would like them to have in that area because this work can be time-consuming,
and we'’re not really covering it to the extent that | would like to.”

One teacher underlined the point that media literacy needs to be seen “not as a subject, but rather
a set of skills that [students] should apply across content areas, like wherever they're getting
information, inside of school and outside of school.” This educator noted that when asked to
evaluate information online, students often use superficial criteria for assessing the quality of
information sources—for example, by judging the quality of the graphic design. The teacher noted,
“This is a problem because today, if you're running a highly funded disinformation campaign, it’s
probably going to look really good.”

Building Connection between Home and School

An important issue for elementary educators is the need to

build bridges between home and school when it comes to the use
of media and technology for play and learning. For children to
experience meaningful learning in media literacy, parents need /
to be partners in the process. Every teacher we interviewed
mentioned the role of parents in the process of developing
children’s media literacy competencies. One teacher said,
“Media literacy needs to be modeled, constantly. Many parents
do not understand that there’s a lot of bad stuff out there.”
Another explained, “The challenge here is that many parents are,
at least, under-informed when it comes to media literacy. If
parents develop a stronger understanding of media literacy,
they could reinforce these concepts at home.”

Family education can support parents, caregivers, and children and
teens with media literacy competencies that accelerate learning about
and with media.

Some parents and school leaders are concerned about educational technology’s dominance in public
education and believe that platform companies and their products have for too long set the terms of
the argument about what education should be. As one writer put it, “Companies never had to prove
that devices or software, broadly speaking, helped students learn before those devices had wormed
their way into America’s public schools” (Grose, 2024, 1). Some parents are seeking to limit or remove
digital devices from schools.
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Educators want parents to actively engage in their children’s media literacy education. This can be as
simple as watching videos together or encouraging discussions about online content and screen time.
Some teachers also suggest that parents read newspapers online to stay informed. For parents who
want to be more engaged, some schools and libraries offer workshops and seminars on internet safe-
ty, digital storytelling, screen time, and media literacy. In one Massachusetts community, a group of
staff is working to promote Haidt’s The Anxious Generation (2024) as they work with staff and families
to reduce cell phone usage. One educator explained, “In the district where | live, the administrators
brought in a few speakers for parents on social media, media literacy, and [specialists in] children and
technology brain development. But these speakers were lightly attended. I’'m not sure how to engage
parents in these discussions but that is certainly part of the process.”

Elementary educators believe that parents could be encouraged to support media literacy education
at home, especially by starting with parents of the youngest students.

School-Wide Supports

What other activities are helping to advance people’s media literacy competencies in the home,
classroom, library, school, or community? Three major school-wide supports for media literacy were
identified by educators who provided 834 open-ended responses to a question about what they value.
Qualitative analysis of these data revealed three important themes: (1) the value of educational
technology for media literacy education, (2) meeting the needs of new immigrants and students with
disabilities, and (3) DESE initiatives that promote innovation.

Access to Educational Technology Platforms, Devices, and Tools

Interest in media literacy has grown among educational technology leaders in K-12 in Massachusetts.
In 2025, the Consortium for School Networking (CoSN) released the 2025 Driving K-12 Innovation
Report, which includes themes that connect today’s education challenges with tomorrow’s opportuni-
ties. One new theme identified in 2025 is media literacy which “stresses that students must develop
the ability to critically analyze, evaluate and discern the authenticity and credibility of information
across various media platforms, giving them the skills needed to distinguish between primary sources,
manipulated media and fabricated information.” (CoSN refers to this as “critical media literacy.”)

Educators in our survey noted that access to computers can facilitate
media literacy learning, but it should not be equated with media
literacy learning.
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Before the pandemic, 60% of school
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programs increased dramatically, and many
educators described how increased access to
digital technology has impacted teaching and
learning. This was a typical response: “Students
in the older grades have their own device that
they can take home and use for assignments.
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presentations.”

But there are numerous concerns about the misuses of educational technology in and out of schools.
Figure 9 shows a screenshot from a news report from May 15, 2025, when more than a dozen
incidents were reported in Massachusetts schools as students imitated a social media “challenge”
which encouraged students to insert conductive objects into the charging ports on their laptops.

By using objects such as paper clips and pencil lead, students can cause their laptop to short circuit,
increasing the device’s temperature and causing smoke, sparks, or even a fire, according to fire
officials. Students’ rough treatment of school-issued devices has also been a concern for educational
technology leaders.

Teachers don't like feeling like police, but they also note that oversight is essential. One teacher noted,
“It is important that media use is monitored so that students are not being exposed to inappropriate
content.” A technology specialist has created 10-minute videos on various media literacy topics, such
as “How to Share Information Ethically” (to avoid plagiarism) and “How to React to Breaking News.”
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HOW IS MEDIA LITERACY
BEING IMPLEMENTED IN
MASSACHUSETTS
SCHOOLS?

In Part IV of the Landscape Report, we provide data about the
prevalence of media literacy instructional practices in the
Commonwealth of Massachusetts during the 2023-2024 academic
year, and offer a roadmap of how instructional practices align
with grade levels and subject areas.
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We wanted to gauge the prevalence of media literacy education in Massachusetts schools to help
establish a baseline and benchmark for integrating media literacy into public education. We used a
modification of the Media Literacy Index (MLI), a validated measurement instrument that provides a
clear picture of the needs for PD in media literacy at the local or state level (Hobbs et al., 2022a).

CORE INSTRUCTIONAL PRACTICES
OF MEDIA LITERACY EDUCATION

These 21 core instructional practices help
learners develop cognitive, social, and emotional
competencies to prepare them for college and
careers.

How often do students in elementary or
secondary schools encounter media literacy
through its core instructional practices? We
identified 21 activities that are commonly used
in elementary and secondary schools in subject
areas including English language arts/literacy,
social studies, the sciences, visual arts & design
and the performing arts, mathematics,
engineering and technology, comprehensive
health, and world languages. While each of these
instructional practices can be implemented
using digital technologies, they do not require it.

Survey data collected from 1,166 elementary and secondary
classroom teachers, school leaders, edtech, library, and district

staff from 14 counties and 155 school districts across
Massachusetts, October 7 - January 7, 2025

\~
Access & Operate

e Accessing Digital Platforms and Apps
¢ Images and Advertising

e Art, Music, & Cultural Values

e History or Literature Through Film

e Al & Algorithmic Personalization

Analyze & Evaluate
¢ Guided Viewing/Reading/Listening
e Analyze Media Texts
e How Media Messages Influence
e Stereotypes
e Examine the News

Participate & Collaborate
e Reflect on Your Interpretations
e Create Community Service Messages
e Civic Dialogue

Create

¢ Create Media

e Research Project

e Digital Production for an Authentic Audience
e Present a Strong Point of View

Reflect and Act Ethically and Responsibly
¢ Balancing Online and Offline Life
¢ Social Responsibilities of Communication
¢ Media Law and Policy
e The Business of Media

Instructional practices (or methods) engage all students in meaningful learning. Methods are differentiated to meet student needs and interests, subject area and task demands,

and the learning environment.

Previous research has demonstrated that even when educators are unsure whether these types of
instructional practices are happening or not, their inferences about the frequency of instructional
practices are consistent with the views of district-level stakeholders, including parents, school leaders,
staff, and community members (Hobbs et al., 2022b). The MLI was adapted by a high school student
for use in a student research project in Maynard, Massachusetts. Results show that students’ reports of
exposure to media literacy instructional practices were highly consistent with educators’ own assess-

ments of the prevalence of media literacy instructional practices in the community (Media Education

Lab, 2023a).
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Estimating the Prevalence of Media Literacy Instructional Practices,
2024-2025

As we will show in the data presented below, most students in Massachusetts are getting significant
opportunities to develop knowledge and skills associated with three media literacy activities, which
are frequently reported as normative practices in classrooms. Survey participants were asked to
estimate how many of the learners in their school get exposure to various instructional practices, and
they made their estimates on a 10-point scale, using a slider bar that ranged from 1 = “hardly any” to
10 = “nearly all”. Because participants were not required to answer every question on the survey, the
number of subjects who completed MLI estimates varied from 1,028 to 1,252.

Most students in Massachusetts schools get learning opportunities like these:

(1) CREATE MEDIA

In these types of activities, students plan and create original content in a particular media genre, including
PowerPoint Slides, written scripts, animations, video, or graphic design. With access to digital platforms,
such create-to-learn pedagogies are easily implemented with students even in the primary grades. This
instructional practice had a mean score of 7.93 (SD = 2.28).

@ GUIDED VIEWING/READING/LISTENING

With a teacher’s support, students examine a media artifact to identify author, purpose, target audience, and
point of view. This is a fundamental practice of media literacy education, and literacy educators have long
argued that this kind of inference-making supports critical reading skills. It is closely aligned with construc-
tivist learning theory, a cornerstone of cognitive psychology and education, which posits that learning is an
active process where individuals construct their own understanding through experiences and reflection, rather
than by passively receiving information. This instructional practice had a mean score of 7.62 (SD = 2.33).

@ RESEARCH PROJECT

Students generate questions and gather information from multiple media sources to learn something new and
then summarize what they learned by creating a written work, video, oral presentation, podcast, infographic, or
other media project. This instructional practice had a mean score of 7.60 (SD = 2.38).

As Table 5 shows, 18 other instructional practices received significantly lower ratings, indicating that
survey participants do not believe that many Massachusetts students are receiving opportunities

to engage in these kinds of learning activities. This table is organized from most prevalent to least
prevalent activities. Note that several of the lowest-ranked items include issues that are vital in
today’s complex digital environment, such as education about balancing online and offline life, Al
and algorithms, and the business of media.
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TABLE 5

Estimated Prevalence of Media Literacy Instructional Practices in
Massachusetts Schools, 2023-2024

INSTRUCTIONAL PRACTICES IN MEDIA LITERACY EDUCATION MEAN N STD. DEVIATION

Create Media. Students plan and create original content in a media genre,

including PowerPoint Slides, written scripts, animations, video, or graphic design. e 1251 222

Guided Viewing/Reading/Listening. With a teacher’s support, students examine

a media artifact to identify author, purpose, target audience, and point of view. HE 1252 2z

Research Project. Students generate questions and gather information from

multiple media sources to learn something new and then summarize what they 767 171 234
learned by creating a written work, video, oral presentation, podcast, infographic, ’ ’
or other media project.

Present a Strong Point of View. Students make a speech, write an article, or
create a media presentation that advocates for or against a specific action, using 6.83 1138 2.48
reasoning and evidence to defend their point of view.

Analyze Media Texts. Students compare and contrast two different media
artifacts to identify similarities and differences in authorship, audience, content, 6.34 1204 2.43
format, and point of view.

Access Digital Platforms and Apps. Students consider their information and

entertainment needs in selecting appropriate content, platforms, and apps. 6.17 1195 2.61
Media, Law, and Policy. Students learn about the First Amendment and other

L : 6.10 1080 2.77
laws that empower them as citizens in a democracy.
Art, Music, and Cultural Values. Students explore art or music from different time
periods to identify how it activates strong emotions in ways that reflect and shape 5.96 1148 2.54
community values.
Civic Dialogue. Students learn how to reduce conflict and disrupt hurtful or 595 1130 251

aggressive talk and actions through civil dialogue and active listening.

Digital Production for an Authentic Audience. Students create digital content
(graphic design, video, audio, or interactive game), and their work is viewed by 5.73 1177 2.59
parents, peers, or the community.




INSTRUCTIONAL PRACTICES IN MEDIA LITERACY EDUCATION

MEAN

STD. DEVIATION

Reflect on Your Own Interpretations. Students examine various information
sources and consider how their existing beliefs may influence their interpretation
of who and what to trust.

1123

243

Images and Advertising. Students examine how images can be manipulated and
reflect on how advertising affects emotions, attitudes, beliefs, and behaviors.

1212

2.33

Examine the News. Students assess the quality and credibility of journalism and
identify differences between a news story, informed opinion, sponsored content,
and entertainment.

5.54

1170

244

The Social Responsibilities of Communication. Students reflect on ethical issues
in human communication, observing how online and face-to-face interaction
affects social relationships.

1099

2.45

Stereotypes. Students analyze examples of different types of media to spot
stereotypes and examine how values and ideologies are embedded in characters
and stories.

1140

245

Create Community Service Messages. Students work collaboratively to create a
community campaign designed to raise awareness, promote a cause or an event, or
motivate people to take action in the community.

5.21

1105

2.53

How Media Messages Influence. Students identify the many different choices
that creators make and consider how the design of media messages may influence
people’s feelings, thoughts, beliefs, and behaviors.

1126

2.40

History or Literature through Film. Students evaluate the realism and accuracy
of a movie that depicts historical events or examine the choices made by a
filmmaker in adapting a book into a movie.

5.00

1060

2.60

Balancing Online and Offline Life. Students keep track of their use of digital
media over a period of time and discuss how it may be beneficial or harmful to
their health, identity, and relationships.

4.26

1109

2.46

The Business of Media. Students learn that selling audience attention is the way
that media companies make money.

4.25

1114

2.40

Al & Algorithmic Personalization. Students understand that their digital data are a
commodity and that algorithms and Al are used to target personalized content to
them.

4.24

1028

2.33
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Who Should Teach Media Literacy Instructional Practices?

We asked media literacy experts and experienced education professionals to offer their best judgment
about how the 21 instructional practices could be aligned with the Massachusetts State Curriculum
Frameworks. In Round 2, 87 members of the Delphi Expert Panel Study rated each item, selecting
“essential” to indicate which grade levels or subject areas should include these activities. We summed
these data to identify consensus on the question, “Who should be responsible for teaching media
literacy across the curriculum?” Table 6 presents these findings using the framework of the OECD
Media and Al Literacy competencies to align instructional practices with Massachusetts Curriculum
Frameworks.

TABLE 6

Instructional Practices of Media Literacy Aligned with Massachusetts
State Curriculum Frameworks

Stars represent a level of consensus among media literacy experts and experienced education profes-
sionals who consider these instructional practices to be “essential” in the subject areas shown.

History Science, Tech Digital Literacy
and Social Health

EnglEn [ Math Arts cTE &Computer | |
Science Engineering Science L

Language Arts

World

Education

Access Digital

Platforms and Apps * * *

- IEN
AERERE
* *

Images and Advertising

Art, Music,
;‘:::: and Cultural Values
History or Literature
Through Film

Al and Algorithmic
Personalization

Guided Viewing/

Reading/Listening *

*
*
*
R B

Analyze Media Texts

Analyze &

How Media Messages
Evaluate

Influence

Examine Stereotypes k A -
*

Examine the News

Reflect on Your
Own Interpretations

Participate &

Collaborate Create Community

Service Messages
Practice Civil Dialogue
Create Media
Research Project
Create | picital Production for
an Authentic Audience
Present a Streng POV
Balancing Online
and Offline Life
Reflectand | Social Responsibilities
Act Ethically |  of Communication
and
Responsibly | MediaLaw and Policy

Understand the
Business of Media
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Media Literacy in Electives and Student Clubs

In personal interviews with 46 Massachusetts educators, we asked them to tell us of any electives,
extracurricular activities, or student clubs offered at their schools that might support media literacy
learning outcomes. Then we asked survey respondents to select items from this list to identify those
offered in their school. Out of 1,154 respondents, fewer than half report their school offering any of
the relevant subjects. Figure 10 shows these data.

School Yearbook
Coding/Robotics
Community Service
Photography/Graphic Design
Film Discussion/Production
Journalism/News Literacy
eSports

Social Justice/Equity

Model UN

Library or Information Literacy

Media Literacy/Digital Literacy
Current Events

Social Media/Advertising

FIGURE 10

Prevalence of Electives and Clubs Offered in Massachusetts Schools
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Media Literacy Education Should Begin with the Youngest Learners

Pre-K-2+ @ Grade3+ @ Grade6+ @ Grade9+

Visual Literacy

Emotions, Values, and Story Structures

Evaluating Sources

Techniques of Persuasion and Framing

Fandom and Pop Culture

Deciding Who and What to Trust |

Digital Identity

Media and Health |

Personal Biases and Perspective Taking

Representation

Generative Al and Digital Media

Formal Features of Media

The Psychology of Media Use

Civic Discourse and Free Speech

Media and Sustainability

History of Media

Media and Social Justice

News Genres

Social Media Structures

Surveillance and Privacy

Journalism Ethics

o
N
o
H
o
(2]
o
[o]
o
=
o
o

FIGURE 11

Experts Say Many Media Literacy Topics Should Be Introduced in the Elementary Grades

In the Delphi study, experts were invited to generate topics that they believed were of central
importance in media literacy in K-12 education. Then we asked them to identify the earliest grade
where these issues should be introduced. Most media literacy topics should be introduced before
middle school, experts say.

As Figure 11 shows, media literacy experts and experienced educational practitioners believe that four
topics can be introduced to students in PreK through Grade 2, including (1) visual literacy; (2) emo-
tions, values, and story structures; (3) evaluating sources, and (4) techniques of persuasion and framing.
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This finding stands out because early childhood educators have long focused only on protecting
children from excessive use of screen media. They often see it as a threat that contributes to child-
hood obesity, eating disorders, sexualization, youth violence, family stress, depression, low self-esteem,
underage drinking and tobacco use, and more (Linn, 2010). In the eyes of many early childhood
educators, young children need to be protected during the critical period when their brains and bodies
are developing. But fortunately, the protection paradigm is starting to shift for media literacy in early
childhood education. As Rogow (2023, 10) explains, “In a public health paradigm, if there are media
literacy lessons at all, they typically are designed to inform children about media dangers, usually via
direct instruction. The consistent message to children is that there are always better ways to spend
their time than to use screens.” This stance does not contribute to developing critical thinking skills;

it must be modified in a more nuanced way for media literacy education in Massachusetts to thrive.

Media literacy experts and experienced
education professionals believe that more
than half of core media literacy concepts
and topics can be introduced to children
well before middle school.

Educators can provide opportunities “to help children think more deeply about the media they
routinely encounter — including screen media that wouldn’t qualify as ‘high quality’” (Rogow, 2023,
12). The Erickson Institute’s report on Media Literacy in Early Childhood offers sample lesson plans
and activities for children from ages three to seven and notes that there is a need for more resources,
including frameworks, curriculum, lesson plans, and activities to support them getting started, as
well as concrete examples such as how-to videos to model teaching media literacy (Herdzina &
Lauricella, 2020). The News Literacy Project also offers a Framework for Teaching News Literacy
(2024c¢) that highlights news literacy standards, essential questions, and knowledge/skills objectives,
along with suggested performance tasks and learning activities by grade band.

Research shows that many elementary educators report not receiving PD related to media literacy

or digital technology, which is why they lack the confidence to effectively incorporate technology

into their pedagogy in developmentally appropriate ways (Lauricella, Herdzina, & Robb, 2020).
Observational studies of technology use in early childhood education have shown that there are also
classroom management issues that teachers are not always aware of — for example, children’s off-task
behavior when using digital tablets (Lauricella & Jacobson, 2022). A substantial statewide investment
in PD for elementary educators will be needed to help them effectively integrate media literacy into
instruction, but this could be facilitated by licensed school library teachers who get training as media
literacy coaches to introduce media literacy instructional practices to the youngest learners.
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Bright Spots: Media Literacy In Massachusetts

There are a wide variety of talented individuals in Massachusetts who are passionate about media
literacy and who have pioneered innovative programs and services for children and teens, both in and
out of school. Here we showcase some important work happening in the Commonwealth.

<

University-Community Partnerships

We found several examples of partnership programs developed by Massachusetts college
or university faculty who work with educators and students in local public schools. For over
a decade, a media studies professor has been partnering with a local elementary school,
where they and their undergraduate students co-create and deliver customized media
literacy curricula in classrooms. The project allows the undergraduate students to learn
civic engagement and applied scholarship. Through meaningful collaboration with the
school’s licensed library teacher along with a veteran classroom teacher, lessons are
aligned with the needs of the school and its students.

They began this collaboration as an extension of an undergraduate course, framing the
school partnership as a service-learning option for undergraduates. Initially, they focused
on the topic of the class in this partnership: media violence. These early efforts focused

on unpacking complex issues from representations of social groups in violent media to the
economic motives driving the production of such content. Over time, they expanded their
approach, offering this opportunity to students in other courses, shifting the focus of the
curricula to address broader topics such as commercialization, data privacy, and the ethical
implications of online behavior.

This partnership also allowed for research on the impacts of media literacy education.
Their initial research design employed quantitative methods, comparing students who
participated in media literacy lessons with control groups to measure differences in
outcomes. However, for practical reasons like access to students and not wanting to
deprive control groups of useful skills and education, their methodology shifted to reflect
a focus on qualitative data. They explain that qualitative data “can get at some richness,”
bringing “students’ own words” into view.
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This evolution has allowed the professor and the team to delve deeper into the
perspectives of sixth-grade students, offering insights into how they engage with
complex topics like cyberbullying, data commercialization, and media’s portrayal

of violence. In one project, after Grade 6 students learned about gender stereotypes,
they completed a homework activity with three open-ended questions:

@ Do you think YouTube has added diverse people to the media that kids your age see?
Why or why not? Please give as much evidence as you can for your answer.

Do you think YouTube has many of the same stereotypes related to gender compared
to other media types? Please explain.

@ What messages do you think the YouTubers that you know send directly or indirectly
about gender?

Students’ responses were shaped by their participation in the media literacy program itself,
as in research evidence from their writing that students understood and could deploy

the concept of counter-stereotypes, noting that YouTubers sometimes do fit into the mold
created by stereotypes or normative expectations, while in other cases, identity expression
is more flexible as YouTube allows content creators the space for varied expressions
(Scharrer et al., 2023).

This initiative is a testament to the power of partnerships between higher education and
local K-12 education communities to address pressing societal issues. Through a dynamic
interplay of teaching, research, and service, this program has created a sustainable model
for advancing media literacy that benefits both university students and local youth.

Media & Democracy Class

For over three decades, a team of Social Studies high school teachers in a Massachusetts
school district has offered a class entitled “Democracy and Media Literacy.” The course has
focused on equipping students with tools to critically analyze news and navigate the media

landscape, which has changed radically over the 30 years that this course has been offered.

One of the course’s signature activities involves students selecting a news story and ana-
lyzing it, using three different sources in the process. Through this process, they uncover
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bias by identifying clues like selective adjectives and omissions. The real “aha moment” of-
ten comes through what’s omitted, as students realize which critical elements are missing
when comparing one story to the next. Students also learn to research political campaigns
and candidates, gaining a nuanced understanding of where politicians stand on key issues.

In the Media & Democracy class, students learn a simple strategy for evaluating the credi-
bility of news and other content. It’s called WAIL and it helps them learn to recognize how
bias and point of view can appear in media content. WAIL is an acronym that stands for the
following actions:

W: Find the most powerful words used in the content.

A: Identify adjectives and adverbs and consider how they might suggest a point of view. I:
Notice the information included.

L: Learn more to identify information that has been left out.

The teacher who offers this course notes that teaching it is no simple task, as government,
current events, and media evolve rapidly, demanding a continuous and flexible approach
to curriculum revision. This important insight was echoed by many of the Massachusetts
educators we interviewed. To support the needs of all learners, the educator who creat-
ed the class also works closely with special education teachers to support differentiated
learning. The course has also inspired students to testify before state legislators about the
importance of media literacy education. Over time, the course has faced setbacks related
to budget constraints and scheduling allowances, which has forced the removal of some
topics like the representation of different demographic groups in media. Yet, the core skills
imparted—rooted in resources that have “stood the test of time”—continue to empower
students to engage critically with the world around them.

Tech Coaches

The Director of Technology and Innovation in one Massachusetts school district told us the
story of what’s working in their district: technology integration combined with school and
community collaboration. It works because it fosters a spirit of shared ownership among
classroom teachers, librarians, and technology specialists in supporting student learning.
In this district, civic engagement activities are intertwined with media literacy, as when
students interviewed senior citizens to document community history using digital tools.
They have created actionable frameworks that integrate civic engagement and media
literacy into the curriculum, which avoids overwhelming classroom teachers by providing
meaningful structure and support.
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One of their major contributions has been reframing the role of librarians as collaborators,
co-teachers, and instructional coaches, particularly in media literacy. This approach, they
noted, addresses hesitations stemming from a perceived hierarchy, allowing librarians to
embrace coaching roles without compromising their sense of identity within the school
community. Part of this approach is simply calling out instances of informal coaching
during librarian-teacher collaborations to shift librarians’ mindsets to include coaching as
part of their skillset. They also underscored the potential in leveraging librarians as
partners in student learning.

Since the pandemic, school leaders in many Massachusetts school districts have assumed
that teachers developed a proficiency with digital tools that eliminates the need for
technology integration specialists. But in this community, technology coaches are seen
as vital to equipping students with digital and media literacy skills. That’s why they have
10 technology integration positions and 11 librarian positions in a district that serves
5,600 students.

For members of this small Massachusetts community, this powerful strategy is leading
to a gradual cultural shift toward shared accountability in technology integration and
media literacy.

Media Literacy in U.S. Government Grade 12

A Massachusetts high school teacher and licensed school library teacher collaborated to
implement a 10-week media literacy unit designed to promote dialogue and discussion
about media, technology, and society. The school librarian adapted the Courageous
Conversations program, developed by the Media Education Lab, for use in a vocational high
school (Media Education Lab, 2023b). By aligning their lessons with benchmarks for the
Grade 12 U.S. Government and Politics class, the collaborative team gained support from
the school administration, students, and parents.
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The team introduced the curriculum by engaging students in discussions about current
events, encouraging skepticism and curiosity. Through interactive activities, video analy-
ses, and discussion-based lessons, students learned to make inferences about the purpose
and intent behind media messages, and consider the broader societal implications of hate
speech, disinformation, and propaganda. The curriculum is centered around critical analysis
of media and small-group discussions, where students wrestle with questions including:

How is social media reshaping people’s decisions about who and what to trust?
What do people need to know about social media economics and the profit motives
that underpin conflict?

©  What can you do to support people in your life who may be moving toward
radicalization?

Homework activities using the Nearpod platform added a layer of interactivity and
opportunities for feedback to learners. Over the course of the program, students selected
a social issue to explore, and the librarian introduced them to a variety of informational
resources to help students develop independent learning and research skills.

The teacher noted the importance of intellec-
tual humility for educators, emphasizing the
need to let students grapple with complex
issues and resist the urge to over-simplify
matters or give students the “right” answers.

This teacher-Llibrarian collaboration created a robust classroom environment where critical
thinking was valued and encouraged, and where students were getting meaningful prepa-
ration in navigating the modern media landscape with confidence.
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Student Civics Research Project on Media Literacy

One Massachusetts school was featured on the pages of The New York Times in 2022 when
a high school senior, as part of her civics research project, conducted a survey of students
in the school district to measure the extent to which they were being exposed to media
literacy instruction (Hsu, 2022). To accomplish this, she adapted the Media Education Lab’s
Media Literacy Index (MLI) for use with 500 children in Grades 4-12. Students completed
the survey during class time, and the district fully supported the effort. According to
interviews with both the school superintendent and the school librarian, the district

takes students’ civics projects seriously and has a track record of preparing students to
participate in the community and society.

Findings from the student research showed that some instructional practices were
commonly used in all grades. For example, two out of three students report that they have
discussed how media can be beneficial or harmful to their health, identity, and relation-
ships, including 61% of fourth-graders. Nearly 80% of twelfth-graders say that they have
had lessons that help them differentiate between a news story and an opinion story in the
news, and two out of three students say they have learned about how the First Amendment
and other laws give you freedom of speech and help you learn how to use that freedom
responsibly.

But there were some important gaps. Only 34% of students in Grades 4-12 had opportu-
nities to analyze stereotypes, and only half of twelfth-graders said that they have learned
how selling audience attention is the way media companies make money. Fewer than half
of students had the opportunity to create a social action or awareness campaign to
promote an event or motivate people to take action.

The insights from this project inspired a staff-led community-wide survey supported by the
local community’s education foundation, and the results of the staff survey were consistent
with the student data. This led to the creation of a task force of librarians and teachers

to study district-wide solutions. The group determined they would start with a unifying
instructional theme across all schools: examining current events at all grade levels with an
eye on learning to be critical consumers of information.

Over time, the focus on learning to analyze the quality of information sources has become
embedded across social studies and ELA starting in high school and then moving further
down in the curriculum to Grade 6. According to the curriculum director, there is still work
to be done in the early grades. Yet more educators in this district now believe that students
can demonstrate the ability to gather and assess information earlier than is commonly
assumed.
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In one Massachusetts community, children
did not perceive that parents and guardians
were helping them to develop media literacy
competencies.

Discussions about media and society are an important form of information learning for both
parents and their children. But the student survey revealed that only 7% of students in this
Massachusetts community say they have often worked with parents or guardians to create
videos or other media together. Only 12% report experiences where they discuss with their
parents or guardians the advantages and disadvantages of online life. Half of all students
reported that they hardly ever discuss at home what makes media sources trustworthy.
Most students also reported that they hardly ever read and discussed books, newspapers,
or magazines at home. Creative approaches for strengthening home-school connections
will be needed to support Massachusetts parents as they help their children develop these
essential Life skills.

D Youth Media Organizations in Massachusetts

Educators in Massachusetts are lucky to have access to additional talent and knowledge
resources in many communities where there is ongoing work in youth media. These
programs have grown significantly since the 1990s, with numerous organizations and
programs promoting youth participation in media creation. In Massachusetts, some robust
youth media programs are generally offered outside of school in libraries, settlement
houses, museums, and non-profit organizations:

©  New England Public Media’s Media Lab is a youth media training initiative that
teaches the tools of audio, video, and digital storytelling. They teach interview tips
and techniques and show students how to record audio and video using professional
equipment, building the knowledge and confidence to work with any media type.

© Educational Development Center (EDC) is an organization that has pioneered youth
media education initiatives for more than 20 years. They offer a free online civics
curriculum and teacher toolkit called SRVCE. It blends civic inquiry, media literacy
education, and exploration of public service careers to prepare students to be active
citizens and to thrive in workplaces.
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Cambridge Community Television offers youth media programs for high school stu-
dents. Funded by city partners, they offer a School Year Production Program (SYPP),
which is an afterschool program designed to provide teens with an opportunity to
develop career readiness, media production skills, confidence, and portfolio building
experience. Their Summer Media Institute (SMI) is a six-week work experience and
media production program run through a partnership with the Mayor’s Summer Youth
Employment Program. Each summer, teens in the program attend workshops where
they learn to operate cameras and develop skills in professional editing, lighting and
audio, animation and graphic design, media arts, technical production, and computer
applications. As participants develop media skills, they are paid to work as media
artists while producing a variety of projects.

Loop Lab was founded in 2017 as a media arts training center designed to empower
Boston young women and people of color with interests in careers in video, audio, and
media production. Through hands-on instruction, paid apprenticeships, and mentorship,
they are building pathways into the creative economy. They specialize in digital
storytelling, and the program helps each participant to define their aspirations and
pursue their own professional journeys.

Somerville Media Center has a youth program that empowers young producers to
tell their own stories, offering a safe space for young people to use media tools to
communicate. They teach digital literacy through intensive workshops, strategic
community partnerships with youth-serving agencies, teen internships, movie nights,
and field trips.

Brookline Interactive Group offers residents of Brookline, Massachusetts, opportunities
to access media-making technologies, amplify their voices and tell their stories,
develop media literacy skills, and sustain a vibrant and transparent democracy. This
integrated media and technology education center is a community media hub for
Brookline and the region. They serve over 500 youth and adults annually through
innovative classes and partnerships.

Tyngsborough Media in collaboration with Westford Community Access Television
offered a special School Vacation Week program in 2025 called “Lights, Camera,
Action!” to introduce middle school students to the world of video production, film-
making, and storytelling, with hands-on experience in broadcast production,
filmmaking, and game show participation.

The Institute for Contemporary Arts offers the Teen Digital Cooperative, a program
that introduces students to digital illustration to create unique pieces of art.
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Community Concerns

We close Part IV with two community concerns that came up repeatedly in interviews with
Massachusetts educators: (1) restricting the use of digital devices in schools and (2) rising levels
of political partisanship at the local and national levels. Both issues affect how media literacy
integration may develop in schools and communities across the state in the years to come.

Restricting Digital Devices in Schools

Some educators see the growing problem of student High school teachers most likely to say

distraction as an opportunity for media literacy education cellphone distraction is a major problem
to increase in K-12 schools. Teen use of cell phones in 9% of public K-12 teachers who say that students
school is being seen as a growing threat to teaching and being distracted by their cellphones is a major
. ; . problem in their classroom
learning. As Figure 12 shows, a national survey of teachers
showed that 72% of high school teachers say that students All teachers _
being distracted by their cell phones is a major problem
in their classroom (Hatfield, 2024). Elementary [§]

Middle

High

Eleven states have FrGURE 12

Cellphone Distraction

p ass ed s ta teWi de p Ol i Ci es SOURCE: Pew Research Center
that ban or restrict cell
phone use in SChOOlS. Many policymakers and leaders in

education suggest that phone-free

spaces in schools will help mitigate
youth mental health concerns and distractions during academic instruction (Panchal & Zitter, 2025).
In January 2025, the Massachusetts Attorney General with support from DESE and consultation with
Media Literacy Now, released Cell Phones and Social Media in Schools: A Toolkit for School Leaders and
Communities. The toolkit discusses three types of policies that restrict cell phone use, offers guidance
for developing community norms on cell phone and social media use outside of school hours, and
includes digital media literacy topics and strategies. The Massachusetts Attorney General also intro-
duced The STUDY Act (S.335 / H.666) (2025b) to promote safe technology use and distraction-free
education for youth. This bill seeks to prohibit student access to personal electronic devices during
the school day and to regulate social media companies to combat harmful effects on youth. If it be-
comes law, it would require all public schools to have formal policies regarding the use of cell phones,
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tablets, and other personal electronic devices on school grounds and during school-sponsored
activities. School policies would need to prevent students from physically accessing their
personal electronic devices during school hours, although exemptions to the policy would be
provided in certain circumstances, such as to accommodate a student’s needs as provided by their
individualized education program or health plan.

Unfortunately, there is no meaningful provision in the bill for media literacy, but the law would
require schools to have a policy educating students about the social, emotional, and physical harms
of social media use. Fortunately, media literacy education does not require unrestricted access to
digital devices.

A robust program of media literacy education should accompany any implementation of cell phone
bans at the school, district, or state level, and guidelines from DESE could help to support this effort.

Parent Pushback on Education Technology

Some parents are concerned about the personal information safety risks to children and families in
the educational technology products and platforms widely used by American schools. Nearly all
educational apps share children’s personal information with third parties, including for advertising and
monetization, and typically without the knowledge or consent of the users or the schools (Cherkin,
2024). As pushback over the use of educational technology grows, some educators feel that this
tension can make teaching “more intimidating these days.” One teacher we interviewed noted that
more support from administration could be vital because when educators don’t have that support,
they “really fear what happens.” But parent pushback on educational technology should not be feared:
it is an opportunity for media literacy education that builds bridges between home and school.

Teachers worry that they will not be
supported by school leaders if there are
challenges from community members
or parents.
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Political Partisanship and Its Discontents

Teachers also have anxieties about the way that political polarization is affecting the institution of
education. School book-banning attempts are one manifestation of rising political partisanship.
According to the Massachusetts Library Association, there were 78 attempts to censor books and
library resources in Massachusetts in 2022 (Massachusetts Board of Library Commissioners, 2022).
The Massachusetts State House is considering proposed legislation aimed at ensuring that public
and school libraries can offer diverse and inclusive books and media without political interference.
If passed, the law will ensure that decisions on what materials are appropriate for school and public
libraries selected are based on professional training.

Massachusetts Educators Cope with Rising Pressures

Some of the educators we interviewed were concerned about library book bans and other community
pressures to reduce the visibility of media content containing themes of diversity, equity, and inclusion.
Some educators noted that rising concerns about political polarization are affecting the selection of
media for use in the classroom. When it comes to media literacy, “Most parents aren’t aware of it, don’t
really understand what it is, and they’re afraid that it’s teaching their children something that they
[parents] don’t understand.”

Other educators are sympathetic to the claim that media literacy may be a form of indoctrination. In
an interview, one teacher explained his perception of this controversy, explaining that people seem to
be reluctant to address media literacy because it can be perceived as “an attempt... to suppress certain
types of speech and promote other types of speech,” when in reality, “it'’s an attempt to not influence
conclusions that might be drawn, but in fact, to influence the ability to comprehend information,
assess information, and assess the validity and basis and fact of information.”

When educators become fearful of addressing potentially controversial topics, it leaves students on
their own to make sense of these issues, which will come up in their lives whether a teacher initiates

a conversation on these topics or not. One teacher mentioned that her students are “always googling
‘What do | do about the election?”” She laments that children are left on their own with this difficult
topic, which they don’t have the skills to address critically because “teachers weren’t able to talk about
it.” This educator pointed out, “By not talking about it — because we as adults are not comfortable
with it — kids are going to be under-skilled for the actual sensemaking that they are going to be
required to do.”
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In interviews with educators, we found widespread interest in collaboration and learning. Some
educators mentioned that conversations around media literacy education are usually “siloed,” and
stressed the importance of “getting everyone on the same page,” which may include family nights,
teacher PD, training for administrators, and maybe even a consultant who can help them coordinate,
integrate, and apply what they’re learning. One teacher suggested a centralized process, expressing
that existing bright spots could be inspiring across district lines.

One educator explained how the lack of clarity between educators and parents can interfere
with innovation. Another teacher acknowledged that, in her district, there’s already an ongoing
conversation between educators, school librarians, administrators, and parents concerning the
way that their students are using technology in the classroom.

In interviews and in open-ended responses, Massachusetts educators also called for greater advocacy
at the policy level to ensure media literacy is recognized as a fundamental educational priority. This
includes lobbying for dedicated funding, curriculum mandates, and providing support and resources
for teachers in the application process. In Part V, we share insights from educators on key policy
options that could be used to advance media literacy in Massachusetts.
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POTENTIAL SOLUTIONS

In Part V, we identify potential policy actions that, taken together,
could ensure that every Massachusetts student gets opportunities
both in school and at home to develop the media literacy skills

to know how to consume and evaluate information, ask critical
questions, avoid manipulation, and engage in digital spaces safely
and confidently.
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In teacher interviews, the educator survey, and the Delphi Expert Panel Study, and at a face-to-face
meeting of the Massachusetts Media Literacy Advisory Council, we inquired about various actions
that could be most beneficial to advance media literacy in Massachusetts public schools. In long-form
interviews with educators, we asked the following questions:

1 2

WHAT APPROACHES TO TEACHER WHAT POLICIES HAVE BEEN

PD IN MEDIA LITERACY HAVE BEEN EFFECTIVE IN OTHER STATES
EFFECTIVE? HOW IS PROFESSIONAL FOR DRIVING IMPROVEMENT
DEVELOPMENT USED TO BUILD IN MEDIA LITERACY EDUCATION
TEACHER CONFIDENCE, KNOWLEDGE, STATEWIDE, ESPECIALLY NEWS
AND SKILLS? AND INFORMATION LITERACY?

Opportunities to Learn: Teacher Education in Media Literacy

Massachusetts teachers do not feel prepared to teach media literacy. In Massachusetts, some
preservice teachers are getting some exposure to media literacy education in teacher education
programs through a mix of strategies tailored to their specific teaching context. In some universi-

ty teacher education programs, there is a limited focus on critical media literacy, which emphasizes
activities that involve explorations of media representation that examine power, authority, and social
justice (Gambino & Share, 2024). But educators need exposure to all the “flavors” of media literacy,
including information literacy, visual literacy, news literacy, digital literacy, and Al literacy, and

this should begin in pre-service teacher education programs.

In our interviews, many participants talked about the need to gain a deeper understanding of media
literacy. For example, one teacher compared media literacy to social and emotional learning, suggest-
ing that if teachers are tasked with learning media literacy to the point of fluency, they could then
“model it all the time.” Although it may take up to three years for teachers to deeply internalize the
pedagogy and practice of media literacy education (Hobbs & Cooper Moore, 2013), researchers have
found that even short introductory courses have been shown to enhance teacher confidence and skills
(Botturi, 2019).

Still, because educators’ comfort with and understanding of media literacy varies, this results in
inconsistent implementation. One educator we interviewed explained, “For those of us who have
been teaching for more than 15 years, we were not trained to teach in the digital world. Al has added
another layer of uncertainty.”

102



Many educators made a point to explain that
they did not learn about media literacy as part
of their own educational backgrounds.

Another educator recalled her days as a beginning teacher: “We all ... had to figure this out on our
own.” A teacher explained that they didn’t feel prepared to teach it because they didn’t learn it.
Another wished for specialist licensure programs and thought that pre-service educator training
should have a stronger focus on media literacy, suggesting that it start at that level because “You
can’t teach what you don’t know.”

Structure, Support, and Incentives

Educators identified the need to enhance their own media literacy skills to capably teach these crucial
skills to their students, but they require structure, support, and incentives. PD programs—including
workshops, seminars, and ongoing online courses—are some of the ways that Massachusetts
educators have developed expertise in media literacy. But most report learning on their own, valuing
practical application over theory as they seek to implement what they learn as quickly as possible.

Respondents identified several training-related challenges that affect the implementation of media
literacy teaching practices in the classroom. There is an uneven distribution of training opportunities
across districts or schools, which is then compounded by a lack of time and resources for PD. Teachers
noted that they were sometimes introduced to media literacy through a state conference, like Mass-
CUE or the Massachusetts School Library Association. But only four of 46 Massachusetts educators
interviewed for this study could name any PD programs that offer training in media literacy
education. Participants mentioned the following programs:

Summer Institute for Journalism Education, Fitchburg State University
MediaEd Institute, Media Education Lab

Summer Institute in Digital Literacy, University of Rhode Island
iCivics Education Information and Media Literacy Pathway

News Literacy Educator Certificate, News Literacy Project

KQED Teach: Media Literacy Self-Paced Online Learning

© 0 6 06 0 O
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Some of the educators we interviewed chose to enroll in free PD or self-pay for programs, although
others were reimbursed by their school districts. In rare cases, non-profit organizations may even sub-
sidize teachers’ PD, as in the News Literacy Project’s competitive Fellowship Program. In several states,
micro-credentials are being used to supplement teachers’ PD on topics identified as priorities by edu-
cation leaders. Most of these states offer micro-credentials at no cost to educators, or offer a stipend
to those who complete one, to encourage participation (DeMonti, 2017). Micro-credentials enable
educators to verify competencies that they have gained through prior learning, on-the-job training, or
lived experiences. People demonstrate their competence through “learn by doing” type assessments
that require them to implement the skill as evidence of competency.

For historically and systematically excluded
learners, micro-credentials can broaden
opportunities to gain recognition for skills
regardless of when, where, and how they
were developed.

The State of Alaska offered its first micro-credential via the National Education Association (NEA),
which offers the Improving Teaching Practices through Competency-Based Personalized Learning
Program (Galindo et al., 2024).

Micro-credentials are more effective when educators are part of a collaborative group or learning
community. NEA offers 175 micro-credentials on a wide range of topics. When these resources are
combined with an implementation support model that brings educators together in collaborative
groups, such as professional learning communities, to focus on common learning goals, micro-
credential completion reaches 87% as compared to 53% without support (NEA, 2022).
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What Works: Practical Advice for Teachers

In the Delphi Expert Panel Study, media literacy experts and experienced education practitioners
generated practical advice to help teachers implement media literacy instruction, and then they rated
the relative importance of items. Over two rounds, panel members were asked, “Which of these items
of advice should be recommended to K-12 educators regarding teaching media literacy?” They placed
items in rank order to represent top recommendations. Figure 13 presents the six suggestions that
represent core insights about “what works” to implement media literacy in the classroom, and they are
well-supported in the scholarly and professional literature.

1 Embed media literacy into the curriculum already being taught )

Offer students choice in topics that enable them to practice media literacy skills
by exploring texts that are relevant to them

Balance your presentation of both the benefits and the risks of
digital media & technologies in everyday life

Be a co-learner alongside your students

Ask students to provide examples of media for the class to discuss

N NG A N N

Reflect on your own media choices and how these may differ from
the choices of your students

FIGURE 13

Delphi Experts Offer Practical Advice to Educators
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Policy Actions Recommended by Delphi Expert Panel Study Members

We also asked Delphi panel members to prioritize policy recommendations over three full rounds of

discussion. In Round 1, media literacy experts and experienced education professionals responded to
an open-ended question and generated 12 recommendations for actions that could be implemented at
the federal, state, or local levels. In Rounds 2 and 3, they used an online dialogue process to add new

recommendations, and rate and comment on the actions that were most likely to be effective. The

following actions received the highest level of support from panel members.

Ui b W N -

State Education Department Support: Active
backing by state education departments through
mandates, curricula prioritization, and redirecting of
resources..

Elementary Media Literacy. Media literacy lessons
and training are provided to elementary school
teachers, parents, and community members.

Responsive Curriculum. Continually updated media
examples and artifacts ensure lessons are relevant
to students’ lived experience.

Media Literacy Coaches. Specialist staff help
educators design, implement, and assess lessons

and offer outreach programs to parents and families.

New State Laws. Enact legislation requiring K-12
schools to provide instruction & training in media
literacy.
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Media literacy experts and experienced education professionals in the Delphi Expert Panel Study
offered explanations for their ratings. Here is a sample of their comments:

STATE EDUCATION DEPARTMENT SUPPORT
© “State support and mandates will result in media literacy actually getting taught.”
© “It would be helpful if DESE became a strong advocate for K-12 media literacy education and
offered support, such as suggestions for lesson plans in different subject areas at different grade
levels. | believe it is more likely that DESE would become an advocate if legislation made it clear
this is a priority for the Commonwealth of Massachusetts.”
MEDIA LITERACY IN THE ELEMENTARY GRADES
o “It's imperative that media literacy is embedded within education from the earliest years of
school. Critical thinking skills take time to develop and hone and kids are exposed to all sorts of
media well before we want to believe they are exposed to those media—they need to know how
to review, analyze, and respond and we can’t wait until they're teenagers to do that.”
© “My vote is for ‘the earlier, the better’ in terms of media literacy teaching/integration into
subjects. Involving community members is also a great way to allow everyone access to the
same foundational critical thinking skills.”
© “This approach builds relationships in communities, and it should start when children are young,
parents are motivated and can build constructive patterns. This type of approach is most likely
to be successful and have long-term success and is built on process that can build long-term
outcomes that can be measured.”
RESPONSIVE CURRICULUM
© “There are dozens and dozens of resources for teaching media literacy. It is not necessary to
reinvent the wheel. Nonetheless, that does not mean there are excellent materials for all
subjects at all grade levels. New materials are always needed.”
© “Since media literacy materials get dated quickly, it will be important to develop collections of
resources that can be crowdsourced for timeliness and easily updated.”
© “It can be a burden for teachers to search for excellent, instructional resources appropriate to
their teaching situation. DESE could help by providing pointers, such as lists of resources or
searchable databases.”
© “I do not think it would be helpful to require a particular curriculum.”
MEDIA LITERACY COACHES
© “Media literacy coaches to support K-12 teachers and higher ed standards to train teachers
pre-service. Vital to meet teachers where they are.”
© “A holistic approach that builds relationships in communities is most likely to be successful and
have long-term success, as opposed to mandates that may or may not be approved and
approaches that rely on funding that may or may not be provided and then may be cut.”
NEW STATE LAWS
© “This allows for the training AND, importantly, the funding to be available to make this happen.”
© “Critical in providing a mandate for media literacy education. But this will work only if coupled
with funding, curriculum and training.”
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Other Potential Actions

The following actions were proposed but did not receive the highest level of consensus among
Delphi panel members, who had doubts about the potential effectiveness of some of these proposed
policy actions:

© Targeted Funding: State Department of Education provides targeted funding to under-resourced
schools to ensure equitable access to high-quality media literacy education.

©  Required Curriculum: Core instructional practices are identified by subject area and mandated
within grade levels and subject areas.

© Library Staffing: Funding for a licensed school library teacher is provided in every school.

© Graduation Requirements: Mandate students demonstrate media literacy skills and key
dispositions before graduation.

©  Higher Education Standards: Certify or accredit teacher preparation programs and library/media
literacy programs in higher education to ensure media literacy is integrated at all levels of

training.

© Required Course: Require all high school students to take a one-semester class dedicated to the
critical analysis of news, information, and persuasion.

©  Parent Education: Develop initiatives to educate parents about what media literacy is and why it
is important.

©  Prize Competitions: Annual event promotes innovation in media literacy education and
increases the visibility of exemplary work in elementary and secondary schools.

©  Subject-Specific Training: Media literacy PD is offered by organizations to schools with support
from charitable and philanthropic funding.

©  Bully Pulpit: Active support by political leaders and state education departments communicates
a clear message that media literacy is a priority for all learners.

©  Annual Requirements: Require or incentivize regular media literacy training for all educators.
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Building On Success

In this report, we found some evidence of the implementation of media literacy instructional practices
in Massachusetts K-12 schools. There is widespread consensus among educators and experts about its
importance, but no more than a handful of instructional practices are occurring in most classrooms.
There is a vast gap between theory and belief and actual classroom practice. In this report, the
following findings are most noteworthy:

Three core instructional practices of media literacy are widely implemented in Massachusetts schools,
with educators indicating that most or nearly all students get the opportunity to engage in (1) guid-
ed reading, viewing, and listening activities, (2) creating media, and (3) conducting an inquiry-driven
research project. These activities give students opportunities to access, analyze, evaluate, create and
participate with media in all forms by understanding the role of media in society, and building skills of
inquiry and self-expression essential to participation and collaboration in a democratic society.

Massachusetts educators and experts strongly agree that media literacy is not only focused on
analyzing and evaluating information. It is a set of transversal competencies that can be used in a
wide variety of situations and settings, both in and out of school. Because it includes a strong

focus on critical thinking, analysis and evaluation, digital wellness, communication, collaboration, and
creativity, it enables learners of all ages to successfully adapt to changes and to lead meaningful and
productive lives.

In Massachusetts State Frameworks, curriculum standards infrastructure is in place to support a
robust, high-quality media literacy education in History/Social Science, where news and media literacy
are presented as additional learning standards in Grades 9-12. Media literacy is also represented well
in Comprehensive Health and Physical Education, Digital Literacy and Computer Science, and the Art
& Communication Services Career Cluster. While media literacy competencies can be inferred from
standards in English Language Arts, Arts (Media Arts), Science, Technology, and Engineering, and
World Languages, these frameworks will benefit from a more coherent integration of learning
outcomes and instructional practices, and some are currently scheduled for revision.
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Educators and experts believe that media literacy lessons increase learner engagement through
lessons that include dialogue and discussion about popular culture and current events. Because it
provides creative opportunities for self-expression, educators appreciate how media literacy instruc-
tional practices help to ensure that curriculum is relevant and culturally responsive to the lived
experience of all learners. They also see the potential of media literacy to deepen student voice and
civic advocacy.

There are noteworthy “bright spots” of effective media literacy in Massachusetts schools, including
evidence of strong and successful collaboration between social studies teachers and school librarians.

Addressing Limitations Through Policy

While media literacy is widely valued by Massachusetts educators, significant barriers to implementation
exist and action is required to address the following issues:

Many Massachusetts K-12 educators have a partial or incomplete understanding of media literacy, and
depending on the students they interact with, experts, educators, and practitioners define media
literacy differently. Most Massachusetts teachers do not recognize that media literacy encompasses
three crosscutting themes:

Critical thinking about media and technology texts, platforms, systems, and contexts

© Digital wellness, including online safety and media and mental health
Practical skills in using communication technology and in applying collaborative and creative
skills in the domains of school, work, social relationships, and civic life

Although interest in media literacy is high, we found only a handful of Massachusetts teachers

and teacher educators with advanced knowledge and expertise in media literacy. Teacher educators
do not see media literacy education as a priority in pre-service teacher education at the elementary
level. Among teachers, there is low awareness of media literacy’s presence in State Curriculum
Frameworks, and most are unfamiliar with media literacy curriculum resources or opportunities for
professional development.
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Only three of 21 key instructional practices of media literacy reach most students in Massachusetts
schools, according to educators surveyed. Some of the many under-utilized instructional practices
include:
©  Examine the News. Students assess the quality and credibility of journalism and identify
differences between a news story, informed opinion, sponsored content, and entertainment.
© The Social Responsibilities of Communication. Students reflect on ethical issues in human
com-munication, observing how online and face-to-face interaction affects social relationships.
© Al & Algorithmic Personalization. Students understand that their digital data are a commodity
and that algorithms and Al are used to target personalized content to them.
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PART VI

A PLAN OF ACTION

In Part VI, we respond to the Department of Elementary and
Secondary Education’s (DESE) request to make policy
recommendations based on the Landscape Report’s insights
that reflect the perspectives of both Massachusetts educators
and national media literacy experts and experienced
practitioners from across the nation. We offer the following
recommendations for strengthening media literacy through
state education policy.
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Advancing Education through Policy Recommendations

In today’s information-saturated society, the ability to critically analyze, evaluate, and produce media
is fundamental—not optional—for civic readiness. The Bay State is well-positioned to lead this charge.
With existing standards, strong educator engagement, and growing public awareness, DESE can
catalyze meaningful change through guidance, professional learning, system integration, and strategic
investment. Recognizing Massachusetts’s tradition of local control, these recommendations are
organized by feasibility and potential systemic impact—ranging from immediate, practical steps DESE

can take to more ambitious, structural shifts that would establish media literacy as a core component
of K-12 education.

Recommendation: Media Literacy Must Be Early, Integrated, and Sustained

Media literacy readiness demands:
o Early exposure to foundational media literacy concepts
© Ongoing development from elementary through secondary grades

o Cross-curricular integration, especially in the subject areas of ELA, history/social science, science,
and digital literacy and computer science (DLCS) courses.

This developmental approach would address key root causes — including lack of pre-service teacher
training, fragmented leadership, and limited access to PD — while equipping students to responsibly
navigate today’s complex information landscape and participate meaningfully in civic life.
Here are the current realities in Massachusetts:
© Social studies teachers often see media literacy’s role in civics as limited to fact-checking.
© Media literacy is not consistently integrated into school curricula; where it is included, its depth,
quality, and emphasis vary widely from classroom to classroom and school to school.




Immediate Opportunities within DESE’s Scope

Organized by feasibility, the following recommendations align with DESE’s current authority and
operational structures:

Most Feasible: Guidance & Support

©  Provide Model Guidance and Resources: Issue recommendations, revise curriculum frameworks,
and instructional resources—including strategies for leveraging school libraries and licensed
school library teachers—to help districts integrate media literacy into existing ELA, social studies,
and DLCS standards.

© Facilitate Collaboration: Establish a statewide media literacy network or regional communities of
practice to support educators (Pre-K-12 and Educator Preparation) in sharing best practices,
resources, and professional learning opportunities.

© Emphasize Media Literacy in Existing Initiatives: Highlight media literacy skills in DESE’s
communications and existing programs (e.g., civics education, DLCS, and social-emotional
learning) and cell phone policies in schools.

© Encourage Integration into Local District Strategies: Offer practical strategies on how districts
can measure existing levels of instruction in media literacy through surveys and curriculum
audits, incorporate media literacy into their existing curriculum review cycles, and create
professional development programs that include communities of practice to coordinate action.

Sample'Strategy: Provide guidance on media literacy skills guidance tailored to specific content areas
by partnering with, and presenting at, DESE’s existing content area Leader Networks—such as ELA,
history/social science, DLCS, and civics. DESE can develop and share content-specific strategies, sam-
ple lessons, and aligned standards to help educators see how media literacy connects to their subject area.

Moderately Feasible: Funding, PD Expansion, and Pilot Programs

©  Support Educator Training and Innovation: Provide funding for professional development and
pilot programs by offering grants, stipends, or other resources that allow educators—including
licensed school library teachers—to receive targeted training in media literacy instruction and
test innovative approaches in partnership with higher education and community organizations.
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©  Expand the Pool of Registered Media Literacy PD Providers: Encourage and support additional
media literacy professional development providers to become preferred vendors through DESE’s
process. Expanding the pool of approved providers will ensure more accessible, high-quality
options for educators to earn professional development points.

Sample Strategy: Develop a short, engaging virtual PD module on core media literacy skills that all
educators complete at the start of each school year. This “Media Literacy 101” training would offer
universal, cross-disciplinary strategies to help teachers integrate media literacy into any subject area.
To encourage broader adoption of media literacy strategies, DESE could also provide priority points to
grant applicants who incorporate media literacy into their proposals.

More Challenging: Systemic Changes

© Develop an Endorsement or Credential for Media Literacy: Create a pathway for educators—
including licensed school library teachers—to receive a media literacy endorsement or integrate
it into existing teacher licensure frameworks.

© Invest in School Librarians as Media Literacy Leaders: Allocate dedicated resources to support
licensed school librarians as central figures in advancing media literacy, positioning them to
curate best practices, lead professional development, and serve as ongoing resources for both
educators and students.

© Embed Media Literacy into Statewide Student Assessments: Use the existing MCAS framework—
particularly in ELA, STE, and civics—to identify core competencies that build on current,
underutilized standards in the State Curriculum Frameworks. Measured over time, this would
provide demonstrated evidence of embedding media literacy across all subject areas
as a core component of K-12 education.

© Develop a Strategic Plan to Integrate Media Literacy Education Statewide: Develop a long-term,
systemic strategy to integrate media literacy across all grade levels and subject areas by
embedding it into state learning standards—ensuring it is recognized not as a standalone skill,
but as a foundational competency within K-12 education. This plan could include cross-
disciplinary curriculum alignment, educator training requirements, and district-level implementa-
tion guidance. Include local media literacy curriculum audits; and implement benchmarks
using tools like the Media Literacy Implementation Index (MLI).

Sample Strategy: The plan should offer content-specific strategies, sample lessons,

instructional videos, and PD opportunities to help educators embed media literacy into daily
instruction. These resources should be practical, adaptable by grade level, and include guidance for
collaboration with licensed school library teachers to support implementation.
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Outline of a Strategic Plan to Integrate Media

Literacy Education Statewide

Building a strong media literacy ecosystem requires a phased, strategic approach that raises awareness,
expands educator resources, and secures sustainable funding. Below is a potential roadmap for state action:

Raise Awareness

GOAL

Raise awareness about the importance of media
literacy across Massachusetts by engaging a broad
coalition of stakeholders—including educators,
policymakers, and families—and building a shared
understanding of its role in supporting civic readi-
ness and academic success.

Increase Resources

GOAL

Build strategic capacity to support media literacy
implementation by expanding access to high-
quality PD and curating vetted, transparent, and
accessible high-quality instructional materials
(HQIM). The approach should meet schools and
districts where they are, ensuring that integrating
media literacy feels manageable and aligned with
their existing priorities and instructional practices.

Fund Sustainably

GOAL

Ensure long-term sustainability of media literacy

by securing ongoing funding and embedding it into
state and district education policies. This includes
incentivizing educator participation in professional
development, funding pilot programs to identify best
practices, and integrating media literacy into state-
wide policy frameworks and district improvement
plans to support scaled, systemic, lasting change.

WAYS TO MEASURE

Number and diversity of stakeholders engaged (e.qg.,
educators, licensed school library teachers, policymak-
ers, families), attendance and reach of strategic
convenings, media coverage and social media
engagement, growth in public support or awareness,
identification and mobilization of media literacy
champions across regions and sectors.

WAYS TO MEASURE

Number and diversity of approved media literacy PD
providers, educator participation rates in PD offer-
ings, availability and use of HQIM aligned with media
literacy, educator feedback on ease of implementation
and relevance of materials, and growth in the number
of districts making explicit policy or practice commit-
ments to incorporating media literacy into instruction.

WAYS TO MEASURE

Amount and consistency of state or philanthropic
funding allocated to media literacy initiatives, number
of grants awarded for media literacy programs,
educator participation rates in incentivized PD
programs, inclusion of media literacy in DESE policy
guidance and district improvement plans, adoption

of media literacy benchmarks or goals at the

district level, evidence of sustained implementation
beyond initial pilot or grant funding periods.
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CONCLUSION

Massachusetts educators are already implementing media literacy in some
classrooms, and they are ready, willing, and eager to make media literacy
education a priority, but guidance and leadership from DESE will amplify
and extend opportunities for innovation, coalition building, and sustained
action. With the growing influence of media in society, DESE should

take steps to address the recommendations in this report to build a
comprehensive foundation to ensure that all students statewide receive
high-quality instruction in media literacy in every class, at each grade

in K-12, and in every discipline. To ensure that every student is equipped
to thrive in a fast-changing digital society, media literacy education

must move from the margins to the mainstream of K-12 education.

The time for action is now.
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Appendix A: Detailed Methodology

We used (1) document review, (2) long-form interviews, (3) survey research, and (4) a three-round
Delphi Expert Panel Study to better understand the perspectives of educators and experts on topics
related to the current state of media literacy in Massachusetts.

For all research methods reported here involving human subjects, we sought and received approval
from the University of Rhode Island’s IRB, ensuring compliance with ethical research standards. To
protect the privacy of participants, in this report, we do not identify the names, schools, or locations
of participants. Fully anonymized data and research instruments are available at the Open Science
Repository (https://osf.io/xrzdf) for the methodologies we employed.

Document Review

We reviewed Massachusetts Department of Elementary and Secondary Curriculum Frameworks to
identify and align media literacy-related standards in a crosswalk format. The work was informed by
the Illinois Crosswalk developed from Illinois Public Act 102-0055. This effort supports the broader
objective of strengthening media literacy integration across all K-12 disciplines in Massachusetts.

For the purpose of this Crosswalk, we adopted the following working definition of media literacy:
Media literacy means the ability to access, analyze, evaluate, create, and participate with media in all forms
by understanding the role of media in society, and building skills of inquiry and self-expression essential

to participation and collaboration in a democratic society (Adapted from the Aspen Institute definition in
Connecticut Public Act No. 23-150).

DATA COLLECTION
The development of the Crosswalk followed a structured multi-step process:

e All Massachusetts Curriculum Frameworks were gathered and reviewed to identify key trends and
thematic elements

e The DESE Standards Navigator was used to conduct keyword searches that yielded relevant
standards linked to media literacy

e Standards were entered into an Excel spreadsheet and categorized based on their relevance to
media literacy definitions and pedagogies

e Standards from other states were reviewed and compared with Massachusetts standards to
identify potential gaps

* Alist of missing or underrepresented media literacy elements was compiled

e Feedback was solicited from DESE, and revisions were made accordingly
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We used (1) document review, (2) long-form interviews, (3) survey research, and (4) a three-round
Delphi Expert Panel Study to better understand the perspectives of educators and experts on topics
related to the current state of media literacy in Massachusetts.

For all research methods reported here involving human subjects, we sought and received approval
from the University of Rhode Island’s IRB, ensuring compliance with ethical research standards. To
protect the privacy of participants, in this report, we do not identify the names, schools, or locations
of participants. Fully anonymized data and research instruments are available at the Open Science
Repository (https://osf.io/xrzdf) for the methodologies we employed.

Document Review

We reviewed Massachusetts Department of Elementary and Secondary Curriculum Frameworks to
identify and align media literacy-related standards in a crosswalk format. The work was informed by
the Illinois Crosswalk developed from Illinois Public Act 102-0055. This effort supports the broader
objective of strengthening media literacy integration across all K-12 disciplines in Massachusetts.

For the purpose of this Crosswalk, we adopted the following working definition of media literacy:
Media literacy means the ability to access, analyze, evaluate, create, and participate with media in all forms
by understanding the role of media in society, and building skills of inquiry and self-expression essential

to participation and collaboration in a democratic society (Adapted from the Aspen Institute definition in
Connecticut Public Act No. 23-150).

DATA COLLECTION
The development of the Crosswalk followed a structured multi-step process:

e All Massachusetts Curriculum Frameworks were gathered and reviewed to identify key trends and
thematic elements
e The DESE Standards Navigator was used to conduct keyword searches that yielded relevant

standards linked to media literacy
» Standards were entered into an Excel spreadsheet and categorized based on their relevance to me-

dia literacy definitions and pedagogies

e Standards from other states were reviewed and compared with Massachusetts standards to identify
potential gaps

* Alist of missing or underrepresented media literacy elements was compiled

e Feedback was solicited from DESE, and revisions were made accordingly

The intermediate product included both an aligned Crosswalk across content areas and a “What’s
Missing” summary. The Crosswalk was organized by these Media Literacy skills:

e Accessing information
e Analyzing and evaluating
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e Creating media
e Reflecting on media consumption
e Participating and collaborating in a democratic society / Social Responsibility Civics

The Crosswalk was organized by grade clusters across key disciplines, including:

e English Language Arts (ELA)

e History and Social Science

e Health and Physical Education

e Digital Literacy and Computer Science (DLCS)
e Science and Technology/Engineering

e TheArts

e World Languages

DATA ANALYSIS

Health and Physical Education. The updated Comprehensive Health and Physical Education framework
includes many important components of media literacy and digital wellness. These support students
in critically evaluating media messages related to health, finding quality health information, and
making informed decisions in digital environments. The Framework balances attention to risks and
harms associated with media use with significant attention to affordances for using media wisely

to make healthy choices across the lifetime.

History and Social Science. Media literacy is present within the framework, particularly in Grade 8
Topic 7: Freedom of the Press and News/Media Literacy. Additionally, the Advanced Supplemental
Curriculum for Grades 9-12 provides rich media literacy content. However, as an elective, it may not
be widely implemented. Given the inclusion of history in MCAS assessments and the introduction
of alternate academic achievement standards, understanding the extent of adoption across districts
remains important.

English Language Arts and Literacy. There are a few references to media in the ELA Standards in
relation to informational texts and the research paper, and ELA Anchor Standards are well-aligned
with media literacy learning outcomes but only if the word “text” is understood as “symbolic work
created as a means to share meaning.” Unfortunately, the language of the Standards suggests that
that the exclusive focus is on books, narrowly defined as “high-quality, increasingly challenging
literary and informational texts” like “stories, dramas, poems, and myths from diverse cultures and
different time periods” or academic texts “in history, science, mathematics, the arts, and other
disciplines.”

Opportunities for deeper integration of media literacy exist in several domains, including:

e Exploring relationships between authors, audiences, and texts in multimedia formats
e Speaking, listening, and communication skills in face-to-face and online environments
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» Engaging with popular culture texts, including music, movies, television, video games, podcasts,
and social media

e Using audiobooks and text-to-speech tools for reading and writing

e Analyzing persuasive genres, including opinion, advocacy, advertising, propaganda, and sponsored
content

e Empowering students as critical thinkers and collaborators through creative media production

e Encouraging appreciation of emotional response, ethical reflection, empathy, and understanding of
diverse perspectives

Digital Literacy and Computer Science. The DLCS standards encompass essential elements of media
literacy, particularly within the Computing and Society (CAS) strand. These include distinguishing fact
from opinion, identifying bias, and understanding the impact of media on behavior and perception.
Given the natural intersections between media literacy and Al literacy, we are watching the work of
the DESE Office of Educational Technology (EdTech) Task Force work on Al in K-12 Schools.

Science and Technology/Engineering. These standards incorporate media literacy by guiding students
to evaluate scientific information presented in media formats. Notably, the High School Engineering
Technology Systems (ETS) and Earth Science domains provide opportunities for engaging students in
critical analysis of media-reported science.

The Arts. The Arts standards promote creativity and critical thinking across disciplines. Music and
media arts, in particular, offer explicit avenues for media literacy skill development. Media-related
standards are present across all grade levels, emphasizing expression and analysis.

World Languages. While the World Languages standards support intercultural understanding and
global communication, media literacy is less explicitly represented. The framework emphasizes
communication and cultural competence, but there is room to integrate media analysis and critical
engagement more fully.

Long-Form Interview

Interviews are a powerful way to harvest people’s stories, opinions, and experiences. We used in-depth
or semi-structured formats, which provide rich, detailed data that reveal the complexity of individual
experiences and perspectives.

RESEARCH QUESTIONS

To structure interviews, we developed a comprehensive interview protocol that included questions
developed by DESE on the topics shown in Table 7.
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TABLE 7

Research Questions for the Landscape Report

DEFINITIONS AND SIGNIFICANCE

. What is the meaning of “media” as you understand the term?
e  Whatis “media literacy”?
. What are the reasons why media literacy is important for people today?

INSTRUCTIONAL PRACTICES

° What does effective instruction in media literacy look like, in terms of curriculum, pedagogy, and integration with various content
areas across grade levels?

° How does media literacy connect to and overlap directly with various academic disciplines (history, civics, ELA, computer science,
arts, math, science, health)?

. Which dimensions of media literacy align most closely with civic learning and preparation to participate in democratic society?

ISSUES OF EQUITY

How do media impact children and teenagers based on characteristics such as race, home language, gender, income, and dis/ability?

RISKS AND HARMS

o We’re interested in the relationship between protection and empowerment when it comes to younger learners and their relation-
ship with technology and media literacy. How much focus is on protection from risks and harm, and how much focus is on empow-
erment with creativity and collaboration?

o What can you tell us about the balance between allowing our youngest learners to access digital resources for the sake of learning
and limiting access for the sake of protection? For example, how do you feel about banning cell phones, blocking specific websites,
or sending them to kid-specific websites rather than the open internet?

o One aspect of media literacy is being able to assess the credibility of a source. What approaches are teachers using as the internet
and Al continue to develop and change?

MEDIA LITERACY IN MASSACHUSETTS

o What are teachers in your community doing to integrate media literacy instruction? How does it connect to civics?

o Which Massachusetts Curriculum Frameworks currently include standards addressing media literacy?

o Which dimensions of media literacy are addressed in the Frameworks?

o What key skills related to news literacy, digital literacy, and information literacy, if any, are missing across all Frameworks?

o Which educational organizations are considered leaders in the media literacy space, especially news and information literacy, in
Massachusetts and nationally?

IMAGINING THE FUTURE

o What approaches to teacher PD in media literacy have been effective? How is PD used to build teacher confidence, knowledge, and

skills?

How would you like to see media literacy addressed in your school? What are the challenges?

What could DESE do from the state level?

What could other stakeholders (like parents, business leaders, and others) do?

Are there “bright spot” classrooms or schools in Massachusetts that you are aware of that exemplify strong media literacy educa-

tion? Are there examples of media literacy in civics that you're familiar with?

o What policies have been effective in other states for driving improvement in media literacy education statewide, especially news
and information literacy?
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SAMPLE

To identify prospective subjects, we utilized existing networks of educators actively involved in media
literacy education. These networks included connections established through the Media Education
Lab’s network of 10,000 educators, as well as Renee Hobbs’s LinkedIn profile and the names of indi-
viduals who had presented recently at the Massachusetts School Library Association, Massachusetts
Council for the Social Studies, and MassCUE conferences. We also used Google Search to find names
of Massachusetts educators associated with terms including media literacy, news literacy, information
literacy, visual literacy, digital literacy, digital citizenship, and Al literacy.

We also employed a snowball sampling technique by asking all participants to recommend others who
could offer valuable insights, thus expanding our pool of subjects through their personal networks.
We continuously evaluated demographic representation and adjusted our outreach efforts to address
any observed imbalances.

RECRUITMENT PROCESS

For each potential participant, we initiated contact via email, introducing ourselves, the project, and
its objectives. We utilized Calendly to facilitate scheduling a 45-minute interview, which would
automatically provide a Zoom link for the chosen day and time. Each session typically involved one
interviewee and two team members—an interviewer and an observer.

Interviews began with an informed consent process and were then recorded. The interview protocol
employed a semi-structured format, maintaining a core set of standardized questions while allowing
flexibility to adapt based on the participant’s role, experiences, and responses. This approach ensured
both consistency and the ability to explore unique perspectives. Interviews were generally 30-45
minutes in length. We sometimes adapted questions during the interview, allowing for exploration of
unexpected topics or clarification of responses.

LIMITATIONS

Interviewing is a time-consuming and intensive research method; even with the use of automatic
transcription and generative Al tools, data analysis requires careful organization and interpretation.
Subjects’ responses may be influenced by social desirability, interviewer presence, or bias. Finally,
interviews with a small, non-random sample limit generalizations to larger populations.

DATA ANALYSIS

We utilized Otter Al to transcribe the Zoom recordings. These transcripts were compiled into a shared
document, where each interview was presented as a continuous dialogue. To streamline analysis, we
wanted to reorganize the transcripts into a spreadsheet format, grouping responses by question rather
than by participant. We manually sorted the data by question and answer, transferring the word-
for-word transcripts directly into a spreadsheet in the desired format. This restructuring facilitated

the identification of recurring themes across different responses for each question asked. With all
responses to each question consolidated, we began thematic analysis by identifying and categorizing
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recurring ideas and topics. We then used ChatGPT to identify commonly occurring themes; with some
manual review and adjustments, we selected the most relevant themes. We then read each response
and used codes to signify the presence or absence of the given theme. This allowed us to quantify the
prevalence of each theme and provided a statistical representation of key trends within the data.

Survey Research

Survey methodology is useful for preliminary research or hypothesis generation, especially when
studying new or under-researched topics. We used the Qualtrics survey platform to develop the Media
Literacy Landscape Report survey, which contained a total of 45 questions about media literacy
teaching and learning in the state of Massachusetts. The online survey was distributed from October
through December of 2024. The survey was open for 12 weeks, and participants were welcomed to
widely share the survey with their colleagues. We were able to recruit a large sample of educators
from Massachusetts K-12 schools, which increases our confidence in the results.

KEY FEATURES

We adapted the Media Literacy Index (MLI), a survey questionnaire which was originally developed to
help policymakers gain knowledge about the scope and depth of implementation of media literacy
learning activities in the elementary and secondary grades. The adaptation of a previously validated
instrument was more cost-effective than creating a new survey from scratch. The instrument was
first developed and validated using a quota sample of stakeholders from across all school districts
and local communities in Rhode Island; we relied on an established theoretical framework for media
literacy. Validation methods included cognitive pretesting, think-aloud protocols, a content validation
of MLI learning activities in relation to national education standards documents, and statistical
validation including principal components analysis to assess internal consistency, reliability, and
validity (Hobbs et al., 2023a).

Research has shown that nearly half the variance in implementation scores can be explained by
obstacles including technology, academic priorities, educator response, school policies, and percep-
tions of students (Hobbs et al., 2023b). We did not include measures of obstacles in this study.
However, since respondents tend to favor choices at the beginning and end of a list because they
stay in memory, we used question randomization to overcome order bias — the tendency for the
order of answer choices to influence responses.

LIST OF VARIABLES

Media Literacy Learning Outcomes. Participants read and rated the relative importance of six
learning outcomes of media literacy using a three-point scale, with 3 representing “most important”
and 1 representing “least important.” We created a list of learning outcomes from a review of the
scholarly literature and asked participants to rank order their importance. Iltems included:
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e help learners to analyze and evaluate the quality of information sources

» reflect on the benefits, risks, and harms of media and technology

e help learners develop technology skills and knowledge for college and careers
e reflect on the power of stereotypes in media representations

e understand and use media for democratic participation

e support student creativity, self-expression, and confidence

Media Literacy Index. We adapted the 18-item MLI developed in 2023 by adding three new items to
more closely align the instrument with the Massachusetts State Frameworks. Using a scale from 1 to
10, with 1 representing “hardly any” and 10 representing “nearly all,” participants are asked to offer
an estimate, responding to the question, “How many of all the students in your school are likely to
encounter these activities during the current academic year?”

New items included:

e History or Literature through Film. Students evaluate the realism and accuracy of a movie that
depicts historical events, or examine the choices made by a filmmaker in adapting a book into a
movie.

e Civic Dialogue. Students learn how to reduce conflict and disrupt hurtful or aggressive talk and
actions through civil dialogue and active listening.

« Al and Algorithmic Personalization. Students understand that their digital data are a commodity, and
that algorithms and Al are used to target personalized content to them.

Electives and Student Clubs. We presented participants with a list of 17 electives or student clubs that
may be offered to students in Massachusetts school and asked, “Which electives or clubs are offered
to students in your school?” Some were focused on arts and humanities, while others addressed social
issues, career interests, and technical fields.

Importance and Relevance. We asked participants two scaled questions. The first one asked,
“Compared to all the important issues facing the field of public education today, how important is it
to implement these types of instructional practices in schools?” The second question asked about
relevance. It stated: “In the field of public education today, how relevant are these types of
instructional practices in schools?” Both items used a 10-point scale, with 1 representing “not at
all important/relevant” and 10 representing “very important/relevant.” An open-ended question
asked, “What is the reason for your answer?”

Open-Ended Questions. We asked two additional open-ended questions: “What other activities are
helping to advance people’s media literacy competencies in the home, classroom, library, school,
or community?” and “What is needed to ensure that more students in your school and district get
learning experiences like the ones you just read about?”
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SAMPLE

We emailed a total of 12,435 educators in Massachusetts using a combination of paid lists and
manually created lists. We also reached out to school district leaders and invited them to share the
survey with their staff. We received 1,166, responses from the paid lists and 763 responses from the
manually created lists—a total of 1,829 responses. Those contacted through paid lists were offered an
incentive to complete the survey (a $500 gift certificate to one randomly selected participant We
reviewed the data for quality and removed 554 cases that had largely incomplete data, for a total
sample of 1,275 responses.

TABLE 8

Grade Level or Age of Learners in the Primary Workplace Setting

LEARNER CATEGORY FREQUENCY | PERCENT Participants came from 213 Massachusetts
school districts in 15 different counties.

gﬁis'fEHZOOL TO 159 9.1 In some communities, as many as 30
respondents participated from a single district,

GRADES 3-5 258 147 but some communities are represented by only

a single participant. Table 8 includes data from
the 1,744 survey participants who supplied a

GRADES 6-8 480 27.5
response to the question, “What learners do
you primarily work with?” Nearly half (45.3%)
GRADES 9-12 791 3 report that they work with students in Grades
9-12, 27..5% work with middle school
COLLEGE STUDENTS 14 0.8 students, and 14.7% work with upper elemen-
tary students. Only 9.1% work primarily with
ADULTS ) 34 students in preschool to Grade 2. A majority

of participants (90.7%) reported working at a
traditional public or charter school, with

only 6.3% at private or parochial schools.

The most common role reported was secondary teacher (52.9%); other roles included school

librarians (14.3%), school administrators or leaders (9.6%), and elementary teachers (9.2%). Subjects
taught (when reported) were primarily ELA and Literacy (46.6%) and History and Social Science
(34.3%). For those that reported gender, female-identifying respondents made up 74.3% of the sample,
while male-identifying respondents made up 25.0%. Racially, 92.2% of the respondents reported their
race as white or Caucasian, with others being African American (1.4%), Native American (0.2%), Asian
(1.2%), Hispanic/Latino (1.3%), MENA (0.4%), and Other/Mixed (3.3%).
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LIMITATIONS

The limitations of sampling make findings difficult to generalize to a larger population, as the survey
results may reflect systematic differences due to selection bias. We were unable to obtain a complete list
of all educators in the state, and we chose not to use statistical weighting to match the sample to be
representative of Massachusetts K-12 educators.

DATA ANALYSIS

We used the SPSS statistical package to analyze survey results; findings are reported using simple
descriptive statistics. Three open-ended questions were included in the survey. We received 801
responses concerning participants’ rationale for the importance of media literacy. We received 834
responses to the question, “What other activities help advance media literacy?” and 902 responses to the
needs for the future question. Answers were first analyzed with the help of Al (Open Al's ChatGPT and
Microsoft’s CoPilot [both GPT-4 model]. The Al suggested and defined themes within the data. The
themes were manually checked and slightly amended. Finally, researchers selected representative
responses manually to illustrate key themes.

Delphi Expert Panel Study

The Delphi method is a structured group communication process that helps generate evidence

or make decisions under conditions of uncertainty and incomplete information. Delphi panel studies
involve a series of anonymous questionnaires that a group of hand-picked experts answer, initially based
on their expertise and personal experience and then based on seeing (and sometimes discussing) how
their results compare with those of other panelists.

Delphi-based expert consensus is more reliable than the opinion of a single expert because it harnesses
the wisdom of several knowledgeable individuals while mitigating the negative effects of dominant
personalities and groupthink that are common in group settings (Dalal et al., 2011). The method
empowers panelists who may represent different groups and have different viewpoints to have an equal
voice in creating a consensus.

KEY FEATURES
A Delphi expert panel EPStudy helps panelists learn about the opinions of other participants and allows
researchers to explore how exposure to different opinions may affect an individual’s perspectives,
. 2 2 which is why Delphi panel studies commonly ask participants to prioritize options from
Y The Delphi method has four key characteristics: anonymity, iterative data collection,
ANONYMITY panelists, and statistical group response. These features are important for identifying
areas of agreement and disagreement among panelists, which can facilitate the development of
consensus (or confirm existing dissensus) in diverse groups.
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associated with the “halo effect” and enables panelists to share opinions they think
ITERATION would otherwise be unpopular or unconventional. If they wish to change their

responses, they can do so without losing face.
\/

@ Anonymity increases the objectivity of Delphi results by reducing cognitive bias

Participants respond to open-ended questions and survey items over the course of

FEEDBACK . . . o
multiple rounds in a process that enables consensus to form without forcing it to
occur.

Il_l Feedback is both qualitative and quantitative. Because participants can see the
STATISTICAL comments of other panel members, it enables them to compare their responses to
SUMMARY that of others and to re-evaluate responses based on new perspectives.
Statistical summaries involve calculating frequencies of responses above a certain
point to demonstrate a level of consensus. For example, reporting that 75% of
participants responded to an item with a rating of 7 or higher is a way to depict a
level of consensus with statistical evidence.
LIMITATIONS

Although methodologically powerful, the Delphi method relies on a small sample that is not random
or representative of a larger population. Panel members are chosen based on their expertise and
experiences, and the quality of the data depends on the willingness of the participants to express
and articulate their perspectives. Another limitation is that the design work in developing the Panel
Study was conducted by the authors of this report and our own biases in writing the questions could
affect panel outcomes.

SAMPLE

We created an email list of 243 American media literacy experts by reviewing the scholarly and
professional literature, including publications associated with professional education organizations
such as the National Council for the Social Studies (NCSS), the National Council for Teachers of
English (NCTE), the American Association of School Librarians (AASL), the National Communication
Association (NCA), and the National Association for Media Literacy Education (NAMLE). We used a
definition of expertise that includes both technical and experiential knowledge. We asked participants
to tell us whether they considered themselves to be “media literacy experts” or “experienced
education professionals.” Having representatives from both groups was important to this study
because narrow areas of expertise need to be balanced with education professionals who take a
bigger picture into account (Khodyakov et al., 2023).

We contracted with Welphi, a survey platform for online Delphi panel studies, and began collecting
data on January 4, 2025. Rounds were open for three weeks, with the final round completed on
May 23, 2025.
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Among the 243 participants who were identified and recruited to participate, 97 total participants
completed some or all of the rounds. In Round 0, there were a total of 96 participants (55 panelists
who fully completed the survey and 41 who partially completed it). In Round 1, there were a total
of 97 participants (56 panelists who fully completed the survey and 41 who partially completed it).
Round 2 had 87 participants (63 panelists who fully completed the survey and 24 who partially

completed it).

We collected demographic data about participants and found that 44 identified themselves as media
literacy experts and 28 identified themselves as experienced education practitioners. Panel members’

geographic region and job classification data are shown in Table 9.

TABLE 9

Regional Distribution and Job Classification of Delphi Panelists

GEOGRAPHIC REGION N JOB CLASSIFICATION* N
Massachusetts 20 College teacher: Education 16
Other Northeast 15 College teacher: Other subject 16
Midwest 8 Researcher 20
Southeast 5 Non-profit leader or staff 15
Southwest 4 PD provider 13
West 13 District or state administrator 5
International 3 Department chair 2
Classroom teacher 4
Entrepreneur or business professional 4
School library media teacher 1
Media professional 3
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Panelists generate ideas

Panelists review summary
and can change their
answer

Repeat one or more times

.

Panelists answer questions
and explain their responses

L L]
22

i

RESPONSE RATE

Round 1 Round 2

B 23% completed
]

. 17% Uncompleted
. 60% Not started

CONTEXT

. 26% Completed
6% Uncompleted
. 68% Not started

Final judgments
are aggregated

Al

What was the consensus on
this question?

Round 3
. 26% Completed
. 10% Uncompleted

| 64% Not started

Because the Delphi panel took place over a five-month period, news and events that occurred during
the Delphi study had the potential to affect the results. Data were collected during the weeks before
and immediately after January 20, 2025, when President Donald Trump entered the White House

for his second term. It was a time that can be described as politically chaotic, with more than 150

executive orders, 39 memoranda, and 58 proclamations as of May 22, 2025 (Ballotpedia, 2025).

During this time, the Department of Government Efficiency (DOGE) closed or sharply limited many
federal agencies, including U.S. AID, the Internal Revenue Service, the Justice Department, and the

U.S. Department of Education. This undoubtedly influenced the attitudes and behavior of panel
respondents, as can be seen in some comments.

146



VARIABLES OF INTEREST

ROUND O
In this round, participants responded to open-ended questions.

NAME

QUESTION

ML Definitions

What is the best definition of media literacy in 20257

Instruction

What are the core features of effective instruction in media literacy education?

Curriculum Content

What content topics are of central importance for media literacy education in Grades K-12?

Civic Learning

Which aspects of media literacy best align with civic learning and preparation to participate in democratic
society?

Teacher Education

What are the most promising or successful approaches to teacher education for media literacy education?

Policy

What policy actions are likely to be most effective in advancing media literacy education in Massachusetts?

Ongoing Debates

What other questions should be debated and discussed when it comes to media literacy education in
elementary and secondary schools?

ROUND 1
In this round, participants reviewed responses and comments from previous rounds and rated items on
scales of importance or value.

NAME

QUESTION

Curriculum Content

At which grade level should these topics be introduced to students in elementary and secondary schools

Ongoing Debates

Which questions are most important to address for the future of media literacy education in elementary and
secondary schools?

Civic Learning

How important are these goals for the learning needs of students in elementary and secondary schools?

Teacher Education

Which approaches to teacher education are most likely to be successful in improving media literacy education
in K-12 schools?

Policy How likely is it that these actions will advance the quality of media literacy education in Massachusetts?
ML Definition What is the best definition of media literacy in 2025?
Instruction Which of these items of advice should be recommended to educators regarding teaching media literacy?

Other Issues

What'’s missing? What topics or issues need further consideration in the next round?
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ROUND 2
In this round, participants rated items using scales of importance or value after reviewing ratings,
responses, and comments from previous rounds.

NAME QUESTION

ML across the Who should be responsible for teaching media literacy in Massachusetts schools? What instructional

Curriculum practices fit best in which subject areas?

Ongoing Debates Rank order the top three questions that you believe are most urgent to address.

Civic Learning What should be the top priorities for media literacy and civic learning?

Teacher Education How likely is this approach to be successful in improving media literacy education in K-12 schools?

Policy How likely is it that these actions will advance the quality of media literacy education in Massachusetts?

ML Definition What is the best definition of media literacy in 2025?

Instruction Rank order these suggestions to indicate which three pieces of advice you believe are most likely to help
educators improve the practice of media literacy education in K-12 schools.

APPROACH TO ANALYSIS AND IDENTIFICATION OF CONSENSUS

In Round 0, panelists are given a series of open-ended questions with a small sample of answers to
comment on. Participants add additional items as needed. Round 0 is primarily a means to generate
qualitative responses that can be further subjected to testing in future rounds. For all items, we used
question randomization to overcome order bias—this means that items were randomly displayed to
individual panel members in different orders. Each item had an equal chance of being first or last in
any grouping.

In Round 1, participants rated items and used the comment tool to discuss and justify their ratings. In
Round 3, participants could review the anonymous data supplied by all participants and were given an
opportunity to re-evaluate their responses.

EXAMPLE: DEFINITIONS OF MEDIA LITERACY

An example of an analysis strategy is shown for a single question about definitions of media literacy.
To appraise the practice of media literacy education in elementary and secondary schools, a working
definition of media literacy in 2025 is important.
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ROUND O

In Round 0, participants were asked, “What is the best definition of media literacy in 2025? Review the
responses below and offer your opinion using the comment icon. If you would like, you can add a new
definition using the ‘Add Indicators’ button.” They reviewed the following five definitions:

e Media literacy is the ability to decode media messages (including the systems in which they exist);
assess the influence of those messages on thoughts, feelings, and behaviors; and create media
thoughtfully and conscientiously.

» Media literacy is an expanded conceptualization of literacy.

» Media literacy prepares students for a society where social media, mass media, and digital culture
are important for work, leisure, and citizenship.

* Media literacy is the process of accessing, analyzing, and creating media messages, reflecting on
the power of information and communication, and taking action to make a difference in the world.

e Media literacy includes all the technical, cognitive, social, civic, and creative capacities that allow a
citizen to have a critical understanding of the media and interact with it.

Participants added a total of 16 new definitions and made a total of 145 comments responding to
them. For example, in response to the definition, “Media literacy is an expanded conceptualization of
literacy,” participants said:

« ‘I think this is too vague and too passive; does not take into account the access, analysis, or inter-
rogation of any form of media.”

« “This definition isn’t super precise, but it is probably closest to my own understanding of the con-
cept—an extension of ‘literacy’ to media forms beyond alphabetic reading/writing. This definition
avoids the assumption that ‘literacy’ (and, by extension, ‘media literacy’) is inherently good, making
it more aligned with scholarship in literacy studies that suggests that ‘literacy’ is, and has always
been, an ideological project, capable of being mobilized for good and bad purposes.”

e “Yes, but this isn’t nearly comprehensive enough and doesn’t tell someone who isn't a literacy
specialist that you mean decoding, application, critical assessment, and the like.”

e “This is, | think, basically true... but it doesn’t really give a reader anything to hold onto. Still, this
language is important, in that we cannot underestimate (and we cannot afford to understate) the
idea that literacy itself simply isn’'t the same in a digital space. It has never been true that a person
literate in some given arena (say, a skilled reader of novels) will automatically be able to transfer
that literacy (say, to being able to read’ an advertisement or a film without any further education);
it is, | think, even less true now, given that we still have so much to learn about exactly how inter-
actions in digital spaces work.”
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ROUND 1

Panel convenors reviewed the feedback received in Round 0 and prepared additional questions for
participants to address. In Round 1, panel members provided responses to quantitative survey items
and made comments on their choices. Participants rated 10 definitions on a three-point scale (3 = best,
1 = worst, and 2 = neither). They could also use the comment tool to explain their reasoning, and 51
comments were made. Sample comments are placed below each definition:

Media literacy is a process of engaging with media through critically examining representations,
systems, structures, ideologies, and power dynamics that shape and reproduce culture and society.
It is an inquiry-based process for analyzing and creating media by interrogating the relationships
between power and knowledge.

« “This is a pretty good definition but a bit too jargony for public uptake.”

» “Typical parents will find this definition full of jargon. It seems meant to impress rather than
to help people unfamiliar with media literacy.”

e ‘| considered labeling this one ‘worst. Wordy and abstract—to say nothing of being *very*
polysyllabic...”

»  “Too political (although | agree with parts of this).”

e “l don't like the inclusion of power in this definition—especially for younger students. This
pre-disposes it toward foregrounding of power struggles in society, which need context that
is beyond the MLE [Media Literacy Education] class.”

e “This one is sure to raise partisan alarm and attract lots of opposition. It’s scary sounding.”

» “As ascholar | like this definition the best but it contains academic jargon that the average
reader might not understand.”

« “This might be the best definition for how | approach media literacy, but not the best
definition for the field and advancement of media literacy. Could be a contender for ‘best’
in the extended definition category. This would be more fun to think of as an awards show
presentation!”

Media literacy includes all the technical, cognitive, social, civic, and creative capacities that allow a
citizen to have a critical understanding of the media and interact with it.

« “Too vague, assumes too may common understandings about what these competencies are.”

e “It's the most encompassing and the simplest. Too many of the others focus a bit too much
on power, but that is likely to be a turnoff for anyone on the conservative side of the spec-
trum and it ignores all the bad media and messages that aren’t necessarily power-driven but
just ignorance-driven. A TikTok influencer giving mental health advice might be very earnest
and well-meaning but a kid needs to be able to ask whether this person has the training
to be giving good enough advice - that’s—" not so much power as platform. Kids spreading
rumors on social media isn’t necessarily power-driven, but it takes a critical thinking lens to
interrupt the rumor mill. Media literacy is the big stuff but also the small communications.”

e “Remove ‘all”; and | think this is actually better than the current ‘access, analyze, create, com-

)

municate, and reflect’ definition.”
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e “The word ‘critical’ here seems too academic or, worst case, alarming.”

e “Not just individual; not just understanding. This might be the worst.”

e ‘| think this is the best definition, with the word ‘critical’ entailing not just critical thinking
but the interrogation of systems and power.”

ROUND 2

Round 2 provides opportunities for consensus to form, and this is evident among the members of the
Delphi Media Literacy Expert Panel regarding a definition of media literacy in 2025. In Round 2, panel
members were again asked to evaluate eight definitions using the question prompt, “What is the best
definition of media literacy in 2025?” Participants rated definitions on a three-point scale (3 = best, 1
= worst, and 2 = neither). They could also use the comment tool to explain their reasoning and view
the comments of their peers. A total of 29 comments were made; sample comments are placed below
each defi ition:

Media literacy means the ability to access, analyze, evaluate, create, and participate with media
in all forms by understanding the role of media in society, and building skills of inquiry and
self-expression essential to participation and collaboration in a democratic society.

« Although strong consensus exists for this definition, some experts quibble about the language
used.

» Round 2: 54% of panel members rated it “best,” 2% rated it “worst. ”

e Round 1: 32% of panel members rated it “best,” 0% rated it “worst.”

e Comments:

- “I still stand by this definition as it includes both consumer and producer aspects, knowledge
of power structures and the role of media in people’s lives and how it impacts politics and
democracy/civic participation.”

- “Add Treflection’ and | could support this as a consensus definition.”

- “I would take out ‘collaboration” .”

- “The first part is better than the second part, which narrows it so much that it becomes spe-
cific to a topic area. ML [media literacy] is relevant to all topic areas and encompasses both
sources and content. And is ML unimportant in non-democratic societies, for goodness’ sake?

So it starts out seeming like one of the best ones and ends up being one of the worst ones.”

Media literacy education is the ongoing development of habits of inquiry and skills of expression
necessary for people to be critical thinkers, thoughtful and effective communicators, and informed
and responsible members of society.

« This definition came very close to our consensus threshold, with 34% rating it “best,” but some
people considered it to be the worst.

e Round 2: 34% of panel members rated it “best,” 6% rated it “worst. ”

e Round 1:21% rated it “best,” 4% rated it “worst.”
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e Comments:

- “As noted before, the term itself ‘media literacy’ and anything similar like ‘critical thinking’
now feel politically coded Left.”

“Pro: This is process oriented. Con: ML is more than ‘habits.

29

Media literacy is a process of engaging with media through critically examining representations,
systems, structures, ideologies, and power dynamics that shape and reproduce culture and society.
It is an inquiry-based process for analyzing and creating media by interrogating the relationships
between power and knowledge.

» This definition received the most polarizing responses. One in five experts rated it “best,” but one
in four rated it “worst.”

e Round 2: 19% of panel members rated it “best,” 26% rated it “worst.”

e Round 1:21% rated it “best,” 26% rated it “worst.”

e« Comments:

- “Including power, knowledge, ideology and culture in a definition of media literacy helps
people know what is at stake in being able to analyze, evaluate, critique, debate, and create
using our primary forms of communication and information sharing.”

- “This is more precise and inclusive but too wordy and academic.”

- “Critical examination, yes; but it also includes an awareness of one’s affective responses to
messages and message producers. It is not purely ‘cognitive.” Also, some ML [media literacy] is
based on the equivalent of muscle memory as our skills are well developed. We only have so
much in terms of cognitive resources to apply at any one time.”

Media literacy involves identifying and evaluating potential bias and motives in media messages,
distinguishing fact from opinion in media messages, and determining trustworthiness of evidence
in media messages.

e There was substantial consensus that this was the worst definition, with consensus increasing
across rounds.
e Round 2: 5% of panel members rated it “best,” 45% rated it “worst.”
e Round 1:7% rated it “best,” 31% rated it “worst.”
e« Comments:
- “I'm concerned this definition may imply that media literacy and evaluation is totally in the
eye of the beholder and is not attached to ground truths.”
- “The use of the term bias here is problematic for me.”
- “This is the worst one in my opinion because it isn’t broad enough.”

Because the Delphi Expert Panel methodology functions as an anonymous focus group, media

literacy experts and experienced education professionals were able to “think together” about the
various questions.
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Appendix B: Media Literacy Resources

in History/Social Science

Here we feature some commonly used examples of curricular resources for integrating media literacy
into K-12 Social Studies education.

OPERATE & ACCESS

GRADE LEVEL

TITLE & AUTHOR

DESCRIPTION

STANDARDS

Elementary Great News Websites The youngest learners need access to MA.HSS.1, NML.T5.1
for Students developmentally appropriate, reliable news.
This site lists several free news sites
Common Sense Media developed for elementary school learners.
Middle CTRL-F A website with a curated set of lessons NML.T4.1, NML.T4.2, NML.
and activities that help learners develop T4.3, NML.T4.4
C.LV.IL.X online search skills, verification skills,
and Al Literacy.
High Journalism in Action: Civi Highly engaging interactive lessons that MA.HSS.3, MAINML.T1.3,

Engagement and Primar
I hrough K

Moments in History

PBS Newshour Classroom

explore how journalists covered 12 moments
in history. Students conduct research using
primary and secondary sources and create
media projects to demonstrate learning.

MANML.T1.4, MAINML.T1.5,
MANML.T5.3

ANALYZE & EVALUATE

GRADE LEVEL

TITLE & AUTHOR

DESCRIPTION & STANDARDS

Elementary hat | mpaign? Students analyze a variety of campaign MA.HSS.1, MA.HSS 4,
media (hats, yard signs, flags, websites) and MA.HSS.6, MAINML.T4.4
Project Look Sharp reflect on the importance of civic participa-
tion and how citizens make decisions about
who they will vote for.
Middle Makin n f the 24/7 This lesson has students take a deep dive MA.HSS .4, MA HSS.5,
News Cycle into social media to analyze and evaluate the MA.NML.T3.1, MA.NML.T3.3,
legitimacy of social media news stories. MA.NML.T4.4
UVA Center for Politics:
Youth Leadership Initiative
High Daily Do Now Slides Maximize learning in the opening minutes MA.HSS.4, MAINML.T1.5,

News Literacy Project

of class with brief activities that activate
analysis skills while boosting student
engagement. These activities are updated
weekly throughout the school year.

MANML.T4.1, MA.NML.T4.2
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https://www.commonsense.org/education/lists/great-news-websites-for-students
https://www.commonsense.org/education/lists/great-news-websites-for-students
https://ctrl-f.ca/en/
https://www.journalisminaction.org/
https://www.journalisminaction.org/
https://www.journalisminaction.org/
https://www.journalisminaction.org/
https://www.projectlooksharp.org/front_end_resource.php?resource_id=936
https://www.civicsrenewalnetwork.org/wp-content/uploads/2018/09/MakingSenseOfThe24-7NewsCycle..pdf
https://www.civicsrenewalnetwork.org/wp-content/uploads/2018/09/MakingSenseOfThe24-7NewsCycle..pdf

PARTICIPATE & COLLABORATE

GRADE LEVEL

TITLE & AUTHOR

DESCRIPTION &

STANDARDS

Elementary How to Be an Expert Fact This tip sheet for young learners simplifies MA.HSS.1, MA.HSS.5,
Checker the steps professional fact-checkers follow MA.NML.T3.2, MANML.T4.3
to ensure that the news stories are correct
National Geographic Kids before publication and encourages young
news consumers to check the facts.
Middle The Fundamentals of News Students watch a video that differentiates MA.HSS.1, MA.HSS.7,
news, journalism, and media, then reflect on MA.NML.T3.5
NewseumED and discuss the role of news media in their
civic lives.
High Filter Bubbles A standalonealone lesson featuring a TED MA.HSS.1, MA.HSS.7,
Talk and discussion questions that engage MA.NML.T1.1, MAINML.T2.1,
EAVI: Media Literacy for students in considering the impact of filter MA.NML.T3.1. MA.NML.T3.4
Citizenship bubbles on society and the responsibilities of
media platforms and citizens.
CREATE
GRADE LEVEL TITLE & AUTHOR DESCRIPTION STANDARDS
Elementary Meet the Media Monsters Lesson plans aimed at helping young media MA.HSS.1, MA.HSS.6,
Campaign and Lesson Plan consumers and producers learn how to MA.HSS.7, MANML.T5.3
interact with media in their everyday lives.
NAMLE A culminating project has students create
an audio or video Public Service Announce-
ment related to media literacy and digital
citizenship.
Middle Journalism for Justice Students research, create, edit, and MA.HSS.1, MA.HSS.2,
distribute a journalistic artifact centered MA.HSS.3, MA.HSS 4,
Learning for Justice on a civic issue. MA.HSS.5, MA.HSS.6,
MANML.T3.4, MAINMLT3.5,
MANML.T2.2, MANML.T5.1,
MANML.T5.2, MANML.T5.3,
MANML.T5.4, MAINML.T5.5
High Journalism Skill Builder In this series of five lessons, students MA.HSS.1, MA.HSS.2,
Lesson Series identify underrepresented news stories MA.HSS.3, MA.HSS 4,

Pulitzer Center

in their communities, conduct research
including interviews, and create a podcast
or photojournalism piece to tell their story.

MA.HSS.5,MA.HSS.6,
MA.NML.T3.4, MANML.T3.5,
MA.NML.T5.1, MAINML.T5.,
MA.NML.T5.3, MAINML.T5.4,
MA.NML.T5.5
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https://kids.nationalgeographic.com/homework-help/article/how-to-be-an-expert-fact-checker
https://kids.nationalgeographic.com/homework-help/article/how-to-be-an-expert-fact-checker
https://newseumed.org/tools/lesson-plan/fundamentals-news
https://eavi.eu/digital-%E2%80%8Bcitizenship-%E2%80%8Bfilter-%E2%80%8Bbubbles/
https://namle.org/mediamonsters/
https://namle.org/mediamonsters/
https://www.learningforjustice.org/classroom-resources/student-tasks/do-something/journalism-for-justice
https://pulitzercenter.org/education/k-12-programs-and-resources/journalism-skillbuilder-lesson-series
https://pulitzercenter.org/education/k-12-programs-and-resources/journalism-skillbuilder-lesson-series

REFLECT & ACT ETHICALLY AND RESPONSIBLY

GRADE LEVEL TITLE & AUTHOR DESCRIPTION STANDARDS
Elementary Meet H f the Digi In this introductory lesson, young students are MA.HSS.5, MA.NML.T4.1
Citizens introduced to the concept of news and media
literacy. Students reflect on and discuss why it
Common Sense Media is important to figure out what is true.
Middle Is This Story Shareworthy? Middle school students consume vast MA.HSS.5, MA.HSS.6,
quantities of digital media each day. This MA.HSS.7, MAINML.T1.1,
NewseumED lesson introduces students to a flow chart MA.NML.T1.2, MAINML.T1.5,
they can use to determine whether the news MA.NML.T3.1, MAINML.T4.1,
that comes across their social media feeds MA.NML.T4.4
is share-worthy or not.
High Media and Influen e This unit challenges individual students MA.HSS.1, MA.HSS.7,

iCivics Education

to consider how their consumption of
constructed media messages impacts them
and influences their participation in society.

MA.NML.T3.1, MANML.T3.3,
MA.NMLT3.5

ADDITIONAL RESOURCES

This section contains a collection of media literacy resources that can be utilized in social studies and

civics education.

RESOURCE

Circle - Youth Media Making

Toolkit for Educators

Civic Online Reasoning

DESCRIPTION

GRADE LEVEL(S):

Elementary, Middle, High

High

Middle, High

155


https://www.commonsense.org/education/digital-citizenship/lesson/meet-head-of-the-digital-citizens
https://www.commonsense.org/education/digital-citizenship/lesson/meet-head-of-the-digital-citizens
https://newseumed.org/tools/lesson-plan/story-share-worthy
https://ed.icivics.org/curriculum/media-and-influence
https://circle.tufts.edu/circle-action/rep-us-project
https://circle.tufts.edu/circle-action/rep-us-project
https://cor.inquirygroup.org/
https://ctrl-f.ca/en/login/

RESOURCE DESCRIPTION

Critical Media Project

Digital Civics Toolkit

P hour room

GRADE LEVEL(S):

Elementary, Middle, High

High

High

Elementary, Middle, High

Elementary, Middle, High

Elementary, Middle, High

High

Middle, High

Middle, High

156


https://criticalmediaproject.org/
https://www.digitalcivicstoolkit.org/
http://ypp.dmlcentral.net/
http://ypp.dmlcentral.net/
https://eavi.eu/
https://eavi.eu/
https://ed.icivics.org/
https://www.learningforjustice.org/
https://www.learningforjustice.org/
https://mediasmarts.ca/
https://www.facinghistory.org/en-gb/resource-library/learning-navigate-generative-ai
https://www.facinghistory.org/en-gb/resource-library/learning-navigate-generative-ai
https://get.checkology.org/
https://get.checkology.org/
https://www.pbs.org/newshour/classroom/

RESOURCE

Project Look Sharp

Pulitzer Center

Student Reporting Labs—
Storymaker

Youth L rship Initiati

Hacking Hate

Thinking is Power

DESCRIPTION

GRADE LEVEL(S):

Elementary, Middle, High

Elementary, Middle, High

High

High

High

Middle, High

Middle, High

Middle, High

157


https://projectlooksharp.org/
https://pulitzercenter.org/education
https://www.story-maker.org/
https://www.story-maker.org/
http://youthleadership.net/
http://www.centerforpolitics.org/
https://www.courageousri.com/topics
https://propaganda.mediaeducationlab.com/
https://propaganda.mediaeducationlab.com/
https://hackinghate.eu/
https://thinkingispower.com/foundations-in-critical-thinking/
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