
VI. English Language Arts, Grade 7

A. Composition
B. Reading Comprehension
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Grade 7 English Language Arts Test
Test Structure

The grade 7 English Language Arts test was presented in the following two parts:

■	   the ELA Composition test, which used a writing prompt to assess learning standards from the 
Writing strand in the Massachusetts Curriculum Framework for English Language Arts and 
Literacy (March 2011)

■	  the ELA Reading Comprehension test, which used multiple-choice and open-response questions 
(items) to assess learning standards from the Reading and Language strands in the Massachusetts 
Curriculum Framework for English Language Arts and Literacy

A. Composition
The spring 2015 grade 7 ELA Composition test was based on learning standards in the grades 6–12 Writing 
strand of the Massachusetts Curriculum Framework for English Language Arts and Literacy (March 2011). 
The learning standards for the grades 6–12 Writing strand appear on pages 53–59 of the Framework, which 
is available on the Department website at www.doe.mass.edu/frameworks/current.html.

Each grade 7 ELA writing prompt assesses standard 1, 2, or 3 in the grades 6–12 Writing strand in the 2011 
Framework. All grade 7 writing prompts also assess standards 4 and 5 in the grades 6–12 Writing strand.

ELA Composition test results are reported under the reporting categories Composition: Topic 
Development and Composition: Standard English Conventions.

Test Sessions and Content Overview

The ELA Composition test included two separate test sessions, administered on the same day with a short 
break between sessions. During the first session, each student wrote an initial draft of a composition in 
response to the appropriate writing prompt on the next page. During the second session, each student 
revised his or her draft and submitted a final composition, which was scored in the areas of Topic 
Development and Standard English Conventions. The Scoring Guides for the MCAS English Language 
Arts Composition are available at www.doe.mass.edu/mcas/student/elacomp_scoreguide.html.

In spring 2015, in response to extended weather-related closures, the Department allowed districts to 
choose an alternate, later schedule for the administration of the Composition test. See the following page 
for the dates of administration for each of the prompts.

Reference Materials

At least one English-language dictionary per classroom was provided for student use during ELA 
Composition test sessions. The use of bilingual word-to-word dictionaries was allowed for current and 
former English language learner students only. No other reference materials were allowed during either 
ELA Composition test session. 
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ID:281247 Common

English Language Arts Test

WRITING PROMPT

Think of someone you would like to get to know or get to know better. This person 
could be living or dead, real or imaginary. Perhaps this person could teach you 
something or help you with a problem. Maybe he or she would just be interesting 
to talk to.

In a well-developed composition, describe the person and explain why you would 
want to get to know him or her.

Grade 7 Writing Prompt 
(Administered on April 2)

Grade 7 Writing Prompt 
(Administered on March 24 and April 8)

WRITING PROMPT

Think about the most influential teacher you ever had. This person might have been 
a classroom teacher, a coach, or someone else in your life.

In a well-developed composition, describe the most influential teacher you ever 
had, what you learned from him or her, and how this teacher has affected your life.

ID:288036 Common
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B. Reading Comprehension
The spring 2015 grade 7 English Language Arts Reading Comprehension test was based on grades 6–12 
learning standards in two content strands of the Massachusetts Curriculum Framework for English 
Language Arts and Literacy (March 2011) listed below. Page numbers for the learning standards appear  
in parentheses.

■  Reading (Framework, pages 47–52)

■  Language (Framework, pages 64–67)

The Massachusetts Curriculum Framework for English Language Arts and Literacy is available on the 
Department website at www.doe.mass.edu/frameworks/current.html.

ELA Reading Comprehension test results are reported under two MCAS reporting categories, Reading 
and Language, which are identical to the two framework content strands listed above.

The tables at the conclusion of this chapter indicate each released and unreleased common item’s reporting 
category and the standard it assesses. The correct answers for released multiple-choice questions are also 
displayed in the released item table.

Test Sessions and Content Overview

The grade 7 ELA Reading Comprehension test included two separate test sessions. Each session included 
reading passages, followed by multiple-choice and open-response questions. Selected common reading 
passages and approximately half of the common test items are shown on the following pages as they 
appeared in test booklets. 

Reference Materials

During both ELA Reading Comprehension test sessions, the use of bilingual word-to-word dictionaries 
was allowed for current and former English language learner students only. No other reference materials 
were allowed during any ELA Reading Comprehension test session. 
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Grade 7 English Language Arts
Reading CompRehension

DIRECTIONS
This session contains two reading selections with fifteen multiple-choice questions and one open-
response question. Mark your answers to these questions in the spaces provided in your Student 
Answer Booklet.

When I was asked to write the foreword to The Freedom Writers Diary, I must say I 
was extremely honored and proud, but at the same time amazed by how many wonderful 
things can happen in such a short time.

I met the students of Wilson High School in March 1996, when thanks to their 
dedication, effort and will, they invited my parents, Mirna (my best friend from Bosnia, 
who was living with me at the time) and myself to come to the city of Long Beach, 
California. When I met them, I was touched by their warmth and kindness. They were 
teenagers just like me, and like all young people all over the world, they have an amazing 
potential to grow into truly great people, leaders, ones who will inspire others.

These students and their teacher, Erin Gruwell, chose to read Anne Frank: The Diary 
of a Young Girl, my own book, Zlata’s Diary: A Child’s Life in Sarajevo (and many 
other books), and were inspired to start writing their own diaries. They had organized 
themselves and chose to do something different, something memorable, something 
powerful and humane. They chose to rid themselves of doing things the easy way, the 
way they’ve always been done, and chose to write, to create, to fight stereotypes and 
live up to the name of true Freedom Writers. I am immensely proud and happy to have 
had a chance to meet them and to play some role in their “growth” as human beings.

I started writing my own diary before the war in Bosnia because I wanted to have a 
place to record my childhood and create something that I could look back on and laugh, 
cry and reminisce.1 I wanted to see myself grow through my writing. Some of my older 
girlfriends had their own diaries, and having read the diaries of Anne Frank and Adrian 
Mole, I was absolutely certain that writing a diary was the right thing to do. I never 

1

2

3

4

from The Freedom Writers Diary
Foreword

by Zlata Filipovic

In 1993, Zlata Filipovic published a diary about her childhood in war-torn Bosnia. Years later, she was 
asked to write the foreword, or introduction, to The Freedom Writers Diary, a collection of writings by 
California students who chronicle poverty, homelessness, violence, and other problems they face in a large 
city. Read the foreword and answer the questions that follow.

1 reminisce — recall the past
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5

6

7

imagined that my diary would be published, and certainly didn’t expect it to become 
a war diary. I also never dreamed that my childhood would be cut short. These things 
seemed too impossible to think about, because it’s human nature to always believe that 
“bad” things happen to other people, not us. But when misfortune comes our way, we 
find ourselves surprised, confused, scared, angry and sad.

When the Bosnian war started with all its horrors and disrupted my happy and 
carefree childhood, my diary became more than a place to record daily events. It became 
a friend, the paper that it was made of was ready and willing to accept anything and 
everything I had to say; it could handle my fear, my questions, my sadness. I discovered 
the beauty of writing—when one can pour oneself onto a great white emptiness and 
fill it with emotions and thoughts and leave them there forever. And I kept on writing 
during almost two years of war; it became a type of therapy for dealing with everything 
that was going on.

I see a parallel between the Freedom Writers and myself because we’ve all been subjected 
to things in our surroundings that could have made us feel like victims. Life brings 
good things and bad things, it makes people sad and happy in their own homes, within 
their families, in school and on the street. Sometimes we suffer because of many things 
over which we have no control: the color of our skin, poverty, our religion, our family 
situation, war. It would be easy to become a victim of our circumstances and continue 
feeling sad, scared or angry; or instead, we could choose to deal with injustice humanely 
and break the chains of negative thoughts and energies, and not let ourselves sink into it. 
Writing about the things that happen to us allows us to look objectively at what’s going 
on around us and turn a negative experience into something positive and useful. This 
process requires a lot of work, effort and greatness, but it is possible, and the Freedom 
Writers have proved it—they’ve chosen a difficult, but powerful, path.

After I left Bosnia, the war continued, and as we’ve recently seen, a similar thing 
happened in Kosovo. People have asked me what I think about this, and all I can say is 
that it makes me terribly sad. Now, almost all of the young former Yugoslavians know 
what a bomb sounds like, what a cellar is and what the absence of water, electricity or 
home feels like. And again, these children and young people had nothing to do with 
the situation they found themselves in. I just hope that the anger, hate and sadness 
they have experienced will not remain inside them, and that they will be able to rise 
above their experiences. Because if they grow up holding on to such terrible feelings, 
it could lead to another war sometime in the future when the fate of the country is in 
their hands. This is why I believe that everything the Freedom Writers have overcome 
and accomplished is very important and must be respected. If they had chosen to stay 
encapsulated2 in the anger and hate that surrounded them in their neighborhoods, the 
seeds of hatred and fear would have grown with them and history would repeat itself 

2 encapsulated — encased; enclosed
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with their children in the future. The Freedom Writers chose to break this cycle and 
make their positive experiences a lesson for generations to come.

And, of course, I will always very highly respect and admire the Freedom Writers’ 
mentor, their friend and teacher, Erin Gruwell, who is also my friend. She never wants to 
be congratulated or held responsible for the great things that came out of Room 203 at 
Wilson High School, but she must be. She was (and still is) much more than a teacher to the 
Freedom Writers. She was a parent to those who did not have, or could not communicate 
with, their own; she was an older friend who was fun to be around; but she was also 
very loyal, someone who cared and fought for each one of her “kids.” She shared her 
education, tenacity3 and love with them and made a huge difference in her students’ lives. 
They could have remained the “underachievers” they’d been labeled before they arrived 
in her classroom. But in just several years, she made a tremendous difference and created 
a safe place for them to grow and blossom into amazing people. She made authors and, 
I dare say, historical figures out of them. Many teachers consider their after-school time 
to be precious, but Erin gave herself over to her work. She was dedicated to helping her 
students learn, opening their eyes to injustice and guiding them to the weapons (in this 
case a pen, knowledge, a measure of faith, and an unyielding determination) with which to 
fight intolerance. Finally, she taught them how to assume their rightful place in the world. 
I know her students will remember her the rest of their lives, as well they should. I wish 
that teachers everywhere were like her—because the world would be a much better place. 
I always say that the young people are the future of the world, and if we start with them 
first, if we educate and develop a sense of tolerance among them, our future, the future 
of this world, will be in good hands for generations to come.

How many good things can come out of a bad situation? I’m a perfect example. 
I was a small happy Sarajevan girl whose country was struck by war. Suddenly I was 
put in the position of having some say and possible influence in the world. I did not 
want that responsibility, and I wish that my diary had never been published; if not for 
the war, there would have been no reason to share it with the world. But nonetheless, 
some good has come out of it.

Anne Frank’s diary inspired the world, and good has come out of her tragedy. Her 
strength kept her going for as long as it could, and subsequently has been recognized 
by millions of people, young and old. The greatness of those who are no longer with 
us fortunately remains to lead and inspire those left behind.

8

9

10

The Freedom Writers Diary: How a Teacher and 150 Teens Used Writing to Change Themselves and the World Around Them by The Freedom 
Writers with Erin Gruwell, foreword by Zlata Filipovic. Copyright © 1999, 2009 by The Tolerance Education Foundation. Reprinted by 
permission of Broadway Books, an imprint of the Crown Publishing Group, a division of Random House LLC. 

3 tenacity — persistence; stubbornness
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ID:277046 D Common

	●1 Based on the foreword, the author’s 
character can best be described as

A. sad and resentful.

B. cheerful and excited.

C. doubting and uncertain.

D. thoughtful and optimistic.

ID:277019 B Common

	●2 Based on paragraph 2, what is a great 
advantage that young people have?

A. They have few responsibilities.

B. Their future is full of possibilities.

C. They are naturally talented writers.

D. Their parents are still teaching them.

ID:277023 D Common

	●3 What does paragraph 3 suggest about  
the Freedom Writers?

A. They felt their writing should  
win awards.

B. They created a work that was 
controversial.

C. They had many people to help  
with their efforts.

D. They consciously decided to take 
positive action.

ID:277025 D Common

	●4 What is the main function of paragraph 4?

A. It describes the people who 
influenced the Freedom Writers.

B. It explains how Filipovic and the 
Freedom Writers are changing.

C. It contrasts Filipovic’s beliefs with 
those of the Freedom Writers.

D. It serves as a transition to a 
description of Filipovic’s experiences.

ID:277027 B Common

	●5 According to the foreword, what is the 
main reason Filipovic started her own 
diary?
A. She was intending to write  

a book.
B. She hoped to document everyday 

events.
C. She was forced to stay home during 

a war.
D. She wanted to copy the work of 

other writers.
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ID:277039 D Common

	●6 Based on paragraph 8, what is the most 
likely reason the author puts the term 
“underachievers” in quotation marks?

A. to show that the term is  
outdated

B. to show that the term is not  
easy to define

C. to show that the term is being  
spoken out loud

D. to show that the term does not  
apply to the students

ID:277040 A Common

	●7 Based on the foreword, what does 
the author suggest when she calls the 
Freedom Writers “historical figures”?

A. The Freedom Writers will be  
remembered for their accomplishments.

B. The Freedom Writers have grown up 
since their book was published.

C. The Freedom Writers based their 
work on events of long ago.

D. The Freedom Writers helped record the 
pain of war.

ID:277047 A Common

	●8 Read the phrase from paragraph 5 in the 
box below.

When the Bosnian war started with 
all its horrors and disrupted my happy 
and carefree childhood, . . .

 Which of the following words could 
best be used in place of the word 
disrupted?

A. disturbed

B. distracted

C. discovered

D. discouraged

ID:277049 A Common

	●9 Based on paragraph 8, a mentor is a 
person who

A. guides others.

B. collects diaries.

C. fights injustice.

D. overcomes difficulties.
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Question 10 is an open-response question.

•	 	Read	 the	question	 carefully.
•	 	Explain	 your	answer.
•	 	Add	 supporting	 details.
•	 	Double-check	 your	work.

Write	your	answer	to	question	10	in	the	space	provided	in	your	Student	Answer	Booklet.

ID:277055 Common

	●10 Based on the foreword, explain why Filipovic believes keeping a diary or journal is valuable. 
Support your answer with important and specific details from the foreword.
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They wait under Pablo’s bed,
Rain-beaten, sun-beaten,
A scuff of green
At their tips
From when he fell
In the school yard.
He fell leaping for a football
That sailed his way.
But Pablo fell and got up,
Green on his shoes,
With the football
Out of reach.

Now it’s night.
Pablo is in bed listening
To his mother laughing
To the Mexican novelas on TV.
His shoes, twin pets
That snuggle his toes,
Are under the bed.
He should have bathed,
But he didn’t.
(Dirt rolls from his palm,
Blades of grass
Tumble from his hair.)
He wants to be
Like his shoes,
A little dirty
From the road,
A little worn
From racing to the drinking fountain
A hundred times in one day.
It takes water
To make him go,
And his shoes to get him
There. He loves his shoes,
Cloth like a sail,

5
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ODE TO PABLO’S TENNIS SHOES

This poem tells the story of Pablo and his tennis shoes. Read the poem and answer the questions that 
follow.
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40

45

“Ode to Pablo’s Tennis Shoes” by Gary Soto, from Neighborhood Odes: Poems by Gary Soto. Copyright © 1992 by Gary Soto. Reprinted by 
permission of Houghton Mifflin Harcourt Publishing Company.

Rubber like
A lifeboat on rough sea.
Pablo is tired,
Sinking into the mattress.
His eyes sting from
Grass and long words in books.
He needs eight hours
Of sleep
To cool his shoes,
The tongues hanging
Out, exhausted.

—Gary Soto

ID:278782 D Common

	●11 What do lines 1–12 suggest about the 
tennis shoes?
A. They do not fit  

Pablo.

B. They are not Pablo’s  
favorites.

C. They remind Pablo of  
his family.

D. They keep a record of  
Pablo’s experiences.

ID:278789 A Common

	●12 Read lines 25–28 in the box below.

He wants to be   
Like his shoes,   
A little dirty   
From the road,

 What do the lines most suggest about 
Pablo?
A. He wants to lead an adventurous life.

B. He wants to have more time alone.
C. He wants to take fewer showers.
D. He wants to see foreign places.
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ID:278794 B Common

	●13 Read lines 37 and 38 in the box below.

Rubber like  
A lifeboat on rough sea.

 What is the main effect of comparing 
the rubber on the shoes to a lifeboat?
A. It shows that the shoes can float.

B. It shows that the shoes provide safety.

C. It shows that the shoes have become 
neglected.

D. It shows that the shoes have become 
stretched.

ID:278798 A Common

	●14 Read lines 41 and 42 in the box below.

His eyes sting from  
Grass and long words in books.

 Based on the lines, which of the 
following pairs best describes the cause 
of Pablo’s exhaustion?
A. play and studying

B. worry and sadness

C. illness and working

D. travel and sleeplessness

ID:278806 B Common

	●15 An “ode” is a poem that celebrates a 
person, quality, or object. Why is this 
poem called an ode?
A. It praises Pablo’s efforts  

in school.

B. It shows Pablo’s affection for  
his shoes.

C. It shows sympathy for Pablo’s 
football accident.

D. It describes Pablo’s relationship  
with his mother.

ID:278786 A Common

	●16 What is the purpose of the parentheses 
in lines 22–24?
A. to provide additional  

details

B. to represent the main idea of  
the poem

C. to represent the turning point of  
the poem

D. to provide the thoughts of other 
characters
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Grade 7 English Language Arts 
Reading Comprehension  

Spring 2015 Released Items: 
Reporting Categories, Standards, and Correct Answers*

Item No. Page No. Reporting	Category Standard
Correct	Answer 

(MC)*

1 83 Reading 3 D
2 83 Reading 1 B
3 83 Reading 2 D
4 83 Reading 5 D
5 83 Reading 1 B
6 84 Reading 4 D
7 84 Reading 4 A
8 84 Language 4 A
9 84 Language 4 A
10 85 Reading 2
11 87 Reading 2 D
12 87 Reading 1 A
13 88 Reading 8.a B
14 88 Reading 4 A
15 88 Reading 5 B
16 88 Language 2 A

*  Answers are provided here for multiple-choice items only. Sample responses and scoring guidelines for open-response items,  
which are indicated by the shaded cells, will be posted to the Department’s website later this year.
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Grade 7 English Language Arts 
Reading Comprehension  

Spring 2015 Unreleased Common Items: 
Reporting Categories and Standards

Item No. Reporting	Category Standard

17 Reading 7
18 Reading 1
19 Reading 3
20 Reading 2
21 Language 4
22 Language 4
23 Reading 2
24 Reading 3
25 Reading 4
26 Reading 2
27 Reading 1
28 Reading 3
29 Reading 1
30 Reading 1
31 Reading 3
32 Reading 6
33 Language 2
34 Reading 2
35 Reading 4
36 Reading 5
37 Reading 4
38 Reading 3
39 Reading 5
40 Reading 3


