Introduction to MCAS-Alt: Core Concepts Part B
Welcome to the Core Concepts Part B for the introduction to the MCAS-Alt.
Now we're going to go through data charts and brief descriptions. A data chart is required for ELA-reading, language, and mathematics. There are a few different formats that you can choose from, either a line graph, bar graph, or field data chart, and we'll review all of those options.
What's included on a data chart? It's going to have the student's name, the measurable outcome, data points on at least eight different dates in which school is in session, the percent of accuracy and independence of the responses for each date, and a brief description beneath each date that's going to explain what the student was asked to do based on the skill and the entry point or access skill and how they did it, reflecting on the instructional approaches and formats where possible.
The first choice and the most commonly used is the bar graph. Here you see the student's name at the top, that measurable outcome that you created within the strand cover sheet, the percent of accuracy and independence for each date, at least eight different dates, and then underneath you see the brief description of each activity explaining what the student did and how he or she did it.
The line graph is set up very similar with the student's name at the top, the measurable outcome, the percent of accuracy and independence, and at least eight different dates that are included. The brief descriptions are the same as they would be in the bar graph, explaining what the student did and how he or she did it.
The field data chart is a little bit different. This is going to be a response by response data collection. A field data chart is most commonly used for students that may be doing discrete trial training or ABA.
So which data chart should you use? Bar or line graph summarize the tasks on each date, the work samples or the worksheets. A field data chart records multiple responses on the same date.
Some important things to note about the data charts. They may not start above 80% accuracy and independence. This is important because if a student is starting on the first day of assessing a skill at above 80% for accuracy and independence, then this indicates that the student was already able to perform the skill.
Data charts that begin at or above 80% in both accuracy and independence are not scorable. 0% accuracy and 0% independence is also not considered a valid data point. They will not be scored or included in the minimum of eight data points that address the measurable outcome.
The key detail here is the and. You may have 0% accuracy and 100% independence if you give a student a worksheet and they are unfamiliar with the task or still learning it. They may get every question wrong, but have 100% independence in that task.
Alternatively, you may have a student with 100% accuracy and 0% independence. This would indicate that the student had prompting and support throughout each portion of the work sample. This is common with errorless teaching.
So those brief descriptions on the data chart. Why are they important? What are they for?
The brief descriptions on the data chart document the activity performed by the student, what skill was assessed, and the skill must reflect the same skill or skills as the measurable outcome listed on the strand cover sheet. And how did the student demonstrate the skill? What instructional methods or materials were used or description of the activity?
This is the place where you are able to give the scores more information into a look into your classroom as how the data was collected.
Let's look at some examples. So if your measurable outcome on your strand cover sheet says the student will represent data from a survey graphically with 80% accuracy and 100% independence, then your brief description may say the student displayed data from a class survey, that's the what, what did they do, on a bar graph by coloring the correct categories. That's how the student did the activity.
For the brief descriptions for the ELA-reading strand, each data point must refer to the title of the text. Each data point may have a different text, but it's important to identify the title of the text within each brief description.
Here we're going to take a look at some brief descriptions that are unmatched to the measurable outcomes. These would not be sufficient enough on a data chart.
If the measurable outcome is Pasquale will identify the value of US coins and/or bills with 80% accuracy and 100% independence, and the brief description on the data chart stated Pasquale sorted nickels, dimes, pennies, and quarters. It does not give us any information about how Pasquale identified the value of the US coins. Yes, he was able to sort them, but it is not taking data on the measurable outcome.
The second example we have is Yi will solve one or two step equations involving multiplication and/or division with 80% accuracy and 100% independence.
If the brief description on the data chart were to say Yi accurately completed eight out of 10 problems on the IXL during morning group with Miss Sue, no prompting was needed, it was a good day. This gives us a little too much additional information, but it also does not pinpoint exactly what the student did.
Let's take a look at how we can make these brief descriptions match the measurable outcomes.
For the first one, Pasquale will identify the value of US coins and/or bills with 80% accuracy and 100% independence. A properly aligned brief description would state, Pasquale sorted nickels, dimes, pennies, and quarters based on the value during a tabletop activity. Pasquale was still sorting, but he was able to identify the value while sorting.
For the second one, Yi will solve one or two step equations involving multiplication and/or division with 80% accuracy and 100% independence. The brief description can simply state Yi solved one step multiplication problems on an online worksheet. That shows what the student did and how they did it.
Now let's take a look at some primary evidence. For all evidence collected, the dates must be from the current school year. This is for primary evidence and also all dates within the data chart.
The dates for classroom work must reflect days in which school was in session. No dates on weekends, holidays, during school vacations, no days, et cetera, unless marked as homework.
Let's take a look at some work samples as primary evidence. Each strand requires two pieces of primary evidence in addition to the eight dates on your data chart.
The work sample description is going to accompany any primary evidence. If you look here, you see that Alex will round whole numbers to the nearest 10 or 100 using place value with 80% accuracy and 100% independence. And just a reminder, those numbers and values come from you as the educator. What does mastery look like for this student? The student does not have to meet these within each piece of evidence. It is simply a goal.
Below you'll see a brief description of what the student was asked to do and how he or she did it. So on a worksheet, he cut and pasted the numbers to match the 100ths they rounded to.
So you see on the right hand side, the primary evidence. This has the student's name, the date, the accuracy and independence clearly labeled. If you look closely, you see a P in each box. Those P's are corresponding with prompts. This is what affects the student's independence. We'll get into that in a little bit.
For this same strand, this would be the primary evidence number two. So again, you're gonna create another work sample description to go along with the primary evidence. Notice that we're still working on the same measurable outcome.
Each measurable outcome is going to have two pieces of primary evidence along with that data chart with the eight dates. So we're still working on rounding whole numbers to the nearest 10 or 100 using place value.
For the brief description on this one, it's still a worksheet, but he's doing it in a different way. He's drawing lines from the number of robots to the battery displaying the nearest hundred after rounding.
Again, you see that accuracy and independence are clearly labeled with the correct ones marked and the P's for the ones that were prompted.
The primary evidence that is collected and submitted may be within the data chart as well.
Let's take a look at some other options for primary evidence outside of physical worksheets. Sometimes when an end product is temporary or too large to include in the binder, it may be helpful to include photographs as primary evidence, but it's important that the photographs clearly show the end product of instruction or the sequence of steps leading to the final product.
Accuracy and independence are still required to be displayed with the photos. The photo should support the score of accuracy and independence, and when being scored, it should be easily identified what the student is doing and how accuracy and independence were calculated.
So here you see Alex was asked to find the area of rectangles that were made from painter's tape on the floor. He titled each rectangle with squares made of construction paper, counted the squares to determine the area of each rectangle and found the corresponding magnetic number to represent the area.
So here you see the steps where he has the painter's tape on the floor and he starts to build with the construction paper to count. Then he selects the number three and shows it.
There were no prompts necessary, so his independence was 100 and his accuracy was also 100 because he answered the question correctly.
Some photographs may be submitted as supporting documentation, but these do not take place of the primary evidence. These photographs are considered supporting documentation, not primary evidence because they do not show each trial.
Therefore, the teacher documented work sample that we'll look at next is the primary evidence and these photos are simply supporting documentation.
You see the student participating in the activity, but there's no way for a scorer to verify the accuracy and independence with these photos.
The final form of primary evidence may be a teacher documented work sample. This may be used for students who are not producing written work or to document any activity where data is collected on each trial, for example, discrete trials or a tabletop activity with manipulatives.
This documents a series of trials conducted within the same activity. It includes more information than a field data chart and specifically describes the materials in the context of the activity.
It should show the student's responses for accuracy and independence to each item or trial using their mode of communication. It should be labeled with the name, date, accuracy, independence, and other information as needed.
Here you see an example of a teacher documented work sample. You find that the entry point being assessed is within that measurable outcome. Alex will sort objects or pictures by attributes, categories and/or function with 80% accuracy and 80% independence.
In the next section, you see a description of the activity, including the materials used. Staff will say a vocabulary word aloud and verbally present two category options, clothes, food, animal, et cetera. Alex listens carefully and attends to the words, then activates a switch with the pre-recorded message, that's the one, to indicate the correct category.
Accuracy is determined by her activating the switch when the correct category is presented.
Below you see a key where the plus indicates accurately chose the correct category minus did not accurately choose the correct category. I for independence shows that she independently activated the switch, and P, for prompted, she needed prompting to activate the switch.
On the right, you see the series of trials that are conducted within the same activity. For trial number one, you see that she was presented with the word shirt for the vocabulary word. Where the correct category would be clothes, she did need prompting to activate her switch.
So although she activated it at the correct time, it was with prompting.
At the bottom, you see a percentage of accuracy and independence, which totals all of the independence and all of the accuracy for all of the trials above as a summary.
Let's take a look at calculating accuracy and independence. Here you see markings on the left-hand side of the worksheet. There are seven correct responses. You see that the student got number four incorrect, and there are six independent responses. You see the triangles on questions one and two where prompting was marked.
With seven correct responses out of eight questions, you get 88% accuracy. With six independent responses out of eight questions, you get 75% independence.
Cues, prompts, and accommodations. Accommodations allow a student to respond independently. They're not prompts and should not be included in the calculation of independence.
Examples of some accommodations might be the use of a text reader, a scribe, a calculator, giving a directive to refocus attention, pick up your pencil. These do not impact a student's independence.
Prompts guide a student to correct responses by giving a verbal, visual, physical, or gestural cue. Prompted responses are considered non-independent in the calculation of independence.
Some example of prompts might be eliminating answer choices or emphasizing one choice over another, guiding on responding, go back and write more. Hand-over-hand assistance is always considered a prompted non-independent response.
The last part of your completed strand is going to be the self-evaluation. What is a self-evaluation? It's an evidence of choice-making or reflection by the student about his or her work.
We work so diligently on trying to teach our students self-determination, and this is where it can shine.
For example, the student might reflect on their performance. What did they work on? How did they do? Where did they need help?
They might select work for their binder. This instills ownership in their learning. They may choose the materials or activities, and the teacher might be able to give a choice of activities and/or which they would like to do first.
They may set their own goals for learning. They may graph their own performance on a grid or a table. They may monitor accomplished tasks on a checklist, completing a scoring rubric to rate own performance or self-corrected mistakes in edited writing.
Please note that stickers placed on work by a teacher are not considered self-evaluation.
Let's take a look at some examples of self-evaluation. On the work sample description, you'll see a spot for self-evaluation. It must be completed by or scribed at the direction of the student. Evidence of student choice must be shown.
You may write, "See attached," for some examples that we're going to look at next.
Some forms of self-evaluation don't have a physical form to attach. After completing this worksheet, Alex indicated that he was proud of his work and wanted this work sample included in his MCAS-Alt submission. This gives Alex ownership over his work and allows him to show his pride.
Here, you'll see some examples of self-evaluation from teacher-created templates. These are the most commonly used.
So the student may use symbols or texts to respond to questions about the work. The teacher may print labels with response options and the student can color in the response to his or her work, or the student uses symbols in a bingo marker to respond to simple questions about his or her work.
Now we're going to look at some other pieces of digital evidence with Kevin, then he will take you through a demo of forms and graphs and building out your data chart and work sample descriptions.
· [Kevin] All right, so in just a second, we will jump back into forms and graphs and we'll take a look at how to create some of those items that Sarah just talked about.
But before we do that, I just want to talk quickly about digital evidence. And what I mean by that is generally what you're going to submit at the end of the year is a binder of all the students' work and required forms, but that doesn't mean you necessarily have to print everything out.
So you can submit evidence in its digital form, and by that, I mean you can do pictures, video clips, audio clips. The other thing we see somewhat frequently are PowerPoint files where it shows a series of activities that a student is doing to create a work sample, Word documents, anything in the Microsoft Office, you can just submit that file as is.
We don't see a ton of that, but it does pop up every now and then.
The thing to keep in mind, if you're going to submit on a flash drive pictures or video clips, just make sure that you're naming them appropriately. It helps you and it helps the scorers find what it is they're after.
If you just leave the default name of a JPEG or a image or movie file, it can be difficult to know what it is. We've had some interesting things show up on flash drives over the years, nothing scandalous, but clearly not what they meant to include as evidence for a student.
So just name it as Johnny Science Experiment One or Sarah's Language Strand, just something that lets you know that you're putting the right thing on there because if we don't have the evidence we need at scoring, unfortunately, it can lead to an incomplete if we don't have the evidence that you intend to include for any given strand.
The other thing to keep in mind with video clips, and they can be tricky to submit as primary evidence and not always great at showing the final product of where you can determine what it is that the student did in the end and see the accuracy and independence, but they're fantastic for supporting evidence.
They show the context of how an activity was conducted, but you want to make sure that they're no more than three minutes. You don't want to do an entire classroom lesson. It needs to be direct and to the point.
And also, again, naming the file helps you know that that's the intended file to go for the required strand that you're attaching it to.
And then it doesn't happen often, but you do want to make sure that if you're not just using a raw video file, if you put it into some form of editing software, thinking you'll trim some off or make a few specific edits, make sure that you make it a standard movie file at the end and, .MP4 or some .MOV or some standardized movie.
Don't leave it in the editing software format because if we don't have that software, sometimes we can't open what is submitted on a flash drive.
The ultimate check for that is if you create a file on one computer, just put it into a different computer. If you can play it fine there, odds are we can open it just fine at scoring as well.
So just be a little hesitant to get a little too creative if you're going to edit because you want to make sure that that final version is something that can be opened in any computer to watch the video clip.
So now let's take a minute. Give me just a moment. We'll flip over and we'll go back into forms and graphs and we'll take a look at creating some of those data charts and work description labels in the back half of everything you need to do to complete a strand.
So one moment.
Okay, so here we're back on our student list in forms and graphs. I'm going to jump right into the student we built out in Core Concepts Part A. So I'm a grade five and we'll come to our table of contents.
And we did the cover sheet this morning with the demographic and the grade and all the information about the student. We've completed a skill survey to build out a language strand and let's jump right back into our strand cover sheet list.
So here we have the strand that we were working on earlier. So we've got an ELA language strand. We'll go to cover sheet and remember we ended off with an access skill. Here's the skill.
And then if you can describe in this case the accuracy criteria or the accommodations or modifications used by the student. But down here at the bottom, this is where we left off. So this is where you attach everything else to build out your strand.
So we have a few different pieces of evidence we can work with of work description labels. If you are going to do that video sample, there is a separate description label just for that and I'll show you what's unique about that. And then we have our three different kind of data charts.
Let's just start with the work description label. So click what it is you want and it'll start to build out this little grid for you.
So once you create a piece of evidence, you can click go to evidence page and there's really not a whole lot to it. So it's just going to prompt you for the pieces of information that it wants and then you're attaching this to the actual sample that the student created.
So let's just work through this form. It just wants a date, give it a date. And then for the sample that this is being attached to, what was the accuracy and independence? So we'll say they were 80, 90.
And self-eval we just talked about. So you can describe how self-eval took place. This is just a text box. If it's a choice the student made or if they participated in some form of self-evaluation, you can just write that.
If you're going to use one of those standalone separate self-evaluations that you just do with the student after you complete anything, you can do the ever popular see attached here, and that'll just point whoever's reviewing this work to know that somewhere in here they're gonna see a self-evaluation attached.
And then a nice big text box of what it is that the student did and how did they do it. Of that work sample that you're attaching this to, what was the context? What did they do?
And you can just type right in here, just a big text box and describe what it is that you are attaching into this and how it meets the measurable outcome.
And that's about it. That's pretty simple on the work description label.
The other piece, every little piece of evidence will have this my description here. You don't have to use this. This is just here to help you know which is which and I'll show you what this does.
So whatever you write in here, the more descriptive, the more helpful it is to you. But whatever I put in this box, when I go back to the strand cover sheet, it'll drop it here.
If you just got the one piece of evidence, it's pretty obvious what it is, but imagine that you had a few different pieces of evidence and work description labels. This will just let you know which is which really quickly so you don't have to open and close them trying to remember where it was.
Was it the first one, the second one, the third one? It's just breadcrumbs for you to leave for yourself so that if you're going in and out of this evidence that you know which is which.
But you don't have to use it, but that's its intent is just to help you out to know which is which.
Let's take a quick look, just delete one of these. A video form. Very lightly used. Certainly work description labels are primarily what most people are going after, but it is here.
The only thing that makes it different is it's asking for all the same information, but it will ask for the title of the video that you're attaching just so it's easy when these are being reviewed to say, "Okay, now I need to go find this one."
And this is why renaming it to I'm a language sample or just something that is unique to that strand that makes it easy to match it up so that both you know you have the right thing on there and the reviewer can find it without too much fuss.
Everything else is exactly the same on this. It's just that what makes this unique is it asks for the title of the clip that you're putting in.
So let's focus in on our data charts. So we've got three different kinds. We'll revisit the field data chart. It's definitely the least used and it's unique versus the bar and line graph, but most of you will do a bar or line graph.
We'll take a look at a bar graph, but just know line graph is 100% the same as what you're about to see. Just the final product, you'll get a line graph instead of the bar graph, but functionally they are identical.
So let's create a bar graph. We'll drop it in. And up at the top, it knows we're an ELA language. Here's the student so you know that if you've got multiple that you're in the right student.
The measurable outcome we created, so there's that access skill. And then we have 10 spots to put in our data. The minimum is eight. We offer you up to 10.
Most people like to have one or two extra just in case there's something about one of the pieces of evidence that doesn't meet the measurable outcome or something is not quite right with it that you have a backup so that you can still have that minimum of eight different dates that all meet the same measurable outcome.
But as far as data entry, you just click edit and the line will activate and you'll want to give it a date. And then you can click in with your mouse or you can use your keyboard and tab and go over.
Let's say it's 80 and 100. And then you want to be, this is where you're going to describe what the student did and how they did it. You don't have a ton of space. This has to fit underneath the grass, excuse me, underneath the graph.
Generally you have about 200-ish characters depending on where the line breaks take place and the spot allotted to it, but you want to be brief. You want to be right to the point of what did they do? How did they do it?
Sentence fragments are fine. You don't have to keep saying the student's name. You can just get right to what was done and how did they do it and does it meet the measurable outcome is all you have to do here.
For the sake of this, we're just going to pick in a bunch of ones, but pretend this was the description of what they did and how they did it.
So I can save this and something's going to happen. Remember, there's a rule that for the first point on your data chart, you cannot be above 80% in both accuracy and independence.
So what this is telling me is it's realizing that in this slot number one, so the first point of my data chart, both of these are 80% or above. So it's saying, "Hey, you can't have this situation. Something has to be done."
So either a new first sample or maybe even as you need to pick a different skill if they've already mastered this one and perhaps go back and choose a more challenging skill in the measurable outcome.
Let's just assume this was a typo. So if I go in, let's say zero, now at least one of them is below 80. So that's okay. 0%. It can be 100% above 80 and one of them, just one of them has to be below that 80.
So 0 and 100, accuracy is below 80, so it's fine.
Let's get a few more data points in here. So we'll activate line two and we'll do say 75 and 60 and 2.
And I'm just hitting tab on my keyboard and going from one field to the other. So if you save up all your data collection, which I know a lot of people do, and just sit down and do it all at once rather than day by day, you can enter this in relatively quickly.
And then once you enter in all the information, if you just hit enter, it'll lock in that line and see how it is hovering above the edit on line three now. If I just hit enter again, it'll unlock line three.
So it's a real efficient way to get in data if you need to do a bunch of data entry at once.
So point out one more sort of guardrail that's in place. So if I do this and any line that you do this on, it's not going to like this either because the other condition is, remember, you can't have anything that's 0% accurate, 0% independence because what really took place.
So you cannot have any data point or submitted evidence. The work description label, you can't have 0, 0 for any given data point.
So if we activate it again, let's say we meant to have 10-0, then that's okay, and that error will go away.
Few other checks that it'll do. If we put something out of order, so let's say I have a 10, 9/14, notice my first data point is 9/15. I lock this in, like this little pop-up that's a date order.
So these should be in chronological order. It's realized it's not. It's got this 9/14 that is now sitting here beyond the groupings of the others.
So if it's just a typo, you can go in and type it. Maybe I meant to type 9/18, then that's one thing. But if you need to move a line, these little arrows on the left-hand column here.
If you click the black up arrow, it'll move the line up and red down will move the line down. So I can shimmy this 9/14 all the way to the top.
But if you do that, notice now they're in chronological order, that arrow went away, but now I've created a new error. Now I'm breaking my 80/80 rule again because these are both above 80%.
So it'll let you move things around, but as you move them, it's going to keep track to make sure that you're keeping things in the proper alignment and following all the rules of what needs to go on a data chart.
So let's drop this guy down and now we're back in order.
One other check I'll point out. A lot of times this is just going to be a typo, but it will try to catch it for you. If you duplicate a day, it'll also catch that.
So I've got a new warning about duplicate dates. Most of the time, this will just be a typo. If you're just rushing through the data entry, you're just looking at the wrong thing while you're typing your So it'll try to catch that for you because you have to have eight different dates, at least eight different dates with accuracy and independence on the data chart.
So I would dare guess that almost all the time that's just a typo. So go in, give it a proper date, and it'll clear those errors for you.
So we've got five lines in here now. Remember eight is the minimum, so you have to make it down to at least line eight.
You might be asking yourself, how do I get the data chart out of this? There's a couple different ways. So you can print it right from here. I'll show you a different way where you can print everything all at once for the strand.
But if you want to just print the graph as it stands right now, you can. So I always like to save before I print anything, just to make sure everything is saved right to the database before I'm going to print it out hard copy.
And then when I do print, you'll say this looks better landscape. It'll technically print portrait sort of tall, but it shrinks it so much it's really, really hard to read, particularly the brief description. So landscape before you print it is always best for the graphs.
And then here we go. So all the data I've put in at this point is generating. And this is where I was sort of alluding to, you want to be quite brief on your brief descriptions because you don't have a ton of real estate under here.
So get right to it. What did they do? How did they do it? You don't have to tell the whole story, but just those two pieces as succinctly as you can and you will be in good shape.
And then we just have our accuracy and our independence and we have our bar graphs.
This is a line graph. Everything is exactly the same. Just when I click this, I'll see the line graph instead of a bar graph.
Let's go back here, jump back to our strand cover sheet. And you would never do what I'm about to do. You want to either do a field data chart or a bar graph or a line graph. You don't want to mix and match.
You can't have bar graph be one piece of evidence and then do a line graph for another piece of evidence. So the minimum requirement is two pieces of primary evidence and then one graph.
So for sake of showing you what it looks like though, I am going to do a field data chart with my bar graph right now. So I'll click field data chart and drop that in.
Kind of looks the same upfront. It'll pull in a lot of the same information, but where it takes a turn is when you get to the actual data entry.
So rather than a summary of an accuracy and independence, this is a series of trials on a given day of were they accurate or were they independent in the task and trials that you were doing.
So it's just a lot more data entry. But how it works, you just give a date and then you can run through these series of trials. I believe there's 10 that you can do 10 trials.
So plus is accurate, a minus is they were not accurate. So they were accurate. They were able to do it independent. They were accurate. This time they needed prompting on that trial.
Maybe they got this one wrong, they needed prompting. Let's do one more where they got it right and they were independent.
So they're always correct, but about half the time they needed to be prompted.
And then again, just the brief description, what did they do? How did they do it? What was the series of trials? How was it meeting the measurable outcome?
And then same rule, you have to do at least eight different dates of that. You have 10 spots to do it, but very formulaic. So lather rinse repeat on this for date two and then series of trials and date three.
And then when you generate this, so if I save and print this graph, it'll stitch that all together. It'll show you all the trials by date and it'll do the math for you.
So they got them all correct and half the time they were independent. So we have 100% accuracy and 50% independence.
So you would expect to see eight of these rows filled out and that's a complete field data chart.
So definitely less used than the bar in line, but that's how you do it. That's a field data chart. It's just a lot more data entry of all the trials within the given days.
So let's pop back to our strand cover sheet. I'm going to delete this field data chart just so we have the one bar graph.
So what you see here, this is the bare minimum. So two work description labels with the evidence attached and then a graph, in this case, a bar graph.
And then I alluded to, there's a place where you can print this all out at once. So from the strand cover sheet, I'll save again and then I'll do print options and it's going to give me two choices.
So I can print the strand cover sheet only. If I change something, I just want the one sheet and don't want to print everything, you can just do the cover sheet by itself.
But most of you will use this print multiple. So when I click this underneath, it'll tell me what it's going to do. It'll grab this cover sheet, the skill survey up to five work description labels, and then it'll prompt me to print whatever graph I have attached below.
So I'll click print multiple. So it has grabbed the strand cover sheet. Followed up, it looks back and tucks in the skill survey that we completed earlier.
Then I've got my first work description label. We didn't do anything in the second, but here's the blank one. If you complete it, it'll be all filled out.
And then you might be asking, where do I get the graph at the very top? It knows I have a bar graph.
So these print better portrait, this will print better landscape, which is why it's going to be by itself. Click here and we get that graph again.
So in two clicks, you can just print it all out. You're certainly welcome to print each as you go and sort of compile. It's up to you how you do it, but it's just there as a convenience to stitch everything together and make it easier for you at the very end when you're compiling this with the actual evidence.
So that's it. That's the building block of language, reading and all the mathematics. You're going to want to do the skill survey and then you'll go into the strand and build out the cover sheet where the most important thing is where you're selecting that skill for the measurable outcome and then the evidence.
So at least two pieces of evidence and then a data chart, either a field bar or a line graph.
The nice thing about this site, again, is that it's just open-ended. So feel free to put in a testing student, just play around, create a graph, see which one you like, try a field data chart and just get the feel for picking skills, seeing what's available and kind of learn by doing, I think is the nicety of this site.
And then when you're ready, you can create your actual students and just start building them out throughout the year.
So that's forms and graphs. Just sort of reminder, and they'll remind you again at the end of this session, we focused on the language and reading and mathematics.
The site is a little bit different for writing. So there's a separate training for just writing. Science again is a different format with some different forms available here. And civics, if you have grade eight students is another different approach than what we've looked at here.
So make sure you view or register to attend those trainings if you are also doing that content area because it's a little bit different requirements and it's a little bit different in the site.
So now let's take it back to the presentation and we'll go over some important reminders and then we'll wrap it up and you can see where you can send your questions if you have questions.
Thank you so much.
· [Sarah] Some important reminders for the 2026-2027 MCAS-Alt.
Your due date. The MCAS-Alt submission deadline is Friday, March 26th, 2027. Your school must have a scheduled UPS pickup before this date.
The department is here to support you. We have additional training set for January and March of 2027 with those dates and locations to be determined.
Each of these series includes three in-person dates and two virtual dates where you would register for a one-hour Zoom block. You're able to receive feedback and discuss your specific student's evidence in an informal setting.
You may have questions answered by MCAS-Alt training specialists and share ideas for collecting high quality evidence and data.
You may take time to organize and work on your student's assessment during these review sessions.
For any logistic or technology questions, including forms and graphs, please contact the MCAS Service Center.
For any policy questions, student participation or accommodations, please contact mcas@mass.gov for more support.

