



Student Opportunity Act
Implementation Indicators for 2021-2022





Overview
The SOA legislation calls for districts to describe progress in implementation and closing gaps for student groups in their annual updates to DESE.  We know that many of you are already making headway in implementing the evidence-based practices included in your original plans; at the same time, we know that thanks to the pandemic, implementation of some components of your plan may be delayed.  
In order to capture descriptive information on what districts are implementing and, at the same time, reduce the amount of narrative information we ask districts to provide, we worked with our DESE program offices to develop between 3-10 program components that are hallmarks of high-quality approaches to implementation for each evidence-based program area.  These lists are not comprehensive, and we know that not every district’s approach will incorporate all program components listed.   
Completing Closed-ended Implementation Indicator items
This document includes screen shots of the implementation items for all 21 recommended SOA evidence-based program areas.  A complete list of the FY22 Evidence-Based Program areas appears on the next page.  Click on the link to see the implementation indicators for the evidence-based programs in your SOA plan.
For each component that is part of your district’s approach, indicate the current stage of implementation from the following options:
· Not started:  Select this if this is a component of your district’s approach, but you have not yet begun to plan for its implementation.
· Pre-implementation planning or capacity building:  If your district is still in the process of developing an action plan for implementing a particular approach or strategy, but has not yet begun implementing it, you would select pre-implementation planning or capacity building.
· Partial implementation: Select this if your district is in the early to mid-stage of implementation.     
· Full implementation: Full implementation indicates that your school has a reached a mature level of implementation of a strategy.  (For some items, it would also indicate that you have completed a finite task (e.g., your curriculum selection committee recommended a set of high-quality curriculum materials that were subsequently adopted).
· Not a component of our approach.  If an item isn’t a component of your district’s approach, simply select this option, in the far-right column. 
Once you complete the closed-ended items for each evidence-based program area, you will be asked to share what your district’s next key step is in implementation – just a sentence or two to give a sense of where you are headed next.
What if we are implementing strategies/components that are not on the list provided?
If there are other great, high-impact strategies you are implementing that you want us to know about that are not included in implementation components on our list, there is also an optional open-ended item where you can tell us about them.  


FY22 SOA Evidence-based Program Areas 

 Enhanced Core Instruction  
1. Expanded access to full-day, high-quality pre-kindergarten for 4-year-olds, including potential collaboration with other local providers (SOA categories D, F, and G)
2. Research-based early literacy programs in pre-kindergarten and early elementary grades (E, F, and G)
3. Early College programs focused primarily on students under-represented in higher education (I)
4. Supporting educators to implement high-quality, aligned curriculum (E and F)
5. Expanded access to career-technical education, including “After Dark” district-vocational partnerships and innovation pathways reflecting local labor market priorities (I)
6. Culturally responsive teaching and other strategies that create equitable and culturally responsive learning environments for students. (D, E, and F)
7. Expanded learning time for all students in the form of a longer school day or school year (A,B, D, and E)
 
Targeted Student Supports  
8. Inclusion/co-teaching for students with disabilities and English learners (D and E)
9. English Learner Education programs, including dual language (DL) and transitional bilingual education (TBE)  (D, E, and F)
10. Acceleration Academies and/or summer learning to support skill development and accelerate advanced learners (A and E)
11. Dropout prevention and recovery programs (I)
 
Talent Development  
12. Diversifying the educator/administrator workforce through recruitment and retention (D and H)
13. Leadership pipeline development programs for schools (D and E)
14. Strategies to recruit and retain educators/administrators in hard-to-staff schools and positions (D and E)
15. Increasing opportunities for educators and support staff to engage in a cycle of continuous improvement, utilizing district and school teaming structures (B and E)
 
Conditions for Student Success  
16. Expanding capacity to address social-emotional learning (SEL) and mental health needs of students and families (C, D and E)
17. Increasing opportunities for all students to engage in arts, enrichment, world languages, athletics, and elective courses. (D and B)
18. Developing effective family/school partnerships (E)
19. Community partnerships for in-school enrichment and wraparound services (C)  
20. Labor-management partnerships to improve student performance (E) 
21. Facilities improvements to create healthy and safe school environments (J)
[bookmark: _1._Expanded_access]1. Expanded access to full-day, high-quality pre-kindergarten for 4-year-olds, including potential collaboration with other local providers (SOA categories D, F, and G) 

[image: A screenshot of a set of questions]


[bookmark: _2._Research-based_early]2. Research-based early literacy programs in pre-kindergarten and early elementary grades (E, F, and G) 

[image: A screenshot of a set of survey questionary for the Reasearch-based early literacy programs.
]

[bookmark: _3._Early_College]3. Early College programs focused primarily on students under-represented in higher education (I) 

[image: A screenshot of a set of survey questionnaire.]


[bookmark: _4._Supporting_educators]4. Supporting educators to implement high-quality, aligned curriculum (E and F)

[image: A screenshot of a set of survey questionnaire.]

[bookmark: _5._Expanded_access]5. Expanded access to career-technical education, including “After Dark” district-vocational partnerships and innovation pathways reflecting local labor market priorities (I) 
[image: A screenshot of a set of survey questionnaire.]

[bookmark: _6._Culturally_responsive]6. Culturally responsive teaching and other strategies that create equitable and culturally responsive learning environments for students. (D, E, and F)

[image: A screenshot of a set of survey questionnaire.]

[bookmark: _7._Expanded_learning]7. Expanded learning time for all students in the form of a longer school day or school year (A,B, D, and E)  
[image: A screenshot of a set of survey questionnaire.]


[bookmark: _8._Inclusion/co-teaching_for]8. Inclusion/co-teaching for students with disabilities and English learners (D and E) 

[image: A screenshot of a set of survey questionnaire.]

[bookmark: _9._English_Learner]9. English Learner Education programs, including dual language (DL) and transitional bilingual education (TBE)  (D, E, and F)
   [image: A screenshot of a set of survey questionnaire.]
[bookmark: _10._Acceleration_Academies]
10. Acceleration Academies and/or summer learning to support skill development and accelerate advanced learners (A and E) 
[image: A screenshot of a set of survey questionnaire.]



[bookmark: _11._Dropout_prevention]11. Dropout prevention and recovery programs (I) 

[image: A screenshot of a set of survey questionnaire.]

[bookmark: _12._Diversifying_the]12. Diversifying the educator/administrator workforce through recruitment and retention (D and H)  


[image: A screenshot of a set of survey questionnaire.]


[bookmark: _13._Leadership_pipeline]13. Leadership pipeline development programs for schools (D and E)  

[image: A screenshot of a set of survey questionnaire.]
[bookmark: _14._Strategies_to]14. Strategies to recruit and retain educators/administrators in hard-to-staff schools and positions (D and E)  
[image: A screenshot of a set of survey questionnaire.]



[bookmark: _15._Increasing_opportunities]15. Increasing opportunities for educators and support staff to engage in a cycle of continuous improvement, utilizing district and school teaming structures (B and E)   

[image: A screenshot of a set of survey questionnaire.]


[bookmark: _16._Expanding_capacity]16. Expanding capacity to address social-emotional learning (SEL) and mental health needs of students and families (C, D and E)  
[image: A screenshot of a set of survey questionnaire.]
17. Increasing opportunities for all students to engage in arts, enrichment, world languages, athletics, and elective courses. (D and B)   
[image: A screenshot of a set of survey questionnaire.]


[bookmark: _18._Developing_effective]18. Developing effective family/school partnerships (E)  

[image: A screenshot of a set of survey questionnaire.]
[bookmark: _19._Community_partnerships]19. Community partnerships for in-school enrichment and wraparound services (C)  

[image: A screenshot of a set of survey questionnaire.]


[bookmark: _20._Labor-management_partnerships]20. Labor-management partnerships to improve student performance (E) 
[image: A screenshot of a set of survey questionnaire.]


22. [bookmark: _Facilities_improvements_to]Facilities improvements to create healthy and safe school environments (J)  

[image: A screenshot of a set of survey questionnaire.]
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Hiring an Early Childhood Consultant Coordinator

Building partnerships with commur

-based preschool programs

Selecting a developmentally appropriate curriculum and instructional
model

Engaging in age-appropriate progress monitoring and data collection

Providing ongoing professional development and coaching to ensure
fidelity of implementation

Engaging in 2 quality improvement system and/or accr
process

Not
started
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Pre-implementation
planning/capacity building
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District-wide adoption of high-quality literacy core curricular
materials aligned to literacy standards and effective instructional
practices for FOUNDATIONAL SKILLS (This includes print concepts.
phonological awareness, phonics, fluency. etc)

District-wide adoption of high-quality literacy core curricular
materials aligned to literacy standards and effective instructional
practices for ENGAGING WITH COMPLEX TEXT and ORAL
LANGUAGE

Instructional staff receive robust, in-depth training and ongoing
coaching support as they lean to skillfully implement core literacy
curricular materials

All pre-K-3 teachers receive robust training on early reading content
pedagogy in order to understand and respond to individual student
literacy needs

District adoption of valid and reliable early literacy screening
‘assessment, accompanied by training and ongoing coaching support
for instructional staff to effectively use data to plan instruction and
implement a tiered system of support in literacy

Schools' schedules allow sufficient time for core literacy-focused
instruction, supplemental interventions, and ongoing collaborative
professional learning/planning

Schools have a team (e.g.. instructional Leadership team, literacy
leadership team) tasked with leading, planning, and monitoring the
implementation and outcomes of early literacy work

School teams (e.g., grade-level teams, ILT) receive training and
support to effectively utilize collaborative planning time to engage in
2 continuous cycle of improvement

Building systems for ongoing two-way communication with families
and stakeholders regarding literacy programming

Not
started

Pre-implementation
planning/capacity building

[e]

Partial
implementation

[e]

Full
implementation

[e]

Not a component of
our approach

[e]
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Student groups that are underrepresented in higher education
enrollment and completion are prioritized in recruitment and
enrollment plans, giving them equitable access to programming

A thoughtful and intentional "on-ramping” strategy has been
developed for students who want to pursue Early College but may
require additional academic preparation and support

Programs are structured to provide guided academic pathways which
give students the opportunity to eam a minimum of 12 college credits
‘and gain exposure to high-demand fields

Acadenmic success and completion are supported through sufficient
‘wraparound services and a robust system of student support

Additional staff members have been hired and trained to support EC
students in MyCAP development, college advising, and scheduling
Students are exposed to a variety of career opportunities relevant to
their selected pathway

High-quality partnerships have been established through a
memorandum of understanding with at least one institution of higher
education and possibly one employer

Pre-implementation
planning/capacity building

[e]

Partial
implementation

[e]

Full
implementation

[e]

Not a component of
our approach

[e]
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Engaging in a curricular landscape analysis to assess the extent to
‘which the district is implementing high-quality, standards-aligned
core curriculum materials, as defined by CURATE or a similar
independent, research-based, third-party reviewer

Utilizing 2 regular selection and adoption process that allows ample
time for teachers and administrators to reflect upon the evidence base

Initial professional development to support educators’ understanding
and use of new high-quality. standards- aligned curricular materials

Regularly scheduled and ongoing professional learning and support
for educators to implement new materials effectively, utilizing grade-
‘appropriate, well-scaffolded assignments

District has a process in place for frequently monitoring of the extent
to which the intended curriculum is being delivered in classrooms
across the system

Schools have a team (e.g., instructional Leadership team, curriculum
implementation team) tasked with leading, planning, and monitoring
the implementation and outcomes of curricular materials

School teams (e.g., grade-level teams, ILT) receive training and
support to effectively utilize collaborative planning time to utilize data
(eg. from formative and summative assessments, looking at student
work, classroom observation data) to engage in a continuous cycle of
improvement

Building systems for ongoing two-way communication with families
‘and stakeholders regarding materials and student progress

Not
started

Pre-implementation
planning/capacity building

[e]

Partial
implementation

[e]

Full
implementation

[e]

Not a component of
our approach

[e]




image10.png
Not

started
Our district has a comprehensive strategy for career exploration for

every student that offers multiple career exploration and immersion o
opportunities

Our district has a system for ensuring students are aware of various
opportunities for career exploration and immersion: and why and how

they would choose to pursue each/any such as implementation of o

MyCAP (My Career and Academic Plan) or a similar student
‘experience to facilitate student post-secondary planning

The district and district schools have analyzed and adjusted the
program of study to enable increased and equitable participation in o
career exploration and immersion programs

Our district has pursued designation and implementation of Chapter
74 Career and Technical Education Programs, After Dark partnership
Chapter 74 Career and Technical Education Program(s). andjor
Innovation Pathway Program(s) between participating districts

Our district and its school(s) have a system of continuous

improvement related to these programs to ensure equitable access

‘and outcomes for every student (such reviewing impact of reviewed o
all relevant admission and enrollment policies, program credentials

‘earned, post-secondary outcomes, etc)

Our district has a process for reviewing and acting upon analysis of
data related to student post-secondary experience (including career o
areas, post-secondary enrollment, persistence, and completion)

Our district has a strategic approach to integrating core content and
career exploration and immersion programming that increases

student’s understanding of the relevance and application of core o
‘academic content
Our district has identified market and student demand alignment for o

new program(s)

Our district has established a school partnership (AfterDark), Industry
Partner(s). andlor MassHIRE partner (Innovation Pathway o Chapter o
74) as relevant for new program(s)

Our district has engaged in a design process that includes student

feedback to identify program curriculum, experiences, and structural o
needs for implementation

Pre-implementation
planning/capacity building

[e]

Partial
implementation

[e]

Full
implementation

[e]

Not a component of
our approach

[e]
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District and schools engage in an equity self-assessment or
‘commission an equity audit to take stock of the extent to which they
are delivering a culturally responsive learning experience to their
students

District and school staff engage in ongoing professional earning and
self-reflection to become aware of their own biases, as well as
systemic biases in policies and practices, and how they impact the
adults and students in the school community

Education staff receive ongoing professional development and
coaching in the skills, tools and language needed to skillfully
implement culturally responsive teaching practices

The culture and background of students is reflected in the curriculum
and instructional materials

Students, families, and a wide range of community groups are
engaged as active participants in ongoing efforts to build and sustain
culturally responsive districts and schools

started

Pre-implementation
planning/capacity building

[e]

Partial
implementation

[e]

Full
implementation

[e]

Not a component of
our approach

[e]
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Schools implementing ELT add time to the school day or school year
for all students in the school

The school daylyear is creatively reorganized to increase the amount
time students spend on core instruction, expand enrichment
‘opportunities for students, and provide common planning time for
staff

Common planning time is prioritized: staff receive ample time and
resources to implement CPT and receive robust, ongoing training and
support in effective team processes, protocols, and effective data use
to engage in a continuous cycle of inquiry

During common planning time, a variety of data (e.g.. from formative
‘and summative assessments, student work. classroom observation
data) are used to assess student learning and make ongoing
adjustments to instruction

Time during the day is maximized with use of high-quality
instructional materials

Enrichment is an embedded part of the school day/schedule and is
aligned with standards

The school offers students a variety of enrichment programming (eg.
arts, athletics, academic-based courses): students have input into
enrichment program so that offerings will appeal to student interests
and needs

Not
started

[e]

Pre-implementation
planning/capacity building

[e]
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implementation

[e]

Full
implementation

[e]

Not a component of
our approach
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Tier 1 academic expectations are articulated and known by all, and
provide equitable access to high quality, coherent standards-aligned
curriculum. Within tier 1 there is a range of supports to meet the
needs of all leamers and provide access to grade level content. In
‘addition, there is a range of tier 2 and 3 academic interventions
(aligned with tier 1 curriculum/programming) targeted to specific
skills/needs of the student and identified by assessment data

Allinstruction, interventions, and supports are evidence-based,
culturally sustaining, and universally designed

IEPs for students with disabilities are designed and implemented to
ensure that all SWDs are able to access and make progress within
the general curriculum and students are provided tiered support, as
‘appropriate

All English Learners have access to appropriate ESL services and are
able to access the general curriculum and tiered systems of support

Schedule ensures students have access to services; all minutes and
service delivery expectations are met

Professional development is provided on meeting the specific needs
of students with disabilities and language learners, anchored in &
shared commitment to providing the least restrictive environment for
students

A culture that exists to support the use of data to drive instructional
decisions and identify and address inequities. Data is gathered and
analyzed to identify student-specific academic, linguistic, social-
emotional, and behavioral needs

Adequate time is scheduled for meaningful collaboration between
paraprofessionals, general educators, special education staff, and ESL
staff

Staffing models for co-teaching reflect evidence-based practices in
co-teaching

School schedules incorporating co-teaching models provide ample.
time for co-teachers to build relationships, clearly define roles, and
‘work collaboratively (ie., through common planning time)

Not
started

[e]

Pre-implementation
planning/capacity building

Partial
implementation

Full
implementation

Not a component of
our approach
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Tier 1 academic expectations are articulated and known by all, and
provide equitable access to high quality, coherent standards-aligned
curriculum with appropriate linguistic scaffolds and supports. Within
tier 1 there is a range of supports to meet the needs of all learners.
and provide access to grade level content In addition, there is a range
of tier 2 and 3 academic interventions (aligned with tier 1
curriculum/programming) targeted to specific skillsheeds of the.
student and identified by assessment data

The district has hired sufficient staff with the appropriate
qualifications and experience to implement its ELE program with
fidelity

Schedule ensures that students have access to services; all minutes
and service delivery expectations are met

The district has and is implementing high quality ESL and content
curricular materials aligned to the MA Frameworks and WIDA ELD.
Standards Framework

Culturally and linguistically knowledgeable school leaders (eg..
principal, assistant principal. instructional coaches) are responsible for
the day-to-day decision-making and operation of the language
support program(s) being implemented

Administrators, teachers and staff are provided with training and
‘ongoing coaching support necessary to support high quality
implementation of the ELE program

A culture exists to support the use of data to drive instructional
decisions and identify and address inequities. Data are gathered and
analyzed to identify student-specific academic, linguistic, social-
emotional and behavioral needs

The district has a robust assessment strategy that ensures teachers
are able to monitor students' language development (in English
andjor partner language., if applicable) as well as content learning

ESL and content educators are provided with adequate time to
collaborate and engage in joint planning

Families, students and staff are engaged in making two-way
programmatic decisions

A well-resourced parent information center, run by trained
bilingualimulticuttural staff that coordinates communication,
guidance, education. and partnership-building supports to parents

Not
started

Pre-implementation
planning/capacity building

Partial
implementation

Full
implementation

Not a component of
our approach
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Systems for recruitment are built such that classes are taught by a
diverse, culturally responsive, high quality teaching staff (Acceleration
Acadermies and summer learning programs)

Teachers in Acceleration Academies have the autonomy to tap into
their expertise and develop curricular materials that meet the specific
needs of their students

Students have equitable access to high quality, standards-aligned
curriculum materials, and teachers utilize expertise to meet the.
specific needs of their students. (Acceleration Academies and summer
learning programs)

Core content teachers teach the same group of students throughout
the week. (Acceleration Academies)

Students receive at least four (4) hours of core content instruction in
the same subject area each day for the entire week (Acceleration
Acadermies)

Class sizes are small, with 10-12 students (Acceleration Academies)

Summer learning programs are offered for a minimum of five (5)
weeks

Student attendance in Acceleration Academies and summer learning
programs is tracked and utilized as a data point in assessing the
efficacy of programs (e.g., student engagement linking attendance to
any observed outcomes)

Systems are in place to collect data on program implementation and
outcomes; data are routinely analyzed as part of a continuous cycle of
improvement

Not
started

[e]

Pre-implementation
planning/capacity building

[e]

Partial
implementation

[e]

Full
implementation

[e]

Not a component of
our approach

[e]
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started

The district actively employs a well-defined cycle of inquiry using the
Early Warning Indicator System (EWIS) to help identify students at- o
risk of not meeting critical educational outcomes.

The district has hired dedicated professional staff to work with and
actively support at-risk students

The district has established a re-engagement center designed to
recover students who have dropped out and connect students and o
their families to wraparound supports and community resources

The district has designed and established more tailored environments
that promote strong connections between students and staff
members, allow for programming flexibility. and alternative pathways
to 2 high school diploma

The district has developed expanded learning time opportunities to
develop academic skills, accelerate learning, or ean credits toward o
graduation

The district has implemented MyCAP to encourage student voice,
engage students in postsecondary planning, and ensure students
gain the knowledge, skills and experiences necessary for
postsecondary success

The district provides contextual learning opportunities that allow
students the opportunity to find relevancy and connections between
‘academic learning, personal interests and skills and career
development education to drive postsecondary planning

Pre-implementation
planning/capacity building

[e]

Partial
implementation

[e]

Full
implementation

[e]

Not a component of
our approach

[e]
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Reviewing existing teacher recruitment and retention programs in the
district, which may include, but is not limited to, paraprofessional-to-
teacher programs and Grow Your Own initiatives

Engaging in a clear process to review relevant qualitative and
quantitative data and district policies and procedures that impact
recruitment and retention strategies. Relevant data include, but are
not limited to: student experience data, staff surveys, parent/guardian
feedback

Developing or enhancing an education-specific pathway for high
school students

Providing financial assistance to district graduates, college graduates,
paraprofessionals with bachelor's degrees, andjor provisionally
licensed teachers to support enrollment in approved educator
preparation programs

Developing and implementing a long-term talent diversification
strategy to support continuous improvement for increasing equity and
working towards a more inclusive, cutturally sustaining culture

Engaging in clear and transparent communication with stakeholders
‘about the district's efforts to diversify the educator/administrator
workforce
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started
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Pre-implementation
planning/capacity building

[e]
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implementation

[e]

Full
implementation

[e]

Not a component of
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[e]
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The district has established specific roles and/or structures that allow
leaders-in-training the time and space to apply skills, improve
practice, and add instructional leadership capacity to the building

The district prioritizes high-quality tra
in-training

ing and support for leaders-

Training for leaders is grounded in evidence-based practices that
drive positive student outcomes

Programmatic training for leaders incorporates multiple measures of
effectiveness for participants, their development, and on student
outcomes

Leadership training attracts, enrolls, and graduates a diverse cohort of
leaders, well-prepared to support the students served by the district
Training explicitly build skills for leading and coaching with a focus on
equity and cultural responsiveness
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started

[e]

Pre-implementation
planning/capacity building
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implementation
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Full
implementation

[e]
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Investing in student teacher and other pre-service pipeline programs

Investing in teaching assistant positions as a method to train new

teachers,

Engaging in 2 culture and climate analysis to identify strengths and
areas for improvement that may impede educator recruitment and
retention

Providing incentives for highly qualified teachers in schools requiring
assistance or intervention

Developing and implementing best practice selection processes and
‘accelerating hiring timelines for high-quality candidates

Establishing a robust induction, mentoring, and feedback program for
new teachers that incorporates ongoing training/professional
development opportunities to support teacher mentors

Prioritizing relevant. job-embedded, high-quality professional
development

Establishing teacher leadership opportunities through career
pathways, etc.

Tailoring efforts to retain highly-effective teachers based on their
individual needs

Deploying instructional staff based on student need and
complementary teacher expertise/strengths

Not
started
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District and schools systems include teams (e.g..instructional
leadership teams) tasked with monitoring the district and school-level
implementation and impact of key evidence-based strategies

District and school leadership prioritizes collaborative planning time
(e.g.. common planning time) for teams of teachers and support staff,
and provides ample time and resources for them to function
effectively and efficiently

ESL teachers, special education teachers, other instructional
specialists, and support staff have regularly scheduled time to
collaborate with general education teachers to plan, interpret data,
‘and monitor the progress of specific student groups

All teams receive robust training and ongoing supportin
implementing effective team processes, use of protocols and effective.
data use as part of a cycle of inquiry

Instructional staff use the same instructional cycle to monitor student
learning and adjust instructional strategies in order to ensure that all
students are mastering grade-level content

Teams make ongoing data-informed decisions to develop and make
adjustments to instructional approaches and program implementation
(eg. data from formative and summative assessments, student work,
classroom observations, surveys of students, teachers, and parents)

Not
started

[e]

Pre-implementation
planning/capacity building

[e]

Partial
implementation

[e]

Full
implementation

[e]

Not a component of
our approach

[e]
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There is a comprehensive tiered system of supports (universal.
targeted. and intensive) to address the social emotional and mental
health-related strengths and needs of students

Additional specialized specialized support personnel/staff have been
hired to provide SEL, mental health services and other supports to
students

Partnerships with community-based behavioral and mental health
service organizations are established or expanded to offer services to
students and guidance to staff during in-school or out-of-school time,
sither at school or in a community setting

The district/schools engage partners, especially those with strong ties
to local families to help inform and build the capacity of classroom
educators as well as specialized instructional support personnel
(counselors, social workers, nurses, etc) to implement equitable
learning environments that facilitate culturally responsive and
sustaining development

Student support personnel receive high quality professional
development, coaching, and supervision to implement evidence-
based practices and interventions

Educators receive high quality professional development, coaching,
‘and supervision to implement evidence-based practices and
interventions

Interdisciplinary student support teams comprising school staff and
community partners meet regularly and make data-based decisions
to support academic success and students’ mentaljphysical health
and wellbeing

There is an effective process to collect, analyze, and respond to data
about the social emotional and mental health strengths and needs of
students

School leaders, staff, and relevant partners have developed an
effective approach and set of services to support students who are
transitioning back to school after having been out for physical health,
mental health, or other reasons.

Not
started

[e]

Pre-implementation
planning/capacity building

[e]
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implementation

[e]

Full
implementation

[e]

Not a component of
our approach

[e]
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Hiring additional staff to increase opportunities for students to enroll
in courses in enrichment, arts, athletics, and world languages

Prioritizing hiring staff who are diverse, culturally responsive
professionals with the appropriate content knowledge and required
certifications

Offering students a variety of opportunities (arts, athletics, academic-
based courses, etc) to select courses that appeal to their interests
and needs

Providing students with meaningful opportunities to provide input in
enrichment and elective courses

Courses are aligned to MA standards and practices and meet DESE
guidelines on implementation

Coursewark. including enrichment offerings are embedded in the.
scheduled as an integrated part of the school day

Teachers receive high quality professional development and ongoing
supports for skillful implementation of instructional strategies

The district and its schools collect data on scheduling, course.
enrollment, and other data to ensure that all students have equitable
access to programming

Teachers receive adequate time to meet with their colleagues (ie..
common planning time) and engage in continuous improvement
cycles used to drive improvements in instruction
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Ensuring school and district buildings are welcoming environments
for families (e.g.. signage. parent center, interpreters and translated
materials)

Prioritizing the hiring of staff with diverse backgrounds that reflect
cultures in the community (e.g.. administrators, instructional and
support staff, bus drivers, custodians)

Utilizing multiple communication strategies and tools (eg. face-to-
face meetings. What's App, Classroom Dojo, Zoom conferences) to
engage with families in ways that work best for them

Providing professional development and time for educators to build
meaningful relationships with families, such as implementing parent-
teacher home-visiting programs

Collecting formal and informal data from families and students (e.g.,
‘annual school climate surveys, focus groups) to identify issues and
concerns and using those data to drive continuous improvement

Ongoing PD for district and school staff in effective family
‘engagement that addresses skills and knowledge, developing
trusting relationships, addresses beliefs and values, and reflects the
cultures and values of families in the community

Collaborating with families to develop and implement a
comprehensive approach to supporting meaningful involvement as
children progress through the school system and into postsecondary
settings

Training family volunteers from diverse neighborhoods and
backgrounds to serve as mentors/cultural brokers to help other
families become more engaged in schools

Developing robust partnerships with community organizations and
‘agencies and connecting families with them

Creating safe spaces for families to participate as partners in
meaningful decision-making at the district and school level—
providing supports, as needed, to effectively participate
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Each partner’s work directly aligns to the district's strategic priorities

The work of partners complements and is coordinated with the work
of district initiatives and/or the work of other partners

The partner(s) and district work together to build district and school
capacity for long-term impact

Stakeholders have a voice in the process of establishing readiness
and creating an implementation plan

Resources (in terms of designated staffing, finances, and time) to
support the program are appropriate, sufficient, and agreed upon by
the district, school, and partner

The district. partner(s). and school(s) agree upon clear metrics for
success (outputsioutcomes for students/adults). Metrics are measured
on a quarterly basis (at minimurm)

The district. partner(s). and school(s) adhere to a plan of, at minimum,
monthly informal communication. The district and partner make an
effort to communicate formally on a quarterly basis. and to identify a
point person and a higher authority in each organization to attend
progress reviews

There is an agreed-upon protocol for resolving conflict and a
mechanism for dissolving the partnership, if needed

There is a solutions-oriented, flexible, and inventive process for
continual improvement that includes collection and analysis of
implementation and outcome data
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Union and management leaders have established a model of shared
governance and management characterized by clear systems for
formal collaborative planning and decision-making

Collaboration extends to the school and its teachers, promoting
shared ownership of decision-making responsibilities and problem-
solving in response to challenges that arise.

Union, school. and district leaders engage in strategic direction-
setting that focuses on supporting the student experience in schools
Union, school. and district leaders collaborate on topics that include:
school design schedules, teacher workload and time, evaluation,
compensation and benefits
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The district is adding new school buildings to increase capacity

The district is replacing or updating facilities to modernize facilities in
‘ways that make buildings more welcome environments

The district is making improvements to school facilities in order to
ensure the health and safety of staff and students
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